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RECOMMENDATION 
 
The District of Columbia Public Charter School Board (“PCSB”) recommends Friendship Public Charter 
School (“Friendship PCS”) charter be renewed based on the school’s overall academic, compliance, and 
fiscal performance.  

EXECUTIVE SUMMARY 
 
Friendship PCS began operating in 1998 under the oversight of PCSB and is currently in its fifteenth year 
of operation. The Friendship Local Education Agency comprises six campuses, all of which are rated as 
Tier 2 according to the Performance Management Framework (“PMF”), detailed in the table below. In 
addition, according to the Friendship Public Charter School website1, Friendship PCS’ Board operates a 
Transformation School2 in partnership with the District of Columbia Public Schools (DCPS), and in 
Baltimore, Friendship operates four transformation schools in partnership with Baltimore City Public 
Schools. 

Campus 
 

Ward Year 
Opened Grades Served 

2012-13 
Student 

Enrollment 

2010-11 
PMF 

Percentage 

2011-12 
PMF 

Percentage 

Chamberlain 6 1998-99 PK-8 760 53.0% 53.8% 

Woodridge 5 1998-99 PK-8 477 51.5% 50.0% 

Blow Pierce 7 
1999-
2000 

PK-8 683 38.6% 35.7% 

Collegiate 7 2000-01 9-12 1040 54.3% 62.8% 

Southeast 8 2005-06 PK-5 551 38.2% 49.6% 

Tech Prep 8 2008-09 
6-10 (growing 

to serve through 
grade 12) 

369 51.8% 50.1% 

 

In 2002-03, when Friendship PCS was operating four charter school campuses in DC, PCSB conducted a 
five-year review of Friendship PCS and determined that the school should continue operating. In 2007-08, 

                                                 
1 www.friendshipschools.org 
2 “Transformation school” is a term used by the U.S. Department of Education for a school implementing 
one of four “intervention models” as part of the Title I School Improvement Grant program.  
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when Friendship PCS was operating five charter school campuses, PCSB conducted a ten-year review of 
Friendship PCS, and determined that the school should continue operating. Friendship began operating 
the Academies of Anacostia (DCPS) in 2009-2010 and working in Baltimore in 2008.  

On September 4, 2013, Friendship PCS’s charter3 will expire, and it has submitted an application to 
renew its charter for another fifteen-year term. As part of the renewal process, PCSB must assess whether 
Friendship PCS has: (1) met the goals and student academic achievement expectations (“goals and 
expectations”) included in its charter; (2) remained materially compliant with applicable laws; and (3) 
managed its finances effectively and remained economically viable.4  

PCSB staff has conducted this assessment and determined that Friendship PCS has substantially met those 
goals and expectations that have been historically measured. Staff therefore recommends that the charter 
be renewed.  

In reaching this determination, PCSB staff wants to specifically note and commend Friendship PCS for its 
admission policy – a policy of admission of students in any grade, at any point in the school year. 

However, two significant issues arose during the renewal review that staff recommends be addressed 
looking forward to the next fifteen years:  

The first issue concerns academic performance.  While staff concludes that Friendship PCS substantially 
met its charter goals, we are concerned that proficiency and growth rates in reading at many of Friendship 
PCS’ campuses are low. We recommend this be addressed by adopting either explicit campus-level 
reading proficiency goals, or campus-level goals tied to the PMF. 

The second issue concerns Friendship PCS’ governance structure. The School Reform Act, as amended in 
2007, requires DC public charter schools to be organized as an independent corporation that can be 
dissolved if the charter school is no longer operational. Accordingly, as currently structured, if Friendship 
PCS ceased operating for any reason, the entity incorporated as Friendship Public Charter School, Inc. 
would be required to dissolve and no corporate structure would exist to continue operations of its other 
activities. As such, PCSB recommends that Friendship PCS implement a corporate structure with at least 
two separate corporate entities, with two separate governing boards: one to oversee Friendship’s DC 
public charter school, and another to oversee all aspects of Friendship’s work. 

 

                                                 
3 Friendship PCS – Tech Prep campus was originally charted separately in 2005, and was assumed under 
the Friendship PCS charter in 2006. It opened two years later, in 2008. 
4 See DC Code § 38-1208.12(a)(3). 
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GOALS AND ACADEMIC ACHIEVEMENT EXPECTATIONS 
 

The District of Columbia School Reform Act (“SRA”) provides that PCSB shall not approve a charter 
renewal application if it determines that the school has failed to meet its goals and expectations set out in 
its charter agreement.5 Goals are general aims (usually related to a school’s mission), which may be 
categorized as academic, non-academic, and organizational, whereas expectations are student academic 
aims measured by assessments. Goals and expectations are only considered as part of the renewal decision 
if they were included in a school’s charter agreement, charter amendment, or Accountability Plans 
approved by the PCSB Board (collectively, the “Charter”).  

Friendship PCS detailed ten goals in its charter application, which are included in the chart below.6 For 
the purposes of this review, PCSB analyzed the goals included in the school’s charter application and 
which PCSB consistently monitored over the course of the school’s Charter. For goals and expectations 
that were not consistently monitored over the course of the school’s Charter and/or not consistently 
reported on by the school, it is noted in the chart below that they were “not historically measured.”  

Friendship PCS has met six goals that it has consistently pursued over the course of its charter, and 
partially met two additional goals. The chart below summarizes these determinations, which are detailed 
in the body of this report. 

 Goal or Expectation  Met? 

1 
Ensure that each student achieves the educational 
standards in each subject area as outlined in Student 
Academic Standards. 

Partially 

2 Help students feel comfortable taking intellectual 
chances and accepting academic challenges.  Yes 

3 
Improve student motivation by increasing the motivation 
of the education team and by setting high performance 
standards and expectations. 

Yes 

4 
Develop strong character in students through the building 
of courage, curiosity, integrity, leadership, perseverance, 
and concerns for others. 

Yes 

5 Ensure that students are prepared to lead successful adult 
lives as workers and consumers. Yes 

6 Develop in students a strong respect for the democratic 
ideals of freedom and liberty for all. 

Not Historically 
Measured 

7 Provide a safe and secure learning community. Partially 

8 Draw on the support of families and the community to 
reinforce the school’s educational mission. Yes 

9 Provide an educational resource to the surrounding 
Edison-Friendship Public Charter School community. Yes 

10 Develop in students an abiding commitment to the 
school’s surrounding community. 

Not historically 
Measured 

                                                 
5 SRA §38-1802.12(c)(2). 
6 See Friendship PCS Charter School Application, attached to this document as Appendix A. 
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1. Ensure that each student achieves the educational standards in each subject area as outlined in 
Student Academic Standards. 

Assessment: Friendship PCS has partially met this goal. The school met this goal in regards to its 
students achieving educational standards in mathematics, but did not meet the goal in regards to its 
students achieving educational standards in reading. 

In its renewal application, Friendship PCS details its high promotion rates and its students’ performance 
on the DC-CAS as evidence that it has met this goal. Both indicators are discussed below. 

Promotion Rates 
From 1998-2012, 90% of Friendship PCS students achieved grade level standards on time, with 88% of 
ninth graders on track to graduate.7 Friendship PCS provided the following promotion rates, dating from 
2005 to present. 

 2005 2006 2007 2008 2009 2010 2011 2012 

Chamberlain 92% 94% 94% 98% 99% 99% 98% 98% 

Woodridge 99% 99% 99% 99% 100% 99% 99% 99% 

Blow Pierce 91% 95% 99% 100% 99% 100% 98% 99% 

Collegiate 91% 95% 97% 97% 97% 99% 98% 96% 

Southeast n/a 100% 99% 94% 87% 95% 99% 96% 

Tech Prep n/a n/a n/a n/a n/a 95% 93% 96% 

 

 

 

 

 

 

 

 

                                                 
7 See Friendship PCS Renewal Application, pp. 6 and 11, attached to this document as Appendix C.  
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DC-CAS Proficiency and Growth 
Friendship PCS’ LEA-wide reading proficiency rates were below the DC charter sector average for the 
past five years. As an LEA, its reading proficiency rate has declined since 2008-09    

           

Friendship PCS’ LEA-wide math proficiency rates were at or greater than the DC charter sector average 
in three of the past five years. Its math proficiency rate increased by 12.6% in 2008-09 and has since 
remained consistent.  
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The below graph represents Friendship PCS’ LEA-wide Median Growth Percentage (“MGP”), which is 
the median of Friendship PCS’ LEA-wide individual student growth percentiles. In math, on average, 
Friendship PCS students are growing at the same rate or exceeding the rate of peers with comparable 
starting scores attending other public charter and traditional schools in the District. In reading, the median 
score for Friendship PCS students is generally below the rate of peers with comparable starting scores.  

 

 

The following sections detail Friendship PCS’ reading and math proficiency rates and median growth 
percentile by campus.  

Friendship PCS – Chamberlain 
The Friendship PCS - Chamberlain campus opened in 1998-99. At Friendship PCS’ fifth-year review, the 
Chamberlain campus met all of its academic targets, including those associated with reading and math.8 
At Friendship PCS’ tenth-year review, the Chamberlain campus met three of six academic goals. It did 
not meet targets regarding reading and math benchmark assessments, but it met its targets on the state 
assessment in place at the time.9 

 

 

                                                 
8 See Friendship PCS Fifth year Review – Accountability Plan Performance Analysis p. 1, attached to this 
document as Appendix D. 
9 See Friendship PCS Tenth year Review – Accountability Plan Performance Analysis, attached to this 
document as Appendix E. 
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Friendship PCS – Chamberlain campus has performed below the state average in reading since 2007-08. 

                  

However, Friendship PCS - Chamberlain Campus’ math performance has increased since 2007-08, and in 
2011-12 it exceeded the state average. 

                 

 

35.8% 31.6% 39.0% 37.2% 41.4% 

43.8% 46.4% 45.1% 45.5% 45.6% 

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

SY 07-08 SY 08-09 SY 09-10 SY 10-11 SY 11-12

Friendship - Chamberlain DC-CAS 
Reading Proficiency Rates 

DC-CAS Reading State Average

31.8% 35.1% 
42.9% 41.1% 

53.9% 

40.6% 
45.7% 45.4% 47.0% 49.3% 

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

SY 07-08 SY 08-09 SY 09-10 SY 10-11 SY 11-12

Friendship - Chamberlain DC-CAS Math 
Proficiency Rates 

DC-CAS Math State Average



 

     
10 

 

Friendship PCS - Chamberlain campus’ Median Growth Percentile (“MGP”) has remained consistent 
over the past three years.  

                   

 

Friendship PCS – Woodridge Campus 
The Friendship PCS – Woodridge Campus opened in 1998-99. At Friendship PCS’ fifth-year review, the 
Woodridge campus met all of its academic targets, including those associated with reading and math.10 At 
Friendship PCS’ tenth-year review, the Woodridge campus met seven of thirteen academic goals. It did 
not meet several targets regarding reading and math benchmark assessments, but it met its targets 
regarding the DC-CAS.11  

 

 

 

 

 

 

                                                 
10 See Appendix D. 
11 See Appendix E. 
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Friendship PCS - Woodridge Campus has exceeded the state average in reading since 2007-08. 

 

Friendship PCS’ Woodridge campus has exceeded the state average in math since 2007-08, except in 
2011-12, where it was just slightly below. 
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Friendship PCS - Woodridge campus’ Median Growth Percentile (“MGP”) has remained consistent over 
the past three years, with a slight drop in its math MGP. For the last two years in math, the median score 
for Friendship PCS - Woodridge students is below the rate of peers with comparable starting scores 
attending other public charter and traditional schools in the District. 

              

 

 

Friendship PCS – Blow Pierce Campus 
Friendship PCS – Blow Pierce Campus has been open since 1999-2000. At Friendship PCS’ fifth-year 
review, the Blow Pierce campus met all of its academic targets, including those associated with reading 
and math.12 At Friendship PCS’ tenth-year review, the Blow Pierce campus met two of six academic 
goals. It met its reading target regarding the DC-CAS, but not its math target. It did not meet any targets 
regarding benchmark assessments.13  

 

 

 

                                                 
12 See Appendix D. 
13 See Appendix E. 
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Friendship PCS – Blow Pierce Campus exceeded the state average in reading from 2007-08 through 
2009-10. Since 2009-10, its reading proficiency rate has decreased, and in 2011-12 it performed 13.5% 
below the state average.                               

      

Friendship PCS - Blow Pierce Campus has performed below the state average in math during four of the 
past five years. 
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Friendship PCS - Blow Pierce Campus’ Median Growth Percentile (“MGP”) has dropped in both reading 
and math over the past three years, with the reading MGP being consistently below 50%, meaning that the 
average growth score for their students is below the rate of peers with comparable starting scores 
attending other public charter and traditional schools in the District.   

 

 

Friendship PCS – Collegiate Campus 
Friendship PCS – Collegiate Campus opened in 2000-01. At Friendship PCS’ fifth-year review, the 
Collegiate campus met four of six academic targets.14 It met its target associated with math on the state 
assessment in place at the time, but did not meet the reading target. At Friendship PCS’ tenth-year review, 
the Collegiate campus met eight of ten academic goals. It met its reading target regarding the DC-CAS, 
but not its math target.15 
 

 

 

 
                                                 
14 See Appendix D. 
15 See Appendix E. 
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Friendship PCS - Collegiate Campus has performed below the state average in reading since 2007-08. 

 

 

 

Friendship PCS - Collegiate Campus has performed above the state average in math since 2008-09. 
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Friendship PCS - Collegiate Campus’ math Median Growth Percentile (“MGP”) has increased over the 
past three years, while its reading MGP has remained consistent. Over the past three years, the reading 
MGP has been as low as 39.0%, meaning that the median growth score for students attending Friendship 
PCS – Collegiate is much lower than their peers with comparable starting scores attending other public 
charter and traditional schools in the District.  
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Friendship PCS – Southeast Campus  
The Friendship PCS – Southeast Campus opened in 2005-06. At Friendship PCS’ fifth-year review, the 
campus had not yet been opened. At Friendship PCS’ tenth-year review, the Southeast campus met its 
DC-CAS targets.16 In the past five years, Friendship PCS - Southeast Campus performed above the state 
average in reading only in 2008-09. 

 

Similarly, in the past five years, Friendship PCS - Southeast Campus performed above the state average in 
math in 2008-09 and 2009-10. 

 

                                                 
16 See Appendix E. 
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Friendship PCS - Southeast Campus’ math Median Growth Percentile (“MGP”) has increased over the 
past three years, while its reading MGP has fluctuated. In 2012 the math MGP was above 50%.  

 

Friendship PCS – Tech Prep Campus 
The Friendship PCS – Tech Prep Campus opened in 2009-10. Since that time, the Friendship PCS - Tech 
Prep Campus exceeded the state average in reading only in one year (2010-11).   
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Friendship PCS - Tech Prep Campus exceeded the state average in math in 2010-11 and 2011-12. 

                

 

 

Friendship PCS’ Tech Prep campus’ math and reading Median Growth Percentiles (“MGPs”) have 
generally stayed consistent. 
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Early Childhood Performance 
Aside from DC-CAS results, Friendship PCS set identical targets for each campus’ early childhood 
program. These targets, and each campus’ achievement on these targets, are detailed in the charts below. 
Because each early childhood program sets unique early childhood targets, Friendship PCS’ early 
childhood performance cannot be compared against the charter sector average.  

 
Friendship PCS 2010-11 Early Childhood Targets 

 Chamberlain Woodridge Blow Pierce Southeast 
Met target? Met target? Met target? Met target? 

70% of preschool and pre-kindergarten 
students will show a year of growth in 
literacy on the GOLD Literacy and 
Language Domains assessment. 

Yes Yes No Yes 

70% of kindergarten through second-grade 
students will show a year of growth in 
literacy on the Fountas and Pinnell 
assessment. 

No Yes No No 

70% of preschool through kindergarten 
students will show a year of growth in 
mathematics on the GOLD Mathematics 
Domain assessment. 

Yes Yes Yes Yes 

70% of first- and second-grade students will 
show a year of growth in mathematics on 
the Terra Nova assessment. 

Yes Yes No No 

70% of first- and second-grade students will 
show proficiency in mathematics on the 
Terra Nova Assessment. 

No No No No 

70% of kindergarten through second-grade 
students will show proficiency in language 
arts on the Fountas and Pinnell assessment. 

No Yes No No 

On average, preschool and pre-kindergarten 
students will attend school 88% of the days. Yes Yes No Yes 

On average, kindergarten through second-
grade students will attend school 92% of the 
days. 

Yes Yes No Yes 
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While Friendship PCS met more early childhood targets in the 2011-12 school year, PCSB notes that of 
the original eight targets, three were removed and three had their targets lowered in 2011-12 from those in 
place in 2010-11. 

Friendship PCS 2011-12 Early Childhood Targets 
 Chamberlain Woodridge Blow Pierce Southeast 

Met target? Met target? Met target? Met target? 
60% of pre-kindergarten-3 and pre-
kindergarten-4 students will meet growth 
expectations or exceed performance 
expectations by the spring administration on 
the Teaching Strategies GOLD literacy 
assessment. 

Yes Yes Yes Yes 

55% of kindergarten through second-grade 
students will increase by 2 or more reading 
levels or score on grade level or higher by 
the spring administration on the Fountas and 
Pinnell assessment. 

Yes Yes Yes Yes 

55% of kindergarten through second-grade 
students will demonstrate proficiency in 
Language Arts on the Fountas and Pinnell 
assessment. 

Yes Yes No No 

On average, pre-kindergarten-3 and pre-
kindergarten-4 students will attend school 
88% of the days. 

Yes Yes Yes Yes 

On average, kindergarten through second-
grade students will attend school 92% of the 
days. 

Yes Yes Yes Yes 
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2. Help students feel comfortable taking intellectual chances and accepting academic challenges. 

Assessment: Friendship PCS has met this goal.  

This goal was not assessed in Friendship PCS’ previous charter review, nor included in any subsequent 
Accountability Plans. However, there is sufficient evidence to assess this goal. The school commented on 
this goal in its renewal application, presenting four data points (detailed in the table below) as evidence 
that it has met this goal: (1) number of AP courses offered; (2) percent of high school students in AP or 
Early College courses; (3) percent of Juniors students taking the PSAT; and (4) percent of seniors taking 
the SAT.17 

 2006 2007 2008 2009 2010 2011 2012 
# AP courses 7 9 16 14 10 10 11 
% students in AP or 
Early College courses 

18% 24% 42% 45% 33% 37% 32% 

PSAT Participation    84% 98% 88% 87% 
% Seniors SAT 
Participation 

59% 73% 80% 93% 85% 92% 92% 

 

It is also evident from the Friendship PCS’ 2012-13 Qualitative Site Review (“QSR”) that its students do 
feel comfortable taking intellectual chances and accepting academic challenges. At the Chamberlain 
campus, the PCSB review team observed “…teachers encouraging students to persevere even after they 
made academic mistakes.”18 Additionally, it was noted at this campus that “…there is a culture of 
students wanting to achieve at the school. Students were eager and actively participating in classes.”19 
 
At the Tech Prep campus, “…students felt comfortable asking questions during class.”20 At the 
Woodridge campus, “[t]he QSR team noted students willing to raise their hands even if they were not sure 
of the answer.”21 

 

 

 

                                                 
17 See Appendix C. 
18 See Friendship PCS – Blow Pierce Qualitative Site Review Report, p. 1, attached to this document as 
Appendix F. 
19 See Friendship PCS – Chamberlain Qualitative Site Review Report, p. 2, attached to this document as 
Appendix G. 
20 See Friendship PCS – Tech Prep Qualitative Site Review Report, p. 1, attached to this document as 
Appendix H. 
21 See Friendship PCS – Woodridge Qualitative Site Review Report, p. 1, attached to this document as 
Appendix I. 
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3. Improve student motivation by increasing the motivation of the education team and by setting 
high performance standards and expectations. 

Assessment: Friendship PCS has met this goal.  

In its renewal application, Friendship PCS cites its (1) teacher evaluation system; (2) teacher retention 
rates; and (3) evidence from Qualitative Site Reviews and Performance Development Reviews as 
evidence that it has met this goal.22  

Teacher Evaluation System 
Friendship PCS describes its teacher evaluation system as “a state-approved system which is based 50% 
on student outcomes and 50% on high professional standards.”23 It adds that “72% of teachers report that 
the feedback they receive helps them improve student outcomes.”24 
 
Teacher Retention Rates 
Friendship details its teacher retention rates from 2003-2012, noting that these rates have increased over 
time, “even as Friendship has instituted higher standards for performance.” Friendship PCS credits its 
high retention rate with a “human capital taskforce” it launched to “enhance[] its recruitment and 
retention strategies.”25 PCSB staff verified these rates to within three percentage points. 
 
Friendship Teacher Retention Rates by Campus26 

                                                 
22 See Appendix C. 
23 See Appendix C. 
24 See Appendix C. 
25 See Appendix C. 
26 See Friendship PCS Annual Report Excerpts, attached to this document as Appendix J. 
27 PCSB corrected this number from 99.97% to 97%. 
28 PCSB corrected this number from 99.97% to 97%. 

  2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 

Chamberlain 81% 94% 71% 94% 97% 67% 72% 100% 97%27  90% 

Woodridge 76% 88% 50% 94% 77% 90% 94% 91% 100%  95% 

Blow Pierce 65% 90% 78% 100% 96% 78% 98% 82% 97%28  79% 

Collegiate 86% 95% 71% 97% 64% 79% 93% 98% 100%  88% 

Southeast n/a  n/a n/a 83% 67% 85% 93% 97% 100%  93% 

Tech Prep n/a  n/a n/a n/a n/a n/a n/a 88% 100%  97% 
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QSR and PDRs 
Evidence from QSRs and Performance Development Reviews (“PDRs”) support that Friendship PCS has 
met this goal. In Friendship PCS’ 2012-13 QSR, it was noted that “The central office put into place a 
professional development program at the beginning of the year. A three-week orientation occurs each 
summer for all Friendship schools.”29 

Additionally, Friendship PCS’ new “Content Circles” system was discussed in teacher focus groups. At 
Blow Pierce, teachers discussed that the school “…holds two school-based trainings and two other 
professional development sessions. The focus group participants praised the Content Circles in which 
teachers were given the opportunity to practice writing and presenting lessons for upcoming topics in the 
curriculum.”30 As Friendship PCS notes in its renewal application, “[t]he purpose of the Content Mastery 
Circles is to develop teachers who have expert content knowledge and a solid foundation in pedagogy.”31 

 

4. Develop strong character in students through the building of courage, curiosity, integrity, 
leadership, perseverance, and concern for others. 

Assessment: Friendship PCS has met this goal.  

Friendship PCS specified that the following indicators should be assessed to determine whether it has met 
this goal: (1) student attendance; (2) the percentage of students who have not incurred any discipline 
infractions; (3) college persistence; and (4) community service.  

Student Attendance 
Friendship PCS met all of its attendance targets in its fifth- and tenth-year reviews, except that the 
Southeast campus did not meet its target in the tenth-year review, as detailed in the table below.32 

Campus Attendance Target Met target at 5th 
year review? 

Met target at 
10th year review? 

Chamberlain 92% Yes Yes 
Woodridge 92% Yes Yes 
Blow Pierce 90% Yes Yes 
Collegiate 87% Yes Yes 
Southeast 92% - No 

                                                 
29 See Appendix G. 
30 See Appendix F. 
31 See Appendix C. 
32 See appendices D and E. 
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The Friendship PCS LEA attendance rate has remained consistently close to the charter sector average.  
 

               

Source: ProActive 

The table below details average daily attendance rates at a campus level from 2008-09 to present. Green 
indicates the rate exceeds the charter sector rate, and red indicates the rate is below the charter sector 
average. 

  
SY 08-
09 

SY 09-
10 

SY 10-
11 

SY 11-
12 

SY 12-
13 
(through 
March) 

Charter Sector Average 93.2% 93.8% 94.5% 93.4% 90.9% 

Friendship - Chamberlain 91.1% 95.7% 96.4% 95.0% 89.6% 

Friendship - Woodridge 91.5% 94.2% 95.3% 96.1% 90.7% 

Friendship - Blow Pierce 94.9% 93.6% 89.8% 93.8% 89.9% 

Friendship - Collegiate 96.4% 93.2% 95.2% 92.6% 86.9% 

Friendship - Southeast 96.3% 94.3% 95.0% 94.7% 91.6% 

Friendship - Tech Prep   92.8% 93.9% 94.3% 85.9% 
 
Source: ProActive 
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Students with No Discipline Infractions 
Friendship PCS offered the following table in its renewal application detailing the rate of Friendship PCS 
students that have not incurred any discipline infractions. PCSB has not yet validated this data. 
 

School 2008 2009 2010 2011 2012 2013 

Chamberlain 88% 76% 87% 90% 93% 95% 

Woodridge 95% 80% 89% 91% 89% 90% 

Blow Pierce 94% 95% 87% 80% 75% 94% 

Collegiate 92% 78% 90% 82% 71% 87% 

Southeast 84% 87% 91% 90% 84% 92% 

Tech Prep  n/a n/a 65% 73% 58% 70% 

Grand Total 91% 82% 88% 85% 78% 90% 

 
College Persistence  
Another measure that Friendship PCS uses to assess this goal is “college persistence” - the rate of 
Friendship PCS graduates that started college, and progressed from their freshman to their sophomore 
year. These rates are detailed in the chart below.33  

             

Source: National Student Clearinghouse 

                                                 
33 See excerpt from National Student Clearinghouse Report, detailing percent of Friendship PCS college 
freshman to sophomore persistence, attached to this document as Appendix K. 
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Community Service 
In addition to the above indicators, Friendship Collegiate Academy students are required to complete 120 
hours of community service before graduating. Friendship PCS provided the following data regarding the 
number of hours of community service performed by Collegiate students as evidence that it has met this 
goal.  

Year 
Exactly 

120 Hours 
Greater than 120 and 
Less than 200 Hours 

More than 
200 Hours 

2008 43 207 35 
2009 14 150 61 
2010 7 131 86 
2011 17 230 32 
2012 10 204 25 

 

Based on Friendship PCS’ attendance, rate of students with no discipline infractions, college persistence, 
and community service performance, it has met this goal.  

 

5. Ensure that students are prepared to lead successful adult lives as workers and consumers. 

Assessment: Friendship PCS has met this goal.  

In its charter application, Friendship PCS specified that the following indicators should be assessed to 
determine whether it has met this goal: (1) graduation rates; (2) college acceptance rates; (3) students 
scoring 3 or above on AP tests; and (4) selected data from the California Healthy Kids survey that it 
administers to its students. Those indicators are discussed below. Additionally, there was significant 
evidence in Friendship PCS’ 2012-13 QSR supporting that it met this goal.  

Graduation Rate  
Friendship PCS - Collegiate is currently the only Friendship campus with a graduating class (although 
Friendship plans to expand its Tech Prep campus through the twelfth grade in future years). At Friendship 
PCS’ fifth-year review, the Collegiate campus met its graduation target.34 At Friendship PCS’ tenth-year 
review, the Collegiate campus again met its graduation target.35 Friendship PCS - Collegiate’s graduation 
rates have exceeded the charter sector in three of the past four years, as illustrated below.  Indeed 
Friendship PCS - Collegiate’s graduation rate is the second highest in the District, while enrolling more 
students than any other District high school. 

                                                 
34 See Appendix D. 
35 See Appendix E. 
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College Acceptance Rate 
Friendship PCS – Collegiate met its college acceptance targets in Friendship PCS’ fifth- and tenth-year 
reviews.36 Its college acceptance rate has exceeded the charter sector average in each of the past three 
years. 

      
 
 

 

                                                 
36 See appendices D and E. 

98.0% 100.0% 
91.0% 

82.0% 
 

Adjusted Cohort 
Graduation Rate 

90.7%  
 

Adjusted Cohort 
Graduation  

Rate 

77.1% 
69.5% 

86.4% 

74.6% 

0.0%
10.0%
20.0%
30.0%
40.0%
50.0%
60.0%
70.0%
80.0%
90.0%

100.0%

SY 07-08 SY 08-09 SY 09-10 SY 10-11 SY 11-12

Friendship - Collegiate Graduation Rate 

Graduation Rate Charter Sector Average

88.9% 
100.0% 100.0% 

80.0% 80.0% 83.1% 
93.1% 

0.0%
10.0%
20.0%
30.0%
40.0%
50.0%
60.0%
70.0%
80.0%
90.0%

100.0%

SY 08-09 SY 09-10 SY 10-11 SY 11-12

Friendship PCS - Collegiate College Acceptance 
Rate 

College Acceptance Rate Charter Sector Average



 

     
29 

 

AP Performance 
Friendship PCS provided the following data regarding the number of students taking and passing AP tests 
with a score of three of higher. The number of students with a passing AP score increased from 2007-08 
to 2010-11. 

 2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 

Students with AP 
Score 3 or higher 

0 0 2 10 22 7 21 30 35 24 

 

California Healthy Kids Survey (“CHKS”) 
In its renewal application, Friendship PCS provided results from a student survey indicating that its 
students plan to graduate from high school and continue their education beyond the high school level.37  

QSR 
During Friendship PCS’ Qualitative Site Reviews conducted in 2012-13, the PCSB review team found 
much evidence to support that Friendship PCS has met this goal. A selection of this evidence from three 
campuses is as follows. 

• Observation “confirmed that [Blow Pierce] puts an emphasis on college attendance.”38 
Additionally, “[t]he [Blow Pierce] administration has put in place initiatives to encourage students 
to demonstrate behaviors for college readiness. This school-wide focus was evident in the 
interviews with administrators, faculty and students. In the focus group, students stated that their 
teachers are trying to help them get ready for college, and want them to be the smartest people in 
the world and successful in life.”39 
 

• At the Chamberlain campus, “[t]he teacher focus group indicated that preparing students to lead 
successful adult lives begins in kindergarten, even though college might be an abstract concept at 
this stage of life.”40 “[Chamberlain] [s]tudent focus group participants indicated that…college is a 
goal that the school has set for them and they have set for themselves.”41 Additionally, “[m]ost 
teachers identified the learning expectations before releasing students to complete their work 
independently. The students and teachers described these expectations as ‘college scholar 
expectations.’”42 
 

                                                 
37 See CA Healthy Kids report excerpts and student surveys, attached to this document as Appendix L. 
38 See Appendix F. 
39 See Appendix F. 
40 See Appendix G. 
41 See Appendix G. 
42 See Friendship PCS – Southeast Qualitative Site Review Report, p. 6, attached to this document as 
Appendix M. 
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• At the Tech Prep campus, “[a] new high school course, College and Career Prep, is now offered to 
students.”43 “Students in the focus group reported that the mission of the school is for them to go 
to college, and every student stated that they planned to go to college.”44 

 

6. Develop in students a strong respect for the democratic ideals of freedom and liberty for all. 

Assessment: This goal has not been historically measured.  

This goal was not assessed in Friendship PCS’ previous charter review, nor included in any subsequent 
Accountability Plans. However, the school commented on this goal in its renewal application. The school 
detailed that it meets this goal through various educational and extracurricular programming, including: 

- Humanities curriculum; 
- Student government; 
- Town hall meetings; 
- Debate teams and oratory circles; 
- Public speaking opportunities and participation in civic activities; and  
- International Service learning trips.45 

 
7. Provide a safe and secure learning community. 

Assessment: Friendship PCS has partially met this goal.  

In its charter application, Friendship PCS specified that the following indicators should be assessed to 
determine whether it has met this goal: (1) expulsion rates; (2) survey results from the CHKS; and (3) 
ratings in QSRs and PDRs regarding school safety and culture.  This data leads PCSB staff to conclude 
that Friendship PCS has partially met this goal. While most Friendship students report feeling safe at 
school, at certain campuses 45-50% of the student body do not. 

Moreover, discipline data shows that, in pursuit of this goal, certain Friendship campuses have historically 
suspended and expelled students at rates in excess of five times higher than the charter average. It is 
evident from the data, and from actions recently taken by Friendship, that a concerted effort has been 
underway this school year to reduce the levels of out-of-school disciplinary incidents. For example, 
Friendship PCS – Tech Prep has instituted the Pathways program, an in-school alternative to students who 
may have otherwise been suspended. While staff is encouraged by these signs of improvement, we 
recommend that Friendship PCS commit to continue its efforts to minimize exclusionary discipline 
incidents. 

                                                 
43 See Appendix H. 
44 See Appendix H. 
45 See Appendix C. 
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Discipline Data 
The following tables detail Friendship PCS’ discipline rates since 2009-10. PCSB has charter sector 
averages for these data points starting in 2011-12. Red shading indicates that Friendship PCS’ rate is 
above the charter sector average; green shading indicates that Friendship PCS’ rate is below the charter 
sector average. 
 
Percent of Students Receiving Out-of-School Suspension 

Out of School Suspensions 
SY 09-
10 

SY 10-
11 

SY 11-
12 

SY 12-13 
(through 
December) 

Charter Sector Average     13.2% 6.6% 
Friendship - Chamberlain 12.0% 9.1% 6.9% 2.4% 
Friendship - Woodridge 11.6% 8.0% 11.0% 6.9% 
Friendship - Blow Pierce 11.4% 19.2% 28.2% 5.4% 
Friendship - Collegiate 4.0% 17.1% 29.8% 8.0% 
Friendship - Southeast 7.6% 8.2% 16.1% 6.3% 
Friendship - Tech Prep 34.5%   45.8% 27.7% 

 

Percent of Students Receiving Out-of-School Suspension of 10+ Days 

Out of School Suspensions 
of 10+ Days 

SY 09-
10 

SY 10-
11 

SY 11-
12 

SY 12-13 
(through 
December) 

Charter Sector Average     1.1% 0.3% 
Friendship - Chamberlain 2.0% 3.0% 0.1% 0.3% 
Friendship - Woodridge 1.0% 1.0% 0.6% 0.2% 
Friendship - Blow Pierce 4.0% 2.0% 2.5% 0.3% 
Friendship - Collegiate 2.0% 7.0% 10.2% 1.1% 
Friendship - Southeast 1.0% 0.0% 0.0% 0.0% 
Friendship - Tech Prep 22.0% 17.0% 13.5% 1.9% 
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Percentage of Students Expelled During the School Year 

Expulsions 
SY 09-
10 

SY 10-
11 

SY 11-
12 

SY 12-13 
(through 
December) 

Charter Sector Average     0.7% 0.2% 
Friendship - Chamberlain 0.0% 1.0% 0.1% 0.0% 
Friendship - Woodridge 0.0% 1.0% 0.0% 0.0% 
Friendship - Blow Pierce 1.0% 1.0% 0.3% 0.1% 
Friendship - Collegiate 3.0% 6.0% 5.0% 1.2% 
Friendship - Southeast 0.0% 0.0% 0.0% 0.0% 
Friendship - Tech Prep 1.0% 1.0% 2.9% 0.5% 

 

CHKS Survey Results 
Friendship PCS provides a table representing “…the percent of students who responded affirmatively 
regarding their perception of safety at school.”46  

 

2006 2007 2008 2009 2010 2011 

Chamberlain 64% 72% 75% 76% 57% 66% 

Woodridge 45% 67% 69% 71% 58% 57% 

Blow Pierce 51% 64% 65% 68% 61% 69% 

Collegiate 51% 46% 51% 95% 52% 55% 

Southeast n/a 76% 69% 77% 71% 92% 

Tech Prep n/a n/a n/a n/a 62% 50% 

 

QSR Evidence 
For the most part, Friendship PCS’ 2012-13 QSR supports that the school has met this goal. The safety of 
the school depends on the campus. At Friendship’s Tech Prep, Chamberlain, Southeast, Woodridge, and 
Collegiate campuses, the QSR revealed that students felt safe and/or that the school was run in an orderly 
manner. However, at Friendship PCS – Blow Pierce the students reported being bullied, although also 
claiming to feel safe. A selection of this evidence is as follows. 

                                                 
46 See Appendix L.  PCSB notes that pursuant to our process, Friendship PCS submitted in writing a 
response to PCSB’s assessment of this goal, stating that it should be considered met based on the report of 
the California Healthy Kids survey that it submitted.  However, PCSB staff requested additional 
information regarding the CHKS Survey report to reassess the goal, but Friendship PCS did not provide 
the requested information. 
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• “Two-thirds of the [Blow Pierce] students who participated in the student focus group reported 
being bullied while attending the school, but they reported feeling safe in the building.”47 
 

• “According to the leadership interview, suspensions [at Blow Pierce] have been reduced by 75% 
during the 2012-13 school year and discipline referrals have been reduced by approximately 50.”48 
However, while observing Blow Pierce classrooms, PCSB observers found that “[i]n many 
classrooms, teachers did not appear to have an effective classroom management system; their  
classrooms appeared chaotic and students were not paying attention to the teachers’ directives.”49 
 

• At the Chamberlain campus, “[t]he QSR team observed teachers managing their classrooms 
effectively and students passing through the halls in a quiet and orderly fashion. The student focus 
group participants said that they were aware of the school’s rules, regulations, and consequences 
for their actions.”50  
 

• At the Southeast campus, “[a]ll of the students in the focus group reported feeling safe at the 
school and that the school had a good plan in place to handle any concerns that the students may 
have.”51 
 

• At the Tech Prep campus, “[s]tudents in the focus group reported that they felt safe in the building. 
The majority of classrooms observed and hallways were orderly.”52 
 

• At the Collegiate campus, “[s]tudents in the focus group reported they felt safe in the building.”53 
“[T]he school has consistently implemented policies and practices to create an orderly 
environment.”54 
 

• At the Woodridge campus, students “…commented on feeling safe at school and felt as if the new 
administration and its ‘strict rules’ contributed to this positive change.”55 

 

 

 

 

 
                                                 
47 See Appendix F. 
48 See Appendix F. 
49 See Appendix F. 
50 See Appendix G. 
51 See Appendix M. 
52 See Appendix H. 
53 See Friendship PCS – Collegiate Prep Qualitative Site Review Report, p. 1, attached to this document 
as Appendix N. 
54 See Appendix N. 
55 See Appendix I. 
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8. Draw on the support of families and the community to reinforce the school’s educational 
mission. 

Assessment: Friendship PCS has met this goal.  

In its charter application, Friendship PCS notes that in 2007-08, the school measured parent participation 
to measure this goal, and since 2008-09, it has used reenrollment rates as a measure of this goal. 

Parent Participation 
For the most part, Friendship PCS’ 2012-13 QSR supports that the school has met this goal. A selection 
of this evidence is as follows. 

• During Friendship PCS’ Qualitative Site Reviews conducted in 2012-13, the PCSB review team 
observed at the Blow Pierce campus “many parents present in the halls at the beginning of the 
school day. The leadership reported on increased parent participation in Parent Advisory council 
(“PAC”) meetings…”56 

• “During the teacher focus group, the teachers discussed two data talks that the school held for 
parents thus far this school year. During the meetings, parents and teachers discuss student 
performance data on the Measures of Academic Progress assessments.”57 

• At the Tech Prep campus, “…administration described monthly parent meetings called Parent 
University. Only eight parents attended the last meeting.”58 

Reenrollment Rates 
As an LEA, Friendship PCS’ reenrollment rates exceeded the sector average in 2010-11 and 2011-12. 

               
 

                                                 
56 See Appendix F. 
57 See Appendix N. 
58 See Appendix H. 
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On a campus level, all Friendship PCS campuses, excepting Woodridge, exceeded the charter sector 
reenrollment rate in 2010-11. In 2011-12, two campuses (Woodridge and Blow Pierce) were below the 
charter sector reenrollment rate. 

 

 
9. Provide an educational resource to the surrounding Edison-Friendship Public Charter School 

community.  

Assessment: Friendship PCS has met this goal.  

This goal was not assessed in Friendship PCS’ previous charter review, nor included in any subsequent 
Accountability Plans. However, the school provided sufficient evidence to assess this goal in its renewal 
application.  

The school details how it serves a significant portion of DC public school students (5.1% of DC public 
school students attended Friendship schools in 2011-12), and that 96% of its students reside in Wards 5, 
6, 7, and 8.59 It also details how it serves other schools and organizations through participating in 
collaborative projects and sharing its best practices, among other things.60 

                                                 
59 See Appendix C. 
60 See Appendix C. 
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10. Develop in students an abiding commitment to the school’s surrounding community. 

Assessment: This goal has not been historically measured. 

This goal was not assessed in Friendship PCS’ previous charter review, nor included in any subsequent 
Accountability Plans. However, the school commented on this goal in its renewal application, providing 
evidence that it had met this goal from a survey it administers to its students. Friendship details this 
evidence as follows: 

Friendship measures students’ connectedness to the school 
community to determine progress toward this goal using the CHKS 
instrument. From 2005-11 Total School Connectedness Means by 
School was in the high range (>3.0) for all Friendship middle and 
high school campuses, indicating that students felt a commitment 
and sense of belonging to the school.61 

  

                                                 
61 See Appendix C. 
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COMPLIANCE WITH APPLICABLE LAWS 
 
The SRA provides that PCSB shall not approve a charter renewal application if it determines that the 
school has committed a material violation of applicable laws.62 The SRA contains a non-exhaustive list of 
applicable laws, and PCSB also monitors charter schools for compliance with additional laws. The 
following section identifies these laws and includes a determination of whether Friendship PCS’s six 
campuses have has consistently complied with these laws.   
 
General Laws  
 
In its 2012-13 Compliance Review, PCSB found that Friendship PCS schools were in full compliance 
with all applicable laws, and previous years, was in substantial compliance with all applicable laws.  
 
Health and Safety  
The SRA requires schools to maintain the health and safety of its students.63 To ensure that schools adhere 
to this clause, PCSB monitors schools for various health and safety indicators, including but not limited 
to, whether schools have qualified staff members that can administer medications, whether schools 
conduct background checks for all school employees and volunteers, and whether schools have a “School 
Emergency Response Plan” in place and conduct emergency drills as required by the District of Columbia 
Fire Department. Friendship PCS schools have remained in compliance with health and safety 
requirements. 
 
Discipline 
PCSB reviews school disciplinary policies to ensure that they afford students due process64 and that 
students and parents are made aware of these due process safeguards. Over the past five years, Friendship 
schools have had disciplinary policies that ensure students' due process, and have communicated those 
policies to students and parents. 

Enrollment and Attendance 
The SRA requires that schools have a fair and open enrollment process that randomly selects applicants 
and does not discriminate against students. PCSB requires that schools announce a cutoff date for 
enrollment. Friendship schools have been compliant with these requirements over the last five years.  
 
Maintenance and Dissemination of Student Records 
The Family Educational Rights and Privacy Act requires that schools properly maintain and disseminate 

                                                 
62 SRA § 38.1802.12 (c) 
63 SRA § 38.1802.04 (c)(4)(A) 
64 As required by Goss v. Lopez, 419 U.S. 565 (1975). 
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student records.65  Friendship schools have been in compliance with these requirements over the past five 
years.  
 
Title I of the Elementary and Secondary Education Act  
Because Friendship PCS receives Title I funds, it is required to adhere to a number of requirements under 
the Elementary and Secondary Education Act (“ESEA”), including hiring “Highly Qualified Teachers” 
and communicating certain information to parents about its participation in No Child Left Behind 
(“NCLB”) program.66 In previous years, not all Friendship campuses were in compliance with these 
requirements. In the 2008-09 and 2009-10 academic years, not all teachers at Blow Pierce and 
Chamberlain campuses were Highly Qualified.67 However both Blow Pierce and Chamberlain cured the 
noncompliance in the 2010-11 academic year, and remain in compliance.  
 
In the 2009-10 academic year, the Collegiate, Woodridge, and Southeast campuses did not ensure that all 
teachers were Highly Qualified.68 All three campuses cured the noncompliance the following year, and 
have remained in compliance.  
 
Civil Rights Statutes and Regulations 
Charter schools must comply with all applicable local and federal civil rights statutes.69 There is no 
indication that Friendship has violated any civil rights statutes.  
 
Governance 
The SRA requires that a school's board of trustees have an odd number of members, not exceeding fifteen, 
two of which must be parents of students currently attending the school. A majority of the board members 
must be District of Columbia residents.70 Friendship has been fully compliant with these requirements 
over the past five years.  

Beyond compliance with the SRA regarding its board composition, PCSB has two concerns regarding 
Friendship PCS’ governance structure. First, the SRA was amended in 2007 to require DC public charter 
schools to stipulate in their articles of incorporation or bylaws that: 

                                                 
65 20 U.S.C. § 1232g 
66 20 U.S.C. § 6300, et. seq.  
67 See Friendship Blow Pierce, Chamberlain, Collegiate Campus Compliance Review Reports (2008-09  
    Academic Year), attached to this document as Appendices Q, O, and R, respectively. 
68 For Friendship Collegiate, Southeast, and Woodridge compliance information, see Friendship 
Collegiate, Southeast, Woodridge Campus Compliance Review Report (2008-09 Academic Year), 
attached to this document as Appendices R, S, and P, respectively. 
69 SRA § 38-1802.02 (11). This includes the Age Discrimination Act of 1985, the Civil Rights Act of  
    1964, Title IX of the Education Amendments of 1972, § 504 of the Rehabilitation Act of 1973, part B     
    of the Individuals with Disabilities Act of 1990.  
70 SRA § 38-1802.05(a).  
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(A) The corporation shall dissolve if the charter for the charters school has been revoked, has not 
been renewed, or has been voluntarily relinquished; and    

(B) Any assets to be distributed pursuant to a plan of distribution under § 29-301.48(3) shall be 
transferred to the State Education Office of the District of Columbia, to be controlled by the 
Office of Education Facilities and Partnerships and used solely for education purposes.71 

This same amendment notes that a charter school already in operation in 2007 would not be required to 
amend its articles of incorporation or bylaws to include these clauses until the time of its renewal.  
Friendship PCS’ articles of incorporation and bylaws on file with PCSB have not yet been so amended; 
indeed they were not required to be until renewal. Accordingly, this aspect of Friendship PCS’ charter 
must be revised to be in compliance with the requirements of the SRA.  

Second, PCSB staff is concerned that the above provisions required by the SRA leave Friendship’s 
corporate practices vulnerable as currently structured. Friendship PCS is incorporated in the District of 
Columbia as “Friendship Public Charter School, Inc.”, a nonprofit corporation with the sole purpose of 
operating a public charter school, but is operating as a charter management organization. In addition to 
overseeing the operation of its DC public charter school campuses, its board also oversees the operation 
of Anacostia High School, a DCPS high school, and four schools in Baltimore.  The above provisions that 
Friendship PCS must adopt will require it to dissolve and its assets to be distributed to the DC State 
Education Office if its charter is revoked, not renewed, or voluntarily relinquished.72 Accordingly, as 
currently structured, if Friendship PCS ceased operating for any reason, Friendship Public Charter School, 
Inc. would be required to dissolve and no corporate structure would exist to continue the operations of its 
other activities. As such, PCSB recommends that Friendship PCS implement a corporate structure with at 
least two separate corporate entities, with two distinct governing boards: one to oversee Friendship’s DC 
public charter school, and another to oversee all aspects of Friendship’s work 

Special Education Laws 

Charter Schools are required to comply with Subchapter B of the Individuals with Disabilities Education 
Act73 and Section 504 of the Rehabilitation Act of 1973.74 In 2012, PCSB conducted a desktop audit of 
six special education indicators to assess Friendship PCS’ compliance with these laws and the educational 
progress of its special education students.75   

Academic Performance of Friendship PCS Special Education Students 
Federal special education laws are in place, among other reasons, to ensure that schools adequately assist 
students with disabilities in making academic progress. As part of the special education desktop audit, 

                                                 
71 SRA 38-1802.13a(c)(1) 
72 SRA § 38-1802.13a(a) and (b). 
73 20 USC §1413(a)(5). 
74 20 USC §794. 
75 See Friendship PCS –Desktop Audit, attached to this document as Appendix T. 
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PCSB reviews how schools’ students with disabilities performed on the DC-CAS. An achievement gap 
ranging from 24-51% exists between Friendship PCS’ students with disabilities and the school’s general 
population.76 

Compliance Review of Friendship PCS by DC Office of the State Superintendent of Education 
As part of the desktop audit, PCSB examines special education compliance and monitoring 
documentation prepared by the District of Columbia Office of the State Superintendent of Education 
(“OSSE”). OSSE reports provide a comprehensive overview of the entire LEA’s performance, versus 
campus-specific information.  

In 2010, OSSE determined that Friendship PCS was 80% compliant with special education requirements, 
with OSSE noting that the school “Needs Assistance” in fulfilling all applicable federal and local special 
education regulations.77 OSSE noted in this report that the LEA did not meet DC 2010 Annual Yearly 
Progress targets for students with disabilities, and was found non-compliant with the requirement of 
evaluating students for disabilities within 60 days of receiving parental consent, and for not adequately 
fulfilling secondary transition requirements. In 2012, OSSE found that Friendship PCS was 100% 
compliant with secondary transition requirements.78  

Charter Application  
Another component of the desktop audit includes reviewing a school’s Charter to ensure that references to 
students with disabilities are in line with special education laws. Friendship PCS’ Charter includes the 
following potentially discriminatory language. 

 

If the student is severely disabled s/he will be referred to DC Public Schools 
and/or provided recommendations for schools that can meet the needs of a 
severely disabled child at this age level (possibly Eagle Academy).79 

 
If Friendship PCS’ charter is renewed, the school must revise this language to address how it will serve all 
students with disabilities with a full continuum of services. 

 

                                                 
76 For a more detailed report of Friendship PCS’ special education academic performance, see the 
Friendship PCS Desktop Audits, attached to this document as Appendices U, V, W, X, Y, and Z. 
77 See 2010 OSSE report, attached to this document as Appendix AA. OSSE uses the same determination 
levels as the United States Department of Education: (1) meets requirements; (2) needs assistance; (3) 
needs intervention; or (4) needs substantial intervention. 
78 Boatright, Mary. (Director of Monitoring and Compliance, OSSE). Letter to: Donald Hense (Friendship 
PCS Board of Trustees Chair). January 25, 2013, attached to this document as Appendix BB. 
79 See Friendship Charter Amendment Education Plan for PreK and 6-8, attached to this document as 
Appendix CC. 
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Financial Laws 
 
Procurement Contracts 
SRA §38-1802.04(c)(1) requires DC charter schools to utilize a competitive bidding process for any 
procurement contract $25,000 or more, and within three days of awarding such a contract, to submit to 
PCSB all bids received, the contractor selected, and the rationale for which the contractor was selected. 
To ensure compliance with this law, PCSB requires schools to submit a Determinations and Findings 
form to detail any qualifying procurement contract entered into. 

Friendship PCS submitted all corresponding Determination and Findings forms as required during the 
previous five years and has remained in compliance with the contracting provision of the SRA. 

Timely Audits 
The SRA requires schools to submit to PCSB an annual financial audit conducted by an independent 
certified public accountant or accounting firm.80 Over the past four years, Friendship PCS has submitted 
all financial audits in a timely manner. 

Submission of Information about Donors and Grantors 
The SRA requires schools to submit to PCSB an annual list of all donors and grantors that have 
contributed monetary or in-kind donations having a value equal to or exceeding $500.81  Friendship PCS 
has fulfilled this requirement by reporting this information in its annual reports. 

                                                 
80 SRA §38-1802.04(c)(11)(ix). 
81 SRA §38-1802.04(c)(11)(xi), 
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FISCAL MANAGEMENT AND ECONOMIC VIABILITY 
 
The SRA requires the Board to revoke a charter at any time if it determines that the school: 

• Has engaged in a pattern of nonadherence to generally accepted accounting principles; 
• Has engaged in a pattern of fiscal mismanagement; or 
• Is no longer economically viable. 

 
As part of the renewal process, PCSB has reviewed Friendship PCS’s financial record regarding these 
areas.  

Adherence to Accounting Principles 
The school has consistently adhered to generally accepted accounting principles, as established by the 
Financial Accounting Standards Board. 

Fiscal Management 
Per its audited financial statements, Friendship PCS has not engaged in fiscal mismanagement. The 
school’s audit reports reflect sound accounting and internal controls, and no instances of incompliance 
that are  required to be reported per the  U.S. Government Accountability Office’s Auditing Standards. 
The school has consistently submitted all necessary financial documents to PCSB in a timely manner.  

Economic Viability 
A review of annual audits indicates Friendship PCS is economically viable.82 One indicator of economic 
viability is a positive year-end annualized net income. Friendship PCS has concluded each of its last five 
fiscal periods with positive net income balances.  

Another indicator of economic viability is net working capital83 or the current ratio84.  Net working 
capital validates a school’s ability to meet immediate financial obligations.  As exhibited in the table 
below, Friendship PCS has been able to successfully manage its working capital needs throughout for the 
last few fiscal periods.  In addition to net working capital, the current ratio is another measure of 
economic sustainability.  A current ratio greater than one points to a school’s ability to satisfy its 
immediate financial obligations.  Friendship PCS’s current ratio has been greater than one at the 
conclusion of each of the last two fiscal periods; reaching a period high of 1.59:1 during FY2012.  The 
school’s Net Working Capital and Liquidity ratio trends can be observed in the following table: 

 

 

                                                 
82 See Friendship PCS activities and financial analysis sheet, attached to this document as Appendix DD. 
83 Current Assets less Current liabilities 
84 Current Assets divided by Current liabilities 
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Fiscal Period 2008 2009 2010 2011 2012 

Net Working 
capital 

 $(4,785,144)  $(2,343,863)  $(2,327,866)  $5,635,621   $7,054,695  

Liquidity ratio  0.54   0.73   0.75   1.56   1.59  

 

In addition to the previously described liquidity measures, PCSB recommends that schools accrue net 
asset reserves equal to three to six months of operational expenditures. For the financial period ending 
June 30, 2012, Friendship PCS’s total net assets approached $20.5MM (up from $18MM the prior year), 
and monthly expenditures were approximately $5.7MM indicating a net asset reserve of approximately 
3.6 months.  

Fiscal Period 2008 2009 2010 2011 2012 

Net Income  $705,911   $346,746   $477,287   $3,419,792   $2,541,507  

Cumulative 
Reserves 

 $14,087,000   $14,433,746   $14,503,419   $17,923,211   $20,464,718  

 
The chart below details Friendship PCS’s expenditures as a percentage of revenues. The school makes 
spending decisions appropriate for managing education programs. Program service and General and 
Administrative costs are in line with comparable industry amounts and PCSB financial metrics for general 
education charter schools. 

 

54% 11% 9% 7% 16% 

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
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APPLICANT INFORMATION SHEET  

AND REQUEST FOR RENEWAL 

 
Name of School:  Friendship Public Charter School        

Address of School:  120 Q Street Northeast, Washington, DC 20002     

Telephone Number:  (202) 281-1700    Fax:  (202) 281-1799    

 

School Board of Trustees’ Certification Statement: 

I,   Donald L. Hense    , hereby certify that the information submitted in 

this Application for Charter Renewal is accurate to the best of my knowledge and that this 

application has been reviewed by the school’s Board of Trustees. 

Authorized Signature:              

(Must be a member of the Board of Trustees and not serving as a consultant or affiliated with an 

educational service provider.) 

Print Name:  Donald L. Hense     Date:       

Address:  120 Q Street Northeast, Washington, DC 20002       

Daytime Telephone:  (202) 281-1700    Email:  dhense@friendshipschools.org  

Fax:   (202) 281-1799    

 

Name of Educational Service Provider (if applicable):    N/A     
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Executive Summary 

 

Friendship Public Charter School received its authorization from the Public Charter School 

Board (PCSB) in 1997. Since the execution of its fifteen-year Charter on September 4, 1998, 

Friendship has grown from two campuses serving 1,200 students in grades K to 5 to six 

campuses serving 4,000 students in grades Pre-K to 12. Today, Friendship is the chosen school 

home for more than 5% of the District of Columbia’s (DC's) public school students, 13% of 

DC’s public charter school students and 14% of DC’s public charter school students with special 

needs. Friendship students are 99.7% African American, 75% low-income, 3% homeless and 

14% over-age. 96% reside in Wards 5, 6, 7 or 8.  

 

Just as the number of students served by Friendship has grown, so too have student outcomes. 

Friendship has doubled the elementary proficiency rates in tested grades at campuses opened and 

more than tripled secondary proficiency rates, met 90% of early childhood targets and attained a 

91% cohort graduation rate. 100% of graduates are accepted to college, 81% enroll in college on 

time and 79% persist in college. All Friendship campuses are deemed Tier 2 under the PCSB 

Performance Management Framework and are designated as "rising," the second highest 

classification, by the Office of the State Superintendent of Education (OSSE). 

 

Overview of History and Mission 

 

Friendship was founded when laws permitting the establishment of charter schools provided for 

the first time an opportunity for poor and disenfranchised residents of the city to have a say in the 

education they wanted for their children and who they wanted to provide that education. Since its 

founding, Friendship has been the school of choice in each ward in which it is located even when 

there are many traditional public, parochial or charter school options. Among elementary and 

elementary-middle options, Woodridge is the largest school in Ward 5, Chamberlain is the 

largest in Ward 6, Blow Pierce is the largest in Ward 7, and Southeast is the largest in Ward 8. 

Likewise, Collegiate is the largest secondary school in its respective ward and the second largest 

high school in the District of Columbia even though there are three DCPS high schools within 15 

minutes of Collegiate and three charter high schools. Of the DCPS schools, one boasts a new 

$100 million facility and the other two have received more than $160 million in renovations. 

Parents have exercised their right of choice and they have chosen Friendship. 

 

Friendship’s progress is largely attributable to its ability to reach students with the greatest need.  

The previously cited statistics that show an exponential increase in the number of students served 

overall also indicate a significant rise in the proportion of high needs students, even as other 

charters have established age and performance criteria for grade level entry.  This is a testament 

to the Friendship Board of Trustees’ sincere belief in the right of every family to have access to a 

public school system that is invested in the current and future success of their children.  

 

Friendship operates around a simple principle: all students must be prepared for higher education  

and the careers of their choice. We seek to achieve this through our mission: To provide a world-

class education that motivates students to achieve high academic standards, enjoy learning and 

develop as ethical, literate, well-rounded and self-sufficient citizens who contribute actively to 

their communities. 
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The founding of Friendship Public Charter School derived from the connection and partnership 

between social entrepreneur Donald L. Hense, then President of Friendship House Association, 

and education management entrepreneur Chris Whittle, then President of Edison Schools. 

Friendship House Association provided the local community context, social service values and 

deep understanding of the needs and aspirations of DC’s most underserved citizenry  its 

children. The national Edison design provided a blueprint to align student achievement goals and 

expert educational resources within a local context.  

 

The founding Friendship Board of Trustees consisted of a combination of business leaders, 

community members and parents of public school children. In addition to Mr. Hense, founding 

members included former DC Public Schools Superintendent and Chief State School Officer 

Floretta McKenzie, businesswoman and philanthropist Helen Ver Standig, LISTEN youth 

leadership organization founder Lisa Sullivan and noted attorney Victor Long. The school drew 

its direction and strength from these founders who sought to realize the ten fundamental 

principles for school reform memorialized by Edison Schools: 

 

1. Schools organized for all students’ success  

2. A better use of time  

3. A rich and challenging curriculum 

4. Teaching methods that motivate 

5. Assessments that provide accountability 

6. Professional environment for teachers  

7. Technology for the information age  

8. Partnership with families  

9. Schools tailored for the community  

10. The advantage of system and scale 

 

Their founding vision took root and flourished. Friendship’s first two of the original four 

campuses envisioned in the charter application, Chamberlain and Woodridge Elementary, 

opened with 1,200 students in 1998. Friendship’s third campus, the Blow Pierce Junior 

Academy, opened with 724 students in 1999. The fourth and final campus anticipated in the 

original application, Collegiate Academy at Carter G. Woodson, opened with 423 students in 

2000. In 2005, noting the success of Friendship, the PCSB granted Friendship approval to take 

over the Southeast Academy of Scholastic Excellence public charter school. In that same year, 

the PCSB approved Friendship’s petition to establish Friendship Tech Prep as its sixth campus. 

 

To house the first campuses, Friendship acquired three uninhabitable shells of former public 

schools and one shuttered public elementary. Located in highly impoverished neighborhoods, 

these schools had stood vacant and boarded-up while thousands of children languished in 

underperforming, persistently dangerous neighborhood schools nearby. When Friendship 

acquired the long-vacant Blow Pierce building, the neighborhood group doubted whether local 

drug runners would allow the building to reopen. Similarly, the Carter G. Woodson building that 

is Collegiate today was used to manufacture illegal drugs and all of the fixtures and wiring had 

been stripped from the building. When the doors of the first two Friendship campuses opened, it 

was a sign of hope to the community. Where dilapidated buildings once stood across the street 

from the well-maintained Chamberlain building, there are now a condominium and a Harris 

Teeter grocery store. The Collegiate Academy now sits across from the newly constructed 

headquarters of the DC Department of Employment Services. Today, it is clear that Friendship 

not just opened campuses  it transformed neighborhoods. 
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Summary of Fulfillment of Charter Goals 

 

Friendship's Charter established ten goals, none of which were impacted by subsequent Charter 

amendments. Friendship has substantially or fully met these goals as evidenced by the PCSB's 

granting of full continuance without conditions at both the fifth and tenth year accountability 

periods after an exhaustive review of academic performance, programs and compliance and also 

as evidenced by data available from the following sources: 1999-2007 accountability plan data, 

1998-2012 annual report data, 2010-2012 PMF data. Summary of data by goal is as follows: 

 

1. Ensure that each student achieves the educational standards in each subject area as outlined 

in the Student Academic Standards contained in the Application.  

Met. From 1998-2012, 90% of Friendship students achieved grade level standards on time, as 

reported in annual report data. From 2010-2012, Friendship averages 88% of 9th graders on track 

to graduate, per the PMF.  

 

2. Help students feel comfortable taking intellectual chances and accepting academic challenges. 

Substantially met. From 2008-2012, 70%-99% of Friendship high school students participated in 

the PSAT and SAT per annual report data, significantly exceeding participation rates of 11-13% 

for comparable students nationwide. From 2005-2011, the California Healthy Kids Survey 

(CHKS) measured 85-93% of elementary students across campuses as having high affirmative 

responses for "trying to do their best"; from 2005-11, 74% of secondary students scored high in 

self-efficacy and campuses earned high mean scores for achievement motivation. Every campus 

has annual academic challenges including Spelling Bees, Lego Leagues and First Robotics.  

 

3. Improve student motivation by increasing the motivation of the education team and by setting 

high performance standards and expectations. 

Substantially met. Since 2010, 100% of the education team is evaluated under a state-approved 

system which is based 50% on student outcomes and 50% on high professional standards. 72% 

of teachers report that the feedback they receive helps them improve student outcomes. 2012 

Preliminary Qualitative Site Review data show that Friendship provides high levels of support 

for its education team. PCSB PDR ratings reports from 2007-2011 show that all campuses have 

allocated staff time and resources to professional development, planning and other supports. 

2009-2012 Annual Report data shows that teacher retention exceeds 90% annually.  

 

4. Develop strong character in students through the building of courage, curiosity, integrity, 

leadership, perseverance, and concern for others. 

Substantially met. From 2007-2012, 78%-91% of students across campuses met character 

expectations as defined by Friendship's code of conduct. Other data demonstrating Friendship's 

progress toward this goal include student discipline, attendance and college persistence data and 

community service hours that far exceed the DC mandate. Embedded within Friendship’s design 

is its emphasis on core values. All classrooms display the core values which students review at 

the start of the year as part of the culture program. These core values are also reinforced over the 

course of each academic year in both academic and extra-curricular programs. 

 

5. Ensure that students are prepared to lead successful adult lives as workers and consumers. 

Substantially met. From 2006-2011, 90%-94% of students grades 3 to 8 reported plans to 
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continue education through college, per CHKS. According to Annual Report and Accountability 

Plan data, Friendship has graduated annually an average of more than 90% of its senior class. 

Since 2007, 100% of the graduating class has been accepted to two and four year colleges or 

universities. Since 2005, 100% of Friendship high school students have been enrolled into a 

career education track with related career field courses. 

 

6. Develop in students a strong respect for the democratic ideals of freedom and liberty for all. 

Substantially met. Friendship has created a robust set of extra and co-curricular activities that 

allow students to realize their individual potential as citizens. In keeping with its mission, 

Friendship emphasizes the development of well-rounded citizens equipped with the intellectual 

and social flexibility to participate effectively in the economy. Students are provided 

opportunities to participate in student government, service learning, band, debate, athletics, City 

Council student roundtables, the Friendship News Network and international travel. 

 

7. Provide a safe and secure learning community. 

Substantially met. Friendship ensures a safe and secure learning environment through the 

enforcement of age-appropriate discipline policies and behavior incentive programs.   Student 

discipline data reported regularly to the PCSB reflect significant decreases in student expulsions, 

illustrating that there has been a decline in severe disciplinary infractions.  Data from California 

Healthy Kids Surveys conducted semi-annually reveal that the majority of Friendship students at 

all campuses consistently report feeling safe at school. 

 

8. Draw on the support of families and community to reinforce the school's education mission. 

Substantially met. PDR feedback across campuses has indicated that parent involvement 

programs are emphasized at each of the campuses. From 2005-2008, parent participation rates 

averaged 68%-79% across Friendship campuses as reported as part of Accountability Plan 

measures. From 2009-2012, PMF re-enrollment rates are used as an indicator of parent 

commitment and average 79%. For the past 10 years, all campuses have had a Parent Advisory 

Committee (PAC) operating continuously with elected officers and regular meetings. At every 

campus, Friendship has partnerships with at least three community organizations in furtherance 

of its mission and parents on the Board of Trustees. 

 

9. Provide an educational resource to the surrounding Friendship community. 

Substantially met.  In each of the wards where a Friendship school is located, Friendship 

provides a high-quality public school option. The presence of a Friendship campus has improved 

the surrounding neighborhood, creating a community that enables students to learn and thrive. 

Friendship has participated in a number of collaborative efforts with local organizations, 

resulting in the development of best practices and support for other schools. Most recently, 

Friendship has been engaged in two consortia to develop data warehousing and other 

performance management tools to inform data-based decision-making at other schools.  

 

10. Develop in students an abiding commitment to the school's surrounding community. 

Substantially met. Substantially met. Annually, staff members and students contribute to families 

in need, participate in service learning activities across campuses and develop school-wide 

community service projects. 
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Summary of Fulfillment of Student Academic Achievement Expectations 

 

Friendship’s longitudinal data show that it has made significant progress toward meeting the 

objectives defined under the various accountability systems. These include PCSB-approved 

accountability plans and the PCSB performance management framework.  In its first five years, 

Friendship was granted continuance by the PCSB based on meeting the vast majority of its 

academic performance targets. In its second five years, Friendship was granted continuance by 

the PCSB for again meeting the majority of its academic performance targets. 

 

In the current accountability cycle, each of the six Friendship campuses is currently at the Tier 2 

level under the Performance Management Framework. For Friendship elementary campuses, 

each has met the majority of early childhood accountability targets (90%). Across campuses, 

Friendship’s proficiency levels on the mandated state assessment for reading and math have 

increased significantly from starting levels. By campus, the results are: 

 

 

Years of 

Operation 

Starting 

Proficiency 

ELA 

Current 

Proficiency 

ELA 

Starting 

Proficiency 

Math 

Current 

Proficiency 

Math 

Chamberlain 14 23% 41% 24% 54% 

Woodridge 14 17% 51% 20% 49% 

Blow Pierce 13 13% 32% 4% 48% 

Collegiate 12 11% 41% 3% 53% 

Southeast 7 21% 32% 12% 49% 

Tech Prep 3 41% 34% 41% 51% 

 

Summary of Compliance with Applicable Laws and Financial Management 

 

Friendship has met obligations across legal, financial, special education, health and safety and 

other areas during the years of operation of its Charter and is aware of no material violations of 

law or outstanding compliance matters. Friendship has met generally accepted standards of fiscal 

management and has received unqualified audit opinions for all years of operation. Friendship’s 

audited financial statement discloses the costs of administration, instruction and other spending. 

Since its inception, annual spending has been within the annual budget. Moreover, Friendship 

has strong financial reserves of which unrestricted cash represents 72 days cash on hand. Over 

the last ten years, Friendship has raised more than $10 million in discretionary grants from public 

and private funding sources. As a testament to its fiscal management, Friendship issued the 

largest fixed-rate tax-exempt financing by a charter school as of 2003 and has since issued two 

additional oversubscribed offerings. The financial strength of Friendship was recently validated 

by a credit review by Standard & Poors that affirmed Friendship's BBB investment grade rating.  

 

In summary, Friendship has implemented the educational program described in its Charter and 

our mission continues to be our driving force. The Board has striven to make sure that all 

campuses fulfill the goals, objectives, pupil performance standards and other terms of the 

initially approved Charter, achieve academic outcomes as measured by the state and other 

assessments and fully comply with all applicable laws. Friendship has met the requirements for 

charter renewal.  
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Required Documentation  

 
 

Request 1: Articles of Incorporation  

This document has been uploaded to AOIS. 

 

Request 2: Current By-Laws  

This document has been uploaded to AOIS.  

 

Request 3: Audited Financial Statements  

The preceding four years of financials uploaded to AOIS. 
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Review of 1997-2013 Charter Performance 

 

Criterion 1: Fulfillment of Charter Goals 

 

Goals Established per the Charter and any Amendments 

 

In the Charter executed September 4, 1998, the Board of Trustees of the Friendship Public 

Charter School established the following academic, non-academic and organizational goals 

aligned to our mission, educational focus and aspirations.  

 

1. Ensure that each student achieves the educational standards in each subject area as outlined 

in the Student Academic Standards contained in the application.   

2. Help students feel comfortable taking intellectual chances and accepting academic 

challenges. 

3. Improve student motivation by increasing the motivation of the education team and by 

setting high performance standards and expectations. 

4. Develop strong character in students through the building of courage, curiosity, integrity, 

leadership, perseverance and concern for others. 

5. Ensure that students are prepared to lead successful adult lives as workers and consumers. 

6. Develop in students a strong respect for the democratic ideals of freedom and liberty for all. 

7. Provide a safe and secure learning community. 

8. Draw on the support of families and the community to reinforce the school's education 

mission. 

9. Provide an educational resource to the surrounding Friendship Public Charter School 

community. 

10. Develop in students an abiding commitment to the school's surrounding community. 

 

Subsequent amendments to the Charter and impacts, if any, on goals: 

 2003 Amendment: addition of pre-K3 and pre-K4 and adoption of associated goals and 

standards. Friendship submitted that it would use the Creative Curriculum program's 

Developmental Continuum to assess student progress. This resulted in no impact on goals. 

 2005 Amendment: emergency takeover of the former Southeast Academy of Scholastic 

Excellence and development of accountability plan under Friendship Charter. This resulted in 

no impact on goals.  

 2006 Amendment:  absorption of the Friendship Technology Preparatory Academy under 

existing Charter.  This resulted in no impact on goals. 

 2008 Amendment: adoption of 2007 release of DC State Standards as the Friendship 

Academic Standards and DC State Standards-aligned interim assessments to replace the 

Edison Student Academic Standards and Edison Benchmarks to measure progress toward 

standards.  The amendment also included implementation of Saturday Credit Recovery, 

Saturday Learning Camp, and Summer Bridge programs. This resulted in no impact on goals. 
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Extent to Which Friendship Has Met Goals 

 

1. Ensure that each student achieves the educational standards in each subject area as 

outlined in Student Academic Standards.  

 

Measures of Performance.  Friendship has made steady progress toward meeting student 

standards at the elementary, middle and high school levels.  As provided in annual report data, 

promotion rates show: 

 

 2005 2006 2007 2008 2009 2010 2011 2012 

Chamberlain 92% 94% 94% 98% 99% 99% 98% 98% 

Woodridge 99% 99% 99% 99% 99.9% 99% 99% 99% 

Blow Pierce 91% 95% 99% 99.8% 99% 100% 98% 99% 

Collegiate 91% 95% 97% 97% 97% 99% 98% 96% 

Southeast n/a 100% 99% 94% 87% 95% 99% 96% 

Tech Prep n/a n/a n/a n/a n/a 95% 93% 96% 

 
Friendship’s data also reported on 9th Grade Students on Track to Graduate: 

 

 2005 2006 2007 2008 2009 2010 2011 2012 

Collegiate n/a n/a n/a n/a n/a 87.4% 87.1% 82.7%* 

Tech Prep n/a n/a n/a n/a n/a n/a n/a 95% 

*In 11-12, Collegiate piloted a new grading scale which raised the grade needed for passing and added additional 

Saturday and summer credit recovery to allow students to get back on track by the first semester of the 10th grade 

year. The pilot is projected to have no impact on cohort graduation rate even though there was a short-term impact 

on 9th grade on track. 

   

Another important indicator of students’ achievement of educational standards in each subject 

area is their state assessment performance, which is reported under Criterion 2: Fulfillment of 

Student Academic Achievement Expectations. 

 

Actions Taken to Reach Goal.  Friendship students at the early childhood level receive 

instruction across each of the Creative Curriculum domains:  social/emotional development, 

physical development, cognitive development and language development.  Early childhood 

student progress is assessed regularly using the Creative Curriculum GOLD assessments.  

Students at the elementary and middle school levels receive instruction across each of the core 

content areas:  mathematics, English language arts (reading), science and social studies.  In 

addition, students take physical education and health and are offered specials courses including 

foreign language, art and music.  The following areas are embedded in instruction across each of 

the aforementioned subject areas:  writing; speaking, listening and viewing; character and ethics; 

practical arts and skills.  At the high school level, students receive instruction across the core 

content areas as well as physical education and health.  Students are also required to complete 

career academy courses.   Intervention programs as well as Saturday Learning Camp and 

summer and Saturday Credit Recovery are provided for students performing below grade level.  

Friendship has implemented a robust assessment and data analysis program that enables school 

leaders and educators to monitor student progress on a regular, ongoing basis.  These results are 

used to inform the assignment of students to interventions. 
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2. Help students feel comfortable taking intellectual chances and accepting academic 

challenges.  

 

Measures of Performance. Friendship has made tremendous progress in meeting this goal.  The 

following data, reported in Friendship’s annual reports and accountability plan performance 

reports, are evidence of Friendship’s substantial progress toward meeting this goal: 

 

 2006 2007 2008 2009 2010 2011 2012 

# AP courses 7 9 16 14 10 10 11 

% students in AP or Early 

College courses 

18% 24% 42% 45% 33% 37% 32% 

PSAT Participation    84% 98% 88% 87% 

% Seniors SAT Participation 59% 73% 80% 93% 85% 92% 92% 

 

 

Actions Taken To Reach Goal.  Helping students feel comfortable taking and accepting 

intellectual challenges is crucial to their academic and life success - a key component of 

Friendship’s mission.  At each campus students are encouraged to take ownership of learning 

and are exposed to college and career options.   

 

With regard to data presented in the chart above, there has been an overall increase of 57% in AP 

course offerings since 05-06.  Friendship’s significant growth in AP and Early College course 

offerings is attributable to grant funding received to support these programs.  Since the end of the 

grant award periods, Friendship’s Board of Trustees has allocated resources to maintain a robust 

set of AP and Early College course offerings that meet a diverse set of student interests and 

college and career aspirations.  AP course offerings include: Chemistry, Biology, English 

Language and Composition, World History, Economics, Computer Science and Physics among 

other courses.  Early College course offerings, taught through a partnership with UDC and 

University of Maryland, include: Economics, US History, Calculus, Biology, Psychology, 

Philosophy, Engineering Mathematics and Astronomy among others.  Friendship covers the cost 

of tuition and other expenses for students participating in Early College.  At the high school 

level, students in grades 9-11 take the PSAT, which is administered during the school day and 

cost incurred by the school.  SAT prep courses are offered on an annual basis. 

 

The primary strategy - across all Friendship campuses - to ensure that students feel comfortable 

taking and accepting intellectual challenges is to have students know their proficiency data and 

their targets and to provide them with regular updates on the data and an understanding as to how 

they can reach their goals. Students are challenged to reach particular proficiency levels each 

term at every campus. In addition, outside of the core academic program, students are challenged 

through other college-focused activities. As early as middle school, students attend college tours 

and are exposed to the high school program.  A number of co-curricular activities take place 

regularly at each campus: 

 

 Advanced Placement courses 

 Early College courses 

 Honors courses 
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 Robotics team and competitions  

 Chess Club 

 Debate  

 Science and STEM Fairs 

 Spelling Bee competitions  

 College and Career Portfolio Development 

 Internships with D.C. Government and other local organizations 

 College Summer programs 

 Scholarship competitions including Friendship Scholars, POSSE Scholars, OSSE Scholars, 

DC Achievers, Gates Millenium Scholars 

 Public speaking before City Council, at national conferences and at Friendship Professional 

Development activities 

 Student Government 

 Mentorships provided by Collegiate alumni and partnerships such as Concerned Black Men 

 

Awards and highlights related to goal: 

 Collegiate Academy - first high school to establish Early College program in DC 

 Big gains in test scores -2009 http://www.washingtonpost.com/wp-

dyn/content/article/2009/08/14/AR2009081403268.html 

 Friendship Collegiate - highest-ranking charter high school in the 2011 District Challenge 

Index, with a rating of 1.970 

 Collegiate Academy received the AP Inspiration Award from the College Board in 2008. 

This is a national recognition award given each year to 3 schools.   

 POSSE Scholars -24 students have received POSSE Scholarship awards since 2005 – the 

largest number from any DC area school  

 DC Achievers Scholarships - 614 students have received awards since 2008 – an average 

of more than one-third of seniors each year. 

 Student awarded Dell Scholars through Upward Bound program 

 

3. Improve student motivation by increasing the motivation of the education team by setting 

high performance standards and expectations. 

 

Measures of Performance.  Friendship has made steady progress toward increasing the 

motivation of the education team at the elementary, middle and high school levels.  As provided 

in annual report data, staff retention shows a general upward trajectory.  Each of the Friendship 

campuses has improved teacher retention rates over time, even as Friendship has instituted 

higher standards for performance. 

  2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 

Chamberlain 81% 94% 71% 94% 97% 67% 72% 100% 99.97%  90% 

Woodridge 76% 88% 50% 94% 77% 90% 94% 91% 100%  95% 

Blow Pierce 65% 90% 78% 100% 96% 78% 98% 82% 99.97%  79% 

Collegiate 86% 95% 71% 97% 64% 79% 93% 98% 100%  88% 

Southeast n/a  n/a n/a 83% 67% 85% 93% 97% 100%  93% 

Tech Prep n/a  n/a n/a n/a n/a n/a n/a 88% 100%  97% 

http://www.washingtonpost.com/wp-dyn/content/article/2009/08/14/AR2009081403268.html
http://www.washingtonpost.com/wp-dyn/content/article/2009/08/14/AR2009081403268.html
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Actions Taken To Reach Goal.  Friendship supports its education team through:  recruitment and 

retention strategies; professional development; performance-based evaluation, compensation and 

incentives and a career ladder. 

 

Recruitment and Retention Strategies.  In 2009, Friendship launched a human capital taskforce 

and enhanced its recruitment and retention strategies. Through the taskforce, Friendship 

identified those qualities and qualifications that most closely aligned with Friendship's 

performance standards and expectations.  Since the implementation of the human capital effort in 

2009, Friendship has seen an improvement in its retention rates.    

 

Professional Development.  Professional development activities have been structured to occur 

regularly and to help deepen educators’ knowledge of content and pedagogy.  Through more 

recent efforts, the system of support for principals as instructional leaders has been enhanced to 

ensure that educators receive frequent, high quality feedback and support.  In the summer of 

2012, teachers were engaged in Common Core planning and the review and selection of reading 

and mathematics curriculum resources.  Professional development for the newly selected 

materials has been ongoing throughout school year 2012-13.  Based on student performance 

results, classroom observations, teacher focus group discussions and teacher survey data, 

Friendship implemented Content Mastery Circles in the 2012-13 school year.  The purpose of the 

Content Mastery Circles is to develop teachers who have expert content knowledge and a solid 

foundation in pedagogy.  In two three-hour sessions per month, teachers are grouped in small, 

content-specific professional learning communities to engage in facilitated content mastery 

protocols. They expose teachers to the rigor of the Common Core State Standards, the relevancy 

of the selected curriculum materials and the supplemental resources available for advanced 

planning and delivery.   Teachers receive training from external and internal experts in their 

content areas, take assessments, grade and analyze the level of rigor in each assessment/item, 

investigate supporting materials, plan activities, teach mini-lessons and give and receive 

effectiveness feedback. 

 

Performance Based Evaluation, Compensation and Incentives.  Friendship’s employee 

evaluation system is based significantly on regular staff observations and student achievement 

outcomes.  Through regular, structured feedback to teachers regarding their instructional practice 

and its impact on student achievement, the education team works to reach and maintain 

Friendship’s achievement standards throughout the school year. 

 

Friendship has reviewed its educator salaries to ensure they are competitive with surrounding 

jurisdictions and has also instituted incentive programs to keep staff members fully motivated. 

The Friendship Teacher of the Year competition annually awards $15,000 to the winner and 

$5,000 to campus nominees.  The Chairman’s Choice Award annually awards $10,000 to an 

individual or group of individuals who have significantly impacted student performance results. 

 

Career Ladder.  Friendship regards the retention of high-performing teachers to be critical to the 

organization’s success.  Based on feedback garnered from staff survey responses and focus 

groups, the Friendship Board of Trustees and leadership team have engaged in partnerships and 

implemented efforts to provide a career ladder for staff.  Our partnership with New Leaders for 

New Schools, as an example, resulted in the placement of three high-performing Friendship 
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teachers as principals at the Blow Pierce, Woodridge and Tech Prep campuses.  Additionally, 

high-performing teachers desiring additional opportunities have become instructional coaches. 

 

Awards and highlights. 

i. State Teacher of the Year 2010 

ii. State Teacher of the Year 2011 (http://www.washingtonpost.com/wp-

dyn/content/article/2011/03/01/AR2011030106169.html) 

 

4. Develop strong character in students through the building of courage, curiosity, integrity, 

leadership, perseverance, and concern for others.  

 

Measures of Performance.  Student adherence to Friendship's attendance and disciplinary 

policies is one set of indicators of Friendship’s progress toward this goal.  In addition, Friendship 

has provided data on college persistence to show students’ internalization of perseverance.  

Finally, community service hours are reported to illustrate students’ overall charter development.  

 

For the first two accountability periods ending in 2003 and 2008, the PCSB reported that 

Friendship met 100% of its average daily attendance targets.  The chart below provides average 

daily attendance data reported in the annual reports submitted to the PCSB. 

 

School 2009* 2010* 2011 2012 

Chamberlain 
91% 95% 95% 95% 

Woodridge 
91% 92% 95% 96% 

Blow Pierce 
95% 92% 91% 95% 

Collegiate 
93% 92% 96% 93% 

Southeast 
90% 91% 95% 95% 

Tech Prep 
n/a 90% 93% 95% 

* 2009 and 2010 data were reported in annual reports.  2011 and 2012 data were extracted from PMF reports.   

 

This chart provides data on the percentage of students who successfully upheld the code of 

conduct by incurring zero infractions.  All campuses have shown improvement over the last two 

school years, with four out of six demonstrating better than 90% success. 

 

School 2008 2009 2010 2011 2012 2013 

Chamberlain 88% 76% 87% 90% 93% 95% 

Woodridge 95% 80% 89% 91% 89% 90% 

Blow Pierce 94% 95% 87% 80% 75% 94% 

Collegiate 92% 78% 90% 82% 71% 87% 

Southeast 84% 87% 91% 90% 84% 92% 

Tech Prep  n/a n/a 65% 73% 58% 70% 

Grand Total 91% 82% 88% 85% 78% 90% 

http://www.washingtonpost.com/wp-dyn/content/article/2011/03/01/AR2011030106169.html
http://www.washingtonpost.com/wp-dyn/content/article/2011/03/01/AR2011030106169.html
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The chart below shows that Friendship students (by high school graduating class) have also 

demonstrated increasing freshman to sophomore college persistence, which exemplifies 

perseverance.   

 

 2005 2006 2007 2008 2009 2010 

Collegiate 75% 70% 67% 78% 77% 79% 

Data provided by the National Student Clearinghouse.  

 

Friendship’s character education program is also reflected in its community service program. At 

Collegiate Academy all graduates meet a 120-hour requirement annually. However, the majority 

of graduates exceed the requirement with 10% or more exceeding 200 hours each year.  

Collegiate Academy graduates’ community service hours completed: 

 

Year 

Exactly 120 

Hours 

Greater than 120 and 

Less than 200 Hours 

More than 200 

Hours 

2008 43 207 35 

2009 14 150 61 

2010 7 131 86 

2011 17 230 32 

2012 10 204 25 

 

Actions Taken To Reach Goal.  A key component of Friendship’s design is its core values. They 

are displayed in all classrooms and each student reviews them at the start of the school year and 

is expected to uphold them. To demonstrate Friendship’s progress toward this goal, student 

discipline, attendance and college persistence data are provided.   

 

Activities related to developing strong character conducted across Friendship campuses include: 

 National Service Day activities (All campuses) 

 Girl Scouts (Southeast and Chamberlain) 

 Leadership Program (Collegiate) 

 Help the Homeless campaign (Chamberlain, Woodridge, Blow Pierce & Southeast) 

 Community Garden (Tech Prep) 

 Athletic Programs (All campuses) 
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5. Ensure that students are prepared to lead successful adult lives as workers and consumers. 

 

Measures of Performance.  Friendship has substantially met this goal.  The chart below, 

extracted from Friendship’s most recent California Healthy Kids (CHKS) survey data, mean 

ratings for middle school student goals and aspirations based on their responses to question 

regarding goals and plans for the future; plans to graduate from high school; plans to go to 

college or some other school after high school.   

 

  2006 2007 2008 2010 2011 

Chamberlain n/a 3.5 3.7 3.6 3.7 

Woodridge 3.8 3.8 3.8 3.8 3.9 

Blow Pierce 3.6 3.8 3.8 3.8 3.6 

Collegiate 3.4 3.6 3.6 3.7 3.7 

Southeast* 3.9 3.6 3.5 n/a  n/a  

Tech Prep  n/a  n/a  n/a 3.5 3.0 

* Survey results are for middle and high school students (grades 6-12).  Beginning in 2009, Southeast served 

students up to grade 5.   

 

The chart below provides Collegiate data regarding college acceptance rates, graduation rates 

and AP scores of 3 or higher.  Each of these data points, reported in annual report and 

accountability plan data, reflect students’ preparation for college.   
 

 2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 

% 2 & 4 Year 

College Acceptance 

85% 74% 83.5% 86% 80% 98% 91% 81.3% 100% 100% 

HS Graduation Rate 91% 96% 95% 90% 92% 97% 100% 91% 82%* 91%* 

AP Score 3 or higher 0 0 2 10 22 7 21 30 35 24 

*Calculated based on the new 4-year cohort graduation rate guidelines. 

 

Actions Taken To Reach Goal.  Friendship’s focus at the elementary and middle levels is to 

instill in students college and career aspirations through exposure to the organization's college-

going culture.  College banners are displayed in elementary and middle classrooms and students 

participate in college tours beginning in middle school.  Students also participate in career days 

and job shadowing.  At Collegiate, students are put on track to college and career through a 

variety of programs:  Career Academies, Early College, mandatory college application process, 

college advisory course, career certifications, College Ambassadors program, partnerships with 

colleges and universities to improve student support and scholarship support programs.  The 

Board of Trustees has also invested in an alumni support and reclamation program to ensure 

students matriculate from college.  From 2006 to 2011, students were awarded in excess of $30 

million in scholarships -- an average of $4.3 million per year.  
 

6. Develop in students a strong respect for the democratic ideals of freedom and liberty for all. 

 

Friendship has implemented a number of programs and activities to meet this goal.  Attainment 

of this particular goal is difficult to quantify.   
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Actions Taken To Reach Goal. All Friendship campuses embed democratic ideals within the core 

program. Each school program, starting at the elementary level, teaches students the basics of 

democratic ideals through the humanities (ELA and/or Social Studies) curriculum. This core 

academic programming is supplemented by student participation in Black History and Women's 

History activities which allow further exploration of democratic ideals and the concepts of 

freedom and liberty for all members of society. All Friendship campuses encourage participation 

in additional resources: 

 

 Fully functioning student government with student representatives for each span of 

grades 

 Town hall meetings with student body 

 Debate teams and oratory circles 

 Public speaking opportunities and participation in civic activities (before the 

student/school body, City Council, FPCS’ Board and staff) 

 International service learning trips 

 

7. Provide a safe and secure learning community. 

 

Measures of Performance.  Friendship has received consistently favorable ratings in annual 

PDRs regarding school safety and culture.  Friendship has seen a significant decrease in 

expulsions by campus.  Refer to the chart below for numbers of students receiving expulsion 

determinations by campus and year. 

 

Expulsions 2009 2010 2011 2012 2013 

Chamberlain 4 0 4 1 0 

Woodridge 0 0 5 0 3 

Blow Pierce 8 13 4 3 3 

Collegiate 30 31 67 57 12 

Southeast 0 0 0 0 0 

Tech Prep 0 0 4 11 2 

Total 42 44 84 72 20 

 

Among its performance measures is an annual review of student responses on the California 

Healthy Kids survey (CHKS). Below is a chart providing the percent of students who responded 

affirmatively regarding their perception of safety at school.   

 

 

2006 2007 2008 2009 2010 2011 

Chamberlain 64% 72% 75% 76% 57% 66% 

Woodridge 45% 67% 69% 71% 58% 57% 

Blow Pierce 51% 64% 65% 68% 61% 69% 

Collegiate 51% 46% 51% 95% 52% 55% 

Southeast n/a 76% 69% 77% 71% 92% 

Tech Prep n/a n/a n/a n/a 62% 50% 
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Actions Taken To Reach Goal.  Friendship ensures a safe and secure learning community 

through the enforcement of age-appropriate discipline policies and behavior incentive 

programs.  All campuses are staffed with security personnel and administrators who emphasize 

maintaining a safe environment which is conducive to learning.   

 

8. Draw on the support of families and the community to reinforce the school's education 

mission. 

 

Measures of Performance.  Through 2007-08, Friendship used parent participation in its 

accountability plans to track progress toward this goal. Since the 2008-09, the measure used is 

re-enrollment which also corresponds to the PCSB PMF. Re-enrollment rates, a primary 

indicator of parent involvement in and commitment to the mission of the school, have remained 

consistently high with an average above 75% across all campuses over each of the five-year 

accountability periods.   

 

 2004 2005 2006 2007 2008 2009 2010 2011 2012 

Chamberlain 63% 81% 80% 47% 83% 74% 67% 81% 80% 

Woodridge 43% 52.1% 72% 72% 78% 83% 73% 72% 75% 

Blow Pierce 40% 55% 69% 87% 93% 87% 70% 78% 72% 

Collegiate 78% 87% 79% 51% 52% 90% 80% 85% 81% 

Southeast n/a n/a 8% 80% 87% 83.0% 74% 77% 90% 

Tech Prep n/a n/a n/a n/a n/a n/a n/a 78% 84% 

 

Actions Taken To Reach Goal.  Recognizing that parents are vital to the success of our students, 

Friendship has invested in the development of programs that ensure our parents are active 

contributors to the Friendship community. Parents have been able to participate in a range of 

activities including the Parent Advisory Committee, helping to run extracurricular activities and 

serving as classroom support. In addition, services such as parent workshops and referrals to 

services have been provided. Finally, Friendship PCS opens its doors to parents throughout the 

year for discussions regarding the school’s progress as well as their individual children’s 

progress through data talks and Student and Teacher Accountability Reports (STAR) days. To 

further support parent involvement, in 2007, Friendship established an Office of Parent Relations 

to enhance its parental programs. The array of programs offered provides services for parents as 

well as opportunities to participate in and help shape their children’s experience in our schools. 

 

9. Provide an educational resource to the surrounding Friendship Public Charter School 

community. 

 

Measures of Performance. Since its founding, Friendship has served as a significant educational 

resource to the surrounding community. As stated in the Executive Summary of this document, 

Friendship campuses have been a source of neighborhood stabilization in their respective 

neighborhoods.  96% of Friendship students reside in the wards where Friendship campuses are 

located (Wards 5, 6, 7 and 8). Further, as shown in the following table, Friendship has served a 

major share of the the DC school-age population since its founding.  
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School 

Year 

Friendship 

Students 

All Charter 

Schools 

Students 

D.C. Public 

Schools 

Students
2
 

All Public 

School 

Students 

Friendship 

Students as % 

of Public School 

Students 

1999-2000 2,011 6,991 70,762 77,753 2.6% 

2000-2001 2,494 11,203 68,978 80,181 3.1% 

2001-2002 2,714 11,589 68,449 80,038 3.4% 

2002-2003 2,908 11,012 63,369 74,381 3.9% 

2003-2004 2,993 13,577 60,950 74,527 4.0% 

2004-2005 3,070 15,342 58,394 73,736 4.2% 

2005-2006 3,522 17,398 54,609 72,007 4.9% 

2006-2007 3,830 19,733 52,645
 

72,378 5.1% 

2007-2008 4,031 21,947 49,422 71,444 5.6% 

2008-2009 3,806 25,729 45,190 70,919 5.3% 

2009-2010 3,662 27,660 44,718 72,378 5.1% 

2010-2011 3,977 29,366 45,631 74,997 5.3% 

2011-2012 3,939 31,562 45,191 76,753 5.1% 

 

Action Taken to Reach Goal. Another way that Friendship serves as an educational resource to 

the surrounding community is through its service to other organizations.  Friendship leadership 

has served on the Public Charter School Association Board as well as the board of the Center for 

Education Reform.  In addition, Friendship leadership team members and staff have participated 

in the Special Education Co-op and the Black Alliance for Educational Options.  Through its 

participation in Race to the Top grant programs, Friendship has provided support in developing 

data dashboards for the following charter schools: Community Academy Public Charter School, 

Perry Street Prep, Maya Angelou, Meridian and IDEA. Through Race to the Top, Friendship also 

partners with KIPP and IDEA on a data warehouse project and with KIPP on a project to develop 

learning assessments for special subjects and early childhood grades.  Through the EPIC grant, 

Friendship campus leaders and staff at Chamberlain, Southeast and Woodridge were awarded 

recognition for sharing best practices with the education reform community.  

 

Friendship's contribution to the community also includes the leadership positions former staff 

hold in other schools in the district and the leadership residents that we have hosted and trained 

on our campuses. Friendship has developed leaders who continue to contribute to the education 

reform movement in organizations throughout the surrounding Friendship community. These 

former staff hold such roles as the Executive Director of New Leaders for New Schools, 

Assistant Superintendent of Elementary and Secondary Education of the Office of the State 

Superintendent of Education, Chief Academic Officer and Director of Technology at KIPP DC 

and as school leaders of AppleTree Early Learning Public Charter School, Center City Public 

Charter School, EL Haynes Public Charter School, Perry Street Prep Public Charter School, The 

SEED School, and numerous District of Columbia Public School campuses. 

 

Friendship also serves as a resource to the community by enabling each of its campus facilities to 

remain available during non-school hours for non-profit and community-oriented events. 
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10. Develop in students an abiding commitment to the school's surrounding community. 

 

Friendship measures students' connectedness to the school community to determine progress 

toward this goal using the CHKS instrument. From 2005-2011 Total School Connectedness 

Means by School was in the high range (>3.0) for all Friendship middle and high school 

campuses, indicating that students felt a commitment and sense of belonging to the school 

community.  

 

 

2006 2007 2008 2009 2011 

Chamberlain n/a 3.7 3.1 3.0 3.4 

Woodridge 3.2 3.4 3.2 3.3 3.2 

Blow Pierce 3.1 3.4 3.2 3.2 3.2 

Collegiate 3.0 3.2 3.0 3.2 3.4 

Southeast 2.7 3.2 3.5 n/a n/a 

Tech Prep n/a n/a n/a 3.1 3.1 

 

 

Criterion 2: Fulfillment of Student Academic Achievement Expectations 

 

Performance Across Friendship Campuses - DC State Assessment 

 

For its first two five-year accountability periods, Friendship was granted continuances from the 

PCSB based on the Charter substantially meeting academic achievement expectations.  In its first 

five years, the PCSB’s continuance determination was based on Friendship meeting the vast 

majority (83%) of its academic performance targets.  In the second five-year period, the PCSB 

granted continuance based on the school meeting two of three academic standards and 25 of 43 

academic performance targets.  In the current accountability cycle, each of the six Friendship 

campuses is currently at the Tier 2 level under the PMF with its elementary campuses meeting 

the majority of early childhood accountability targets. 

 

Among Friendship's first four campuses, which opened between 1999 and 2001, proficiency 

rates have doubled for elementary campuses and more than tripled for secondary campuses since 

inception. Friendship’s average elementary campus proficiency levels on the mandated state 

assessment started at 20% in reading and 22% in math; Friendship's average secondary campus 

proficiency levels started at 12% in reading and 4% in math. By campus, the results are: 

 

ELA 1999 2000 2001 2002 2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 

CH 23% 25% 28% 43% 46% 49% 53% 42% 37% 36% 32% 39% 38% 41% 

WO 17% 32% 33% 40% 38% 40% 33% 58% 54% 52% 60% 49% 49% 51% 

BP n/a 13% 15% 20% 25% 25% 23% 48% 44% 59% 49% 50% 37% 32% 

CO n/a n/a 11% 9% 5% 8% 17% 44% 46% 26% 42% 44% 41% 41% 

SE n/a n/a n/a n/a n/a n/a n/a 21% 28% 32% 48% 43% 30% 32% 

TP n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a 41% 49% 34% 

Average 20% 23% 22% 28% 29% 31% 32% 43% 42% 41% 46% 44% 41% 39% 
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               Math 1999 2000 2001 2002 2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 

CH 24% 28% 30% 43% 44% 49% 49% 36% 30% 32% 35% 42% 42% 54% 

WO 20% 35% 28% 42% 43% 43% 38% 52% 55% 54% 63% 52% 50% 49% 

BP  n/a 4% 6% 7% 12% 19% 22% 41% 45% 41% 45% 57% 43% 48% 

CO n/a n/a 3% 1% 6% 11% 14% 39% 40% 29% 68% 50% 51% 53% 

SE n/a n/a n/a n/a n/a n/a n/a 12% 20% 27% 54% 50% 44% 49% 

TP n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a 41% 56% 51% 

Average 22% 22% 17% 23% 26% 31% 31% 36% 38% 37% 53% 49% 48% 51% 

 

Performance Across Friendship Campuses - PCSB Early Childhood Targets 

PMF data show that Friendship achieves 90% of early childhood targets. Chamberlain and 

Woodridge achieved five of five targets. Southeast and Blow achieved four of five targets. 

 
2011-12 Targets Chamberlain Woodridge Blow Pierce Southeast 

Student Progress Targets 

60% of pre-k3 and pre-k4 students will meet or 

exceed growth expectations by the spring on 

Teaching Strategies GOLD literacy assessment. 

81% 

 

89% 84.7% 

 

73.1% 

55% of K-2 students will increase by two or 

more reading levels or score on grade level or 

higher by the spring F&P assessment. 

95% 93% 82.8% 

 

90.8% 

Student Achievement Targets 

55% of kindergarten through second-grade 

students will demonstrate proficiency in 

Language Arts on the F&P assessment. 

69.2% 58.3% 49.1% 48.1% 

Leading Indicator Targets 

On average, of pre-k3 and pre-k4 students will 

attend school 88% of the days. 

94% 95% 91% 94.5% 

On average, K-2 students will attend school 

92% of the days. 

95% 96.3% 94% 94% 

 

Performance by Campus 

 

Chamberlain Elementary and Middle  

 

15-Year Student Academic Achievement.  Chamberlain has increased the percent of student 

proficiency by 18 points in reading and by 30 points in mathematics over the 15-year charter 

period.   

 

15-Year Enrollment Trends.  This achievement occurred alongside a Friendship-mandated 

decrease in total student enrollment to permit lower class sizes and to reconfigure the school's 

grade structure. Along with the enrollment changes, Chamberlain saw a significant increase in 

the proportion of students with IEPs enrolled in the school.  Chamberlain’s 1999 enrollment was 

904 students of which 0% were special education students.  In school year 2012-2013, 

Chamberlain’s total enrollment is 760 students of which 11% are special education students.  In 

the past five years, the number of level 3 and 4 students with IEPs nearly doubled, from 8 to 15 
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students, and now represents 19% of the special education population.  

 

Initial Five-Year Period.  Chamberlain met two of three academic performance standards for 

continuance in the accountability period ending in 2003.  Over this period, the campus increased 

its SAT-9 reading NPR by 23 points - from 36 NPR in its baseline year to 59 NPR in its fifth 

year.  In math, Chamberlain increased SAT-9 math NPR by 25 NPR - from 38 NPR in its 

baseline year to 63 NPR in its fifth year.  For the same period, the percentage of students at 

below basic proficiency in SAT-9 reading decreased by 17.7 points and by 18 points in math.   

 

Second Five-Year Period.  In its second five-year accountability plan, Chamberlain met three of 

six academic targets.  The campus increased the percentage of students achieving at least middle 

performance level in reading by 12.51 points - from 45.3% to 57.81%.  It also met the middle 

performance level target for math at 56.83%.  Student performance on oral presentations 

increased by 21.5 points - from 32.5% to 54%.   

 

Current Five-Year Period:  Performance Management Framework Results.  Currently, under the 

most recent PMF results for grades 3-8, Chamberlain demonstrated a number of gains.  The DC 

CAS Median Growth Percentile (MGP) in reading for students in grades 3-8 is 51.5. The MGP in 

mathematics is 57.9. The reading score remained relatively flat with a slight decrease from 2011 

while the mathematics MGP increased by 3.4 points over the prior year.  

 

Of the students in grades 3-5 tested on the 2012 DC CAS, 34.1 % scored proficient and above in 

reading and 0.5 % scored advanced. In mathematics, 41.3 % scored proficient and above, and 6.7 

% scored advanced. In mathematics, Chamberlain saw increases in both the percent proficient 

and above (up 13.5 points) and percent advanced (up 3.4 points). Reading percent proficient and 

above declined by 2.2 points from 2011 while the percent advanced remained constant.  

 

Of the students in grades 6-8 tested in the 2012 DC CAS, 47.8% scored proficient in reading and 

4.7% scored advanced. In mathematics, 65.1% scored proficient and above and 11.6% scored 

advanced. Reading and math scores reflect increases over 2011 with reading showing minimal 

increases and the most significant gains in mathematics at a 10.1 point increase in percent 

proficient and 4.3 point increase in percent advanced. The mathematics proficiency rate of 60.8% 

for students in grade 8 reflects a decrease of 1.9 points from the prior year.   

 

In 2008, Chamberlain’s overall proficiency was 5 points below the typical Ward 6 school while 

in 2012 they were 5 points above the typical Ward 6 school.   

 

Early Childhood Accountability Results.  Chamberlain’s early childhood program met all 

performance measures set forth.  In the area of student progress, students in pre-K3 and pre-K4 

exceeded their progress targets by 21 points by meeting growth expectations or exceeding 

performance expectations on the GOLD literacy assessment. Students in kindergarten through 

grade 2 exceeded their progress targets by 40 points, with 95% of them demonstrating growth of 

more than 2 grade levels or grade level performance on the Fountas and Pinnell assessment.   In 

the area of student achievement, 69.2% of students in kindergarten through grade 2 demonstrated 

proficiency in language arts on the Fountas and Pinnell assessment, exceeding the target of 55%.  
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Woodridge Elementary and Middle Campus 

 

15-Year Student Academic Achievement. Woodridge has increased student proficiency rates by 

34 points in reading and by 29 points in mathematics over the 15-year charter period.   

 

15-Year Enrollment Trends. Woodridge’s 1999 enrollment was 383 students of which 6.5% were 

special education students.  In school year 2012-2013, Woodridge’s total enrollment is 477 of 

which 14% are special education students.  In the past five years, the number of level 3 and 4 

students with IEPs tripled, from 6 to 19 students, and now represents 30% of the special 

education population. 

 

Initial Five-Year Period.  Woodridge met three of three academic performance standards in the 

accountability period ending in 2003.  Over this period, the campus increased its SAT-9 reading 

NPR by 21 points - from 29 NPR in its baseline year to 50 NPR in its fifth year.  In math, 

Woodridge increased SAT-9 math NPR by 26 NPR - from 31 NPR in its baseline year to 57 

NPR in its fifth year.  For the same period, the percentage of students at below basic proficiency 

in SAT-9 decreased by 19.9 points in reading and by 26 points in math.   

 

Second Five-Year Period.  In its second five-year accountability plan, Woodridge met the 

majority of its academic targets.  The school’s accountability plan included academic targets for 

early elementary, elementary and middle grades. 

 

For early elementary grades, the campus increased by 14 points the percent of 4-year old pre-K 

students mastering 70% of Open Court reading assessment skills.  Woodridge increased by 47 

points the proportion of pre-K students demonstrating mastery in specific developmental areas of 

the Creative Curriculum Development Continuum.   

 

For academic targets set for grades 3-5, Woodridge demonstrated gains over the 2003-04 to 

2007-08 period.  The campus met the target established by the PCSB for middle performance in 

reading and as well as mathematics.  For academic targets set for grades 6-8, Woodridge 

demonstrated gains over the 2003-04 to 2007-08 period.  With regard to its state assessment 

targets, the campus met the target established by the PCSB for middle performance in both 

reading and mathematics.  Student performance on oral presentations increased by 20 points.  

Woodridge also made AYP each year from 2004 to 2007.   

   

Current Five-year Period:  Performance Management Framework Results.  Currently, under the 

most recent Performance Management Framework results for grades 3-8, Woodridge 

demonstrated modest gains.  The MGP in reading for students in grades 3-8 taking the DC CAS 

in 2012 is 54.9. The MGP in mathematics is 46. These scores remained relatively flat compared 

to 2011 with a slight increase in reading and a decrease in mathematics.  

 

Of the students in grades 3-5 tested on the 2012 DC CAS, 42% scored proficient and above in 

reading and 0.8% scored advanced. In mathematics, 41.2% scored proficient and 5.3% scored 

advanced. In comparison to 2011, reading proficient and above increased by 2.4 points. 

Mathematics proficient and above increased by 5.8 points and advanced increase by 2.5 points. 

These results also exceed the District average.  
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Of the students in grades 6-8 tested in the 2012 DC CAS, 61% scored proficient and above in 

reading and 6.4% scored advanced. In mathematics, 56.7% scored proficient and 5.7% scored 

advanced. Reading percent proficient and above reflects an increase of 3.1 points over 2011 and 

mathematics scores represent a decline from prior year performance. The mathematics 

proficiency rate of 77.1% for students in grade 8 represents an increase of 8.7 points over prior 

year. Once again, these results exceed the District average.  

 

Woodridge’s overall proficiency is 12 points higher than the median school’s proficiency in 

Ward 5.  This represents a slight decrease from 2008, when its proficiency was 13 points above.   

 

Early Childhood Accountability Results.  For the second consecutive year, Woodridge’s early 

childhood program met all performance measures set forth. In the area of student progress, 

students in pre-K3 and pre-K4 exceeded their progress targets by 29 points by meeting growth 

expectations or exceeding performance expectations on the GOLD literacy assessment. Students 

in kindergarten through grade 2 exceeded their progress target by 38 points, with 93% of them 

demonstrating growth of more than 2 grade levels or grade level performance on the Fountas and 

Pinnell assessment.  In the area of student achievement, 58.3% of students in kindergarten 

through grade 2 demonstrated proficiency in language arts on the Fountas and Pinnell 

assessment, exceeding the target of 55%. 

 

Blow Pierce Elementary and Middle Campus 

 

15-Year Student Academic Achievement.  Overall, Blow Pierce has increased student proficiency 

rates by 17 points in reading and by 44 points in mathematics over the 15-year charter period.   

 

Enrollment Trends.  Blow Pierce’s historical enrollment data reflects a higher rate of enrollment 

among students with IEPs compared to other Friendship campuses and across other charters.  In 

its first year of operation, Blow Pierce’s special education student population represented 13.7% 

of its total enrollment of 724.  Since then, the enrollment has fluctuated and in school year 2012-

13, Blow Pierce’s total enrollment is 683 students with nearly 12.5% students with IEPs In the 

past five years, the number of level 3 and 4 students with IEPs more than tripled, from 7 to 24 

students, and now represents 29% of the special education population.  Consistent with 

Friendship's two most recent strategic plans, Blow Pierce has reconfigured its enrollment both to 

permit lower class sizes and to complete a multi-year transition from a middle school to a pre-K 

to through 8 campus. 

 

Initial Five-Year Period.  Blow Pierce met two of three academic performance standards in the 

accountability period ending in 2003.  Over this period, the campus increased its SAT-9 reading 

NPR by 11 points - from 31 NPR in its baseline year to 42 NPR in its fifth year.  In math, Blow 

Pierce increased SAT-9 math NPR by 13 NPR - from 29 NPR in its baseline year to 42 NPR in 

its fifth year.  For the same period, the percent of students at below basic proficiency in SAT-9 

reading decreased by 12 points and by 19 points in math.   

 

Second Five-Year Period.  In its second five-year accountability plan, Blow Pierce met two of 

six academic targets.  The campus met the target established by the PCSB for middle 
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performance in reading and did not meet the target for mathematics.  Student performance on 

oral presentations increased by 23 points from 74% to 96%.   

   

Current Five-Year Period:  Performance Management Framework Results.  For the most recent 

two reporting periods, Blow Pierce received a Tier 2 rating under the Performance Management 

Framework.  The MGP in reading for students in grades 3-8 taking the DC CAS in 2012 is 41.1. 

The MGP in mathematics is 45.6. The reading score decreased from 2011 by 2.8 points while the 

mathematics MGP decreased by 6.4 points.   

 

Of the students in grades 3-5 tested on the 2012 DC CAS, 25.6% scored proficient and above in 

reading and 0% scored advanced. In mathematics, 23.3% scored proficient and above, and 2.3% 

scored advanced. In mathematics, Blow Pierce saw increases in the percent proficient and above 

(up 3.7 points) as well as advanced (up 1.3 points). Reading percent proficient and above 

remained relatively constant with a slight decrease of 0.2 points from 2011 with advanced 

decreased by 1 point. Additionally, the grade 3 reading proficiency of 12.5% represents a 

decrease of 10.2 points from 2011.  

 

Of the students in grades 6-8 tested on the 2012 DC CAS, 34.9% scored proficient and above in 

reading and 1.2% scored advanced. In mathematics, 56.2% scored proficient and above, and 

4.1% scored advanced. In mathematics, Blow Pierce saw increases in the percent proficient and 

above (up 6.2 points) as well as advanced (up 1.2 points). Reading percent proficient and above 

declined by 5.2 points from 2011 with advanced decreased by 3.2 points. Additionally, the grade 

8 mathematics proficiency rate of 68.2 represents an increase of 10.8 over 2011.  

 

Blow Pierce’s proficiency relative to the median school’s proficiency in Ward 7 increased by 2.4 

points.  In 2008, Blow Pierce’s overall proficiency was 4.5 points above the typical Ward 7 

school while in 2012 they were 6.9 points above.   

 

Early Childhood Accountability Results.  Blow Pierce’s early childhood program met four of five 

performance measures set forth. In the area of student progress, students in pre-K3 and pre-K4 

exceeded their progress targets by 24.7 points with 84.7% meeting growth expectations or 

exceeding performance expectations on the GOLD literacy assessment. Students in kindergarten 

through grade 2 exceeded their progress target by 27.8 points, with 82.8% of them demonstrating 

growth of more than 2 grade levels or grade level performance on the Fountas and Pinnell 

assessment. In the area of student achievement, 49.1% of students in kindergarten through grade 

2 demonstrated proficiency in language arts on the Fountas and Pinnell assessment, falling below 

the target of 55%. 

 

Southeast Elementary Academy Campus 

 

15-Year Student Academic Achievement.  Overall, Southeast has increased student proficiency by 

11 points in reading and by 37 points in mathematics over the 15-year charter period.   

 

Enrollment Trends.  The aforementioned academic achievement occurred alongside an increase 

in total student enrollment coupled with a significant increase in the proportion of students with 

IEPs enrolled in the school.  Southeast’s school year 2005-2006 enrollment was 352 students of 
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which 4% were special education students.  In school year 2012-2013, Southeast’s total 

enrollment is 551 of which 9% are special education students. In the past five years, the number 

of level 3 and 4 students with IEPs has increased by a factor of 7, from 2 to 14 students, and now 

represents 30% of the special education population.   

 

Initial Five-Year Period.  The Southeast Elementary Academy did not open until the second 

five-year accountability period. 

 

Second Five-Year Period.  The Southeast Elementary Academy opened in the third year of 

Friendship’s second five-year accountability cycle with an approved accountability plan in 

December 2007.  The school met four of six academic targets during this period.  With regard to 

its state assessment targets, the campus met the target established by the PCSB for middle 

performance in reading and mathematics.  Two targets measured using the Yearly Progress Pro 

Assessment in reading and math were missed due to test administration issues.  Student 

performance on oral presentations increased by 26 points from 48% to 74%.   

   

Current Five-Year Period:  Performance Management Framework Results.  For the most recent 

two reporting periods, Southeast received a Tier 2 rating under the Performance Management 

Framework.  The MGP in reading for students in grades 3-5 taking the DC CAS in 2012 is 48.3. 

The MGP in mathematics is 56.5. The reading score increased over 2011 by 5.2 points while the 

mathematics MGP increased by 10 points. Southeast’s proficiency relative to the median 

school’s proficiency in Ward 8 increased by 17 points.  In 2008, Southeast’s overall proficiency 

was even with the typical Ward 8 school while in 2012 they were 17 points above.   

 

Of the students in grades 3-5 tested on the 2012 DC CAS, 31.4% scored proficient and above in 

reading and 1.8% scored advanced. In mathematics, 48.7% scored proficient and above, and 

4.9% scored advanced. In mathematics, Southeast saw increases in the percent proficient and 

above (up 3.1 points). Reading percent proficient and above increased by 1.1 points over 2011. 

Additionally, the grade 3 reading proficiency of 28% represents an increase of 1.4 points over 

2011.  

 

Southeast’s proficiency relative to the median school’s proficiency in Ward 8 increased by 17 

points.  In 2008, Southeast’s overall proficiency was even with the typical Ward 8 school while 

in 2012 they were 17 points above. 

 

Early Childhood Accountability Results.  Southeast’s early childhood program met four of five 

performance measures. In the area of student progress, students in pre-K3 and pre-K4 exceeded 

their progress targets by 13.1 points by meeting growth expectations or exceeding performance 

expectations on the GOLD literacy assessment. Students in kindergarten through grade 2 

exceeded their progress target by 35.8 points, with 90.8% of them demonstrating growth of more 

than 2 grade levels or grade level performance on the Fountas and Pinnell assessment.  In the 

area of student achievement, 48.1% of students in kindergarten through grade 2 demonstrated 

proficiency in language arts on the Fountas and Pinnell assessment, falling below the target of 

55%. 
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Collegiate Academy Campus 

 

15-Year Student Academic Achievement.  Overall, Collegiate has increased student proficiency 

by 30 points in reading and by 50 points in mathematics over the 15-year charter period.   

 

Enrollment Trends.  The aforementioned academic achievement occurred alongside an increase 

in total student enrollment coupled with a significant increase in the proportion of students with 

IEPs enrolled in the school.  Collegiate’s first-year enrollment was 423 students of which 9% 

were special education students.  In school year 2012-2013, Collegiate’s total enrollment is 1,032 

of which over 14% are special education students.  In the past five years, the number of level 3 

and 4 students with IEPs has increased by a factor of 7, from 9 to 63 students, and now 

represents 31% of the special education population. 

 

Initial Five-Year Period.  Collegiate’s first year of operation was school year 2000-2001—the 

third year of the five-year accountability period.  Given the timing of its opening, Collegiate was 

only able to report three years of data.  Collegiate met four of six academic performance targets 

in the accountability period ending in 2003.  Over this period, the campus’s SAT-9 reading NPR 

remained relatively constant, decreasing by 3 points from 30 NPR in its baseline year to 27 NPR 

in its fifth year.  Collegiate increased SAT-9 math NPR by 6 from 38 NPR in its baseline year to 

44 NPR in its fifth year.  For the same period, the percent of students at below basic proficiency 

in SAT-9 reading increased by 8 points and decreased by 4 points in math.  Collegiate reported a 

graduation rate of 97% in 2003, exceeding its target by 2 points.  Collegiate also reported a 

college acceptance rate of 85% which exceeded its target by 15 points.   

 

Second Five-Year Period.  In its second five-year accountability plan, Collegiate met eight of ten 

academic targets.  The campus met the minimum target established by the PCSB for middle 

performance in reading and did not meet the target for mathematics.  Of the targets met, 

Collegiate reported a graduation rate of 97% in 2008, meeting its target.  Collegiate also reported 

a college acceptance rate of 98% which exceeded its target by 13 points.  The percent of students 

participating in AP courses increased by 39 points from 14% to 53%.      

   

Current Five-Year Period:  Performance Management Framework Results.  For the most recent 

two reporting periods, Collegiate received a Tier 2 rating under the Performance Management 

Framework.  The MGP in reading for students in grade 10 taking the DC CAS in 2012 is 42.2. 

The MGP in mathematics is 64.1. The reading and mathematics scores increased by 3 points 

over 2011.  Of the students in grade 10 tested on the 2012 DC CAS, 41% scored proficient and 

above in reading and 4% scored advanced. In mathematics, 52.8% scored proficient and above, 

and 3.6% scored advanced. In mathematics, Collegiate saw a 1.5 point increase in the percent 

proficient and above and a 2.8 point increase in advanced. Reading percent proficient and above 

remained relatively constant with a decrease of 0.1 points from 2011. However, the percent 

advanced in reading increased by 1.3 points over 2011. AP performance remained constant at 

12.8%. 

 

Collegiate’s proficiency relative to the median school’s proficiency in Ward 7 increased by 22 

points.  In 2008, Collegiate’s overall proficiency was 8 points below the typical Ward 7 school 

while in 2012 they were 14 points above. 
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With regard to graduation rate, Collegiate’s 91% cohort graduation rate represents an increase of 

4 points over 2011. PSAT and SAT performance also saw significant gains over 2011 with 

PSAT at 36.3 (up 15.7 points) and SAT at 56.6 (up 32.1 points). The college acceptance rate 

remained at 100%. 

 

Technology Preparatory Academy Campus 

 

15-Year Student Academic Achievement.  Overall, Tech Prep has increased student proficiency in 

math by 10 points and declined in reading by 7 points over the course of three state assessment 

administrations.   

 

Enrollment Trends.  The aforementioned academic achievement occurred alongside an increase 

in total student enrollment coupled with a significant increase in the proportion of students with 

IEPs enrolled in the school.  Tech Prep’s school year 2009-2010 enrollment was 148 students of 

which 8% were special education students.  In school year 2012-2013, Tech Prep’s total 

enrollment is 369 of which 14% are special education students.  The number of level 3 and 4 

students with IEPs has increased from 0 to 20 students, representing more than one-quarter of the 

total special education enrollment. 

 

Initial Five-Year Period.  The Technology Preparatory Academy opened in the third five-year 

accountability period. 

 

Second Five-Year Period.  The Technology Preparatory Academy opened in the third five-year 

accountability period. 

 

Current Five-Year Period:  Performance Management Framework Results.  For the most recent 

two reporting periods, Tech Prep received a Tier 2 rating under the Performance Management 

Framework.  The MGP in reading for students in grades 6-8 taking the DC CAS in 2012 is 47.6. 

The MGP in mathematics is 50.4. The reading score decreased from 2011 by 1.9 points while the 

mathematics MGP decreased by 1.9 points.  Of the students in grades 6-8 tested on the 2012 DC 

CAS, 34.% scored proficient and above in reading and 5.7% scored advanced. In mathematics, 

50.8% scored proficient and above, and 9.6% scored advanced. In mathematics, Tech Prep saw a 

4.8 point decline in the percent proficient and above. Reading percent proficient and above 

declined by 14.8 points from 2011. Additionally, the grade 8 mathematics proficiency of 59.6% 

represents a decrease of 7.4 points from 2011.  With the introduction of its grade 9 class, Tech 

Prep had 93.2% of its 9th graders on track. 

 

Criterion 3: Compliance with Applicable Laws 

 

General Laws. As reported in the PCSB’s 2011-2012 Compliance Review Report, Friendship is 

in good standing, with a compliant status noted in each of the areas covered under the review.  

Friendship has substantially met the PCSB’s performance standards in the areas of compliance.  

In its most recent five-year review of Friendship, the PCSB determined that Friendship 

demonstrated a fully functioning to exemplary level of compliance in six of seven categories and 

therefore met this particular standard for organizational performance.  The PCSB also 
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determined that Friendship demonstrated fully functioning or exemplary performance in six of 

seven categories and therefore met the governance standard.  With regard to its most recent five-

year review of Friendship’s fiscal management, the PCSB gave the Charter its two highest 

ratings for its accounting policies, financial reporting, internal controls, transparency of financial 

management and fiscal prudence.    

Health and Safety. Friendship is in compliance with the requirements set forth in the Healthy 

Schools Act of 2010 (HSA), the Americans with Disabilities Act and the DC Fire Prevention 

Code.  

 

Friendship established and implemented a local wellness policy and provides health services, 

health and physical education and nutrition programs that meet the requirements of the 

Act.  FPCS maintains compliance with current health and safety regulations and coordinates 

efforts among staff to protect the health and welfare of students, visitors and fellow staff in 

meeting these requirements. With the enactment of the DC Healthy Schools Act of 2010, 

Friendship has implemented several changes in its nutrition and wellness plan to ensure 

compliance with the mandates of the law. Breakfast is currently being served in the classrooms 

for elementary students and is offered in the cafeteria to middle and high school students. Our 

participation in the Community Eligibility Option allows all students to eat free and thus ensure 

that every child receives a healthy meal. As mandated by the law, lunches are much healthier 

with incorporation of more fruits, vegetables and whole grains and we have set higher standards 

for food sold in the cafeteria and vending machines to ensure students eat healthier snacks 

throughout the day. As stipulated by the law, we regularly solicit input from students, faculty and 

parents, through taste tests, comment boxes and surveys to ensure that we offer nutritious meals 

that appeal to students. OSSE’s review of our health and wellness policy was found to be in 

compliance with the Healthy Schools Act. 

 

In addition to ensuring compliance with the Healthy Schools Act, Friendship also maintains the 

health and welfare of our students by ensuring compliance to the Student Access to Treatment 

Act of 2007 by ensuring that all campuses have a nurse on the premises. All campuses maintain 

medication action plans in the school health suite for all affected students.  

 

Friendship complies with the DC Code as it pertains to facility safety and other requirements, 

including compliance of facilities with the Americans with Disabilities Act and the DC Fire 

Prevention Code.  All buildings are accessible to children and adults with disabilities. Automatic 

doors, street-to-curb ramps and handicapped parking provide entrance into the building for those 

with disabilities. All bathrooms are equipped with handicapped accessible stalls and adaptive 

playground equipment allows children with disabilities to participate in recess activities to meet 

ADA requirements.  

Friendship facilities undergo regular inspections conducted both internally and by relevant DC 

government agencies. Each campus maintains an up-to-date emergency response plan with a 

current school response team and regularly holds emergency evacuation drills. All certificates of 

occupancy and insurance policies are up-to-date and on-file with the PCSB.  
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Compliance reviews regarding the health and safety of students conducted by the PCSB have 

resulted in no findings of non-compliance. Friendship PCS has demonstrated an exceptional 

level of compliance with School Reform Act Section 38-1802.  

 

Enrollment Data.  Friendship adheres to open enrollment requirements, as evidenced by the 

PCSB’s report on its review of enrollment practices/communication.  Friendship annually 

provides student enrollment counts and complies with all student enrollment audit 

requirements.  Also, in accordance with §38-1802.04(c)(11), Friendship submits annual reports 

that include required data on student enrollment, attendance, promotion and graduation.   

 

Finally, Friendship provides enrollment data through the PCSB’s ProActive information 

system.   Compliance reviews conducted by the PCSB relating to the submission of enrollment 

data have resulted in no findings of non-compliance.  

 

Maintenance and Dissemination of Student Records. Pursuant to the Federal Family Educational 

and Privacy Rights Act of 1974 and relevant regulations, all student records are handled in 

compliance with Title IV P.L. 90-2457 as amended. Friendship’s policy recognizes the rights of 

parents and students to inspect, review and challenge the contents of student records in 

accordance with all applicable laws.  Access to all student records and the correction and 

disposition of records are limited to authorized personnel only. Records are stored in locked 

areas and access is limited to ensure the safeguarding of student privacy. Employee and student 

handbooks document Friendship’s policies and procedures that govern the protection of 

confidential information. Compliance reviews by the PCSB relating to the maintenance and 

dissemination of student records have resulted in no findings of non-compliance.  
 

Compulsory Attendance Laws. Friendship PCS believes that regular school attendance is critical 

to academic success. Absences impact the number of instructional hours that students receive 

and often result in poor test scores, failing grades and disengagement from the school 

environment. Thus, Friendship PCS ensures parental and student compliance with the 

compulsory attendance laws by providing individual/group counseling to address attendance 

needs, through the creation and monitoring of attendance Intervention Plans and by making 

appropriate referrals to CFSA and other relevant authorities when interventions have not been 

successful.  There have been no findings of non-compliance. 
 

Title I of the Improving America's Schools Act.  Friendship’s Title I funds are used to supplement 

elementary math and language arts instruction through the educational programs that support 

ongoing professional development, various intervention programs and increased parental 

involvement. The most recent audit conducted by the OSSE in SY 2009-2010 demonstrated 

significant level of compliance with the Elementary and Secondary Act with one specific 

commendation for the implementation of the McKinney-Vento program. Out of 54 indicators of 

review, Friendship received eight findings of non-compliance. Corrective action plans for each 

area were submitted and approved by OSSE and all areas of concern have been abated.  

 

Civil Rights Statutes and Regulations of the Federal Government and the District of Columbia. 

Friendship Public Charter School is committed to a work and learning environment in which 

employees, students and guests are treated with respect and dignity. Friendship’s policy 

mandates that no current and/or future employee, student, parent or visitor will be discriminated 
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against or harassed on the basis of any legally-protected characteristic. Our non-discrimination 

policy is clearly stated on all employment and enrollment applications, brochures, documents 

and employee and parent/student handbooks.  

 

Special Education Laws.  Friendship Public Charter Schools works very hard to ensure 

continuum of services is available at each campus to meet the needs of students with varying 

disability classifications. Continuous monitoring of students with disabilities determines the 

Least Restrictive Environment (i.e., inclusion, resource room, or self-contained) and informs 

placement decisions and changes to the IEP. The structures currently in place have allowed 

Friendship to service a larger number of high-needs students and has significantly reduced the 

overall percentage of referrals to non-public placements.  

 

Friendship’s FFY 2010 Performance Determination results rendered a “needs assistance” 

finding. However, within the last year, Friendship PCS has shown tremendous growth in special 

education compliance. In several of the most recent quarterly reviews conducted by OSSE, 

Friendship PCS was found 100% compliant for timely evaluations and reevaluations and 100% 

compliant with secondary transition plans.  

 

Moreover, Friendship’s expansion of its continuum of services provided for a continual decrease 

in the number of students placed in a more restrictive educational setting outside our LEA. A 

comparison of the non-public placement data demonstrates that FPCS has reduced its percentage 

of students placed in non-public placements from 4% in SY 2009-2010 down to 2.79% in SY 

2010-2011 down to the current percentage of 1.67%.   

 

Friendship has substantially met its obligations across legal, financial, special education, health 

and safety and other requirements during the years of operation of its Charter and does not know 

of any other current compliance issues. 

 

Financial Laws.  In the area of fiscal management, Friendship PCS received high ratings in its 

most recent fifth year review, meeting 100% of the fiscal management criteria. 

 

To ensure compliance with SRA §38-1802.04(c)(1), which describes required procedures for 

reporting procurement contracts equal to or exceeding $25,000, Friendship is providing a list of 

all individuals and organizations (other than school employees) that have received $25,000 or 

more in payments over the past two fiscal years.  

 

The summary of contracts entered into by Friendship receiving District of Columbia Public 

Charter School Board approval during the fiscal year ended June 30, 2011: 
 

Contract Vendor 

Achievement Network  

Advanced Computer Concepts and Aruba Networks  

Afram Group  

Centerplate  

Cloverland Farms Dairy  

East Coast EMS Associates, Inc.  

EFX Media, Inc.  
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Grand Hyatt Washington  

H&S Bakery, Inc.  

JW Marriot Hotels and Resorts  

Know. Do. Serve. Learn  

Leonard Paper Company  

Loretta Webb  

Nesso, LLC  

Paul C. Bucci  

PFG-Carroll County Foods  

ProBar  

Projection Presentation Technology  

Standard Office Supply  

US Food Service  

Washington Convention and Sports Authority  

Washington Technology Integrators, LLC  

 

The summary of contracts entered into by Friendship receiving District of Columbia Public 

Charter School Board approval during the fiscal year ended June 30, 2012: 

 

Acumen Solutions 

Alvarez and Marsal 

AT&T 

CDW-G 

Creative Learning Systems  

Dell Marketing L.P.  

Digicon 

EarthWalk 

East Coast EMS Associates, Inc 

EFX Media, Inc 

ICIMS 

Kelly Educational Staffing 

Loretta Webb 

Office Depot 

Paul Bucci 

PFG-Carroll County Foods 

Precon Events 

Sidera Networks 

Sprint Nextel 

The Afram Group 

Wye River Group 

 

Description of Friendship financial management procedures in compliance with SRA §38-

1802.04(c)(11)(ix) and (xi), for annual audits and donations:  Friendship has secured the services 

of Maner, Costerisan and Ellis (MCE) to conduct its annual audits.  Pursuant to the April 8, 2005 

Memorandum of Understanding, MCE is an approved independent accounting firm.  MCE 
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conducts annual financial audits in accordance with Government Auditing Standards for 

financial audits issued by the Comptroller General of the United States.  Included in the annual 

financial audits submitted to the PCSB is the list of donors and grantors that have contributed 

monetary or in-kind donations with a value equal to or exceeding $500 during the fiscal year. 

Friendship has adhered to generally accepted accounting principles; is engaged in a pattern of 

fiscal management and is economically viable.  Friendship maintains internal policies and 

procedures to ensure fiscal soundness and compliance with applicable laws.  Since its inception, 

Friendship’s annual spending has been within its annual budget with surpluses averaging 

$680,000, and an average increase in net assets of $2,082,990.  Moreover, Friendship PCS has 

financial reserves amounting to $15,842,768 in 2012.  Since 2004, Friendship PCS has raised 

$13,904,235 in discretionary federal and District grants and from private funding sources.   
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Appendix F 



 
April 4, 2013 

 

Mr. Donald Hense, Board Chair 

Friendship PCS - Blow Pierce Junior Academy 

120 Q Street, NE 

Washington, DC  20002 

 

Dear Mr. Hense: 

 

The Public Charter School Board (PCSB) conducts Qualitative Site Reviews to gather and 

document authentic evidence to support the oversight of all PCSB schools. According to the 

School Reform Act § 38-1802.11, PCSB shall monitor the progress of each school in meeting 

student academic achievement expectations specified in the charter granted to such school. Your 

school was selected to undergo a Qualitative Site Review during the 2012-13 school year for the 

following reason(s): 

 

o School eligible to petition for 15-year Charter Renewal 

 

Qualitative Site Review Report 

On November 15 and 28, 2012, a Qualitative Site Review team conducted on-site reviews of 

Friendship PCS – Blow Pierce. The purpose of the site review is for PCSB to gauge the extent to 

which the school’s goals and student academic achievement expectations were evident in the 

everyday operations of the public charter school. To ascertain this, PCSB staff and consultants 

evaluated your classroom teaching by using an abridged version of the Charlotte Danielson 

Framework for Teaching observation rubric. We also visited a board meeting and conducted 

focus groups with a random selection of students, a group of teachers, and your administrators.  

 

Enclosed is the team’s report. You will find that the Qualitative Site Review Report is focused 

primarily on the following areas: mission/goals of the school’s charter, classroom environments, 

instructional delivery, meeting the needs of all learners, professional development, and school 

climate.  

 

We appreciate the assistance and hospitality that you and your staff gave the monitoring team in 

conducting the Qualitative Site Review at Friendship PCS – Blow Pierce. Thank you for your 

continued cooperation as the PCSB makes every effort to ensure that Friendship PCS is in 

compliance with its charter. 

 

Sincerely, 

 

 

Naomi DeVeaux 

Deputy Director 

 

 

Enclosures 

cc: School Leader 
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CHARTER GOALS 

 

This table summarizes the goals that Friendship PCS contracted to in its charter and the evidence that the Qualitative Site Review (“QSR”) team 

observed of the school meeting the goal during the Qualitative Site Visit.  

 

 
Goal as Identified by the School Evidence 

Ensure that each student achieves the educational standards in each subject area as 

outlined in Student Academic Standards. 

The QSR team did not review student achievement data as part of the site visit. 

Help students feel comfortable taking intellectual chances and accepting academic 

challenges. 

Observers heard teachers using probing questions and encouragements throughout 

classroom settings. The team also observed cases of teachers encouraging students to 

persevere even after they made academic mistakes. According to students, teachers, 

and administrators in focus groups, the school was actively preparing all students, 

prekindergarten through eighth grade to accept the academic challenge of preparing 

for college admittance. 

Improve student motivation by increasing the motivation of the education team and 

by setting high performance standards and expectations. 

The QSR team did not observe any evidence related to this goal. 

Develop strong character in students through the building of courage, curiosity, 

integrity, leadership, perseverance, and concern for others. 

The QSR team observed limited evidence of this goal. A few teachers encouraged 

their students to be leaders. According to school leaders, the Student Code of 

Conduct taught and reinforced high behavioral expectations for members of the 

school community. 
Ensure that students are prepared to lead successful adult lives as workers and 

consumers. 

The QSR team’s observation confirmed that the school puts an emphasis on college 

attendance. The QSR team observed college information centers and teachers 

mentioning college attendance as a key goal for students. There were numerous 

college posters throughout the building. In the classrooms, teachers referenced 

“college-ready” higher-order thinking skill development for students. 

Develop in students a strong respect for the democratic ideals of freedom and liberty 

for all. 

The QSR team did not observe any evidence related to this goal. 

Provide a safe and secure learning community. During and between classes, administrators, teachers, and security officers were in 

the hallways. Two-thirds of the students who participated in the student focus group 

reported being bullied while attending the school, but they reported feeling safe in the 

building. 

Draw on the support of families and the community to reinforce the school’s 

educational mission. 

The QSR team observed many parents present in the halls at the beginning of the 

school day. The leadership reported on increased parent participation in Parent 

Advisory Council (PAC) meetings, which focus on how parents can provide 

instructional support for their children. The school displayed photographs of PAC 

activities in bulletin boards in hallways. 

Provide an educational resource to the surrounding Edison-Friendship Public Charter 

School community. 

The QSR team did not observe any evidence related to this goal. 
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Goal as Identified by the School Evidence 

Develop in students an abiding commitment to the school’s surrounding community. The leadership noted that some students are required to complete community service 

hours in lieu of out-of-school suspensions. 
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SCHOOL MISSION 

This rubric summarizes the school’s performance on aligning its operations with the mission and goals of its charter.  

 

 
School Mission Limited Satisfactory Proficient Exemplary 

The school’s mission and 

educational goals as 

articulated in the charter 

application and subsequent 

amendments are 

implemented in the day to 

day operations of the school. 

Limited observations of day to day 

observations as aligned with 

mission and educational goals by 

any school stakeholders. 

Day to day operations and activities 

as aligned with mission and 

educational goals are demonstrated 

by some staff members. 

Day to day operations and activities 

as aligned with mission and 

educational goals are demonstrated 

by nearly all staff members. 

 

Day to day operations and activities 

as aligned with the mission and 

educational goals are demonstrated 

by students throughout the school 

building. 

 

The Board and school 

administrators govern and 

manage in a manner 

consistent with the school’s 

design and mission.  

Administrators and Board members 

demonstrate a limited 

understanding of the school’s 

design. Evidence of its use in the 

management and governance of the 

school is substantially lacking. 

Administrators and Board members 

demonstrate an adequate 

understanding of the school’s 

design. There is evidence that 

understanding of the design is 

sometimes used to effectively 

manage and govern the school. 

Administrators and Board members 

demonstrate a good understanding 

of the school’s design. There is 

evidence that understanding of the 

design is used to effectively 

manage and govern the school. 

All key administrators and Board 

members demonstrate an excellent 

understanding of the school’s 

design. There is significant 

evidence that understanding of the 

design is used to effectively 

manage and govern the school. 

The school’s curriculum 

and instruction are aligned 

with the school’s mission 

and educational goals. 

School curriculum and instruction 

are not aligned with the mission 

and educational goals and/or are 

utilized in limited/no classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in some classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in most classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in all classrooms. 

 The school has met or is 

making progress toward 

meeting the educational 

goals of its charter. 

The school demonstrates limited 

evidence of progress towards 

monitoring and making progress 

towards few of the goals of its 

charter. 

The school demonstrates adequate 

evidence of progress towards 

monitoring and making progress 

towards some of the goals of its 

charter. 

The school demonstrates proficient 

evidence of progress towards 

monitoring and making progress 

towards most of the goals of its 

charter. 

The school demonstrates 

exemplary evidence of progress 

towards monitoring and making 

progress towards all of the goals of 

its charter. 

 

 

School Mission Summary 

 

According to the charter application, the mission of Friendship Public Charter School is to prepare a diverse cross section of children for success 

as students, workers, and citizens by providing them with a world-class education. This is what the Qualitative Site Review (“QSR”) team looked 

for when visiting the classrooms, attending a board meeting, and conducting the focus groups. 

 



Qualitative Site Review Report Friendship PCS – Blow Pierce April 4, 2013 

4 

In the administrative focus group, the new principal and leadership team stated they are focused on building a college-going culture of high 

expectations for all students. The administration has put in place initiatives to encourage students to demonstrate behaviors for college readiness. 

This school-wide focus was evident in the interviews with administrators, faculty and students. In the focus group, students stated that their 

teachers are trying to help them get ready for college, and want them to be the smartest people in the world and successful in life. According to 

the leadership interview, suspensions have been reduced by 75% during the 2012-2013 school year and discipline referrals have been reduced by 

approximately 50%. These reductions align with the leadership’s vision of creating a positive culture focused on academic achievement. 

 

According to the focus groups, the school focuses on data-driven instruction to help all students achieve. The administration and teaching staff 

work closely together to interpret data and regroup students who need additional assistance. Students reported taking part in after school tutoring 

for assistance and weekly quizzes in all subjects. 

 

PCSB staff visited the Friendship Public Charter School board meeting on October 25, 2012. There were a sufficient number of board members 

present to make a quorum for this meeting. The focus of the meeting included a discussion about the following topics: 

 New facility for Friendship Tech Prep campus 

 Student enrollment trends 

 Embedding school mission across all programs 

 New curriculum, professional development strategies used across district 

 Upcoming Partnership for Assessment of Readiness for College and Careers (“PARCC”) assessment, partnership with the Achievement 

Network 

 Strategies for improving school climate and culture 
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CLASSROOM ENVIRONMENTS 

This rubric summarizes the school’s performance on the Classroom Environments elements of the rubric during the scheduled and unscheduled 

visits.  

 

 
Class 

Environment Limited Satisfactory Proficient Exemplary 

Creating an 

Environment 

of Respect 

and Rapport 

Classroom interactions, both between 

the teacher and students and among 

students, are negative or inappropriate 

and characterized by sarcasm, 

putdowns, or conflict 

Classroom interactions are generally 

appropriate and free from conflict but 

may be characterized by occasional 

displays of insensitivity.  

Classroom interactions reflect general 

warmth and caring, and are respectful 

of the cultural and developmental 

differences among groups of students. 

Classroom interactions are highly 

respectful, reflecting genuine warmth 

and caring toward individuals. 

Students themselves ensure 

maintenance of high levels of civility 

among member of the class.  

Establishing a 

Culture for 

Learning 

The classroom does not represent a 

culture for learning and is 

characterized by low teacher 

commitment to the subject, low 

expectations for student achievement, 

and little student pride in work.  

The classroom environment reflects 

only a minimal culture for learning, 

with only modest or inconsistent 

expectations for student achievement, 

little teacher commitment to the 

subject, and little student pride in 

work. Both teacher and students are 

performing at the minimal level to 

“get by.” 

The classroom environment 

represents a genuine culture for 

learning, with commitment to the 

subject on the part of both teacher and 

students, high expectations for student 

achievement, and student pride in 

work.  

Students assumes much of the 

responsibility for establishing a 

culture for learning in the classroom 

by taking pride in their work, 

initiating improvements to their 

products, and holding the work to the 

highest standard. Teacher 

demonstrates as passionate 

commitment to the subject.  

Managing 

Classroom 

Procedures 

Classroom routines and procedures 

are either nonexistent or inefficient, 

resulting in the loss of much 

instruction time.  

Classroom routines and procedures 

have been established but function 

unevenly or inconsistently, with some 

loss of instruction time. 

Classroom routines and procedures 

have been established and function 

smoothly for the most part, with little 

loss of instruction time. 

Classroom routines and procedures 

are seamless in their operation, and 

students assume considerable 

responsibility for their smooth 

functioning.  

Managing 

Student 

Behavior 

Student behavior is poor, with no 

clear expectations, no monitoring of 

student behavior, and inappropriate 

response to student misbehavior.  

Teacher makes an effort to establish 

standards of conduct for students, 

monitor student behavior, and 

respond to student misbehavior, but 

these efforts are not always 

successful.  

Teacher is aware of student behavior, 

has established clear standards of 

conduct, and responds to student 

misbehavior in ways that are 

appropriate and respectful of the 

students. 

Student behavior is entirely 

appropriate, with evidence of student 

participation in setting expectations 

and monitoring behavior. Teacher’s 

monitoring of student behavior is 

subtle and preventive, and teachers’ 

response to student misbehavior is 

sensitive to individual student needs.  
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Class 

Environment Limited Satisfactory Proficient Exemplary 

Organizing 

Physical 

Space 

Teacher makes poor use of the 

physical environment, resulting in 

unsafe or inaccessible conditions for 

some students or a serious mismatch 

between the furniture arrangement 

and the lesson activities.  

Teacher’s classroom is safe, and 

essential learning is accessible to all 

students, but the furniture 

arrangement only partially supports 

the learning activities.  

Teacher’s classroom is safe, and 

learning is accessible to all students; 

teacher uses physical resources well 

and ensures that the arrangement of 

furniture supports the learning 

activities.  

Teacher’s classroom is safe, and 

students contribute to ensuring that 

the physical environment supports the 

learning of all students.  

 

 

Classroom Environments Summary 

 

Approximately 67% of all classrooms observed were rated proficient or exemplary in elements of the Classroom Environments rubric, which 

includes Environment of Respect, Culture of Learning, Managing Classroom Procedures, Managing Student Behavior, and Organization of 

Physical Space. 

 

In many classrooms observed, teachers and students treated each other politely. Students introduced themselves to the observers and explained 

what was happening in the class. In 35% of the classrooms, interactions among students and between students and teachers were generally 

appropriate, but somewhat inconsistent, as a few teachers attempted to respond to disrespectful behavior with uneven results. 

 

The observation team noticed teachers emphasizing college and hard work. Teachers used positive comments to encourage students to stay on 

task. Students stated, “I love to read, I love to learn, I am going to college,” while introducing themselves to the classroom observers and in the 

focus groups. In classroom observations, teachers emphasized that mistakes were okay, active listening is important, and the importance of focus 

and effort. The review team observed students acknowledging each other’s efforts with clapping, high fives, and pats on the back. 

 

The teachers observed were not consistently effective in managing classroom procedures and student behavior. Teachers used different strategies 

to facilitate instructional transitions, including countdowns, stamps for staying on task, reminders to clean up quietly, and praise for students 

transitioning appropriately, though with mixed results. In many classrooms, teachers did not appear to have an effective classroom management 

system; their classrooms appeared chaotic and students were not paying attention to the teachers’ directives. 

 

Most classrooms observed by the review team were spacious, safe, and arranged to support small group activities and movement. 
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INSTRUCTIONAL DELIVERY 

This rubric summarizes the school’s performance on the Instructional Delivery elements of the rubric during the scheduled and unscheduled 

visits.  

 

 
Instructional 

Delivery Limited Satisfactory Proficient Exemplary 

Communicating 

with Students 

Teacher’s oral and written 

communication contains errors or is 

unclear or inappropriate to students. 

Teacher’s purpose in a lesson or unit 

is unclear to students. Teacher’s 

explanation of the content is unclear 

or confusing or uses inappropriate 

language.  

Teacher’s oral and written 

communication contains no errors, 

but may not be completely 

appropriate or may require further 

explanations to avoid confusion. 

Teacher attempts to explain the 

instructional purpose, with limited 

success. Teacher’s explanation of the 

content is uneven; some is done 

skillfully, but other portions are 

difficult to follow.  

Teacher communicates clearly and 

accurately to students both orally and 

in writing. Teacher’s purpose for the 

lesson or unit is clear, including 

where it is situation within broader 

learning. Teacher’s explanation of 

content is appropriate and connects 

with students’ knowledge and 

experience.  

Teacher’s oral and written 

communication is clear and 

expressive, anticipating possible 

student misconceptions. Makes the 

purpose of the lesson or unit clear, 

including where it is situated within 

broader learning, linking purpose to 

student interests. Explanation of 

content is imaginative, and connects 

with students’ knowledge and 

experience. Students contribute to 

explaining concepts to their peers.  

Using 

Questioning and 

Discussion 

Techniques 

Teacher makes poor use of 

questioning and discussion 

techniques, with low-level questions, 

limited student participation, and 

little true discussion.  

Teacher’s use of questioning and 

discussion techniques is uneven with 

some high-level question; attempts at 

true discussion; moderate student 

participation.  

Teacher’s use of questioning and 

discussion techniques reflects high-

level questions, true discussion, and 

full participation by all students.  

Students formulate may of the high-

level questions and assume 

responsibility for the participation of 

all students in the discussion.  

Engaging 

Students in 

Learning 

Students are not at all intellectually 

engaged in significant learning, as a 

result of inappropriate activities or 

materials, poor representations of 

content, or lack of lesson structure.  

Students are intellectually engaged 

only partially, resulting from 

activities or materials or uneven 

quality, inconsistent representation of 

content or uneven structure of 

pacing.  

Students are intellectually engaged 

throughout the lesson, with 

appropriate activities and materials, 

instructive representations of content, 

and suitable structure and pacing of 

the lesson.  

Students are highly engaged 

throughout the lesson and make 

material contribution to the 

representation of content, the 

activities, and the materials. The 

structure and pacing of the lesson 

allow for student reflection and 

closure.  
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Instructional 

Delivery Limited Satisfactory Proficient Exemplary 

Using 

Assessment in 

Instruction 

Students are unaware of criteria and 

performance standards by which their 

work will be evaluated, and do not 

engage in self-assessment or 

monitoring. Teacher does not 

monitor student learning in the 

curriculum, and feedback to students 

is of poor quality and in an untimely 

manner.  

Students know some of the criteria 

and performance standards by which 

their work will be evaluated, and 

occasionally assess the quality of 

their own work against the 

assessment criteria and performance 

standards. Teacher monitors the 

progress of the class as a whole but 

elicits no diagnostic information; 

feedback to students is uneven and 

inconsistent in its timeliness.  

Students are fully aware of the 

criteria and performance standards by 

which their work will be evaluated, 

and frequently assess and monitor the 

quality of their own work against the 

assessment criteria and performance 

standards. Teacher monitors the 

progress of groups of students in the 

curriculum, making limited use of 

diagnostic prompts to elicit 

information; feedback is timely, 

consistent, and of high quality.  

Students are fully aware of the 

criteria and standards by which their 

work will be evaluated, have 

contributed to the development of the 

criteria, frequently assess and 

monitor the quality of their own work 

against the assessment criteria and 

performance standards, and make 

active use of that information in their 

learning. Teacher actively and 

systematically elicits diagnostic 

information from individual students 

regarding understanding and 

monitors progress of individual 

students; feedback is timely, high 

quality, and students use feedback in 

their learning.  

Demonstrating 

Flexibility and 

Responsiveness 

Teacher adheres to the instruction 

plan in spite of evidence of poor 

student understanding or of students’ 

lack of interest, and fails to respond 

to students’ questions; teacher 

assumes no responsibility for 

students’ failure. 

Teacher demonstrates moderate 

flexibility and responsiveness to 

students’ needs and interests, and 

seeks to ensure success of all 

students.  

Teacher seeks ways to ensure 

successful learning for all students, 

making adjustments as needed to 

instruction plans and responding to 

student interest and questions.  

Teacher is highly responsive to 

students’ interests and questions, 

making major lesson adjustments if 

necessary, and persists in ensuring 

the success of all students.  

 

 

Instructional Delivery Summary 

 

Approximately 65% of classrooms were proficient or exemplary in areas of Instructional Delivery: Communicating with Students, Using 

Questioning and Discussion Techniques, Engaging Students in Learning, Using Assessment in Instruction, and Demonstrating Flexibility.  

 

In the classrooms observed, most teachers clearly wrote or orally communicated the expectations for the lesson, but the implementation of the 

expectations was inconsistent. Several times, teachers had to re-explain the directions and did not always address the entire class when doing so. 

At times, students misbehaved because they were confused about the instructions.  

 

The QSR team’s observations of the teachers were similarly uneven on Using Questioning and Discussion Techniques. According to the focus 
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groups, development of students’ higher-order thinking skills is a key focus in instruction. However, the QSR team’s observations did not evince 

success on this goal. While some teachers approached higher-order questioning when leading class discussions, others used only simple yes/no 

questions. At times, only small numbers of students were actively involved in class discussions. There was no structured discussion on the topic 

between the teacher and the students or among the students. 

 

The teachers observed taught using whole groups, small groups, student pairs, and learning centers. For the most part, teachers aligned learning 

tasks and activities with the instructional outcomes and paced the lessons to accord with students’ learning. A few teachers’ use of differentiated 

instruction seemed to actively engage the students in learning centers, while the teachers monitored one small group’s progress. 

 

Many, but not all, teachers assessed regularly throughout the lesson. Many of the teachers observed were able to assess students individually 

while working with the whole class. Teachers utilized various tactics to assess the group: thumbs up/thumbs down, exit tickets, and quizzes 

worked effectively. Some teachers had difficulty with effective assessment of the class. Whole group choral response and teacher not walking 

around to assess students during individual work time were two ways observers noticed many teachers assessing with uneven results.  One 

teacher did not ask any questions during the thirty minute observation. 

 

The QSR team’s assessments of teachers’ flexibility and responsiveness were similarly erratic. In some instances, the teachers integrated student 

questioning into the discussion and other times students became off task due to the teacher’s inflexibility. In one setting, the teacher ignored 

multiple indications that students did not understand the material. 



Qualitative Site Review Report Friendship PCS – Blow Pierce April 4, 2013 

10 

MEETING THE NEEDS OF ALL LEARNERS 

This rubric summarizes the school’s performance on the elements of the rubric related to meeting the needs of all learners.  

 
All Learners’ 

Needs Limited Satisfactory Proficient Exemplary 

The school 

has strategies 

in place to 

meet the 

needs of 

students at 

risk of 

academic 

failure. 

The school has implemented a 

limited number of programs to help 

students who are struggling 

academically to meet school goals. 

Resources for such programs are 

marginal; or the programs 

experience low participation given 

the students’ needs. 

 

The school has implemented 

programs and provided adequate 

resources to help students who are 

struggling academically to meet 

school goals. Based on individual 

needs, student participation is 

moderate. 

 

The school has implemented special 

programs and provided significant 

resources to help students who are 

struggling academically to meet 

school goals. Based on individual 

needs, student participation is 

moderate to high. 

 

The school has implemented 

research- based and/or special 

programs and provided a full 

complement of resources to help 

students who are struggling 

academically to meet school goals. 

Based on individual needs, student 

participation is high. 

The school 

has strategies 

in place to 

meet the 

needs of 

English 

Language 

Learners 

(“ELLs”). 

The school has a program in place 

to meet the needs of English 

Language Learners who enroll at 

the school. In order to comply with 

federal regulations, however, the 

program could benefit from 

increased staffing, improved staff 

qualifications and/or additional 

resources.  

The school has a program in place to 

meet the needs of English Language 

Learners who enroll at the school. 

The services are in keeping with 

federal regulations, which include 

sufficient staffing with requisite 

training and resources. 

The school has a successful program 

in place to meet the needs of English 

Language Learners who enroll at the 

school. The services are in keeping 

with federal standards for sufficient 

staffing with requisite training, 

qualifications and resources. 

The school has a successful 

program(s) in place to meet the 

needs of any English Language 

Learners who enroll at the school. 

The services are in keeping with, 

and in some ways, exceed federal 

standards for staffing with requisite 

training, qualifications and 

resources. 

 

 

Meeting the Needs of All Learners Summary 

 

In the focus groups, teachers indicated that Blow Pierce Academy had only a few English Language Learners (“ELLs”) and that even though 

they did not have an on-site ELL teacher, Friendship has an LEA-wide ELL Coordinator who works with all Friendship teachers who teach 

ELLs. Teachers submit lesson plans to the ELL Coordinator for review and feedback before using them in the classroom. Additionally, teachers 

stated the Houghton Mifflin curriculum had built-in accommodations and modifications that have been quite helpful. 

 

The teachers also cited similar program adjustments in the curriculum to help them address the needs of special education and advanced students. 

The school currently has five dedicated aids to assist students with IEPs. The observation team saw the additional staff in rooms working with 

individual and small groups of students. 
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In the student focus group, two-thirds of the students participating said that they had received tutoring. According to the school leaders 

interviewed, the School Supplemental Services Team meets once a month to discuss the needs and progress of struggling students. The 

leadership convenes grade level meetings for this reason once a week. In those meetings, discussions revolve around report card and attendance 

data, testing data, success or failure of attempted interventions, and plans for further interventions. However, in the teacher focus group, teachers 

were less knowledgeable about the steps that teachers could take to address the academic needs of students at risk of failure. 
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PROFESSIONAL DEVELOPMENT 

This rubric summarizes the school’s performance on the Professional Development elements of the rubric during the scheduled and unscheduled 

classroom observations and as discussed during the focus groups with administrators, faculty, and staff. 

 

 

Professional 

Development Limited Satisfactory Proficient Exemplary 

Time is made 

available 

throughout 

the year. 

The school offers very few 

professional development days 

throughout the school year, and 

teachers indicate that they do not have 

enough time for ongoing professional 

development and planning. 

 

The school offers several 

professional development activities 

throughout the school year, although 

teachers indicate they could use more 

time for planning. 

 

The school day and the annual 

calendar reflect a strong focus on 

professional development and 

planning. Most teachers agree that 

they are given sufficient time for 

professional development and 

planning. 

 

The school day and the annual 

calendar reflect a high priority given 

to professional development and 

planning. All teachers agree that they 

are given sufficient time for a variety 

of professional development 

opportunities and planning. 

 
Extra 

support is in 

place for 

novice 

teachers.  

 

The school offers limited formal or 

informal support and guidance for 

novice teachers. These teachers do 

not think that the support is adequate. 

 

The school offers formal or 

informal support and guidance to 

novice teachers. These teachers 

think that the support is adequate. 

 

The school has implemented a 

support system that is effective in 

meeting the needs of novice teachers. 

 

The school has implemented a highly 

structured support system that is 

highly effective in meeting the needs 

of novice teachers. 

 

 

 

Professional Development Summary 

 

The teacher and administrator focus groups reported that every Friday afternoon, Blow Pierce Academy holds two school-based trainings and 

two other professional development sessions. The focus group participants praised the Content Circles in which teachers were given the 

opportunity to practice writing and presenting lessons for upcoming topics in the curriculum. School-based professional development, especially 

programs for novice teachers, was determined mainly through daily or weekly informal observations by administrators. The administration also 

indicated that sometimes teachers ask for help in a particular area of need. Each of the administrators had been assigned to work with and to 

monitor the performance of designated teachers. The principal stated her administrators have strong backgrounds in instruction and their 

assistance to and assessment of individual teachers benefits the instructional program overall. She noted also that there were several teachers 

currently on staff who were in the process of leaving Blow Pierce due to an inability to make the expected professional growth gains. 
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SCHOOL CLIMATE 

This rubric summarizes the school’s performance on the School Climate elements of the rubric during the scheduled and unscheduled classroom 

observations and as discussed during the focus groups with students, faculty, and staff.  

 

 
School Climate Limited Satisfactory Proficient Exemplary 

The school is 

a safe and 

orderly 

learning 

environment. 

The school’s discipline policies and 

practices are not well-articulated or 

understood by most of the staff, 

students and parents. Such policies 

and practices are partially 

implemented due to the lack of 

clarity or understanding and, as a 

result, the learning environment 

provides limited safety and order. 

The school’s discipline policies and 

practices are adequately articulated 

and understood by the 

administration and by most of the 

staff, students and parents. Such 

policies and practices may not be 

fully implemented, due to a lack of 

clarity or understanding. The 

learning environment, however, is 

relatively safe and orderly. 

The school’s discipline policies and 

practices are clearly articulated and 

understood by the administration, 

staff, students and parents. Such 

policies and practices are 

consistently implemented, providing 

for a safe and orderly learning 

environment. 

The school’s discipline policies and 

practices are clearly articulated and 

understood by the administration, 

staff, students and parents. Such 

policies and practices are fully 

implemented by students and staff, 

providing for a consistently safe 

and orderly learning environment. 

 

 

School Climate Summary 

 

The administrator focus group stated the school has a school-wide discipline policy with increasing consequences if students misbehave 

repeatedly. The first consequence is a warning to the administration calling the parent and a referral given. The leadership staff admitted school-

wide practices of the discipline policy are a work in progress, while suspensions have decreased with the new behavior policy, consistency in 

implementation was cited to still be an issue. The observation team also noted that some teachers did not implement the discipline policy 

consistently. In the student focus group, almost two-thirds of the participating students reported being bullied at some point while attending the 

school, but they reported feeling safe in the building. The leadership staff is actively working on the discipline issue by working through specific 

interventions with students who struggle; they also said that they are working more closely with the early childhood classrooms to try to curb 

misbehavior problems in the earlier grades. 
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April 4, 2013 
 

Mr. Donald Hense, Board Chair  

Friendship Public Charter School 

Chamberlain Campus 

120 Q Street NE 

Washington, DC 20002 
 

Dear Mr. Hense: 
 

The Public Charter School Board (PCSB) conducts Qualitative Site Reviews to gather and document 

authentic evidence to support the oversight of all PCSB schools. According to the School Reform 

Act § 38-1802.11, PCSB shall monitor the progress of each school in meeting student academic 

achievement expectations specified in the charter granted to such school. Your school was selected 

to undergo a Qualitative Site Review during the 2012-13 school year for the following reason(s): 
 

o School eligible to petition for 15-year Charter Renewal 
 

Qualitative Site Review Report 

On November 16 and 27, 2012, a Qualitative Site Review team conducted on-site reviews of 

Friendship PCS – Chamberlain. The purpose of the site review is for PCSB to gauge the extent to 

which the school’s goals and student academic achievement expectations were evident in the 

everyday operations of the public charter school. To ascertain this, PCSB staff and consultants 

evaluated your classroom teaching by using an abridged version of the Charlotte Danielson 

Framework for Teaching observation rubric. We also visited a board meeting, and conducted focus 

groups with a random selection of students, a group of teachers, and your administrators.  
 

Enclosed is the team’s report. You will find that the Qualitative Site Review Report is focused 

primarily on the following areas: mission/goals of the school’s charter, classroom environments, 

instructional delivery, meeting the needs of all learners, professional development, and school 

climate.  
 

We appreciate the assistance and hospitality that you and your staff gave the monitoring team in 

conducting the Qualitative Site Review at Friendship PCS – Chamberlain. Thank you for your 

continued cooperation as the PCSB makes every effort to ensure that Friendship PCS is in 

compliance with its charter. 
 

Sincerely, 

 

 

Naomi DeVeaux 

Deputy Director 

 



 

 

Enclosures 

cc: School Leader 
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CHARTER GOALS AND ACADEMIC ACHIEVEMENT EXPECTATIONS 

 

This table summarizes Friendship PCS goals and academic achievement expectations as detailed in its charter and subsequent Accountability 

Plans, and the evidence that the Qualitative Site Review (“QSR”) team observed of the school meeting the goal during the Qualitative Site Visit.  

 

 
Goal as Identified by the School Evidence 

Ensure that each student achieves the educational standards in each 

subject area as outlined in the Student Academic Standards. 

According to administrators, the school recently implemented a new 

curriculum; however, the leadership team did not discuss how this 

curriculum would ensure that each student achieves the education 

standards in each subject area and this was not observable during the 

site visits. 

Help students feel comfortable taking intellectual chances and 

accepting academic challenges. 

The QSR team noted a prevalent emphasis on going to college 

throughout the school. In the discussion groups, the students indicated 

that teachers wanted the best for the students and constantly helped 

them to achieve the material presented in classroom activities. 

Classroom observations revealed that teachers regularly encouraged 

children to probe deeper and encouraged them to think more about 

their discussions in class. 
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Goal as Identified by the School Evidence 

Improve student motivation by increasing the motivation of the 

education team by setting high performance standards and 

expectations. 

The administrators’ focus group indicated that they have set a goal of 

becoming a Tier 1 school with 100% of their students attending 

college. In order to achieve this goal, staff concentrates on three 

targets-culture, academics and operations.  Classroom observations 

indicated that there is a culture of students wanting to achieve at the 

school. Students were eager and actively participating in 

classes.  Teachers were observed encouraging students to respond to 

questions with comments like “I see one hand, two hands, give me 

more, give me more.” In the student focus group, all of the 

students  indicated that they were going to college and that teachers at 

the school wanted the best for them.  The teacher focus group indicated 

they felt empowered to excel by being able to decide what professional 

development they needed for them to grow aside from what the 

Friendship central office established.  

Develop strong character in students through the building of courage, 

curiosity, integrity, leadership, perseverance, and concern for others. 

The QSR team did not observe any evidence related to this goal. 

Ensure that students are prepared to lead successful adult lives as 

workers and consumers. 

The teacher focus group indicated that preparing students to lead 

successful adult lives begins in kindergarten, even though college 

might be an abstract concept at this stage of life. Conversations with 

teachers indicated that when students are in the elementary grades they 

begin to center on college and connect with college words and word 

walls. In middle school, teachers introduce college themes. Teachers 

familiarize their students with colleges and post their alma maters’ 

banners in each class. 

Develop in students a strong respect for the democratic ideals of 

freedom and liberty for all. 

The QSR team did not observe any evidence related to this goal. 
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Goal as Identified by the School Evidence 

Provide a safe and secure learning community. The school was safe. The QSR team observed teachers managing their 

classrooms effectively and students passing through the halls in a quiet 

and orderly fashion. The student focus group participants said that they 

were aware of the school’s rules, regulations, and consequences for 

their actions. Students also said that school staff is present at the Metro 

before and after school to ensure safe passage to and from school. 

Draw on the support of families and the community to reinforce the 

school’s education mission. 

The QSR team did not observe a parent event at Chamberlain Campus. 

However, according to school leaders, the parent group is active. 

Parents are invited to Award Assemblies to honor students’ academic 

achievement. Recently the school held a father -daughter dance and 

will soon host a mother-son dance. The school is in the process of 

creating a Parent Survey. 

Provide an educational resource to the surrounding Edison-Friendship 

Public Charter School community. 

The QSR team did not observe any evidence related to this goal. 

Develop in students an abiding commitment to the school’s 

surrounding community. 

Leadership said that the school recently participated in a Walk for the 

Homeless. The school also has a marching band, which performs 

yearly in the Thanksgiving Parade in downtown Silver Spring, 

Maryland. 
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SCHOOL MISSION 

This rubric summarizes the school’s performance on aligning its operations with the mission and goals of its charter.  

 

 
School Mission Limited Satisfactory Proficient Exemplary 

The school’s mission and 

educational goals as 

articulated in the charter 

application and subsequent 

amendments are 

implemented in the day to 

day operations of the school. 

Limited observations of day to day 

observations as aligned with 

mission and educational goals by 

any school stakeholders. 

Day to day operations and activities 

as aligned with mission and 

educational goals are demonstrated 

by some staff members. 

Day to day operations and activities 

as aligned with mission and 

educational goals are demonstrated 

by nearly all staff members. 

 

Day to day operations and activities 

as aligned with the mission and 

educational goals are demonstrated 

by students throughout the school 

building. 

 

The Board and school 

administrators govern and 

manage in a manner 

consistent with the school’s 

design and mission.  

Administrators and Board members 

demonstrate a limited 

understanding of the school’s 

design. Evidence of its use in the 

management and governance of the 

school is substantially lacking. 

Administrators and Board members 

demonstrate an adequate 

understanding of the school’s 

design. There is evidence that 

understanding of the design is 

sometimes used to effectively 

manage and govern the school. 

Administrators and Board members 

demonstrate a good understanding 

of the school’s design. There is 

evidence that understanding of the 

design is used to effectively 

manage and govern the school. 

All key administrators and Board 

members demonstrate an excellent 

understanding of the school’s 

design. There is significant 

evidence that understanding of the 

design is used to effectively 

manage and govern the school. 

The school’s curriculum 

and instruction are aligned 

with the school’s mission 

and educational goals. 

School curriculum and instruction 

are not aligned with the mission 

and educational goals and/or are 

utilized in limited/no classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in some classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in most classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in all classrooms. 

 The school has met or is 

making progress toward 

meeting the educational 

goals of its charter. 

The school demonstrates limited 

evidence of progress towards 

monitoring and making progress 

towards few of the goals of its 

charter. 

The school demonstrates adequate 

evidence of progress towards 

monitoring and making progress 

towards some of the goals of its 

charter. 

The school demonstrates proficient 

evidence of progress towards 

monitoring and making progress 

towards most of the goals of its 

charter. 

The school demonstrates 

exemplary evidence of progress 

towards monitoring and making 

progress towards all of the goals of 

its charter. 

 

 

School Mission Summary 

 

According to the charter application, the mission of Friendship PCS is to prepare a diverse cross-section of children for success as students, 

workers, and citizens by providing them with a world-class education. This is what PCSB staff and consultants looked for when visiting the 

classrooms, attending a board meeting, and conducting the focus groups. 
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In student focus groups, students articulated that teachers wanted them to achieve and they have set a goal for attending college. Interviews with 

administrators and staff indicated that student success is synonymous with attending a post-secondary institution, thus exposing students to 

colleges and universities is a priority at the school. Teachers name their classrooms after the university they attended and wear apparel from 

various colleges. University banners are prevalent throughout the school. 

 

The school has a safe and orderly environment. The observation team noted security stationed on each floor during the school day. Transitions 

between classes are orderly and the halls are quiet throughout the day.  The school has clearly established routines and procedures as noted by the 

observation team. 

 

 Classroom observations did not reveal a majority of students being instructed on advanced levels to enable students to compete world –wide. To 

support this observation, in the administrators’ focus group, leadership discussed the fact that the school has not yet met the PMF status of Tier 1 

nor have the students met or exceeded AYP targets.  

 

PCSB staff visited the Friendship Public Charter School board meeting on October 25, 2012. There were a sufficient number of board members 

present to make a quorum for this meeting. The focus of the meeting included a discussion about the following topics: 

 New facility for Tech Prep campus 

 Student enrollment trends 

 Embedding school mission across all programs 

 New curriculum, professional development strategies used across district 

 Upcoming PARCC assessment, partnership with Achievement Network 

 Strategies for improving school climate/culture 
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CLASSROOM ENVIRONMENTS 

This rubric summarizes the school’s performance on the Classroom Environments elements of the rubric during the scheduled and unscheduled 

visits.  

 

 
Class 

Environment Limited Satisfactory Proficient Exemplary 

Creating an 

Environment 

of Respect 

and Rapport 

Classroom interactions, both between 

the teacher and students and among 

students, are negative or inappropriate 

and characterized by sarcasm, 

putdowns, or conflict 

Classroom interactions are generally 

appropriate and free from conflict but 

may be characterized by occasional 

displays of insensitivity.  

Classroom interactions reflect general 

warmth and caring, and are respectful 

of the cultural and developmental 

differences among groups of students. 

Classroom interactions are highly 

respectful, reflecting genuine warmth 

and caring toward individuals. 

Students themselves ensure 

maintenance of high levels of civility 

among member of the class.  

Establishing a 

Culture for 

Learning 

The classroom does not represent a 

culture for learning and is 

characterized by low teacher 

commitment to the subject, low 

expectations for student achievement, 

and little student pride in work.  

The classroom environment reflects 

only a minimal culture for learning, 

with only modest or inconsistent 

expectations for student achievement, 

little teacher commitment to the 

subject, and little student pride in 

work. Both teacher and students are 

performing at the minimal level to 

“get by.” 

The classroom environment 

represents a genuine culture for 

learning, with commitment to the 

subject on the part of both teacher and 

students, high expectations for student 

achievement, and student pride in 

work.  

Students assumes much of the 

responsibility for establishing a 

culture for learning in the classroom 

by taking pride in their work, 

initiating improvements to their 

products, and holding the work to the 

highest standard. Teacher 

demonstrates as passionate 

commitment to the subject.  

Managing 

Classroom 

Procedures 

Classroom routines and procedures 

are either nonexistent or inefficient, 

resulting in the loss of much 

instruction time.  

Classroom routines and procedures 

have been established but function 

unevenly or inconsistently, with some 

loss of instruction time. 

Classroom routines and procedures 

have been established and function 

smoothly for the most part, with little 

loss of instruction time. 

Classroom routines and procedures 

are seamless in their operation, and 

students assume considerable 

responsibility for their smooth 

functioning.  

Managing 

Student 

Behavior 

Student behavior is poor, with no 

clear expectations, no monitoring of 

student behavior, and inappropriate 

response to student misbehavior.  

Teacher makes an effort to establish 

standards of conduct for students, 

monitor student behavior, and 

respond to student misbehavior, but 

these efforts are not always 

successful.  

Teacher is aware of student behavior, 

has established clear standards of 

conduct, and responds to student 

misbehavior in ways that are 

appropriate and respectful of the 

students. 

Student behavior is entirely 

appropriate, with evidence of student 

participation in setting expectations 

and monitoring behavior. Teacher’s 

monitoring of student behavior is 

subtle and preventive, and teachers’ 

response to student misbehavior is 

sensitive to individual student needs.  
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Class 

Environment Limited Satisfactory Proficient Exemplary 

Organizing 

Physical 

Space 

Teacher makes poor use of the 

physical environment, resulting in 

unsafe or inaccessible conditions for 

some students or a serious mismatch 

between the furniture arrangement 

and the lesson activities.  

Teacher’s classroom is safe, and 

essential learning is accessible to all 

students, but the furniture 

arrangement only partially supports 

the learning activities.  

Teacher’s classroom is safe, and 

learning is accessible to all students; 

teacher uses physical resources well 

and ensures that the arrangement of 

furniture supports the learning 

activities.  

Teacher’s classroom is safe, and 

students contribute to ensuring that 

the physical environment supports the 

learning of all students.  

 

 

Classroom Environments Summary 

 

Eighty-three percent of classrooms observed scored proficient or exemplary on Environment of Respect. The learning environment in these 

classrooms was one of engagement and encouragement. In most classrooms, the review team observed that teachers managed positive 

relationships with students. Teachers and students were courteous to each other and they interacted easily. Teachers celebrated students’ 

successes by doing quick cheers, clapping, and giving verbal accolades. The review team also observed that the level of respect was mutual for 

both teachers and students with an ease of interactions between them. 

 

Approximately three-quarters of classrooms observed scored proficient or exemplary on Culture of Learning. Classroom observations indicated 

that there was a focus on college awareness prevalent in the classes. However, in several classrooms, observers noted students not engaged in 

classes and the teachers did not attempt to reengage them. 

 

Approximately three-quarters of classrooms observed scored proficient or exemplary on Managing Classroom Procedures. In most of the classes 

observed, teachers had established procedures and routines, with little loss of instructional time. Classroom observations indicated that teachers 

controlled the pacing of activities by time checks and count-downs. However, in some classes, students did not follow established procedures. 

Observers noted that in most classes students were engaged in small group discussions, while in some classes students were only partially 

engaged when not working directly with the teacher. Transitions within most classrooms were smooth and orderly.  

 

Approximately 90% of classrooms observed scored proficient or exemplary on Managing Student Behavior. In most classrooms observed, 

teachers’ monitoring of students behavior was subtle and preventative; teachers continually monitored student behavior by moving around the 

room. In a few classrooms observed, the teachers’ classroom management was noticeably ineffective and student misbehavior interfered with the 

lessons. 

 

Approximately three-quarters of classrooms observed scored proficient or exemplary on Organization of Physical Space. Classrooms observed 

appeared to be clean and safe. Teachers used of the technology available to them. The classes used space effectively. There were ample resources 
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and materials available to students to support the learning goals. Students were able to rearrange the furniture to form working groups. However, 

in the middle school, some classrooms were very crowded with small desks. 
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INSTRUCTIONAL DELIVERY 

This rubric summarizes the school’s performance on the Instructional Delivery elements of the rubric during the scheduled and unscheduled 

visits.  

 

 
Instructional 

Delivery Limited Satisfactory Proficient Exemplary 

Communicating 

with Students 

Teacher’s oral and written 

communication contains errors or is 

unclear or inappropriate to students. 

Teacher’s purpose in a lesson or unit 

is unclear to students. Teacher’s 

explanation of the content is unclear 

or confusing or uses inappropriate 

language.  

Teacher’s oral and written 

communication contains no errors, 

but may not be completely 

appropriate or may require further 

explanations to avoid confusion.  

Teacher attempts to explain the 

instructional purpose, with limited 

success. Teacher’s explanation of the 

content is uneven; some is done 

skillfully, but other portions are 

difficult to follow.  

Teacher communicates clearly and 

accurately to students both orally and 

in writing. Teacher’s purpose for the 

lesson or unit is clear, including 

where it is situation within broader 

learning. Teacher’s explanation of 

content is appropriate and connects 

with students’ knowledge and 

experience.  

Teacher’s oral and written 

communication is clear and 

expressive, anticipating possible 

student misconceptions. Makes the 

purpose of the lesson or unit clear, 

including where it is situated within 

broader learning, linking purpose to 

student interests. Explanation of 

content is imaginative, and connects 

with students’ knowledge and 

experience. Students contribute to 

explaining concepts to their peers.  

Using 

Questioning and 

Discussion 

Techniques 

Teacher makes poor use of 

questioning and discussion 

techniques, with low-level questions, 

limited student participation, and 

little true discussion.  

Teacher’s use of questioning and 

discussion techniques is uneven with 

some high-level question; attempts at 

true discussion; moderate student 

participation.  

Teacher’s use of questioning and 

discussion techniques reflects high-

level questions, true discussion, and 

full participation by all students.  

Students formulate may of the high-

level questions and assume 

responsibility for the participation of 

all students in the discussion.  

Engaging 

Students in 

Learning 

Students are not at all intellectually 

engaged in significant learning, as a 

result of inappropriate activities or 

materials, poor representations of 

content, or lack of lesson structure.  

Students are intellectually engaged 

only partially, resulting from 

activities or materials or uneven 

quality, inconsistent representation of 

content or uneven structure of 

pacing.  

Students are intellectually engaged 

throughout the lesson, with 

appropriate activities and materials, 

instructive representations of content, 

and suitable structure and pacing of 

the lesson.  

Students are highly engaged 

throughout the lesson and make 

material contribution to the 

representation of content, the 

activities, and the materials. The 

structure and pacing of the lesson 

allow for student reflection and 

closure.  
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Instructional 

Delivery Limited Satisfactory Proficient Exemplary 

Using 

Assessment in 

Instruction 

Students are unaware of criteria and 

performance standards by which their 

work will be evaluated, and do not 

engage in self-assessment or 

monitoring. Teacher does not 

monitor student learning in the 

curriculum, and feedback to students 

is of poor quality and in an untimely 

manner.  

Students know some of the criteria 

and performance standards by which 

their work will be evaluated, and 

occasionally assess the quality of 

their own work against the 

assessment criteria and performance 

standards. Teacher monitors the 

progress of the class as a whole but 

elicits no diagnostic information; 

feedback to students is uneven and 

inconsistent in its timeliness.  

Students are fully aware of the 

criteria and performance standards by 

which their work will be evaluated, 

and frequently assess and monitor the 

quality of their own work against the 

assessment criteria and performance 

standards. Teacher monitors the 

progress of groups of students in the 

curriculum, making limited use of 

diagnostic prompts to elicit 

information; feedback is timely, 

consistent, and of high quality.  

Students are fully aware of the 

criteria and standards by which their 

work will be evaluated, have 

contributed to the development of the 

criteria, frequently assess and 

monitor the quality of their own work 

against the assessment criteria and 

performance standards, and make 

active use of that information in their 

learning. Teacher actively and 

systematically elicits diagnostic 

information from individual students 

regarding understanding and 

monitors progress of individual 

students; feedback is timely, high 

quality, and students use feedback in 

their learning.  

Demonstrating 

Flexibility and 

Responsiveness 

Teacher adheres to the instruction 

plan in spite of evidence of poor 

student understanding or of students’ 

lack of interest, and fails to respond 

to students’ questions; teacher 

assumes no responsibility for 

students’ failure. 

Teacher demonstrates moderate 

flexibility and responsiveness to 

students’ needs and interests, and 

seeks to ensure success of all 

students.  

Teacher seeks ways to ensure 

successful learning for all students, 

making adjustments as needed to 

instruction plans and responding to 

student interest and questions.  

Teacher is highly responsive to 

students’ interests and questions, 

making major lesson adjustments if 

necessary, and persists in ensuring 

the success of all students.  

 

 

Instructional Delivery Summary 

 

Eighty-three percent of classrooms observed scored proficient or exemplary on Communicating with Students. In classroom observations, the 

review team observed that teachers modeled their academic expectations to students before assigning them a task. Teachers used technology to 

reinforce their oral directions. In most classrooms, students were required to answer questions in complete sentences. Teachers shared directions 

and expectations before the lessons began. The review team also observed that teachers reviewed content before students took a test; however, 

the team observed a few examples of teachers not preparing the students for tests. 

 

Sixty-five percent of classrooms observed scored proficient or exemplary on Using Questioning and Discussion Techniques. Teachers showed a 

range of abilities in the use of questioning techniques. In some classes teachers actively engaged students in discussions and initiated higher order 
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thinking questions, while in some classes teachers used many recall questions and few, if any, probing questions. Other teachers did not permit 

the students to develop their answers.  

 

Eighty-three percent of classrooms observed scored proficient or exemplary on Engaging Students in Learning. Most students observed were 

intellectually engaged in the lesson. Observers also noted guided practice incorporated throughout the instructional activities in most classes. In 

some cases, students were not engaged in small group work when the teacher was not actively monitoring them. 

 

Sixty-five percent of classrooms observed scored proficient or exemplary on Using Assessment in Instruction. Teachers used exit tickets in some 

of the classrooms observed. Most teachers circulated around the classroom to assess student performance of learning activities. Observers also 

saw teachers ask questions throughout the lessons to ascertain students’ understanding. 

 

Eighty-five percent of classrooms observed scored proficient or exemplary on Demonstrating Flexibility. Classrooms had additional support staff 

to support student needs for instruction and intervention. Teachers modified their lesson when students needed additional assistance and to 

accommodate questions students asked pertaining to the lesson. 
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MEETING THE NEEDS OF ALL LEARNERS 

This rubric summarizes the school’s performance on the elements of the rubric related to meeting the needs of all learners.  

 
All Learners’ 

Needs Limited Satisfactory Proficient Exemplary 

The school 

has strategies 

in place to 

meet the 

needs of 

students at 

risk of 

academic 

failure. 

The school has implemented a 

limited number of programs to help 

students who are struggling 

academically to meet school goals. 

Resources for such programs are 

marginal; or the programs 

experience low participation given 

the students’ needs. 

 

The school has implemented 

programs and provided adequate 

resources to help students who are 

struggling academically to meet 

school goals. Based on individual 

needs, student participation is 

moderate. 

 

The school has implemented special 

programs and provided significant 

resources to help students who are 

struggling academically to meet 

school goals. Based on individual 

needs, student participation is 

moderate to high. 

 

The school has implemented 

research- based and/or special 

programs and provided a full 

complement of resources to help 

students who are struggling 

academically to meet school goals. 

Based on individual needs, student 

participation is high. 

The school 

has strategies 

in place to 

meet the 

needs of 

English 

Language 

Learners 

(“ELLs”). 

The school has a program in place 

to meet the needs of English 

Language Learners who enroll at 

the school. In order to comply with 

federal regulations, however, the 

program could benefit from 

increased staffing, improved staff 

qualifications and/or additional 

resources.  

The school has a program in place to 

meet the needs of English Language 

Learners who enroll at the school. 

The services are in keeping with 

federal regulations, which include 

sufficient staffing with requisite 

training and resources. 

The school has a successful program 

in place to meet the needs of English 

Language Learners who enroll at the 

school. The services are in keeping 

with federal standards for sufficient 

staffing with requisite training, 

qualifications and resources. 

The school has a successful 

program(s) in place to meet the 

needs of any English Language 

Learners who enroll at the school. 

The services are in keeping with, 

and in some ways, exceed federal 

standards for staffing with requisite 

training, qualifications and 

resources. 

 

 

Meeting the Needs of All Learners Summary 

 

The school presented several programs intended to help struggling students. The school currently runs daily after school programs and a Saturday 

School to assist students who are behind. Each day the school has a 45-minute “Champion Prep” time for teachers to address struggling students 

or to provide enrichment to students. This intervention is to give students addition instruction targeted to their needs. In addition, teachers pull 

out students from the classroom who need more intensive intervention. Students are assigned to resource classes for special education instruction. 

Observation of such classes revealed small group instruction with an aide present to assist in instruction. 

 

There are no English Language Learners (“ELLs”) currently attending the school. 
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PROFESSIONAL DEVELOPMENT 

This rubric summarizes the school’s performance on the Professional Development elements of the rubric during the scheduled and unscheduled 

classroom observations and as discussed during the focus groups with administrators, faculty, and staff. 

 

 

Professional 

Development Limited Satisfactory Proficient Exemplary 

Time is made 

available 

throughout 

the year. 

The school offers very few 

professional development days 

throughout the school year, and 

teachers indicate that they do not have 

enough time for ongoing professional 

development and planning. 

 

The school offers several 

professional development activities 

throughout the school year, although 

teachers indicate they could use more 

time for planning. 

 

The school day and the annual 

calendar reflect a strong focus on 

professional development and 

planning. Most teachers agree that 

they are given sufficient time for 

professional development and 

planning. 

 

The school day and the annual 

calendar reflect a high priority given 

to professional development and 

planning. All teachers agree that they 

are given sufficient time for a variety 

of professional development 

opportunities and planning. 

 
Extra 

support is in 

place for 

novice 

teachers.  

 

The school offers limited formal or 

informal support and guidance for 

novice teachers. These teachers do 

not think that the support is adequate. 

 

The school offers formal or 

informal support and guidance to 

novice teachers. These teachers 

think that the support is adequate. 

 

The school has implemented a 

support system that is effective in 

meeting the needs of novice teachers. 

 

The school has implemented a highly 

structured support system that is 

highly effective in meeting the needs 

of novice teachers. 

 

 

 

Professional Development Summary 

 

The school has developed a comprehensive professional development calendar for its teaching staff. The central office put into place a 

professional development program at the beginning of the year. A three-week orientation occurs each summer for all Friendship schools. While 

the central office provides professional development throughout the year, Chamberlain staff has the authority to enact its own professional 

development program as well and has had a session on pacing. Teachers are encouraged to do peer teaching and to perform demonstration 

lessons for the staff. They said that they feel empowered because they are able to address their particular concerns. Administrators collect lesson 

plans weekly for review. While there is no specific lesson plan template that teachers must use, all lesson plans contain the same elements for 

lessons. Examples of such elements include, “Do Now, Stated Lesson Objective, Guided Practice, Independent work, and Exit Ticket.” 

 

The new teachers indicated that they felt that administration supported them by permitting them to engage in collaborations with their colleagues 

and to have professional development curtailed to their individual needs. In addition, teachers said that informal support was readily available for 

them from their peers and because this support was not evaluative, they felt comfortable in seeking help. 
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SCHOOL CLIMATE 

This rubric summarizes the school’s performance on the School Climate elements of the rubric during the scheduled and unscheduled classroom 

observations and as discussed during the focus groups with students, faculty, and staff.  

 

 
School Climate Limited Satisfactory Proficient Exemplary 

The school is 

a safe and 

orderly 

learning 

environment. 

The school’s discipline policies and 

practices are not well-articulated or 

understood by most of the staff, 

students and parents. Such policies 

and practices are partially 

implemented due to the lack of 

clarity or understanding and, as a 

result, the learning environment 

provides limited safety and order. 

The school’s discipline policies and 

practices are adequately articulated 

and understood by the 

administration and by most of the 

staff, students and parents. Such 

policies and practices may not be 

fully implemented, due to a lack of 

clarity or understanding. The 

learning environment, however, is 

relatively safe and orderly. 

The school’s discipline policies and 

practices are clearly articulated and 

understood by the administration, 

staff, students and parents. Such 

policies and practices are 

consistently implemented, providing 

for a safe and orderly learning 

environment. 

The school’s discipline policies and 

practices are clearly articulated and 

understood by the administration, 

staff, students and parents. Such 

policies and practices are fully 

implemented by students and staff, 

providing for a consistently safe 

and orderly learning environment. 

 

 

School Climate Summary 

 

The review team observed that the building is inviting and clean. Students walk through the building in quiet lines and the early childhood 

students keep their hands behind them as they walk through the halls. Student focus group participants indicated that they feel safe in the building 

and have pride in their school. Security and staff monitor the halls. The QSR team observed that staff is present outside in the morning for arrival 

and in the afternoon for dismissal.  Staff indicated that they wait by the Metro before and after school to ensure students’ safe passage to and 

from school. 

 

The emphasis on going to college is prevalent in the building with banners throughout the building on the walls and classrooms named after 

colleges. Students’ work is also posted on the walls in the building. Student focus groups indicated that they feel their teachers want the best for 

them and all of the students stated that college is a goal that the school has set for them and they have set for themselves. Teachers and 

administration celebrate students for their accomplishments and encourage parents to participate in school activities. 



 

 

 

 

 

 

Appendix H 



 
April 4, 2013 

  

Donald Hense, Board Chair 

Friendship Public Charter School - Tech Prep Campus 

120 Q Street, NE 

Washington, DC 20002 

 

Dear Mr. Hense: 

 

The Public Charter School Board (PCSB) conducts Qualitative Site Reviews to gather and 

document authentic evidence to support the oversight of PCSB schools. According to the School 

Reform Act § 38-1802.11, PCSB shall monitor the progress of each school in meeting student 

academic achievement expectations specified in the charter granted to such school. Your school 

was selected to undergo a Qualitative Site Review during the 2012-13 school year for the 

following reason(s): 

 

o School eligible to petition for 15-year Charter Renewal 

 

Qualitative Site Review Report 

On November 14 and 28, 2012, a Qualitative Site Review team conducted on-site reviews of 

Friendship Public Charter School - Tech Prep Campus. The purpose of the site review is for 

PCSB to gauge the extent to which the school’s goals and student academic achievement 

expectations were evident in the everyday operations of the public charter school. To ascertain 

this, PCSB staff and consultants evaluated your classroom teaching by using an abridged version 

of the Charlotte Danielson Framework for Teaching observation rubric. We also visited a board 

meeting and conducted focus groups with a random selection of students, a group of teachers, and 

your administrators.  

 

Enclosed is the team’s report. You will find that the Qualitative Site Review Report is focused 

primarily on the following areas: mission/goals of the schools charter, classroom environments, 

instructional delivery, meeting the needs of all learners, professional development, and school 

climate.  

 

We appreciate the assistance and hospitality that you and your staff gave the monitoring team in 

conducting the Qualitative Site Review at Friendship Public Charter School - Tech Prep. Thank 

you for your continued cooperation as the PCSB makes every effort to ensure that Friendship 

Public Charter School is in compliance with its charter. 

 

Sincerely, 

 

 

Naomi DeVeaux 

Deputy Director 

 

Enclosures 

cc: School Leader 
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CHARTER GOALS 

 

This table summarizes the goals that Friendship Public Charter School contracted to in its charter and the evidence that the Qualitative Site 

Review (“QSR”) team observed of the school meeting the goal during the Qualitative Site Visit.  

 

 
Goal as Identified by the School Evidence 

Ensure that each student achieves the educational standards in each subject area as 

outlined in Student Academic Standards. 

The QSR team did not observe any evidence related to this goal in classrooms and it 

was not discussed in the focus groups. 

Help students feel comfortable taking intellectual chances and accepting academic 

challenges. 

 

Classroom observations revealed that students felt comfortable asking questions 

during class. Teachers in the focus group reported that middle school students are 

presented with high school-ready skills (e.g. organizational skills, Algebra I, 8th grade 

portfolio), and high school students are presented with college-ready skills (e.g. 

college and career class). 

Improve student motivation by increasing the motivation of the education team and 

by setting high performance standards and expectations. 

While not directly observed in classrooms, the administrative team reported high 

expectations such as 95% average daily attendance, 70% MGP in reading and math, 

and 100% of students attending and graduating from college.  

Develop strong character in students through the building of courage, curiosity, 

integrity, leadership, perseverance, and concern for others. 

The school implements a system called “behavior ladder” that is meant to incentivize 

students to demonstrate positive behavior, including elements of strong character.  

Ensure that students are prepared to lead successful adult lives as workers and 

consumers. 

A new high school course, College and Career Prep, is now offered to students. 

Develop in students a strong respect for the democratic ideals of freedom and liberty 

for all. 

The QSR team did not observe any evidence related to this goal. 

Provide a safe and secure learning community. 

 

Students in the focus group reported that they felt safe in the building. The majority 

of classrooms observed and hallways were orderly. 

Draw on the support of families and the community to reinforce the school’s 

educational mission. 

While not observed, administration described monthly parent meetings called Parent 

University. Only eight parents attended the last meeting. 

Provide an educational resource to the surrounding Edison-Friendship Public Charter 

School community. 

The QSR team did not observe any evidence related to this goal. 

Develop in students an abiding commitment to the school’s surrounding community. 

 

The QSR team did not observe any evidence related to this goal. 
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SCHOOL MISSION 

This rubric summarizes the school’s performance on aligning its operations with the mission and goals of its charter.  

 

 
School Mission Limited Satisfactory Proficient Exemplary 

The school’s mission and 

educational goals as 

articulated in the charter 

application and subsequent 

amendments are 

implemented in the day to 

day operations of the school. 

Limited observations of day to day 

observations as aligned with 

mission and educational goals by 

any school stakeholders. 

Day to day operations and activities 

as aligned with mission and 

educational goals are demonstrated 

by some staff members. 

Day to day operations and activities 

as aligned with mission and 

educational goals are demonstrated 

by nearly all staff members. 

 

Day to day operations and activities 

as aligned with the mission and 

educational goals are demonstrated 

by students throughout the school 

building. 

 

The Board and school 

administrators govern and 

manage in a manner 

consistent with the school’s 

design and mission.  

Administrators and Board members 

demonstrate a limited 

understanding of the school’s 

design. Evidence of its use in the 

management and governance of the 

school is substantially lacking. 

Administrators and Board members 

demonstrate an adequate 

understanding of the school’s 

design. There is evidence that 

understanding of the design is 

sometimes used to effectively 

manage and govern the school. 

Administrators and Board members 

demonstrate a good understanding 

of the school’s design. There is 

evidence that understanding of the 

design is used to effectively 

manage and govern the school. 

All key administrators and Board 

members demonstrate an excellent 

understanding of the school’s 

design. There is significant 

evidence that understanding of the 

design is used to effectively 

manage and govern the school. 

The school’s curriculum 

and instruction are aligned 

with the school’s mission 

and educational goals. 

School curriculum and instruction 

are not aligned with the mission 

and educational goals and/or are 

utilized in limited/no classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in some classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in most classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in all classrooms. 

 The school has met or is 

making progress toward 

meeting the educational 

goals of its charter. 

The school demonstrates limited 

evidence of progress towards 

monitoring and making progress 

towards few of the goals of its 

charter. 

The school demonstrates adequate 

evidence of progress towards 

monitoring and making progress 

towards some of the goals of its 

charter. 

The school demonstrates proficient 

evidence of progress towards 

monitoring and making progress 

towards most of the goals of its 

charter. 

The school demonstrates 

exemplary evidence of progress 

towards monitoring and making 

progress towards all of the goals of 

its charter. 

 

 

School Mission Summary 

 

According to the charter application, the mission of Friendship Public Charter School is to prepare a diverse cross section of children for success 

as students, workers, and citizens by providing them with a world-class education. The specific focus of the Tech Prep campus is to provide a 

college preparatory Science, Technology, Engineering, and Math (“STEM”) education for students in middle and high school. This is what the 

Qualitative Site Review “QSR” team looked for when visiting the classrooms, attending a board meeting, and conducting the focus groups.  

 



Qualitative Site Review Report Friendship Public Charter School - Tech Prep April 4, 2013 

3 

The review team concluded that day-to-day operations and activities of Friendship Tech Prep are aligned to the mission and goals as described in 

the school’s charter. However, the review team concluded that these operations and activities are not aligned to the campus-specific STEM focus, 

specifically technology. Students in the focus group reported that the mission of the school is for them to go to college, and every student stated 

that they planned to go to college. Teachers reported that all 9
th

 and 10
th

 grade students are required to take a college and career prep course. 

Students also reported that their teachers and the principal celebrate their successes. Classroom observations revealed an emphasis on teacher-

directed lessons, which the administration confirmed they did deliberately to improve the skills of lower level students. Administrators reported 

that literacy is a theme for this year, and that specific time for independent reading is set aside each day; the classroom observations confirmed 

this.  

 

Teachers in the focus group stated that in weekly meetings a regular topic of discussion is how to integrate technology in the lesson. Classrooms 

observations revealed the consistent use of technology by teachers, but very limited use by students. Students stated that there are not many 

opportunities for hands-on technology use in their classes. Administrators indicated that there is an emphasis on teachers using technology, and 

the goal is that by exposure, this will improve students’ technology skills. Administrators indicated that there are no specific technology-related 

outcomes for each grade level (skills each student should know), though there are expectations in the Technology course offered. Although the 

review team did not observe science labs, the administrative team reported that there was a great emphasis on labs this year, the number of 

experiments had increased from the previous year, and microscopes and other lab materials had been recently delivered to the school. According 

to administrators in the focus group, science courses are semester long.  

 

PCSB staff visited the Friendship Public Charter School board meeting on October 25, 2012. There were a sufficient number of board members 

present to make a quorum for this meeting. The focus of the meeting included a discussion about the following topics: 

 New facility for Tech Prep campus 

 Student enrollment trends 

 Embedding school mission across all programs 

 New curriculum, professional development strategies used across district 

 Upcoming PARCC assessment, partnership with Achievement Network 

 Strategies for improving school climate/culture 
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CLASSROOM ENVIRONMENTS 

This rubric summarizes the school’s performance on the Classroom Environments elements of the rubric during the scheduled and unscheduled 

visits.  

 

 
Class 

Environment Limited Satisfactory Proficient Exemplary 

Creating an 

Environment 

of Respect 

and Rapport 

Classroom interactions, both between 

the teacher and students and among 

students, are negative or inappropriate 

and characterized by sarcasm, 

putdowns, or conflict 

Classroom interactions are generally 

appropriate and free from conflict but 

may be characterized by occasional 

displays of insensitivity.  

Classroom interactions reflect general 

warmth and caring, and are respectful 

of the cultural and developmental 

differences among groups of students. 

Classroom interactions are highly 

respectful, reflecting genuine warmth 

and caring toward individuals. 

Students themselves ensure 

maintenance of high levels of civility 

among member of the class.  

Establishing a 

Culture for 

Learning 

The classroom does not represent a 

culture for learning and is 

characterized by low teacher 

commitment to the subject, low 

expectations for student achievement, 

and little student pride in work.  

The classroom environment reflects 

only a minimal culture for learning, 

with only modest or inconsistent 

expectations for student achievement, 

little teacher commitment to the 

subject, and little student pride in 

work. Both teacher and students are 

performing at the minimal level to 

“get by.” 

The classroom environment 

represents a genuine culture for 

learning, with commitment to the 

subject on the part of both teacher and 

students, high expectations for student 

achievement, and student pride in 

work.  

Students assumes much of the 

responsibility for establishing a 

culture for learning in the classroom 

by taking pride in their work, 

initiating improvements to their 

products, and holding the work to the 

highest standard. Teacher 

demonstrates as passionate 

commitment to the subject.  

Managing 

Classroom 

Procedures 

Classroom routines and procedures 

are either nonexistent or inefficient, 

resulting in the loss of much 

instruction time.  

Classroom routines and procedures 

have been established but function 

unevenly or inconsistently, with some 

loss of instruction time. 

Classroom routines and procedures 

have been established and function 

smoothly for the most part, with little 

loss of instruction time. 

Classroom routines and procedures 

are seamless in their operation, and 

students assume considerable 

responsibility for their smooth 

functioning.  

Managing 

Student 

Behavior 

Student behavior is poor, with no 

clear expectations, no monitoring of 

student behavior, and inappropriate 

response to student misbehavior.  

Teacher makes an effort to establish 

standards of conduct for students, 

monitor student behavior, and 

respond to student misbehavior, but 

these efforts are not always 

successful.  

Teacher is aware of student behavior, 

has established clear standards of 

conduct, and responds to student 

misbehavior in ways that are 

appropriate and respectful of the 

students. 

Student behavior is entirely 

appropriate, with evidence of student 

participation in setting expectations 

and monitoring behavior. Teacher’s 

monitoring of student behavior is 

subtle and preventive, and teachers’ 

response to student misbehavior is 

sensitive to individual student needs.  
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Class 

Environment Limited Satisfactory Proficient Exemplary 

Organizing 

Physical 

Space 

Teacher makes poor use of the 

physical environment, resulting in 

unsafe or inaccessible conditions for 

some students or a serious mismatch 

between the furniture arrangement 

and the lesson activities.  

Teacher’s classroom is safe, and 

essential learning is accessible to all 

students, but the furniture 

arrangement only partially supports 

the learning activities.  

Teacher’s classroom is safe, and 

learning is accessible to all students; 

teacher uses physical resources well 

and ensures that the arrangement of 

furniture supports the learning 

activities.  

Teacher’s classroom is safe, and 

students contribute to ensuring that 

the physical environment supports the 

learning of all students.  

 

 

Classroom Environments Summary 

 

Fifty-nine percent of all classroom observations scored proficient or exemplary on elements of the Classroom Environment Rubric, which 

includes five elements: Environment of Respect, Culture of Learning, Managing Classroom Procedures, Managing Student Behavior, and 

Organization of Physical Space. 

 

The majority of teachers gave positive feedback to students after they answered a question correctly in class (“XXX spelled that perfectly”). In the 

majority of classes, teachers called students by name and many greeted their students at the door as they walked in. Objectives were consistently 

posted in the classrooms. In some classes, instructions to each part of the lesson were displayed on the projector.  

 

Teachers built a culture of learning by the deliberate use of college names and terms (“ask a college question”; “use your college voice”) and 

expressed the expectation that all students need to excel (“I’m seeing 75% of eyes looking at me” while waiting for 100% of students to 

participate). 

 

There were varied degrees of managing classroom procedures. Some teachers used timers and assigned class duties to students. The “do now” 

was done in the first five minutes in most classes, though in a few classes instructional time was lost due to students talking. All classrooms had 

rules and expectations posted on the walls. Teachers consistently used technology in the classroom with the “do now” and embedded in the 

lesson. 

 

Most teachers demonstrated strategies to manage student behavior such as count-down, SLANT, giving/taking away points for being on task, and 

use of the behavior ladder. Teachers consistently addressed students who misbehaved (“XXX you just got a consequence”) but with varied 

results; in a few classes students continued to disrupt the class after being addressed. Many teachers walked around as students completed work 

to ensure that students were on task. In some classes teachers verbally corrected students who were not working (“I need you silent”), while other 

teachers used nonverbal communication such as a light tap on the shoulder or eye contact to a student talking off task. 
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Many rooms appeared overpopulated with the size of the room and the number of students in the class. However, the majority of teachers 

arranged their rooms so that students had access to the board, the door and lesson materials. There were several examples of technological 

resources in the classroom which were used by teachers. PCSB recognizes that this building is a temporary location for the school while the 

school is completing future facilities.  
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INSTRUCTIONAL DELIVERY 

This rubric summarizes the school’s performance on the Instructional Delivery elements of the rubric during the scheduled and unscheduled 

visits.  

 

 
Instructional 

Delivery Limited Satisfactory Proficient Exemplary 

Communicating 

with Students 

Teacher’s oral and written 

communication contains errors or is 

unclear or inappropriate to students. 

Teacher’s purpose in a lesson or unit 

is unclear to students. Teacher’s 

explanation of the content is unclear 

or confusing or uses inappropriate 

language.  

Teacher’s oral and written 

communication contains no errors, 

but may not be completely 

appropriate or may require further 

explanations to avoid confusion. 

Teacher attempts to explain the 

instructional purpose, with limited 

success. Teacher’s explanation of the 

content is uneven; some is done 

skillfully, but other portions are 

difficult to follow.  

Teacher communicates clearly and 

accurately to students both orally and 

in writing. Teacher’s purpose for the 

lesson or unit is clear, including 

where it is situation within broader 

learning. Teacher’s explanation of 

content is appropriate and connects 

with students’ knowledge and 

experience.  

Teacher’s oral and written 

communication is clear and 

expressive, anticipating possible 

student misconceptions. Makes the 

purpose of the lesson or unit clear, 

including where it is situated within 

broader learning, linking purpose to 

student interests. Explanation of 

content is imaginative, and connects 

with students’ knowledge and 

experience. Students contribute to 

explaining concepts to their peers.  

Using 

Questioning and 

Discussion 

Techniques 

Teacher makes poor use of 

questioning and discussion 

techniques, with low-level questions, 

limited student participation, and 

little true discussion.  

Teacher’s use of questioning and 

discussion techniques is uneven with 

some high-level question; attempts at 

true discussion; moderate student 

participation.  

Teacher’s use of questioning and 

discussion techniques reflects high-

level questions, true discussion, and 

full participation by all students.  

Students formulate may of the high-

level questions and assume 

responsibility for the participation of 

all students in the discussion.  

Engaging 

Students in 

Learning 

Students are not at all intellectually 

engaged in significant learning, as a 

result of inappropriate activities or 

materials, poor representations of 

content, or lack of lesson structure.  

Students are intellectually engaged 

only partially, resulting from 

activities or materials or uneven 

quality, inconsistent representation of 

content or uneven structure of 

pacing.  

Students are intellectually engaged 

throughout the lesson, with 

appropriate activities and materials, 

instructive representations of content, 

and suitable structure and pacing of 

the lesson.  

Students are highly engaged 

throughout the lesson and make 

material contribution to the 

representation of content, the 

activities, and the materials. The 

structure and pacing of the lesson 

allow for student reflection and 

closure.  



Qualitative Site Review Report Friendship Public Charter School - Tech Prep April 4, 2013 

8 

Instructional 

Delivery Limited Satisfactory Proficient Exemplary 

Using 

Assessment in 

Instruction 

Students are unaware of criteria and 

performance standards by which their 

work will be evaluated, and do not 

engage in self-assessment or 

monitoring. Teacher does not 

monitor student learning in the 

curriculum, and feedback to students 

is of poor quality and in an untimely 

manner.  

Students know some of the criteria 

and performance standards by which 

their work will be evaluated, and 

occasionally assess the quality of 

their own work against the 

assessment criteria and performance 

standards. Teacher monitors the 

progress of the class as a whole but 

elicits no diagnostic information; 

feedback to students is uneven and 

inconsistent in its timeliness.  

Students are fully aware of the 

criteria and performance standards by 

which their work will be evaluated, 

and frequently assess and monitor the 

quality of their own work against the 

assessment criteria and performance 

standards. Teacher monitors the 

progress of groups of students in the 

curriculum, making limited use of 

diagnostic prompts to elicit 

information; feedback is timely, 

consistent, and of high quality.  

Students are fully aware of the 

criteria and standards by which their 

work will be evaluated, have 

contributed to the development of the 

criteria, frequently assess and 

monitor the quality of their own work 

against the assessment criteria and 

performance standards, and make 

active use of that information in their 

learning. Teacher actively and 

systematically elicits diagnostic 

information from individual students 

regarding understanding and 

monitors progress of individual 

students; feedback is timely, high 

quality, and students use feedback in 

their learning.  

Demonstrating 

Flexibility and 

Responsiveness 

Teacher adheres to the instruction 

plan in spite of evidence of poor 

student understanding or of students’ 

lack of interest, and fails to respond 

to students’ questions; teacher 

assumes no responsibility for 

students’ failure. 

Teacher demonstrates moderate 

flexibility and responsiveness to 

students’ needs and interests, and 

seeks to ensure success of all 

students.  

Teacher seeks ways to ensure 

successful learning for all students, 

making adjustments as needed to 

instruction plans and responding to 

student interest and questions.  

Teacher is highly responsive to 

students’ interests and questions, 

making major lesson adjustments if 

necessary, and persists in ensuring 

the success of all students.  

 

 

Instructional Delivery Summary 

 

Fifty-eight percent of classrooms were proficient or exemplary in the following areas of Instructional Delivery: Communicating with Students, 

Using Assessment in Instruction and Demonstrating Flexibility.  

 

Approximately 44% of classrooms were proficient or exemplary in the following areas of Instructional Delivery: Using Questioning and 

Discussion Techniques and Engaging Students in Learning. 

 

Teachers used verbal and nonverbal means of communication to ensure that students understood the lesson including posting the objective on the 

board (“SWBAT…”), asking students to repeat the instructions for the class (“can someone clarify”), repetition of directions, and reminding 
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students of project due dates. Full class discussion varied from classroom to classroom. 

 

Teachers used a variety of questioning techniques. Some teachers probed students after the first question was asked (“yes, and why do we use 

nuestro instead of nuestros”). Some teachers encouraged students to question other students’ answers. In some classes, the majority of questions 

were low level (“can you read question #4?”, “what is XXX?”). 

 

Teachers consistently used promethean boards to engage students in learning. There were more examples of teacher-directed instruction than 

student-to-student discourse and full participation during class discussion. In one class, the first 50 minutes of class was teacher-directed with 

students not moving from their seats or initiating the discussion with the teacher or their peers. In other classes, there were similar examples of 

teachers speaking at the front with little opportunity for students to lead the activity or engage in dialogue. 

 

The majority of teachers embedded informal assessment into the lesson. Teachers used exit slips, thumbs-up/thumbs-down, and full group checks 

for understanding (“raise your hand if you got 100% on your do now answer”). 

 

In many classrooms teachers demonstrated flexibility by offering additional time to an activity if students were not yet finished, slowing the 

lesson down, or modeling procedures if students had trouble understanding.  
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MEETING THE NEEDS OF ALL LEARNERS 

This rubric summarizes the school’s performance on the elements of the rubric related to meeting the needs of all learners.  

 
All Learners’ 

Needs Limited Satisfactory Proficient Exemplary 

The school 

has strategies 

in place to 

meet the 

needs of 

students at 

risk of 

academic 

failure. 

The school has implemented a 

limited number of programs to help 

students who are struggling 

academically to meet school goals. 

Resources for such programs are 

marginal; or the programs 

experience low participation given 

the students’ needs. 

 

The school has implemented 

programs and provided adequate 

resources to help students who are 

struggling academically to meet 

school goals. Based on individual 

needs, student participation is 

moderate. 

 

The school has implemented special 

programs and provided significant 

resources to help students who are 

struggling academically to meet 

school goals. Based on individual 

needs, student participation is 

moderate to high. 

 

The school has implemented 

research- based and/or special 

programs and provided a full 

complement of resources to help 

students who are struggling 

academically to meet school goals. 

Based on individual needs, student 

participation is high. 

The school 

has strategies 

in place to 

meet the 

needs of 

English 

Language 

Learners 

(“ELLs”). 

The school has a program in place 

to meet the needs of English 

Language Learners who enroll at 

the school. In order to comply with 

federal regulations, however, the 

program could benefit from 

increased staffing, improved staff 

qualifications and/or additional 

resources.  

The school has a program in place to 

meet the needs of English Language 

Learners who enroll at the school. 

The services are in keeping with 

federal regulations, which include 

sufficient staffing with requisite 

training and resources. 

The school has a successful program 

in place to meet the needs of English 

Language Learners who enroll at the 

school. The services are in keeping 

with federal standards for sufficient 

staffing with requisite training, 

qualifications and resources. 

The school has a successful 

program(s) in place to meet the 

needs of any English Language 

Learners who enroll at the school. 

The services are in keeping with, 

and in some ways, exceed federal 

standards for staffing with requisite 

training, qualifications and 

resources. 

 

 

Meeting the Needs of All Learners Summary 

 

Administrators reported that differentiation is the main strategy used in instruction to support the learning needs of all students, including 

students at risk of academic failure. They presented a math packet as an example, in which the content was the same for each student but the 

strategy explained to find the answer was modified based on the student’s skill level. Classroom observations showed varying degrees of 

differentiation. The QSR team observed and the faculty and staff focus groups confirmed that special education teachers co-teach with general 

education teachers in core classes. However in some non-core classes there was little evidence of differentiation between special education 

students, students at risk of academic failure, and the rest of the class. One teacher reported the use of differentiation by limiting the number of 

problems struggling students had to complete, giving them fewer problems than other students. Teacher focus groups confirmed that in non-core 

classes there have been challenges with assisting special education students while keeping the rest of the class on track. Teachers reported that 

there was professional development provided by the special education coordinator on different modifications teachers could do.  
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There are currently no English Language Learners (“ELLs”) at Tech Prep. The Central Office has an ELL coordinator, so were an ELL to enroll, 

the support would be available. Aside from discussion with the administrative team about what supports could be offered if needed, ELL services 

were not observed. 



Qualitative Site Review Report Friendship Public Charter School - Tech Prep April 4, 2013 

12 

PROFESSIONAL DEVELOPMENT 

This rubric summarizes the school’s performance on the Professional Development elements of the rubric during the scheduled and unscheduled 

classroom observations and as discussed during the focus groups with administrators, faculty and staff. 

 

 

Professional 

Development Limited Satisfactory Proficient Exemplary 

Time is made 

available 

throughout 

the year. 

The school offers very few 

professional development days 

throughout the school year, and 

teachers indicate that they do not have 

enough time for ongoing professional 

development and planning. 

 

The school offers several 

professional development activities 

throughout the school year, although 

teachers indicate they could use more 

time for planning. 

 

The school day and the annual 

calendar reflect a strong focus on 

professional development and 

planning. Most teachers agree that 

they are given sufficient time for 

professional development and 

planning. 

 

The school day and the annual 

calendar reflect a high priority given 

to professional development and 

planning. All teachers agree that they 

are given sufficient time for a variety 

of professional development 

opportunities and planning. 

 
Extra 

support is in 

place for 

novice 

teachers.  

 

The school offers limited formal or 

informal support and guidance for 

novice teachers. These teachers do 

not think that the support is adequate. 

 

The school offers formal or 

informal support and guidance to 

novice teachers. These teachers 

think that the support is adequate. 

 

The school has implemented a 

support system that is effective in 

meeting the needs of novice teachers. 

 

The school has implemented a highly 

structured support system that is 

highly effective in meeting the needs 

of novice teachers. 

 

 

 

Professional Development Summary 

 

Administrators reported various forms of professional development (“PD”) during the focus group, including district level PD and new teacher 

induction for new teachers and teachers new to Friendship PCS. Every Friday afternoon teachers participate in content circles and work with a 

team of teachers across campuses. The District is flexible with PD time so each campus can adapt to its needs, according to administration. At 

Tech Prep, teachers want more time for planning instead of participating in content circles; according to the administration, that is permitted. All 

departments have a common planning block to use for collaboration. Each department meets Tuesdays and Thursdays. Teachers reported in the 

focus group that PD had been conducted for the teachers by the special education coordinator to demonstrate how to implement modifications for 

students with special needs. Administrators stated that the coaches differentiate for the teachers according to each teacher’s needs. For example, 

if during a walkthrough administrators identify a teacher struggling with classroom management, he/she will have coaching focused on that. 

Another teacher who has good management may be coached on a different topic, such as having a more student centered classroom. 
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SCHOOL CLIMATE 

This rubric summarizes the school’s performance on the School Climate elements of the rubric during the scheduled and unscheduled classroom 

observations and as discussed during the focus groups with students, faculty, and staff.  

 

 
School Climate Limited Satisfactory Proficient Exemplary 

The school is 

a safe and 

orderly 

learning 

environment. 

The school’s discipline policies and 

practices are not well-articulated or 

understood by most of the staff, 

students and parents. Such policies 

and practices are partially 

implemented due to the lack of 

clarity or understanding and, as a 

result, the learning environment 

provides limited safety and order. 

The school’s discipline policies and 

practices are adequately articulated 

and understood by the 

administration and by most of the 

staff, students and parents. Such 

policies and practices may not be 

fully implemented, due to a lack of 

clarity or understanding. The 

learning environment, however, is 

relatively safe and orderly. 

The school’s discipline policies and 

practices are clearly articulated and 

understood by the administration, 

staff, students and parents. Such 

policies and practices are 

consistently implemented, providing 

for a safe and orderly learning 

environment. 

The school’s discipline policies and 

practices are clearly articulated and 

understood by the administration, 

staff, students and parents. Such 

policies and practices are fully 

implemented by students and staff, 

providing for a consistently safe 

and orderly learning environment. 

 

 

School Climate Summary 

 

The school’s discipline policies were explained by teachers and administrators, and observed in classrooms. The policies to promote an orderly 

learning environment include implementing a “behavior ladder”, posting class rules, and using in-school suspensions. On the days observed, the 

majority of hallways and classrooms were orderly. Students in the focus group reported that they felt safe at school, though not as safe once they 

left school and were on their way home. Teachers reported in the focus group that administration was focused on improving the school culture, 

and from the beginning of the year certain expectations were established, such as not yelling at students. Two students in the focus group 

reported that the school atmosphere felt the same as last year, but one student stated that there are less fights this year and it feels less chaotic. 



 

 

 

 

 

 

Appendix I 



 
April 4, 2013 

 

Donald Hense, Board Chair 

Friendship Public Charter School - Woodridge 

120 Q Street NE 

Washington, DC 20002 

 

Dear Mr. Hense: 

 

The Public Charter School Board (PCSB) conducts Qualitative Site Reviews to gather and document 

authentic evidence to support the oversight of all PCSB schools. According to the School Reform 

Act, § 38-1802.11, PCSB shall monitor the progress of each school in meeting student academic 

achievement expectations specified in the charter granted to such school. Your school was selected to 

undergo a Qualitative Site Review during the 2012-2013 school year for the following reason(s): 

 

o School eligible to petition for 15-year Charter Renewal 

 

Qualitative Site Review Report 

On November 9 and November 27, a Qualitative Site Review team conducted on-site reviews of 

Friendship PCS – Woodridge Campus. The purpose of the site review is for PCSB to gauge the 

extent to which the school’s goals and student academic achievement expectations were evident in 

the everyday operations of the public charter school. To ascertain this, PCSB staff and consultants 

evaluated your classroom teaching by using an abridged version of the Charlotte Danielson 

Framework for Teaching observation rubric. We also visited a board meeting and conducted focus 

groups with a random selection of students, a group of teachers, and your administrators. 

 

Enclosed is the team’s report. You will find that the Qualitative Site Review Report is focused 

primarily on the following areas: mission/goals of the schools charter, classroom environments, 

instructional delivery, meeting the needs of all learners, professional development, school climate, 

and governance/management.  

 

We appreciate the assistance and hospitality that you and your staff gave the monitoring team in 

conducting the Qualitative Site Review at Friendship PCS – Woodridge. Thank you for your 

continued cooperation as the PCSB makes every effort to ensure that Friendship PCS is in 

compliance with its charter. 

 

Sincerely, 

 

 

Naomi DeVeaux 

Deputy Director 

 

 

Enclosures 

cc:  Executive Director, Principal
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CHARTER GOALS 

This table summarizes the goals that all of the Friendship Public Charter Schools contracted to in its charter and the evidence that the Qualitative 

Site Review (“QSR”) team observed of the school meeting the goal during the Qualitative Site Visit.  

 

 
Goal as Identified by the School Evidence 

Ensure that each student achieves the educational standards in each 

subject area as outlined in the Student Academic Standards. 

The school currently uses the Common Core State Standards for its Reading and Math curricula. 

The school also referenced its new curriculum, Houghton Mifflin Materials, which is used to drive 

the instruction of the Common Core State Standards. Standards of learning were posted in several 

classrooms as a part of the school’s mandatory focus wall, which outlines the learning expectations 

for the current unit. Several teachers used the Houghton Mifflin Materials tools as part of their 

Reading and Math lessons. 

Help students feel comfortable taking intellectual chances and accepting 

academic challenges. 

The QSR team noted students willing to raise their hands even if they were not sure of the answer. 

The school challenges its students to use and follow the principles of the International 

Baccalaureate (“IB”) curriculum, which are internationally recognized as being intellectually 

challenging. The students interviewed within the focus group indicated that they discussed what it 

meant to “be principled”, the current theme of the month, in their classrooms on a daily basis.  
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Goal as Identified by the School Evidence 

Improve student motivation by increasing the motivation of the 

education team and by setting high performance standards and 

expectations. 

According to the focus groups, the principal has set an expectation for all staff to meet a 100% 

daily attendance rate. The principal noted that the staff is currently maintaining a 98% staff 

attendance rate. The principal is also working with his staff to enforce the school’s standardized 

classroom expectations. These standards, outlined below, are used by administrators when 

conducting classroom walkthroughs. 

 Clear/measurable objectives posted in every classrooms 

 95% – 100% of scholars engage in classroom activities  

 Positive narration and clear use of behavior system 

o Learner profile trait of the month 

o Daily community meeting 

o Examples of students being principled 

o Students receive IB bucks 

 Evidence of differentiation and small groups 

 Clear rules and routines 

 Up to date student work 

 Information rich learning environments 

 Focus wall and vocabulary wall 

 Clear evidence of IB (on walls and use of language) 

o Principled, open minded, reflective, use of IB bucks 

o School intends to continue with current curriculum and imbed IB principles 

within current curriculum if they receive full candidacy 

Develop strong character in students through the building of courage, 

curiosity, integrity, leadership, perseverance, and concern for others. 

In focus groups, students did not mention these principles. The school makes an explicit effort to 

teach IB skills to students. The students earn IB bucks for successfully demonstrating these IB 

skills and trade them in for incentives. The students interviewed within the focus group discussed 

what it meant to “be principled”, the current theme of the month, in their classrooms on a daily 

basis. 

Ensure that students are prepared to lead successful adult lives as 

workers and consumers. 

The QSR team did not observe any evidence related to this goal. 

Develop in students a strong respect for the democratic ideals of 

freedom and liberty for all. 

The QSR team did not observe any evidence related to this goal. 

Provide a safe and secure learning community During the visit, the observation team saw several administrative and security staff members in the 

hallways, supporting teachers struggling with misbehavior in their classrooms. The students in the 

focus group reported a change in school culture, particularly with expectations for behavior in the 

classrooms and in the hallways.  

Draw on the support of families and the community to reinforce the 

school’s education mission. 

The administrative team reported that they met with parents at the beginning of the school year to 

convey the new behavioral and learning expectations. 

Provide an educational resource to the surrounding Edison-Friendship 

Public Charter School community. 

The QSR team did not observe any evidence related to this goal. 



Qualitative Site Review Report Friendship PCS - Woodridge April 4, 2013 

3 

Goal as Identified by the School Evidence 

Develop in students an abiding commitment to the school’s surrounding 

community. 

The QSR team did not observe any evidence related to this goal. Anecdotally, school leaders 

mentioned that female students recently participated in the Girls on the Run program with other 

young women from the nearby community. 
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SCHOOL MISSION 

This rubric summarizes the school’s performance on aligning its operations with the mission and goals of its charter.  

 

 
School Mission Limited Satisfactory Proficient Exemplary 

The school’s mission and 

educational goals as 

articulated in the charter 

application and subsequent 

amendments are 

implemented in the day to 

day operations of the school. 

Limited observations of day to day 

observations as aligned with 

mission and educational goals by 

any school stakeholders. 

Day to day operations and activities 

as aligned with mission and 

educational goals are demonstrated 

by some staff members. 

Day to day operations and activities 

as aligned with mission and 

educational goals are demonstrated 

by nearly all staff members. 

 

Day to day operations and activities 

as aligned with the mission and 

educational goals are demonstrated 

by students throughout the school 

building. 

 

The Board and school 

administrators govern and 

manage in a manner 

consistent with the school’s 

design and mission.  

Administrators and Board members 

demonstrate a limited 

understanding of the school’s 

design. Evidence of its use in the 

management and governance of the 

school is substantially lacking. 

Administrators and Board members 

demonstrate an adequate 

understanding of the school’s 

design. There is evidence that 

understanding of the design is 

sometimes used to effectively 

manage and govern the school. 

Administrators and Board members 

demonstrate a good understanding 

of the school’s design. There is 

evidence that understanding of the 

design is used to effectively 

manage and govern the school. 

All key administrators and Board 

members demonstrate an excellent 

understanding of the school’s 

design. There is significant 

evidence that understanding of the 

design is used to effectively 

manage and govern the school. 

The school’s curriculum 

and instruction are aligned 

with the school’s mission 

and educational goals. 

School curriculum and instruction 

are not aligned with the mission 

and educational goals and/or are 

utilized in limited/no classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in some classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in most classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in all classrooms. 

 The school has met or is 

making progress toward 

meeting the educational 

goals of its charter. 

The school demonstrates limited 

evidence of progress towards 

monitoring and making progress 

towards few of the goals of its 

charter. 

The school demonstrates adequate 

evidence of progress towards 

monitoring and making progress 

towards some of the goals of its 

charter. 

The school demonstrates proficient 

evidence of progress towards 

monitoring and making progress 

towards most of the goals of its 

charter. 

The school demonstrates 

exemplary evidence of progress 

towards monitoring and making 

progress towards all of the goals of 

its charter. 

 

 

School Mission Summary 

 

According to the charter application, the mission of Friendship Public Charter School is to prepare a diverse cross section of children for success 

as students, workers, and citizens by providing them with a world-class education. This is what PCSB staff and consultants looked for when 

visiting the classrooms, attending a board meeting, and conducting the focus groups.  
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The school encourages all of its students to go to college. This focus is prominent with the displays of college names in each classroom and other 

college paraphernalia to educate students about the universities attended by the school staff. There is also a large display about colleges visible to 

students on the way to the cafeteria. When the student focus group was asked what the school focuses on, several students shared, “making us 

college-bound students” or “making us college material”. The school leadership team and teaching staff discussed the training they had received 

thus far to obtain International Baccalaureate status at the school within three to five years to ensure that they provide their students with a world-

class education. The IB skills are communicated to students daily and emphasized in classroom discussions. Students were given “IB bucks” for 

demonstrating characteristics of the IB skill of the month; in several of the classes visited, the skill was “being principled”. The school has 

instituted an “Inquiry Learning Block” at the end of the school day to teach some of the skills of the IB curriculum. Additionally, students in the 

focus groups were aware of the school’s academic and behavior expectations and stated they believed both led to a safe and secure learning 

environment.  

 

PCSB staff visited the Friendship Public Charter School board meeting on October 25, 2012. There were a sufficient number of board members 

present to make a quorum for this meeting. The focus of the meeting included a discussion about the following topics: 

 New facility for Friendship Tech Prep campus 

 Student enrollment trends 

 Embedding school mission across all programs 

 New curriculum, professional development strategies used across district 

 Upcoming PARCC assessment, partnership with Achievement Network 

 Strategies for improving school climate/culture 
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CLASSROOM ENVIRONMENTS 

This rubric summarizes the school’s performance on the Classroom Environments elements of the rubric during the scheduled and unscheduled 

visits.  

 

 
Class 

Environment Limited Satisfactory Proficient Exemplary 

Creating an 

Environment 

of Respect 

and Rapport 

Classroom interactions, both between 

the teacher and students and among 

students, are negative or inappropriate 

and characterized by sarcasm, 

putdowns, or conflict 

Classroom interactions are generally 

appropriate and free from conflict but 

may be characterized by occasional 

displays of insensitivity.  

Classroom interactions reflect general 

warmth and caring, and are respectful 

of the cultural and developmental 

differences among groups of students. 

Classroom interactions are highly 

respectful, reflecting genuine warmth 

and caring toward individuals. 

Students themselves ensure 

maintenance of high levels of civility 

among member of the class.  

Establishing a 

Culture for 

Learning 

The classroom does not represent a 

culture for learning and is 

characterized by low teacher 

commitment to the subject, low 

expectations for student achievement, 

and little student pride in work.  

The classroom environment reflects 

only a minimal culture for learning, 

with only modest or inconsistent 

expectations for student achievement, 

little teacher commitment to the 

subject, and little student pride in 

work. Both teacher and students are 

performing at the minimal level to 

“get by.” 

The classroom environment 

represents a genuine culture for 

learning, with commitment to the 

subject on the part of both teacher and 

students, high expectations for student 

achievement, and student pride in 

work.  

Students assumes much of the 

responsibility for establishing a 

culture for learning in the classroom 

by taking pride in their work, 

initiating improvements to their 

products, and holding the work to the 

highest standard. Teacher 

demonstrates as passionate 

commitment to the subject.  

Managing 

Classroom 

Procedures 

Classroom routines and procedures 

are either nonexistent or inefficient, 

resulting in the loss of much 

instruction time.  

Classroom routines and procedures 

have been established but function 

unevenly or inconsistently, with some 

loss of instruction time. 

Classroom routines and procedures 

have been established and function 

smoothly for the most part, with little 

loss of instruction time. 

Classroom routines and procedures 

are seamless in their operation, and 

students assume considerable 

responsibility for their smooth 

functioning.  

Managing 

Student 

Behavior 

Student behavior is poor, with no 

clear expectations, no monitoring of 

student behavior, and inappropriate 

response to student misbehavior.  

Teacher makes an effort to establish 

standards of conduct for students, 

monitor student behavior, and 

respond to student misbehavior, but 

these efforts are not always 

successful.  

Teacher is aware of student behavior, 

has established clear standards of 

conduct, and responds to student 

misbehavior in ways that are 

appropriate and respectful of the 

students. 

Student behavior is entirely 

appropriate, with evidence of student 

participation in setting expectations 

and monitoring behavior. Teacher’s 

monitoring of student behavior is 

subtle and preventive, and teachers’ 

response to student misbehavior is 

sensitive to individual student needs.  
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Class 

Environment Limited Satisfactory Proficient Exemplary 

Organizing 

Physical 

Space 

Teacher makes poor use of the 

physical environment, resulting in 

unsafe or inaccessible conditions for 

some students or a serious mismatch 

between the furniture arrangement 

and the lesson activities.  

Teacher’s classroom is safe, and 

essential learning is accessible to all 

students, but the furniture 

arrangement only partially supports 

the learning activities.  

Teacher’s classroom is safe, and 

learning is accessible to all students; 

teacher uses physical resources well 

and ensures that the arrangement of 

furniture supports the learning 

activities.  

Teacher’s classroom is safe, and 

students contribute to ensuring that 

the physical environment supports the 

learning of all students.  

 

 

Classroom Environments Summary 

 

Approximately 80% of all classroom observations scored proficient or exemplary on the Classroom Environment Rubric, which includes five 

elements:  Environment of Respect, Culture of Learning, Managing Classroom Procedures, Managing Student Behavior, and Organization of 

Physical Space. 

 

The team observed a variety of strategies used by the teachers to establish an environment of respect in their classrooms. Several teachers greeted 

their students individually as they entered the classrooms. In several classrooms, students were appointed as student greeters to welcome visitors 

and share what they were learning that day in the classroom. 

 

There was evidence of “Star Scholars’” work posted in several classrooms as well as college paraphernalia displayed throughout the classrooms 

and the school building. The teachers often referred to the IB learner profile skills and these skills were also prominently displayed throughout 

the school building. During most classroom observations, the teachers rarely conveyed the importance of why students needed to learn the 

material presented. 

 

Most teachers also used a variety of mechanisms to manage their time, such as timers, cues, and sign language charts for students to indicate their 

individual needs to the teachers. Some classrooms were missing routines and procedures related to the implementation of small groups in some 

classrooms and procedures for the use of the restrooms, particularly for younger students. Some of the paraprofessionals and additional adults in 

the classrooms were not engaged purposefully with the lesson – one showed up late to a classroom, one had no involvement in the lesson, and 

one was unsuccessful in trying to correct student behavior from across the classroom. 

 

There were several examples of positive reinforcement from the teachers when students made positive behavioral choices and correctly 

completed their assignments. Each classroom the team observed had a colorful chart to create a visual indicator of whether students have made 

positive or negative choices. While most classrooms used the level chart effectively, there were some teachers that did not consistently use this 

school-wide tool. The instances of student misbehavior were rare, but there were a few teachers that struggled with classroom management.  
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The QSR team noted classrooms well organized, with books on shelves and in baskets. Current student work was prominently displayed. 

Teachers had desks grouped together for use in small instruction groups.
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INSTRUCTIONAL DELIVERY 

This rubric summarizes the school’s performance on the Instructional Delivery elements of the rubric during the scheduled and unscheduled 

visits.  

 

 
Instructional 

Delivery Limited Satisfactory Proficient Exemplary 

Communicating 

with Students 

Teacher’s oral and written 

communication contains errors or is 

unclear or inappropriate to students. 

Teacher’s purpose in a lesson or unit 

is unclear to students. Teacher’s 

explanation of the content is unclear 

or confusing or uses inappropriate 

language.  

Teacher’s oral and written 

communication contains no errors, 

but may not be completely 

appropriate or may require further 

explanations to avoid confusion.  

Teacher attempts to explain the 

instructional purpose, with limited 

success. Teacher’s explanation of the 

content is uneven; some is done 

skillfully, but other portions are 

difficult to follow.  

Teacher communicates clearly and 

accurately to students both orally and 

in writing. Teacher’s purpose for the 

lesson or unit is clear, including 

where it is situation within broader 

learning. Teacher’s explanation of 

content is appropriate and connects 

with students’ knowledge and 

experience.  

Teacher’s oral and written 

communication is clear and 

expressive, anticipating possible 

student misconceptions. Makes the 

purpose of the lesson or unit clear, 

including where it is situated within 

broader learning, linking purpose to 

student interests. Explanation of 

content is imaginative, and connects 

with students’ knowledge and 

experience. Students contribute to 

explaining concepts to their peers.  

Using 

Questioning and 

Discussion 

Techniques 

Teacher makes poor use of 

questioning and discussion 

techniques, with low-level questions, 

limited student participation, and 

little true discussion.  

Teacher’s use of questioning and 

discussion techniques is uneven with 

some high-level question; attempts at 

true discussion; moderate student 

participation.  

Teacher’s use of questioning and 

discussion techniques reflects high-

level questions, true discussion, and 

full participation by all students.  

Students formulate may of the high-

level questions and assume 

responsibility for the participation of 

all students in the discussion.  

Engaging 

Students in 

Learning 

Students are not at all intellectually 

engaged in significant learning, as a 

result of inappropriate activities or 

materials, poor representations of 

content, or lack of lesson structure.  

Students are intellectually engaged 

only partially, resulting from 

activities or materials or uneven 

quality, inconsistent representation of 

content or uneven structure of 

pacing.  

Students are intellectually engaged 

throughout the lesson, with 

appropriate activities and materials, 

instructive representations of content, 

and suitable structure and pacing of 

the lesson.  

Students are highly engaged 

throughout the lesson and make 

material contribution to the 

representation of content, the 

activities, and the materials. The 

structure and pacing of the lesson 

allow for student reflection and 

closure.  
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Instructional 

Delivery Limited Satisfactory Proficient Exemplary 

Using 

Assessment in 

Instruction 

Students are unaware of criteria and 

performance standards by which their 

work will be evaluated, and do not 

engage in self-assessment or 

monitoring. Teacher does not 

monitor student learning in the 

curriculum, and feedback to students 

is of poor quality and in an untimely 

manner.  

Students know some of the criteria 

and performance standards by which 

their work will be evaluated, and 

occasionally assess the quality of 

their own work against the 

assessment criteria and performance 

standards. Teacher monitors the 

progress of the class as a whole but 

elicits no diagnostic information; 

feedback to students is uneven and 

inconsistent in its timeliness.  

Students are fully aware of the 

criteria and performance standards by 

which their work will be evaluated, 

and frequently assess and monitor the 

quality of their own work against the 

assessment criteria and performance 

standards. Teacher monitors the 

progress of groups of students in the 

curriculum, making limited use of 

diagnostic prompts to elicit 

information; feedback is timely, 

consistent, and of high quality.  

Students are fully aware of the 

criteria and standards by which their 

work will be evaluated, have 

contributed to the development of the 

criteria, frequently assess and 

monitor the quality of their own work 

against the assessment criteria and 

performance standards, and make 

active use of that information in their 

learning. Teacher actively and 

systematically elicits diagnostic 

information from individual students 

regarding understanding and 

monitors progress of individual 

students; feedback is timely, high 

quality, and students use feedback in 

their learning.  

Demonstrating 

Flexibility and 

Responsiveness 

Teacher adheres to the instruction 

plan in spite of evidence of poor 

student understanding or of students’ 

lack of interest, and fails to respond 

to students’ questions; teacher 

assumes no responsibility for 

students’ failure. 

Teacher demonstrates moderate 

flexibility and responsiveness to 

students’ needs and interests, and 

seeks to ensure success of all 

students.  

Teacher seeks ways to ensure 

successful learning for all students, 

making adjustments as needed to 

instruction plans and responding to 

student interest and questions.  

Teacher is highly responsive to 

students’ interests and questions, 

making major lesson adjustments if 

necessary, and persists in ensuring 

the success of all students.  

 

 

Instructional Delivery Summary 

 

Less than half, approximately 45%, of classrooms were proficient or exemplary in the assessed areas of Instructional Delivery, including 

Communicating with Students, Using Questioning and Discussion Techniques, Engaging Students in Learning, and Using Assessment in 

Instruction. 

 

When communicating with students, most of the teachers’ delivery and language were correct, without error. However, there were some 

classrooms where limited academic vocabulary was used and another class where the teacher did not effectively communicate the lesson’s main 

idea to the students. The learning objectives were posted in most but not all classrooms. 
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While the team observed some questioning in instruction, in general there was limited wait time for the students to respond before the teacher 

answered. There were limited examples of higher-level or open-ended questions posed to students. Furthermore, during most of the observations, 

the teacher’s voice dominated the lesson, limiting student discussion about the lesson content. 

 

One teacher used real-life examples to connect the content to the students’ personal life and there were a few classrooms that used the “Turn & 

Talk” strategy to engage students in the learning and to encourage discussion among the students.  

 

There were a variety of methods of assessments observed school wide, including quizzes, tests, exit tickets, questioning, and projects. One 

teacher used differentiated math quizzes for students based on their ability level.  

 

The QSR team did not review teachers’ lesson plans in advance and thus was unable to compare observed instruction to lesson plans. As such, 

the team could not identify adjustments based on student needs and cannot assess the school’s performance on the Flexibility and Responsiveness 

element of the rubric.
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MEETING THE NEEDS OF ALL LEARNERS 

This rubric summarizes the school’s performance on the elements of the rubric related to meeting the needs of all learners.  

 
All Learners’ 

Needs Limited Satisfactory Proficient Exemplary 

The school 

has strategies 

in place to 

meet the 

needs of 

students at 

risk of 

academic 

failure. 

The school has implemented a 

limited number of programs to help 

students who are struggling 

academically to meet school goals. 

Resources for such programs are 

marginal; or the programs 

experience low participation given 

the students’ needs. 

 

The school has implemented 

programs and provided adequate 

resources to help students who are 

struggling academically to meet 

school goals. Based on individual 

needs, student participation is 

moderate. 

 

The school has implemented special 

programs and provided significant 

resources to help students who are 

struggling academically to meet 

school goals. Based on individual 

needs, student participation is 

moderate to high. 

 

The school has implemented 

research- based and/or special 

programs and provided a full 

complement of resources to help 

students who are struggling 

academically to meet school goals. 

Based on individual needs, student 

participation is high. 

The school 

has strategies 

in place to 

meet the 

needs of 

English 

Language 

Learners 

(“ELLs”). 

The school has a program in place 

to meet the needs of English 

Language Learners who enroll at 

the school. In order to comply with 

federal regulations, however, the 

program could benefit from 

increased staffing, improved staff 

qualifications and/or additional 

resources.  

The school has a program in place to 

meet the needs of English Language 

Learners who enroll at the school. 

The services are in keeping with 

federal regulations, which include 

sufficient staffing with requisite 

training and resources. 

The school has a successful program 

in place to meet the needs of English 

Language Learners who enroll at the 

school. The services are in keeping 

with federal standards for sufficient 

staffing with requisite training, 

qualifications and resources. 

The school has a successful 

program(s) in place to meet the 

needs of any English Language 

Learners who enroll at the school. 

The services are in keeping with, 

and in some ways, exceed federal 

standards for staffing with requisite 

training, qualifications and 

resources. 

 

 

Meeting the Needs of All Learners Summary 

 

During the site visit, we observed several examples of inclusion and additional assistance for students who were struggling academically. The 

team saw co-teachers providing small group instruction to students in need of assistance during whole-group or independent work time. There 

were several classes that used computer-based intervention programs to provide reading and math assistance to struggling students. The school 

has also designed regular intervention blocks within their master schedule during which students’ time is programmed according to their reading 

and math needs. These intervention blocks are taught by all teachers. 

 

According to the administrators, the school currently shares an itinerant English Language Learner (“ELL”) teacher with another Friendship 

campus to provide inclusive services to its ELLs. The QSR team did not observe instruction specifically targeted to ELLs. 
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PROFESSIONAL DEVELOPMENT 

This rubric summarizes the school’s performance on the Professional Development elements of the rubric during the scheduled and unscheduled 

classroom observations and as discussed during the focus groups with administrators, faculty and staff. 

 

 

Professional 

Development Limited Satisfactory Proficient Exemplary 

Time is made 

available 

throughout 

the year. 

The school offers very few 

professional development days 

throughout the school year, and 

teachers indicate that they do not have 

enough time for ongoing professional 

development and planning. 

 

The school offers several 

professional development activities 

throughout the school year, although 

teachers indicate they could use more 

time for planning. 

 

The school day and the annual 

calendar reflect a strong focus on 

professional development and 

planning. Most teachers agree that 

they are given sufficient time for 

professional development and 

planning. 

 

The school day and the annual 

calendar reflect a high priority given 

to professional development and 

planning. All teachers agree that they 

are given sufficient time for a variety 

of professional development 

opportunities and planning. 

 
Extra 

support is in 

place for 

novice 

teachers.  

 

The school offers limited formal or 

informal support and guidance for 

novice teachers. These teachers do 

not think that the support is adequate. 

 

The school offers formal or 

informal support and guidance to 

novice teachers. These teachers 

think that the support is adequate. 

 

The school has implemented a 

support system that is effective in 

meeting the needs of novice teachers. 

 

The school has implemented a highly 

structured support system that is 

highly effective in meeting the needs 

of novice teachers. 

 

 

 

Professional Development Summary 

 

The school holds monthly district-designed professional development sessions. Teachers are regularly given the opportunity to collaborate with 

teachers in similar grade levels during Content Mastery Circle meetings. Teachers stated in the focus groups that they are encouraged to attend 

outside professional development. Several teachers interviewed had recently participated in professional development related to IB programming 

and courses offered by the Office of the State Superintendent of Education. The teachers are assigned instructional coaches based on their 

particular needs and are allotted weekly planning time with their coaches. Several teachers voiced a desire to have additional individual planning 

time, as much of their daily planning time is required for collaboration with others. 

 

While the Friendship network supports new teachers with a weeklong new teacher induction in the summer, there was no evidence of a formal 

support system to meet the needs of new or novice teachers. 
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SCHOOL CLIMATE 

This rubric summarizes the school’s performance on the School Climate elements of the rubric during the scheduled and unscheduled classroom 

observations and as discussed during the focus groups with students, faculty, and staff.  

 

 
School Climate Limited Satisfactory Proficient Exemplary 

The school is 

a safe and 

orderly 

learning 

environment. 

The school’s discipline policies and 

practices are not well-articulated or 

understood by most of the staff, 

students and parents. Such policies 

and practices are partially 

implemented due to the lack of 

clarity or understanding and, as a 

result, the learning environment 

provides limited safety and order. 

The school’s discipline policies and 

practices are adequately articulated 

and understood by the 

administration and by most of the 

staff, students and parents. Such 

policies and practices may not be 

fully implemented, due to a lack of 

clarity or understanding. The 

learning environment, however, is 

relatively safe and orderly. 

The school’s discipline policies and 

practices are clearly articulated and 

understood by the administration, 

staff, students and parents. Such 

policies and practices are 

consistently implemented, providing 

for a safe and orderly learning 

environment. 

The school’s discipline policies and 

practices are clearly articulated and 

understood by the administration, 

staff, students and parents. Such 

policies and practices are fully 

implemented by students and staff, 

providing for a consistently safe 

and orderly learning environment. 

 

 

School Climate Summary 

Students interviewed in the focus groups reported an improvement in the school culture over the past two years. They also commented on feeling 

safe at school and felt as if the new administration and its “strict rules” contributed to this positive change. The students commented that they 

enjoyed learning and were particularly interested in their math and science classes. Teachers also regularly post behavior expectations in 

classrooms. 
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Appendix K 



Attachment A 

Report excerpts from the National Student Clearinghouse 

including data chart and report appendix 
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Appendix M 



 
April 4, 2013 

 

Donald Hense, Board Chair 

Friendship Public Charter School - Southeast 

120 Q Street NE 

Washington, DC 20002 

 

Dear Mr. Hense:   

 

The Public Charter School Board (“PCSB”) conducts Qualitative Site Reviews to gather and 

document authentic evidence to support the oversight of all PCSB schools. According to the School 

Reform Act, §38-1802.11, the PCSB shall monitor the progress of each school in meeting student 

academic achievement expectations specified in the charter granted to such school. Your school was 

selected to undergo a Qualitative Site Review during the 2012-2013 school year for the following 

reason(s): 
 

o School eligible to petition for 15-year Charter Renewal 
 

Qualitative Site Review Report 

On November 16
th

 and November 28
th

, a Qualitative Site Review team conducted on-site reviews of 

the Friendship PCS – Southeast Campus. The purpose of the site review is for PCSB to gauge the 

extent to which the school’s goals and student academic achievement expectations were evident in 

the everyday operations of the public charter school. To ascertain this, PCSB staff and consultants 

evaluated your classroom teaching by using an abridged version of the Charlotte Danielson 

Framework for Teaching observation rubric. We also visited a board meeting, and conducted focus 

groups with a random selection of students, a group of teachers, and your administrators.  
 

Enclosed is the team’s report. You will find that the Qualitative Site Review Report is focused 

primarily on the following areas: mission/goals of the schools charter, classroom environments, 

instructional delivery, meeting the needs of all learners, professional development, school climate and 

governance/management.  
 

We appreciate the assistance and hospitality that you and your staff gave the monitoring team in 

conducting the Qualitative Site Review at the Friendship PCS – Southeast. Thank you for your 

continued cooperation as the PCSB makes every effort to ensure that the Friendship PCS is in 

compliance with its charter. 

 

Sincerely, 

 

 

Naomi DeVeaux 

Deputy Director 

 

Enclosures 

cc:  School Leader
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CHARTER GOALS 

This table summarizes the goals that the Friendship Public Charter School contracted to in its charter and the evidence that the Qualitative Site 

Review (“QSR”) team observed of the school meeting the goal during the Qualitative Site Visit.  

 

 
Goal as Identified by the School Evidence 

Ensure that each student achieves the educational standards in each 

subject area as outlined in the Student Academic Standards. 

The school currently uses the Common Core State Standards for its Reading and Math curricula. 

The school also referenced its new curriculum, Houghton Mifflin Materials, which the school is 

using to drive the instruction of the Common Core State Standards. Teachers posted these 

standards of learning in several classrooms as a part of the mandatory focus wall, which outlines 

the learning expectations for the current unit. Several teachers used the Houghton Mifflin 

curricular materials as part of their Reading and Math lessons. 

Help students feel comfortable taking intellectual chances and accepting 

academic challenges. 

The QSR team did not observe any evidence related to this goal. 

Improve student motivation by increasing the motivation of the 

education team and by setting high performance standards and 

expectations. 

During the administration focus group, the Principal shared the following goals and expectations 

that he shared with his educational team since the beginning of the school year. Teachers in the 

teacher focus group also reiterated these goals. 

 Performance Management Framework (“PMF”) Tier 1 status 

 80% of scholars in grades K – 5 at below basic and basic shift to grade level proficiency by 

the end of the school year 

 Shift from behavior-centered school culture to academically-centered, college bound learning 

environment 

 Build sustainable relationships of trust and care among all stakeholders 

 

Develop strong character in students through the building of courage, 

curiosity, integrity, leadership, perseverance, and concern for others. 

The school teaches core values through its classroom lessons and morning meetings. Teachers 

posted the core values in several classrooms and teachers and students also referred to the core 

values during multiple classroom observations.  

Ensure that students are prepared to lead successful adult lives as 

workers and consumers. 

The QSR team did not observe any evidence related to this goal. 

Develop in students a strong respect for the democratic ideals of 

freedom and liberty for all. 

After reviewing the master schedule and conferencing with the student, administrator and teacher 

focus groups, the QSR team determined that the school does not offer students any Science or 

Social Studies course work at Friendship SE campus. The Principal confirmed that school does not 

enroll students in Social Studies courses because the school does not have an elementary Social 

Studies curriculum. 
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Goal as Identified by the School Evidence 

Provide a safe and secure learning community. During the visit, the observation team saw several administrative and security staff members in the 

hallways, maintaining a quiet learning environment throughout the school building. During the 

student focus group, the students reported that there school does not have any bullies. There were 

boxes seen in several of the classrooms for students to drop notes to the teachers about any issues 

that they were having. The students and teacher focus groups noted that these were ways for the 

students to communicate issues with their teachers to address.  

Draw on the support of families and the community to reinforce the 

school’s education mission. 

During the teacher focus group, the teachers discussed two data talks that the school held for 

parents thus far this school year. During the meetings, parents and teachers discuss student 

performance data on the Measures of Academic Progress (MAP) assessments. 

Provide an educational resource to the surrounding Edison-Friendship 

Public Charter School community. 

The QSR team did not observe any evidence related to this goal. 

Develop in students an abiding commitment to the school’s surrounding 

community. 

During the focus groups, students and teachers described some of the activities that the students 

had participated in this school year. These activities included a homeless walk, a penny drive for 

Leukemia patients, a holiday clothing and food drive, and support for Hurricane Sandy victims.  
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SCHOOL MISSION 

This rubric summarizes the school’s performance on aligning its operations with the mission and goals of its charter.  

 
School Mission Limited Satisfactory Proficient Exemplary 

The school’s mission and 

educational goals as 

articulated in the charter 

application and subsequent 

amendments are 

implemented in the day to 

day operations of the school. 

Limited observations of day to day 

observations as aligned with 

mission and educational goals by 

any school stakeholders. 

Day to day operations and activities 

as aligned with mission and 

educational goals are demonstrated 

by some staff members. 

Day to day operations and activities 

as aligned with mission and 

educational goals are demonstrated 

by nearly all staff members. 

 

Day to day operations and activities 

as aligned with the mission and 

educational goals are demonstrated 

by students throughout the school 

building. 

 

The Board and school 

administrators govern and 

manage in a manner 

consistent with the school’s 

design and mission.  

Administrators and Board members 

demonstrate a limited 

understanding of the school’s 

design. Evidence of its use in the 

management and governance of the 

school is substantially lacking. 

Administrators and Board members 

demonstrate an adequate 

understanding of the school’s 

design. There is evidence that 

understanding of the design is 

sometimes used to effectively 

manage and govern the school. 

Administrators and Board members 

demonstrate a good understanding 

of the school’s design. There is 

evidence that understanding of the 

design is used to effectively 

manage and govern the school. 

All key administrators and Board 

members demonstrate an excellent 

understanding of the school’s 

design. There is significant 

evidence that understanding of the 

design is used to effectively 

manage and govern the school. 

The school’s curriculum 

and instruction are aligned 

with the school’s mission 

and educational goals. 

School curriculum and instruction 

are not aligned with the mission 

and educational goals and/or are 

utilized in limited/no classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in some classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in most classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in all classrooms. 

 The school has met or is 

making progress toward 

meeting the educational 

goals of its charter. 

The school demonstrates limited 

evidence of progress towards 

monitoring and making progress 

towards few of the goals of its 

charter. 

The school demonstrates adequate 

evidence of progress towards 

monitoring and making progress 

towards some of the goals of its 

charter. 

The school demonstrates proficient 

evidence of progress towards 

monitoring and making progress 

towards most of the goals of its 

charter. 

The school demonstrates 

exemplary evidence of progress 

towards monitoring and making 

progress towards all of the goals of 

its charter. 

 

 

School Mission 

According to the charter application, the mission of Friendship Public Charter School is to prepare a diverse cross section of children for success 

as students, workers, and citizens by providing them with a world-class education. This is what the Qualitative Site Review (“QSR”) team looked 

for when visiting the classrooms, attending a board meeting, and conducting the focus groups.  

 

The staff and students discussed the college-bound focus of the Southeast Campus during the administration, teacher and student focus groups. 

We saw several informational posters about colleges and posters highlighting some of the decisions that college-bound students have to make 

posted throughout the hallways and in classrooms. The students shared that the school mission is “for the students to be successful, go to college 
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and make AYP [Annual Yearly Progress]” and to “have every scholar go to college” during the student focus group. During the classroom 

observations, teachers referred to their students as scholars and often asked for them to demonstrate the learning positions that a college student 

would demonstrate. The students often corrected each other’s behaviors and reminded each other of the core values of the school and the norms 

of their individual classroom. The school has recently adopted the Houghton Mifflin reading and math curricular materials to supplement the 

instruction, which is aligned to the Common Core State Standards. They use the Measures of Academic Progress (MAP) assessment to monitor 

students’ progress throughout the school year.  

 

PCSB staff visited the Friendship Public Charter School board meeting on October 25, 2012. There were a sufficient number of board members 

present to make a quorum for this meeting. The focus of the meeting included a discussion about the following topics: 

 New facility for Friendship Tech Prep campus 

 Student enrollment trends 

 Embedding school mission across all programs 

 New curriculum, professional development strategies used across district 

 Upcoming Partnership for Assessment of Readiness for College and Careers (“PARCC”) assessment, partnership with Achievement 

Network 

 Strategies for improving school climate/culture 
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CLASSROOM ENVIRONMENTS 

This rubric summarizes the school’s performance on the Classroom Environments elements of the rubric during the scheduled and unscheduled 

visits.  

 

 
Class 

Environment Limited Satisfactory Proficient Exemplary 

Creating an 

Environment 

of Respect 

and Rapport 

Classroom interactions, both between 

the teacher and students and among 

students, are negative or inappropriate 

and characterized by sarcasm, 

putdowns, or conflict 

Classroom interactions are generally 

appropriate and free from conflict but 

may be characterized by occasional 

displays of insensitivity.  

Classroom interactions reflect general 

warmth and caring, and are respectful 

of the cultural and developmental 

differences among groups of students. 

Classroom interactions are highly 

respectful, reflecting genuine warmth 

and caring toward individuals. 

Students themselves ensure 

maintenance of high levels of civility 

among member of the class.  

Establishing a 

Culture for 

Learning 

The classroom does not represent a 

culture for learning and is 

characterized by low teacher 

commitment to the subject, low 

expectations for student achievement, 

and little student pride in work.  

The classroom environment reflects 

only a minimal culture for learning, 

with only modest or inconsistent 

expectations for student achievement, 

little teacher commitment to the 

subject, and little student pride in 

work. Both teacher and students are 

performing at the minimal level to 

“get by.” 

The classroom environment 

represents a genuine culture for 

learning, with commitment to the 

subject on the part of both teacher and 

students, high expectations for student 

achievement, and student pride in 

work.  

Students assumes much of the 

responsibility for establishing a 

culture for learning in the classroom 

by taking pride in their work, 

initiating improvements to their 

products, and holding the work to the 

highest standard. Teacher 

demonstrates as passionate 

commitment to the subject.  

Managing 

Classroom 

Procedures 

Classroom routines and procedures 

are either nonexistent or inefficient, 

resulting in the loss of much 

instruction time.  

Classroom routines and procedures 

have been established but function 

unevenly or inconsistently, with some 

loss of instruction time. 

Classroom routines and procedures 

have been established and function 

smoothly for the most part, with little 

loss of instruction time. 

Classroom routines and procedures 

are seamless in their operation, and 

students assume considerable 

responsibility for their smooth 

functioning.  

Managing 

Student 

Behavior 

Student behavior is poor, with no 

clear expectations, no monitoring of 

student behavior, and inappropriate 

response to student misbehavior.  

Teacher makes an effort to establish 

standards of conduct for students, 

monitor student behavior, and 

respond to student misbehavior, but 

these efforts are not always 

successful.  

Teacher is aware of student behavior, 

has established clear standards of 

conduct, and responds to student 

misbehavior in ways that are 

appropriate and respectful of the 

students. 

Student behavior is entirely 

appropriate, with evidence of student 

participation in setting expectations 

and monitoring behavior. Teacher’s 

monitoring of student behavior is 

subtle and preventive, and teachers’ 

response to student misbehavior is 

sensitive to individual student needs.  
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Class 

Environment Limited Satisfactory Proficient Exemplary 

Organizing 

Physical 

Space 

Teacher makes poor use of the 

physical environment, resulting in 

unsafe or inaccessible conditions for 

some students or a serious mismatch 

between the furniture arrangement 

and the lesson activities.  

Teacher’s classroom is safe, and 

essential learning is accessible to all 

students, but the furniture 

arrangement only partially supports 

the learning activities.  

Teacher’s classroom is safe, and 

learning is accessible to all students; 

teacher uses physical resources well 

and ensures that the arrangement of 

furniture supports the learning 

activities.  

Teacher’s classroom is safe, and 

students contribute to ensuring that 

the physical environment supports the 

learning of all students.  

 

 

Classroom Environments Summary 

 

Eighty-three percent of all classroom observations scored proficient or exemplary in elements of the Classroom Environment rubric, which 

includes:  Environment of Respect, Culture of Learning, Managing Classroom Procedures, Managing Student Behavior, and Organization of 

Physical Space. 

 

During the classroom observations, the children and teachers were polite and respectful to one another. The QSR team observed several teachers 

who infused humor in their lessons and gave positive, genuine comments to students when they made good choices or did their work correctly. 

While the demeanor of the teachers was generally positive, one teacher used sarcasm with his/her students frequently and was dismissive of 

students’ questions. 

 

Nearly all classrooms had an up-to-date word wall, college information, and a focus wall, which outlines the learning expectations of the current 

unit. Most teachers identified the learning expectations before releasing students to complete their work independently. The students and teachers 

described these expectations as “college scholar expectations”. However, some of the word wall displays were sparse. 

 

Several classrooms lost little to no instructional time during transitions, with, in some classes, the students leading the transitions with little to no 

support from the classroom teacher. The teachers also used a variety of cues and chants to keep students engaged and to minimize losses in 

instructional time.  

 

The school uses a colorful level chart in each classroom to visually remind students when they make positive and negative choices in the 

classroom. Nearly all classrooms observed consistently used this level chart to track their students’ behavior accordingly. Only one classroom 

lost a considerable amount of instructional time as the constant redirection of student misbehavior interfered with the lesson.  

 

The spaces in the classrooms were conducive for small group instruction, whole group instruction, technology centers, and classroom libraries. 

Most teachers organized classrooms well to allow students access to classroom materials. In some classrooms, students readily moved on their 
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own if they were unable to see the lesson instruction.  
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INSTRUCTIONAL DELIVERY 

This rubric summarizes the school’s performance on the Instructional Delivery elements of the rubric during the scheduled and unscheduled 

visits.  

 

 
Instructional 

Delivery Limited Satisfactory Proficient Exemplary 

Communicating 

with Students 

Teacher’s oral and written 

communication contains errors or is 

unclear or inappropriate to students. 

Teacher’s purpose in a lesson or unit 

is unclear to students. Teacher’s 

explanation of the content is unclear 

or confusing or uses inappropriate 

language.  

Teacher’s oral and written 

communication contains no errors, 

but may not be completely 

appropriate or may require further 

explanations to avoid confusion.  

Teacher attempts to explain the 

instructional purpose, with limited 

success. Teacher’s explanation of the 

content is uneven; some is done 

skillfully, but other portions are 

difficult to follow.  

Teacher communicates clearly and 

accurately to students both orally and 

in writing. Teacher’s purpose for the 

lesson or unit is clear, including 

where it is situation within broader 

learning. Teacher’s explanation of 

content is appropriate and connects 

with students’ knowledge and 

experience.  

Teacher’s oral and written 

communication is clear and 

expressive, anticipating possible 

student misconceptions. Makes the 

purpose of the lesson or unit clear, 

including where it is situated within 

broader learning, linking purpose to 

student interests. Explanation of 

content is imaginative, and connects 

with students’ knowledge and 

experience. Students contribute to 

explaining concepts to their peers.  

Using 

Questioning and 

Discussion 

Techniques 

Teacher makes poor use of 

questioning and discussion 

techniques, with low-level questions, 

limited student participation, and 

little true discussion.  

Teacher’s use of questioning and 

discussion techniques is uneven with 

some high-level question; attempts at 

true discussion; moderate student 

participation.  

Teacher’s use of questioning and 

discussion techniques reflects high-

level questions, true discussion, and 

full participation by all students.  

Students formulate may of the high-

level questions and assume 

responsibility for the participation of 

all students in the discussion.  

Engaging 

Students in 

Learning 

Students are not at all intellectually 

engaged in significant learning, as a 

result of inappropriate activities or 

materials, poor representations of 

content, or lack of lesson structure.  

Students are intellectually engaged 

only partially, resulting from 

activities or materials or uneven 

quality, inconsistent representation of 

content or uneven structure of 

pacing.  

Students are intellectually engaged 

throughout the lesson, with 

appropriate activities and materials, 

instructive representations of content, 

and suitable structure and pacing of 

the lesson.  

Students are highly engaged 

throughout the lesson and make 

material contribution to the 

representation of content, the 

activities, and the materials. The 

structure and pacing of the lesson 

allow for student reflection and 

closure.  
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Instructional 

Delivery Limited Satisfactory Proficient Exemplary 

Using 

Assessment in 

Instruction 

Students are unaware of criteria and 

performance standards by which their 

work will be evaluated, and do not 

engage in self-assessment or 

monitoring. Teacher does not 

monitor student learning in the 

curriculum, and feedback to students 

is of poor quality and in an untimely 

manner.  

Students know some of the criteria 

and performance standards by which 

their work will be evaluated, and 

occasionally assess the quality of 

their own work against the 

assessment criteria and performance 

standards. Teacher monitors the 

progress of the class as a whole but 

elicits no diagnostic information; 

feedback to students is uneven and 

inconsistent in its timeliness.  

Students are fully aware of the 

criteria and performance standards by 

which their work will be evaluated, 

and frequently assess and monitor the 

quality of their own work against the 

assessment criteria and performance 

standards. Teacher monitors the 

progress of groups of students in the 

curriculum, making limited use of 

diagnostic prompts to elicit 

information; feedback is timely, 

consistent, and of high quality.  

Students are fully aware of the 

criteria and standards by which their 

work will be evaluated, have 

contributed to the development of the 

criteria, frequently assess and 

monitor the quality of their own work 

against the assessment criteria and 

performance standards, and make 

active use of that information in their 

learning. Teacher actively and 

systematically elicits diagnostic 

information from individual students 

regarding understanding and 

monitors progress of individual 

students; feedback is timely, high 

quality, and students use feedback in 

their learning.  

Demonstrating 

Flexibility and 

Responsiveness 

Teacher adheres to the instruction 

plan in spite of evidence of poor 

student understanding or of students’ 

lack of interest, and fails to respond 

to students’ questions; teacher 

assumes no responsibility for 

students’ failure. 

Teacher demonstrates moderate 

flexibility and responsiveness to 

students’ needs and interests, and 

seeks to ensure success of all 

students.  

Teacher seeks ways to ensure 

successful learning for all students, 

making adjustments as needed to 

instruction plans and responding to 

student interest and questions.  

Teacher is highly responsive to 

students’ interests and questions, 

making major lesson adjustments if 

necessary, and persists in ensuring 

the success of all students.  

 

 

Instructional Delivery Summary 

 

Approximately 50% of classrooms were proficient or exemplary in areas of Instructional Delivery:  Communicating with Students, Using 

Questioning and Discussion Techniques, Engaging Students in Learning, Using Assessment in Instruction, and Demonstrating Flexibility. 

 

In most of the classrooms observed, the teachers explained the purpose of the lesson to students and gradually released the students to complete 

their work following the “I do, we do, you do” school-wide instructional model. However, some of the teachers did not appear to align the 

classes’ activities to the lesson objective and others chose activities that were not rigorous, such as students coloring or drawing pictures. 

 

The team observed three classrooms effectively using the turn and talk strategy to engage students in discussion. 
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A few of the classrooms engaged their students in higher-level questioning to spark student discussion and allowed their students to critique each 

other’s answers. However, in other classrooms teachers posed mostly recall or procedural questions. 

 

In one classroom observed, the teacher grouped her students’ literacy centers by their current reading level. While her students completed a 

paired reading activity, the teacher assessed students individually and maintained running records on their progress. 

 

The QSR team observed few examples of differentiation as most teachers used whole group instruction. Some teachers were flexible with their 

lesson delivery by probing and restating questions for students as needed, but there were a few opportunities missed for teachable moments as 

well as students who were confused but did not receive follow up from the teacher.
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MEETING THE NEEDS OF ALL LEARNERS 

This rubric summarizes the school’s performance on the elements of the rubric related to meeting the needs of all learners.  

 
All Learners’ 

Needs Limited Satisfactory Proficient Exemplary 

The school 

has strategies 

in place to 

meet the 

needs of 

students at 

risk of 

academic 

failure. 

The school has implemented a 

limited number of programs to help 

students who are struggling 

academically to meet school goals. 

Resources for such programs are 

marginal; or the programs 

experience low participation given 

the students’ needs. 

 

The school has implemented 

programs and provided adequate 

resources to help students who are 

struggling academically to meet 

school goals. Based on individual 

needs, student participation is 

moderate. 

 

The school has implemented special 

programs and provided significant 

resources to help students who are 

struggling academically to meet 

school goals. Based on individual 

needs, student participation is 

moderate to high. 

 

The school has implemented 

research- based and/or special 

programs and provided a full 

complement of resources to help 

students who are struggling 

academically to meet school goals. 

Based on individual needs, student 

participation is high. 

The school 

has strategies 

in place to 

meet the 

needs of 

English 

Language 

Learners 

(“ELLs”). 

The school has a program in place 

to meet the needs of English 

Language Learners who enroll at 

the school. In order to comply with 

federal regulations, however, the 

program could benefit from 

increased staffing, improved staff 

qualifications and/or additional 

resources.  

The school has a program in place to 

meet the needs of English Language 

Learners who enroll at the school. 

The services are in keeping with 

federal regulations, which include 

sufficient staffing with requisite 

training and resources. 

The school has a successful program 

in place to meet the needs of English 

Language Learners who enroll at the 

school. The services are in keeping 

with federal standards for sufficient 

staffing with requisite training, 

qualifications and resources. 

The school has a successful 

program(s) in place to meet the 

needs of any English Language 

Learners who enroll at the school. 

The services are in keeping with, 

and in some ways, exceed federal 

standards for staffing with requisite 

training, qualifications and 

resources. 

 

 

Meeting the Needs of All Learners Summary 

 

The school has recently hired two intervention specialists to support the reading and math needs of students. The site review team observed the 

reading intervention specialists doing pull-outs with small groups of students throughout the school day. The teacher and administrator focus 

groups reported that the leadership team identifies students for intervention by grade levels using MAP data. During the observations and focus 

group follow-ups, the QSR team learned that several teachers also use the MAP data and informal classroom assessment data to identify the 

students that will receive additional small group instruction during the class. 

 

There are currently no English Language Learners (“ELLs”) enrolled at the school, thus the school’s performance on this criterion was not 

assessed. 
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PROFESSIONAL DEVELOPMENT 

This rubric summarizes the school’s performance on the Professional Development elements of the rubric during the scheduled and unscheduled 

classroom observations and as discussed during the focus groups with administrators, faculty and staff. 

 

 

Professional 

Development Limited Satisfactory Proficient Exemplary 

Time is made 

available 

throughout 

the year. 

The school offers very few 

professional development days 

throughout the school year, and 

teachers indicate that they do not have 

enough time for ongoing professional 

development and planning. 

 

The school offers several 

professional development activities 

throughout the school year, although 

teachers indicate they could use more 

time for planning. 

 

The school day and the annual 

calendar reflect a strong focus on 

professional development and 

planning. Most teachers agree that 

they are given sufficient time for 

professional development and 

planning. 

 

The school day and the annual 

calendar reflect a high priority given 

to professional development and 

planning. All teachers agree that they 

are given sufficient time for a variety 

of professional development 

opportunities and planning. 

 
Extra 

support is in 

place for 

novice 

teachers.  

 

The school offers limited formal or 

informal support and guidance for 

novice teachers. These teachers do 

not think that the support is adequate. 

 

The school offers formal or 

informal support and guidance to 

novice teachers. These teachers 

think that the support is adequate. 

 

The school has implemented a 

support system that is effective in 

meeting the needs of novice teachers. 

 

The school has implemented a highly 

structured support system that is 

highly effective in meeting the needs 

of novice teachers. 

 

 

 

Professional Development Summary 

 

The school holds monthly district-designed professional development sessions. The administration regularly gives the teachers the opportunity to 

collaborate with teachers in similar grade levels during Content Mastery Circle meetings. During the teacher focus group, the teachers reported 

being encouraged to attend outside professional development. One of the teachers reported a recent visit to a high-performing local school to 

observe their inclusion program. The teachers are assigned instructional coaches based on their particular needs and are allotted weekly planning 

time with their coaches. During the teacher focus group, several teachers voiced a desire to have tiered professional development because the 

school currently offers the same professional development to all teachers. 

 

While the Friendship network supports new teachers with a weeklong new teacher induction in the summer, there was no evidence of a formal 

support system to meet the needs of new or novice teachers. 
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SCHOOL CLIMATE 

This rubric summarizes the school’s performance on the School Climate elements of the rubric during the scheduled and unscheduled classroom 

observations and as discussed during the focus groups with students, faculty, and staff.  

 

 
School Climate Limited Satisfactory Proficient Exemplary 

The school is 

a safe and 

orderly 

learning 

environment. 

The school’s discipline policies and 

practices are not well-articulated or 

understood by most of the staff, 

students and parents. Such policies 

and practices are partially 

implemented due to the lack of 

clarity or understanding and, as a 

result, the learning environment 

provides limited safety and order. 

The school’s discipline policies and 

practices are adequately articulated 

and understood by the 

administration and by most of the 

staff, students and parents. Such 

policies and practices may not be 

fully implemented, due to a lack of 

clarity or understanding. The 

learning environment, however, is 

relatively safe and orderly. 

The school’s discipline policies and 

practices are clearly articulated and 

understood by the administration, 

staff, students and parents. Such 

policies and practices are 

consistently implemented, providing 

for a safe and orderly learning 

environment. 

The school’s discipline policies and 

practices are clearly articulated and 

understood by the administration, 

staff, students and parents. Such 

policies and practices are fully 

implemented by students and staff, 

providing for a consistently safe 

and orderly learning environment. 

 

 

School Climate Summary 

 

The QSR team observed a school-wide pep rally to reward and celebrate students’ academic success. During the student focus group, the 

students reported that the school schedule includes pep rallies and other types of incentives to motivate students to be their best. All of the 

students in the focus group reported feeling safe at the school and that the school had a good plan in place to handle any concerns that the 

students may have. 



 

 

 

 

 

 

Appendix N 



 
April 4, 2013 

 

Donald L. Hense, Board Chair 

Friendship PCS – Collegiate Academy 

4095 Minnesota Ave, NE 

Washington, DC 20019 

 

Dear Mr. Hense: 

 

The Public Charter School Board (PCSB) conducts Qualitative Site Reviews to gather and document 

authentic evidence to support the oversight of PCSB schools. According to the School Reform Act § 38-

1802.11, PCSB shall monitor the progress of each school in meeting student academic achievement 

expectations specified in the charter granted to such school. Your school was selected to undergo a 

Qualitative Site Review during the 2012-13 school year for the following reason: 

 

o School eligible to petition for 15-year Charter Renewal 

 

Qualitative Site Review Report 

On November 29 and 30, 2012 a Qualitative Site Review team conducted on-site reviews of Friendship 

PCS – Collegiate Academy. The purpose of the site review is for PCSB to gauge the extent to which the 

school’s goals and student academic achievement expectations were evident in the everyday operations 

of the public charter school. To ascertain this, PCSB staff and consultants evaluated your classroom 

teaching by using an abridged version of the Charlotte Danielson Framework for Teaching observation 

rubric. We also visited a board meeting and conducted focus groups with a random selection of students, 

a group of teachers, and your administrators.  

 

Enclosed is the team’s report. You will find that the Qualitative Site Review Report is focused primarily 

on the following areas: mission/goals of the school’s charter, classroom environments, instructional 

delivery, meeting the needs of all learners, professional development, and school climate.  

 

We appreciate the assistance and hospitality that you and your staff gave the monitoring team in 

conducting the Qualitative Site Review at Friendship PCS – Collegiate Academy. Thank you for your 

continued cooperation as the PCSB makes every effort to ensure that Friendship PCS is in compliance 

with its charter. 

 

Sincerely, 

 

 

 

Naomi DeVeaux 

Deputy Director 

 

 

Enclosures 

cc: School Leader
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CHARTER GOALS 

 

This table summarizes the goals that Friendship Public Charter School contracted to in its charter and the evidence that the Qualitative Site 

Review (“QSR”) team observed of the school meeting the goal during the Qualitative Site Visit. These goals are what the school indicated that it 

should be held accountable to. 

 

 
Goal Evidence 

Ensure that each student achieves the educational standards in each subject area as 

outlined in Student Academic Standards. 

Friendship PCS – Collegiate has two Instructional Coaches to support teachers and 

students. The administrator focus group stated the school is emphasizing reading 

based on low performance on the DC-CAS. The school maintains Math Labs for 

students at risk of failure. Programs to support struggling and advanced students 

include the Smart Knights (Saturday Program where selected students receive tutorial 

and enrichment activities in literacy and math), and Advanced Placement (AP) and 

Honors Courses. 

Help students feel comfortable taking intellectual chances and accepting academic 

challenges. 

The review team observed students in AP and Honors courses. In many classes, 

especially the AP and Honors classes, students were engaged in the teacher led 

discussions that required students to use higher order thinking skills. Some classes 

observed, mainly in the Career Academy classes, did not appear to challenge the 

students or encourage intellectual chances or academic challenges. The review team 

observed rote memorization and simple yes/no or one word answer questioning from 

the teachers to the students.  

Improve student motivation by increasing the motivation of the education team and 

by setting high performance standards and expectations. 

The QSR team did not observe any evidence related to this goal. 

Develop strong character in students through the building of courage, curiosity, 

integrity, leadership, perseverance, and concern for others. 

The QSR team did not observe any evidence related to this goal   

Ensure that students are prepared to lead successful adult lives as workers and 

consumers. 

The review team observed a variety of Career Academy classes in the Allied Health, 

Poly Tech, Fine Arts, and the Early College Academies where students took AP 

classes in the Early College Academy and courses such as Medical Terminology, 

Introduction to Engineering Design, and Fundamentals of Modern Dance 

respectively.  The principal and teachers said students receive certifications in 

technology and health careers, and fine arts majors get internships at the Kennedy 

Center and Arena Stage. 

 

Develop in students a strong respect for the democratic ideals of freedom and liberty 

for all. 

The QSR team did not observe any evidence related to this goal. 
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Goal Evidence 

Provide a safe and secure learning community. Students in the focus group reported they felt safe in the building. Observed hallway 

transitions were orderly and students did not linger in the halls between classes.  

Draw on the support of families and the community to reinforce the school’s 

educational mission. 

The review team was unable to observe a parent event at the school. 

Provide an educational resource to the surrounding Edison-Friendship Public Charter 

School community. 

The QSR team did not observe any evidence related to this goal.  

Develop in students an abiding commitment to the school’s surrounding community. In focus groups, administrators and students talked about the requirement to complete 

Community Service Hours. Students mentioned that they complete community 

service hours in or out of school, including mentoring younger students at other 

Friendship PCS campuses.  
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SCHOOL MISSION 

This rubric summarizes the school’s performance on aligning its operations with the mission and goals of its charter.  

 

 
School Mission Limited Satisfactory Proficient Exemplary 

The school’s mission and 

educational goals as 

articulated in the charter 

application and subsequent 

amendments are 

implemented in the day to 

day operations of the school. 

Limited observations of day to day 

observations as aligned with 

mission and educational goals by 

any school stakeholders. 

Day to day operations and activities 

as aligned with mission and 

educational goals are demonstrated 

by some staff members. 

Day to day operations and activities 

as aligned with mission and 

educational goals are demonstrated 

by nearly all staff members. 

 

Day to day operations and activities 

as aligned with the mission and 

educational goals are demonstrated 

by students throughout the school 

building. 

 

The Board and school 

administrators govern and 

manage in a manner 

consistent with the school’s 

design and mission.  

Administrators and Board members 

demonstrate a limited 

understanding of the school’s 

design. Evidence of its use in the 

management and governance of the 

school is substantially lacking. 

Administrators and Board members 

demonstrate an adequate 

understanding of the school’s 

design. There is evidence that 

understanding of the design is 

sometimes used to effectively 

manage and govern the school. 

Administrators and Board members 

demonstrate a good understanding 

of the school’s design. There is 

evidence that understanding of the 

design is used to effectively 

manage and govern the school. 

All key administrators and Board 

members demonstrate an excellent 

understanding of the school’s 

design. There is significant 

evidence that understanding of the 

design is used to effectively 

manage and govern the school. 

The school’s curriculum 

and instruction are aligned 

with the school’s mission 

and educational goals. 

School curriculum and instruction 

are not aligned with the mission 

and educational goals and/or are 

utilized in limited/no classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in some classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in most classrooms. 

 

School curriculum and instruction 

are aligned with the mission and 

educational goals and are utilized 

in all classrooms. 

 The school has met or is 

making progress toward 

meeting the educational 

goals of its charter. 

The school demonstrates limited 

evidence of progress towards 

monitoring and making progress 

towards few of the goals of its 

charter. 

The school demonstrates adequate 

evidence of progress towards 

monitoring and making progress 

towards some of the goals of its 

charter. 

The school demonstrates proficient 

evidence of progress towards 

monitoring and making progress 

towards most of the goals of its 

charter. 

The school demonstrates 

exemplary evidence of progress 

towards monitoring and making 

progress towards all of the goals of 

its charter. 

 

 

School Mission Summary 

 

According to the charter application, the mission of Friendship Public Charter School is “to prepare a diverse cross section of children for 

success as students, workers, and citizens by providing them with a world-class education”. This is what PCSB staff and consultants looked for 

when visiting the classrooms, attending a board meeting, and conducting the focus groups. 
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Friendship PCS – Collegiate Academy serves students in ninth through twelfth grade. The review team observed the school’s focus of preparing 

students for college and the world of work in instruction, teacher and student interactions, and professional development activities initiated by the 

school as well as the Friendship PCS central office. However, the QSR team also observed inconsistencies in classes’ academic rigor, 

particularly between AP and non-AP classes.  

 

The review team noted lesson objectives, lesson plans, and student work, in most classrooms and hallways that focused on reading, behavior, and 

homework. The professional development calendar contains monthly offerings that focus mostly on literacy development. In addition to courses 

in the academic areas, starting in the 10
th

 grade students have the opportunity to participate in career academies in areas such as communications, 

visual arts, performing arts, engineering and technology, health and human services, business administration, health, and information technology. 

These courses meet daily and the overall emphasis is on reading, as prioritized by the school leaders based on the school’s DC-CAS results. 

 

In the focus group, teachers said that they use data to plan for instruction through departmental data talks and professional development on how 

to analyze data and address the standards with which students struggled. The team observed instructional strategies such as whole group 

instruction, small groups of students working on projects, class assignments, and discussions. The team noted a college-going culture, which 

starts in 9
th

 grade with self-esteem and personal growth classes and extends through the grades with 17 AP courses. 

 

PCSB staff visited the Friendship Public Charter School board meeting on October 25, 2012. There were a sufficient number of board members 

present to make a quorum for this meeting. The focus of the meeting included a discussion about the following topics: 

 New facility for Friendship Tech Prep campus 

 Student enrollment trends 

 Embedding school mission across all programs 

 New curriculum, professional development strategies used across district 

 Upcoming Partnership for Assessment of Readiness for College and Careers (“PARCC”) assessment, partnership with the Achievement 

Network 

 Strategies for improving school climate and culture 
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CLASSROOM ENVIRONMENTS 

This rubric summarizes the school’s performance on the Classroom Environments elements of the rubric during the scheduled and unscheduled 

visits.  

 

 
Class 

Environment Limited Satisfactory Proficient Exemplary 

Creating an 

Environment 

of Respect 

and Rapport 

Classroom interactions, both between 

the teacher and students and among 

students, are negative or inappropriate 

and characterized by sarcasm, 

putdowns, or conflict 

Classroom interactions are generally 

appropriate and free from conflict but 

may be characterized by occasional 

displays of insensitivity.  

Classroom interactions reflect general 

warmth and caring, and are respectful 

of the cultural and developmental 

differences among groups of students. 

Classroom interactions are highly 

respectful, reflecting genuine warmth 

and caring toward individuals. 

Students themselves ensure 

maintenance of high levels of civility 

among member of the class.  

Establishing a 

Culture for 

Learning 

The classroom does not represent a 

culture for learning and is 

characterized by low teacher 

commitment to the subject, low 

expectations for student achievement, 

and little student pride in work.  

The classroom environment reflects 

only a minimal culture for learning, 

with only modest or inconsistent 

expectations for student achievement, 

little teacher commitment to the 

subject, and little student pride in 

work. Both teacher and students are 

performing at the minimal level to 

“get by.” 

The classroom environment 

represents a genuine culture for 

learning, with commitment to the 

subject on the part of both teacher and 

students, high expectations for student 

achievement, and student pride in 

work.  

Students assumes much of the 

responsibility for establishing a 

culture for learning in the classroom 

by taking pride in their work, 

initiating improvements to their 

products, and holding the work to the 

highest standard. Teacher 

demonstrates as passionate 

commitment to the subject.  

Managing 

Classroom 

Procedures 

Classroom routines and procedures 

are either nonexistent or inefficient, 

resulting in the loss of much 

instruction time.  

Classroom routines and procedures 

have been established but function 

unevenly or inconsistently, with some 

loss of instruction time. 

Classroom routines and procedures 

have been established and function 

smoothly for the most part, with little 

loss of instruction time. 

Classroom routines and procedures 

are seamless in their operation, and 

students assume considerable 

responsibility for their smooth 

functioning.  

Managing 

Student 

Behavior 

Student behavior is poor, with no 

clear expectations, no monitoring of 

student behavior, and inappropriate 

response to student misbehavior.  

Teacher makes an effort to establish 

standards of conduct for students, 

monitor student behavior, and 

respond to student misbehavior, but 

these efforts are not always 

successful.  

Teacher is aware of student behavior, 

has established clear standards of 

conduct, and responds to student 

misbehavior in ways that are 

appropriate and respectful of the 

students. 

Student behavior is entirely 

appropriate, with evidence of student 

participation in setting expectations 

and monitoring behavior. Teacher’s 

monitoring of student behavior is 

subtle and preventive, and teachers’ 

response to student misbehavior is 

sensitive to individual student needs.  
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Class 

Environment Limited Satisfactory Proficient Exemplary 

Organizing 

Physical 

Space 

Teacher makes poor use of the 

physical environment, resulting in 

unsafe or inaccessible conditions for 

some students or a serious mismatch 

between the furniture arrangement 

and the lesson activities.  

Teacher’s classroom is safe, and 

essential learning is accessible to all 

students, but the furniture 

arrangement only partially supports 

the learning activities.  

Teacher’s classroom is safe, and 

learning is accessible to all students; 

teacher uses physical resources well 

and ensures that the arrangement of 

furniture supports the learning 

activities.  

Teacher’s classroom is safe, and 

students contribute to ensuring that 

the physical environment supports the 

learning of all students.  

 

 

Classroom Environments Summary 

 

Approximately 85% of all classroom observations scored proficient or exemplary on elements of the Classroom Environment Rubric, which 

includes five elements: Environment of Respect, Culture of Learning, Managing Classroom Procedures, Managing Student Behavior, and 

Organization of Physical Space. 

 

The review team observed that classrooms interactions reflected warmth and caring, and were almost always respectful of students’ cultural and 

developmental differences. Most teachers created an environment of respect and rapport with their students. In most classrooms observed, the 

teachers had standards of conduct for students and the students responded in ways that were appropriate. While students treated teachers 

respectfully, student-to-student interactions were less respectful. 

 

Eighty-five percent of the classrooms observed were proficient or exemplary in creating a genuine culture for learning: there was commitment to 

the subject on the part of teacher and students, high expectations for student achievement, and student pride in work. The atmosphere in the 

classrooms reflected the importance of the work undertaken by both students and teachers. The AP classes observed were high-energy 

environments where observers noted that good ideas were valued and teachers and students discussed real world experiences. 

 

In AP and honors classes, classroom routines and procedures were established and functioned smoothly for the most part, with little loss of 

instructional time. However, in some of the non-AP classrooms, routines and procedures functioned unevenly or inconsistently with loss of 

instructional time. The review team observed three-quarters of teachers managing classroom procedures effectively. In many rooms, transitions 

were established and students knew exactly what to do when changing classes or moving into different groups. The review team noted teachers 

calculated the percent of students per period handing in homework. 

 

The review team observed that most teachers were aware of students’ behavior, had established clear standards of conduct, and responded to 

student misbehavior in ways that were appropriate and respectful of the students. PBIS Trackers were used to encourage positive student 

behavior. 
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Just over 80% of the classrooms observed were proficient or exemplary in organizing physical space. The review team saw data and word walls 

posted in most classrooms, as well as subject-specific posters, college banners, and the Knights’ Code. Teachers arranged the furniture in most 

rooms to facilitate transitions between whole group and small group activities. Most classes observed demonstrated alignment with the school’s 

goal to provide a safe and secure learning community. The physical environment observed was safe and accessible to all students.
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INSTRUCTIONAL DELIVERY 

This rubric summarizes the school’s performance on the Instructional Delivery elements of the rubric during the scheduled and unscheduled 

visits.  

 

 
Instructional 

Delivery Limited Satisfactory Proficient Exemplary 

Communicating 

with Students 

Teacher’s oral and written 

communication contains errors or is 

unclear or inappropriate to students. 

Teacher’s purpose in a lesson or unit 

is unclear to students. Teacher’s 

explanation of the content is unclear 

or confusing or uses inappropriate 

language.  

Teacher’s oral and written 

communication contains no errors, 

but may not be completely 

appropriate or may require further 

explanations to avoid confusion.  

Teacher attempts to explain the 

instructional purpose, with limited 

success. Teacher’s explanation of the 

content is uneven; some is done 

skillfully, but other portions are 

difficult to follow.  

Teacher communicates clearly and 

accurately to students both orally and 

in writing. Teacher’s purpose for the 

lesson or unit is clear, including 

where it is situation within broader 

learning. Teacher’s explanation of 

content is appropriate and connects 

with students’ knowledge and 

experience.  

Teacher’s oral and written 

communication is clear and 

expressive, anticipating possible 

student misconceptions. Makes the 

purpose of the lesson or unit clear, 

including where it is situated within 

broader learning, linking purpose to 

student interests. Explanation of 

content is imaginative, and connects 

with students’ knowledge and 

experience. Students contribute to 

explaining concepts to their peers.  

Using 

Questioning and 

Discussion 

Techniques 

Teacher makes poor use of 

questioning and discussion 

techniques, with low-level questions, 

limited student participation, and 

little true discussion.  

Teacher’s use of questioning and 

discussion techniques is uneven with 

some high-level question; attempts at 

true discussion; moderate student 

participation.  

Teacher’s use of questioning and 

discussion techniques reflects high-

level questions, true discussion, and 

full participation by all students.  

Students formulate may of the high-

level questions and assume 

responsibility for the participation of 

all students in the discussion.  

Engaging 

Students in 

Learning 

Students are not at all intellectually 

engaged in significant learning, as a 

result of inappropriate activities or 

materials, poor representations of 

content, or lack of lesson structure.  

Students are intellectually engaged 

only partially, resulting from 

activities or materials or uneven 

quality, inconsistent representation of 

content or uneven structure of 

pacing.  

Students are intellectually engaged 

throughout the lesson, with 

appropriate activities and materials, 

instructive representations of content, 

and suitable structure and pacing of 

the lesson.  

Students are highly engaged 

throughout the lesson and make 

material contribution to the 

representation of content, the 

activities, and the materials. The 

structure and pacing of the lesson 

allow for student reflection and 

closure.  
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Instructional 

Delivery Limited Satisfactory Proficient Exemplary 

Using 

Assessment in 

Instruction 

Students are unaware of criteria and 

performance standards by which their 

work will be evaluated, and do not 

engage in self-assessment or 

monitoring. Teacher does not 

monitor student learning in the 

curriculum, and feedback to students 

is of poor quality and in an untimely 

manner.  

Students know some of the criteria 

and performance standards by which 

their work will be evaluated, and 

occasionally assess the quality of 

their own work against the 

assessment criteria and performance 

standards. Teacher monitors the 

progress of the class as a whole but 

elicits no diagnostic information; 

feedback to students is uneven and 

inconsistent in its timeliness.  

Students are fully aware of the 

criteria and performance standards by 

which their work will be evaluated, 

and frequently assess and monitor the 

quality of their own work against the 

assessment criteria and performance 

standards. Teacher monitors the 

progress of groups of students in the 

curriculum, making limited use of 

diagnostic prompts to elicit 

information; feedback is timely, 

consistent, and of high quality.  

Students are fully aware of the 

criteria and standards by which their 

work will be evaluated, have 

contributed to the development of the 

criteria, frequently assess and 

monitor the quality of their own work 

against the assessment criteria and 

performance standards, and make 

active use of that information in their 

learning. Teacher actively and 

systematically elicits diagnostic 

information from individual students 

regarding understanding and 

monitors progress of individual 

students; feedback is timely, high 

quality, and students use feedback in 

their learning.  

Demonstrating 

Flexibility and 

Responsiveness 

Teacher adheres to the instruction 

plan in spite of evidence of poor 

student understanding or of students’ 

lack of interest, and fails to respond 

to students’ questions; teacher 

assumes no responsibility for 

students’ failure. 

Teacher demonstrates moderate 

flexibility and responsiveness to 

students’ needs and interests, and 

seeks to ensure success of all 

students.  

Teacher seeks ways to ensure 

successful learning for all students, 

making adjustments as needed to 

instruction plans and responding to 

student interest and questions.  

Teacher is highly responsive to 

students’ interests and questions, 

making major lesson adjustments if 

necessary, and persists in ensuring 

the success of all students.  

 

 

Instructional Delivery Summary 

 

Approximately three-quarters  of classrooms were proficient or exemplary in areas of Instructional Delivery, including: Communicating with 

Students, Using Questioning and Discussion Techniques, Engaging Students in Learning, Using Assessment in Instruction, and Demonstrating 

Flexibility. 

 

In almost 80% of observed classrooms, teachers used clear and accurate communication. The expectations for learning were written on the board, 

posted on large sheets, communicated orally, projected on the board, or communicated through a combination of these methods. Observers also 

noted that teachers clarified procedures by using rubrics, written procedures, and verbal explanations.  
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Only half of the classrooms observed were proficient or exemplary in using questioning and discussion techniques.  However, in all AP courses 

observed, teachers used higher order questioning to promote student thinking and to encourage students to make connections to previous 

understandings. The teachers in non-AP courses attempted to engage students in discussions but with limited success. The majority of questions 

were recall questions such as fill in the blank questions: “Who has come in?” “What commonalities do they have?” Although feedback was 

timely, accurate, and substantive in most observations, it lacked informational aspects to help draw students’ attention to errors they could 

correct.  

 

Only half of the classrooms observed were proficient or exemplary in Engaging Students in Learning. In some classes, most students were 

participating and making authentic efforts to contribute. Teachers used whole class discussions, small group projects, and collaboration and 

sharing to engage students. The pace of most of these lessons was appropriate. However, in about half of the classes, observers noticed there 

were times when students engaged in “off task” behavior; students in the front were focused and students in the back were talking, or students 

who completed their assignment or their “Do Now” and had nothing to do. 

 

Teachers were observed using assessment in instruction in approximately three-quarters of the classrooms. Teachers assessed using mini quizzes, 

exit tickets (e.g. name the five functions of cells), and information checks during closure activities (e.g. the teacher asked each student to state 

something new they learned today). Teachers provided students with rubrics for small group activities and students assessed their partners’ work 

with a rubric. 

 

In two-thirds of classrooms observed, teachers were proficient or exemplary in demonstrating flexibility and responsiveness to students’ needs 

and interests. Observers noted teachers who were persistent in questioning a student to probe for a more complete response. Many teachers took 

advantage of observed teachable moments and incorporated students’ questions and interests into the lesson.
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MEETING THE NEEDS OF ALL LEARNERS 

This rubric summarizes the school’s performance on the elements of the rubric related to meeting the needs of all learners.  

 
All Learners’ 

Needs Limited Satisfactory Proficient Exemplary 

The school 

has strategies 

in place to 

meet the 

needs of 

students at 

risk of 

academic 

failure. 

The school has implemented a 

limited number of programs to help 

students who are struggling 

academically to meet school goals. 

Resources for such programs are 

marginal; or the programs 

experience low participation given 

the students’ needs. 

 

The school has implemented 

programs and provided adequate 

resources to help students who are 

struggling academically to meet 

school goals. Based on individual 

needs, student participation is 

moderate. 

 

The school has implemented special 

programs and provided significant 

resources to help students who are 

struggling academically to meet 

school goals. Based on individual 

needs, student participation is 

moderate to high. 

 

The school has implemented 

research- based and/or special 

programs and provided a full 

complement of resources to help 

students who are struggling 

academically to meet school goals. 

Based on individual needs, student 

participation is high. 

The school 

has strategies 

in place to 

meet the 

needs of 

English 

Language 

Learners 

(“ELLs”). 

The school has a program in place 

to meet the needs of English 

Language Learners who enroll at 

the school. In order to comply with 

federal regulations, however, the 

program could benefit from 

increased staffing, improved staff 

qualifications and/or additional 

resources.  

The school has a program in place to 

meet the needs of English Language 

Learners who enroll at the school. 

The services are in keeping with 

federal regulations, which include 

sufficient staffing with requisite 

training and resources. 

The school has a successful program 

in place to meet the needs of English 

Language Learners who enroll at the 

school. The services are in keeping 

with federal standards for sufficient 

staffing with requisite training, 

qualifications and resources. 

The school has a successful 

program(s) in place to meet the 

needs of any English Language 

Learners who enroll at the school. 

The services are in keeping with, 

and in some ways, exceed federal 

standards for staffing with requisite 

training, qualifications and 

resources. 

 

 

Meeting the Needs of All Learners Summary 

Teacher and administrator focus groups indicated the school has an array of intervention plans to meet the needs of students at risk of academic 

failure.  This year, there is a more intense focus on literacy; writing across all classes is integrated into the Houghton Mifflin Harcourt (HMH) 

curriculum.  Reading is emphasized at the beginning of each class; in some classes, the QSR team observed scheduled time for reading.  

Freshman who arrive two levels behind in math are placed in a special remedial math class. Administrator and teacher focus groups reported that 

Friendship Collegiate offers a continuum of services for special education students that include “push-in”, “pull-out”, and environments tailored 

to their needs.  Co-teaching between special and regular education teachers was observed in core classes. The school uses Positive Behavior 

Intervention Strategies (PBIS) to encourage appropriate behavior.  Smart Knight and the Saturday Program provide additional academic support 

to students of skill levels, from remedial to advanced. The school also provides tutoring based on individual students’ needs. 
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There are currently no English Language Learners (“ELLs”) enrolled at the school, thus the school’s performance on this criterion was not 

assessed. 
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PROFESSIONAL DEVELOPMENT 

This rubric summarizes the school’s performance on the Professional Development elements of the rubric during the scheduled and unscheduled 

classroom observations and as discussed during the focus groups with administrators, faculty, and staff. 

 

 

Professional 

Development Limited Satisfactory Proficient Exemplary 

Time is made 

available 

throughout 

the year. 

The school offers very few 

professional development days 

throughout the school year, and 

teachers indicate that they do not have 

enough time for ongoing professional 

development and planning. 

 

The school offers several 

professional development activities 

throughout the school year, although 

teachers indicate they could use more 

time for planning. 

 

The school day and the annual 

calendar reflect a strong focus on 

professional development and 

planning. Most teachers agree that 

they are given sufficient time for 

professional development and 

planning. 

 

The school day and the annual 

calendar reflect a high priority given 

to professional development and 

planning. All teachers agree that they 

are given sufficient time for a variety 

of professional development 

opportunities and planning. 

 
Extra 

support is in 

place for 

novice 

teachers.  

 

The school offers limited formal or 

informal support and guidance for 

novice teachers. These teachers do 

not think that the support is adequate. 

 

The school offers formal or 

informal support and guidance to 

novice teachers. These teachers 

think that the support is adequate. 

 

The school has implemented a 

support system that is effective in 

meeting the needs of novice teachers. 

 

The school has implemented a highly 

structured support system that is 

highly effective in meeting the needs 

of novice teachers. 

 

 
 

Professional Development Summary 

 

Friendship PCS – Collegiate Academy’s professional development (“PD”) calendar focuses on literacy throughout the year. According to the 

school leaders and teachers, ongoing professional development focuses on increasing student achievement by using data to improve instruction 

and to address gaps in student knowledge, as well as arming students with test-taking strategies that will help them maximize their scores. The 

administration and teacher focus groups reported that every month there is opportunity for the lower and upper schools to meet by grade and 

subject area to facilitate vertical and horizontal planning. Teachers report that there is consistent use of the following resources: Say Mean Matter 

Strategy, Tuning Protocol, Teacher Professional Development Binder, and the Teacher Reflection Journal. The teacher focus group revealed that 

there are whole day discussions on breaking down student data to assist in instruction. This exercise allows them to identify topics for re-teaching 

and to identify specific students in need of additional tutoring. They can also make predictions before exams and compare with actual results.  

  

Administrators noted that there is a support system for meeting the needs of novice teachers such as one-on-one coaching. Additionally, every 

teacher has an instructional leader to work with them and to help determine differentiated PD. Lead teachers serve as mentors. In addition, there 

is in-house collaboration between teachers. The Friendship network also supports new teachers with a week-long teacher induction in the 

summer. 
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SCHOOL CLIMATE 

This rubric summarizes the school’s performance on the School Climate elements of the rubric during the scheduled and unscheduled classroom 

observations and as discussed during the focus groups with students, faculty, and staff.  

 

 
School Climate Limited Satisfactory Proficient Exemplary 

The school is 

a safe and 

orderly 

learning 

environment. 

The school’s discipline policies and 

practices are not well-articulated or 

understood by most of the staff, 

students and parents. Such policies 

and practices are partially 

implemented due to the lack of 

clarity or understanding and, as a 

result, the learning environment 

provides limited safety and order. 

The school’s discipline policies and 

practices are adequately articulated 

and understood by the 

administration and by most of the 

staff, students and parents. Such 

policies and practices may not be 

fully implemented, due to a lack of 

clarity or understanding. The 

learning environment, however, is 

relatively safe and orderly. 

The school’s discipline policies and 

practices are clearly articulated and 

understood by the administration, 

staff, students and parents. Such 

policies and practices are 

consistently implemented, providing 

for a safe and orderly learning 

environment. 

The school’s discipline policies and 

practices are clearly articulated and 

understood by the administration, 

staff, students and parents. Such 

policies and practices are fully 

implemented by students and staff, 

providing for a consistently safe 

and orderly learning environment. 

 

 

School Climate Summary 

 

The school was a safe and orderly learning environment. In the focus groups, students and staff were able to articulate the school’s discipline 

policies. The review team’s observations indicated the school has consistently implemented policies and practices to create an orderly 

environment. In general, the QSR team observed students walking through the halls during transitions in a safe and orderly manner; however, 

students returning from the Friday Morning Meetings were disorderly. The QSR team observed posted signs in classrooms with student behavior 

expectations. There were adults and staff in the hallways during transition times to monitor and guide students. 



 

 

 

 

 

 

Appendix O 



Charter School Annual Performance Review

Friendship Chamberlain PCS Compliance Review

I. STUDENT INFORMATION

A. Student Enrollment, Attendance, and Discipline

Has the enrollment process been conducted in a manner that is fair and consistent with the law, 

the Charter Agreement, and the school’s announced procedures?

Indicator Evidence Compliant

i.  Enrollment procedures were publicly announced.  Printed Newspaper Yes

ii.  Cutoff date for enrollment was announced in advance. Printed Newspaper Ad Yes

iii.  Lottery, if needed, was conducted fairly. Waiting List Yes

iv.  Waiting list is accurately maintained. Students are enrolled in order from list. Waiting List Yes

Comments:

B. Student daily attendance and changes in student enrollment are carefully documented.

Indicator Evidence Compliant

i.  Daily attendance reports are on file. Attendance Roster Yes

ii.  Student roster is regularly updated. Aug/Sept Rosters Yes

iii.  There is a functioning Student Support Team in place at the site level. An 

identified homeless liaison is required as part of the SST. SST member list with 

identified homeless liaison

Yes

Comments:
Pamela Pope, counselor, is the homeless liaizon person.

C. Student suspension and expulsion policies are fairly administered and due process procedures have been followed.  

Indicator Evidence Compliant

i.  Suspension and expulsion policies were disseminated to students, parents, & 

staff.

Signed Signature Page of 

Student Handbook on file.

Yes

ii.  The school-wide discipline policy includes (a) clear explanation of infractions, 

(b) consequences, rewards, and interventions, and (c) clearly outlined due process 

procedures. The due process procedures must include (1) clearly outlined basis for 

suspensions and expulsion recommendations, (2) a recommendation step in the 

expulsion process, and (3) at least one distinct level of appeal (i.e. Principal, 

Hearing Officer, BOT, etc.).                                    Discipline policy in student 

handbook that includes all 

required components.

Yes

iii.  There is evidence that due process procedures have been followed.

Parent Notification Letter

Yes

Comments:
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Charter School Annual Performance Review

Friendship Chamberlain PCS Compliance Review

I. STUDENT INFORMATION (Continued)

D. Student records are stored and managed within a secure environment.

Indicator Evidence Compliant

i.  Records are available to authorized personnel. Student Sign-In/Out Log Yes

ii.  Records are stored in locked area. Main Office Yes

iii.  Policies and procedures exist for safeguarding student privacy. Staff Handbook Yes

Comments:

E. Special Education and physically disabled students (section 504) are properly identified.

 Are required special education assessments being conducted? Are IEPs on file for every student receiving special education services?

Indicator Evidence Compliant

i.  Documentation of parent receipt of Special Education Procedural Manual for 

Parents exists.

Signed Parent Receipt of 

Manual Yes

ii.  Current IEPs are on file for students receiving special education services. Current IEP in Student File Yes

iii.  Special education assessments are completed within 120 days of referral. Referral Form Yes

iv.  Invoices are on file to show documentation of special education services. Invoices for SPED Services Yes

Comments:

F. English Language Learners (ELLs) are properly identified, assessed and served.

Indicator Evidence Compliant

i.  School has clear program of instruction for ELLs.

Written Plan for Educating 

ELLs Yes

ii.  ELL students are properly identified. Home Language Survey Yes

iii.  Students identified as PHLOTE (Primary Home Language Other Than 

English) by the Home Language Survey, are administered the Kindergarten WIDA 

ACCESS Placement Test (K-WAPT) or the WIDA ACCESS Proficiency Test (W-

APT), if they have not been previously identified or have recent ACCESS for 

ELLs scores.

Kindergarten WIDA 

ACCESS Placement Test 

(K-WAPT) Yes

iv.  School has appropriate resources and supports available for ELLs. Supplemental Materials Yes

v.  Students are exited from language support programs when they have reached 

Level 5 English proficiency. N/A

vi.  All ELL students are assessed at least annually and English proficient students 

continue to be monitored for two years after being mainstreamed. N/A

vii.  School provides communication to homes in native languages that families 

can understand.

Translated Flyers, 

Application, Letters, etc. Yes

Comments:
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Charter School Annual Performance Review

Friendship Chamberlain PCS Compliance Review

I. STUDENT INFORMATION (Continued)

Indicator Evidence Compliant

i.  There is a school nurse or staff certified to administer medicine. Nurse on Staff Yes

ii.  Student health records exist and are up to date. Yes

iii.  Teachers are made aware of student health conditions that may require 

emergency response. 

Memo from principal or 

other school administration 

informing relevant staff of 

student health conditions. Yes

iv.  Parents and students are notified of emergency response information (asthma 

and anaphylaxis).  

Emergency Posters 

Displayed in Building Yes

Comments:
Nurse-Yvonne Ade

H. Reporting Student Information 

Are reports on student progress available to students and/or parents in regular intervals?

Indicator Evidence Compliant

i.  Students and/or parents receive regular written reports of students performance. Mid-Term Progress Reports Yes

Comments:
Quarterly Reports are also issued.

G. Student health records, such as proof of immunization, evidence of allergies, and documentation of health problems are kept accurately and 

securely.
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Charter School Annual Performance Review

Friendship Chamberlain PCS Compliance Review

II. STAFF INFORMATION

A. The school maintains adequate personnel records for staff.

Indicator Evidence Compliant

i.  Every employee has an employment agreement (contract) and a job description.

Employee Contract and Job 

Description Yes

B. Background checks have been conducted for all employees and volunteers who work over 10 hours per week.

Indicator Evidence Compliant

i.  Documentation of background checks for all new employees and volunteers is 

on file.

Each Employee and 

volunteer has a Background 

Check Yes

C. An employee handbook has been developed, distributed to personnel, and regularly updated.

Indicator Evidence Compliant

i.  An employee handbook is on file and available to all staff (Check key sections: 

sexual harassment, equal opportunity hiring, drug-free workplace, etc.) All key sections are in place Yes

D. The school has a complaint resolution process for employees.

Indicator Evidence Compliant

i.  The complaint resolution process is on file and available to staff. Employee Handbook Yes

Comments:

E. Key personnel changes are promptly reported to the Charter Board.

Indicator Evidence Compliant

i.  Documentation exists to demonstrate that the school has reported key personnel 

changes to the Board. (this applies to administrative positions) N/A

Comments:
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Charter School Annual Performance Review

Friendship Chamberlain PCS Compliance Review

III. SITE INFORMATION

A. Required insurance certificates are on file at both the school and the Charter Board office, and are in force.

Indicator Evidence Compliant

i.  Insurance certificates meeting charter requirements are on file at the school and 

the Charter Board office. 

Current Insurance 

Certificate Yes

Comments:

B. The school maintains an accurate inventory of all school assets. 

Indicator Evidence Compliant

i.  Inventories are complete. (NOTE:  Must include item, description, location, 

source of funds..… )

View electronic copy of 

inventory Yes

ii.  Sources of funds are identified.

All Sources of Funds are 

Present Yes

iii.  Equipment and furnishings are properly labeled. (i.e. barcode or ID number) All Inventory are Labeled Yes

Comments:

C. There is a lease and an active certificate of occupancy on file.

Indicator Evidence Compliant

i.  Lease and certificate (s) of occupancy are available for review. C of O Yes

Comments:
The building is own by Friendship, so there is no lease.  Enrollment 

723/occupancy 890.

D. The school maintains copies of all building inspections, all Fire Marshall inspections, and emergency drills.

Indicator Evidence Compliant

i.  There is a certificate showing DCFD inspections within the past year on file.

Certification from DCFD 

for Required Inspections Yes

ii.  There is an up to date school emergency response plan in place with a current 

School Emergency Response Team.

School Emergency 

Response Plan on file Yes

iii.  First emergency evacuation within the first 10 days of the beginning of the 

school year and monthly thereafter.

Fire Drill Held w/in First 10 

Days of School and monthly Yes

Comments:

 District of Columbia Public Charter School Board                   Bennie Adams and Patricia Scott - Reviewers 5



Charter School Annual Performance Review

Friendship Chamberlain PCS Compliance Review

III. SITE INFORMATION (Continued)

E. The school engages in safe food practices as required in the D.C. Food Code.

Indicator Evidence Compliant

i.  There is a BBL certificate on file from DCRA BBL Certificate Yes

ii.  Hand washing posters are displayed at sinks and all public and private 

lavatories that employees may use.

Hand washing Posters are 

Viewed throughout the 

Building Yes

iii.  There is a certified food handler/manager at the school site.

Identification and/or 

Certificate for Certified 

Food Handler Yes

Comments:
Lolita Robinson-certified food manager

F. The school's Board of Trustees is structured in compliance with the School Reform Act.

Indicator Evidence Compliant

i.  There is an odd number of Trustees, not exceeding 15.

Board of Trustee Roster 

w/Members Identified Yes

ii.  A majority are residents of the District of Columbia.

Board of Trustees Roster 

Lists Residential Addresses Yes

iii.  At least two Trustees are parents of a student attending the school.

Board of Trustee Roster 

w/Members Identified Yes

iv.  PCSB has been notified of all Board changes, with updated contact 

information. Yes

Comments:
Friendship forwarded board roster to PCSB.

G. The school is in compliance with the nonsectarian requirement of the School Reform Act.

Indicator Evidence Compliant

i.  There is no evidence of religious affiliation or instruction.

No indication of any 

religious affiliation Yes

Comments:
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Charter School Annual Performance Review

Friendship Chamberlain PCS Compliance Review

IV. NO CHILD LEFT BEHIND

A. No Child Left Behind Notification & Corrective Actions

Indicator Evidence Compliant

i.  The school's NCLB report card is posted in a location visible to the public. Bulletin Board Yes

ii.  Offer all students the option to transfer to another school that has not been 

identified for improvement

NCLB Letter To Parents 

Dated before Sept. 1 Yes

iii.  Request the option of transfer relationship with (3) schools not identified for 

improvement. Letter to 3 school leaders Yes

iv.  Offer and provide supplemental services to identified low-income students.

Letter to Parents Offering 

SES Yes

v.  Develop a School Improvement Plan SIP Document Yes

Comments:
Due date for tutoring application is October 3.

B. No Child Left Behind HQT

Indicator Evidence Compliant

i.  Ensure that all elementary and secondary subject area teachers hired after the 

first day of the 2002-2003 school year are "highly qualified." No

ii.  Notify parents of their right to request information on the qualifications of their 

child's teacher.

Letter to Parents Dated 

Before Sept. 1 Yes

iii.  Parents must be notified if the child has been taught for four weeks by a 

teacher who is not considered "highly qualified."

Letter to Parents about Long-

Term Sub Yes

iv.  If the request is made, schools must inform parents whether the teacher has met 

the qualifications under NCLB to be considered "highly qualified."

Letter to Parents with 

Teacher Qualifications Yes

v.  Paraprofessionals meet the HQT requirements of NCLB.

Transcript Reflecting Two 

Yrs. Of College Yes

Comments: Not HQ-Melissa Bradby, Loren Fowler, Jarvis Gause, Cherita Harrod, Amber 

Scott, Gerald Smith,and James Wolfe.
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Charter School Annual Performance Review

Friendship Chamberlain PCS Compliance Review

V. SPECIAL EDUCATION

Variable 

#/Variable Specific Area Federal Requirements Evidence Compliant

i.  § 300.340-350 - 

Individualized 

Education Programs 

(IEPs)

Content of IEP
Required components 

included in IEP

No

Additional components for 

transition services for 

students age 16 and over

N/A

Transfer of rights at least 

one year prior to the age of 

majority

N/A

Provision of Services

Special education and 

related services are provided 

as indicated on IEPs

Copies of schedules for 

special education & 

related service providers

Yes

Comments:

4 student files checked.    All four files were out of compliance.  Students:  

Student A, (No titles listed for IEP participants); Student B, (MDT and IEP 

meeting not separated, no ESY services considered); Student C, (MDT does not 

idicate eligibility or disability, no evidence of prior notice to parent, no signed 

evidence of parent receipt of copy of their rights, no ESY considered); Student D, 

(no indication that Sp.Ed. or regular classroom teacher participated in IEP 

meeting,; missing evaluation procedures for socio-emotional goals.

ii.  §300.530-534 - 

Protection in 

Evaluation 

Procedures

Assessment in All Areas Related to the Suspected Disability

Students are assessed in all 

areas related to the 

suspected disability

Copies of evaluation 

reports

Yes

Assessment in Student's Native Language
Students are assessed in 

their native language

N/A

Reevaluations
Students are evaluated at 

least every three years

Copies of current 

evaluations

Yes

Comments:
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Charter School Annual Performance Review

Friendship Chamberlain PCS Compliance Review

V. SPECIAL EDUCATION (Continued)

iii.  §300.540-543 - 

Additional 

Procedures for 

Evaluating Children 

with Specific 

Learning Disabilities

Additional Team Members

Multidisciplinary team 

which evaluates students 

suspected of having a 

specific learning disability 

includes required persons

Copies of evaluation 

reports

Yes

Observations

Observation conducted in 

regular classroom by team 

member other than regular 

teacher
Observation report or 

results 

Yes

Written Report
Written report contains all 

required components

Comments:

iv.  §300.550-556 - 

Least Restrictive 

Environment (LRE)

All LRE areas

To the maximum extent 

appropriate students with 

disabilities participate with 

their non-disabled peers in 

academic and non-academic 

activities

Completed LRE forms

Yes

Comments:

v.  §300.300-208 - 

Free Appropriate 

Public Education

Staff Certification

Special education teachers 

and related services 

providers who work directly 

with students with 

disabilities are appropriately 

certified

Copies of staff 

certification

No

Provision of Services

Related services included on 

students' IEPs are provided 

as specified

Related services 

providers' schedules

Yes

Extended School Year

Extended School Year 

eligibility is considered to 

ensure FAPE 

Copy of ESY Form 

included in IEP

No

Comments:
2 out of 3 SPED teachers are not HQT.   Appropriate professional development 

plans are place for 1 teacher.      
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Charter School Annual Performance Review

Friendship Chamberlain PCS Compliance Review

V. SPECIAL EDUCATION (Continued)

§300.340-350 - 

Individualized 

Education Programs 

(IEPs)

Meetings

IEPs are 

developed/reviewed/revised 

annually

Copies of current IEPs

Yes

Participants in Meetings

Required persons participate 

in meetings to 

develop/review/revise IEPs 

General ed teacher, SPED 

teacher, LEA, Parent, and 

Student (when appropriate)

Copies of current IEPs

No

Include additional 

participants for transition 

planning for students age 16 

and over.

N/A

Parent Participation

Parents are notified and 

invited to participate in IEP 

meeting

Copies of notices sent to 

parents

No

Additional procedures are 

implemented to ensure 

parent participation

N/A

Comments:
One student file did not review additional parent participation procedures.

vi.  §300.560-576 - 

Confidentiality of 

Information

Record of Access

A record is maintained of all 

persons, except parents and 

authorized staff, who obtain 

access to students records.  

Record includes required 

components

Copies of record of 

access

Yes

Records of More Than One Child

Parents have the right to 

inspect and review only 

information relating to their 

child (or be informed only 

of that information)

Policies and/or 

procedures

Yes

Safeguards

Program maintains, for 

public inspection, a current 

list of the names and 

positions of all employees 

who may have access to 

personally identifiable 

information

Posted copy of list

Yes

Comments:
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Charter School Annual Performance Review

Friendship Woodridge PCS Compliance Review

I. STUDENT INFORMATION

A. Student Enrollment, Attendance, and Discipline

Has the enrollment process been conducted in a manner that is fair and consistent with the law, 

the Charter Agreement, and the school’s announced procedures?

Indicator Evidence Compliant

i.  Enrollment procedures were publicly announced.  Printed Newspaper Yes

ii.  Cutoff date for enrollment was announced in advance. Printed Newspaper Ad Yes

iii.  Lottery, if needed, was conducted fairly. N/A

iv.  Waiting list is accurately maintained. Students are enrolled in order from 

list.

N/A

Comments: Spaces are available.

B. Student daily attendance and changes in student enrollment are carefully documented.

Indicator Evidence Compliant

i.  Daily attendance reports are on file. Attendance Roster Yes

ii.  Student roster is regularly updated. Yes

iii.  There is a functioning Student Support Team in place at the site level. An 

identified homeless liaison is required as part of the SST. SST member list with 

identified homeless liaison

Yes

Comments:
Power School is the system used to update.  Sharon Merrill, guidance counselor, 

is the homeless liaison person.

C. Student suspension and expulsion policies are fairly administered and due process procedures have been followed.  

Indicator Evidence Compliant

i.  Suspension and expulsion policies were disseminated to students, parents, & 

staff.
Signed Signature Page of 

Student Handbook on file.

Yes

ii.  The school-wide discipline policy includes (a) clear explanation of 

infractions, (b) consequences, rewards, and interventions, and (c) clearly 

outlined due process procedures. The due process procedures must include (1) 

clearly outlined basis for suspensions and expulsion recommendations, (2) a 

recommendation step in the expulsion process, and (3) at least one distinct level 

of appeal (i.e. Principal, Hearing Officer, BOT, etc.).                                    
Discipline policy in student 

handbook that includes all 

required components.

Yes

iii.  There is evidence that due process procedures have been followed.

Parent Notification Letter

Yes

Comments:
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Charter School Annual Performance Review

Friendship Woodridge PCS Compliance Review

I. STUDENT INFORMATION (Continued)

D. Student records are stored and managed within a secure environment.

Indicator Evidence Compliant

i.  Records are available to authorized personnel. Student Sign-In/Out Log Yes

ii.  Records are stored in locked area. Main Office Yes

iii.  Policies and procedures exist for safeguarding student privacy. Staff Handbook Yes

Comments:

E. Special Education and physically disabled students (section 504) are properly identified.

 Are required special education assessments being conducted? Are IEPs on file for every student receiving special education services?

Indicator Evidence Compliant

i.  Documentation of parent receipt of Special Education Procedural Manual for 

Parents exists.

Signed Parent Receipt of 

Manual Yes

ii.  Current IEPs are on file for students receiving special education services. Current IEP in Student File Yes

iii.  Special education assessments are completed within 120 days of referral. Referral Form Yes

iv.  Invoices are on file to show documentation of special education services.

Invoices for SPED 

Services Yes

Comments:

F. English Language Learners (ELLs) are properly identified, assessed and served.

Indicator Evidence Compliant

i.  School has clear program of instruction for ELLs.

Written Plan for Educating 

ELLs Yes

ii.  ELL students are properly identified. Home Language Survey Yes

iii.  Students identified as PHLOTE (Primary Home Language Other Than 

English) by the Home Language Survey, are administered the Kindergarten 

WIDA ACCESS Placement Test (K-WAPT) or the WIDA ACCESS 

Proficiency Test (W-APT), if they have not been previously identified or have 

recent ACCESS for ELLs scores.

Kindergarten WIDA 

ACCESS Placement Test 

(K-WAPT) Yes

iv.  School has appropriate resources and supports available for ELLs. Supplemental Materials Yes

v.  Students are exited from language support programs when they have reached 

Level 5 English proficiency. N/A

vi.  All ELL students are assessed at least annually and English proficient 

students continue to be monitored for two years after being mainstreamed. N/A

vii.  School provides communication to homes in native languages that families 

can understand.

Translated Flyers, 

Application, Letters, etc. Yes

Comments:
This is the first year ELL students have been enrolled.
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Charter School Annual Performance Review

Friendship Woodridge PCS Compliance Review

I. STUDENT INFORMATION (Continued)

Indicator Evidence Compliant

i.  There is a school nurse or staff certified to administer medicine. Nurse on Staff Yes

ii.  Student health records exist and are up to date.

Checklist of Required 

Documents Yes

iii.  Teachers are made aware of student health conditions that may require 

emergency response. 

Parent permission to inform 

relevant staff of health 

conditions that may require 

an emergency response. Yes

iv.  Parents and students are notified of emergency response information (asthma 

and anaphylaxis).  

Emergency Posters 

Displayed in Building Yes

Comments:
Nurses: Francis Fletcher and Jeanette Blackmon

H. Reporting Student Information 

Are reports on student progress available to students and/or parents in regular intervals?

Indicator Evidence Compliant

i.  Students and/or parents receive regular written reports of students 

performance.

Mid-Term Progress 

Reports Yes

Comments:
Quarterly reports are issued.

G. Student health records, such as proof of immunization, evidence of allergies, and documentation of health problems are kept accurately 

and securely.
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Charter School Annual Performance Review

Friendship Woodridge PCS Compliance Review

II. STAFF INFORMATION

A. The school maintains adequate personnel records for staff.

Indicator Evidence Compliant

i.  Every employee has an employment agreement (contract) and a job 

description.

Employee Contract and Job 

Description Yes

B. Background checks have been conducted for all employees and volunteers who work over 10 hours per week.

Indicator Evidence Compliant

i.  Documentation of background checks for all new employees and volunteers is 

on file.

Each Employee and 

volunteer has a Background 

Check Yes

C. An employee handbook has been developed, distributed to personnel, and regularly updated.

Indicator Evidence Compliant

i.  An employee handbook is on file and available to all staff (Check key 

sections: sexual harassment, equal opportunity hiring, drug-free workplace, etc.)

All key sections are in 

place Yes

D. The school has a complaint resolution process for employees.

Indicator Evidence Compliant

i.  The complaint resolution process is on file and available to staff. Employee Handbook Yes

Comments:

E. Key personnel changes are promptly reported to the Charter Board.

Indicator Evidence Compliant

i.  Documentation exists to demonstrate that the school has reported key 

personnel changes to the Board. (this applies to administrative positions) N/A

Comments:
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Charter School Annual Performance Review

Friendship Woodridge PCS Compliance Review

III. SITE INFORMATION

A. Required insurance certificates are on file at both the school and the Charter Board office, and are in force.

Indicator Evidence Compliant

i.  Insurance certificates meeting charter requirements are on file at the school 

and the Charter Board office. 

Current Insurance 

Certificate Yes

Comments:

B. The school maintains an accurate inventory of all school assets. 

Indicator Evidence Compliant

i.  Inventories are complete. (NOTE:  Must include item, description, location, 

source of funds..… )

View electronic copy of 

inventory Yes

ii.  Sources of funds are identified.

All Sources of Funds are 

Present Yes

iii.  Equipment and furnishings are properly labeled. (i.e. barcode or ID 

number) All Inventory are Labeled Yes

Comments:

C. There is a lease and an active certificate of occupancy on file.

Indicator Evidence Compliant

i.  Lease and certificate (s) of occupancy are available for review. C of O Yes

Comments: There are Certificates of Occupancy on file for Friendship Woodridge. There is 

no lease; the building was purchased by Friendship.

D. The school maintains copies of all building inspections, all Fire Marshall inspections, and emergency drills.

Indicator Evidence Compliant

i.  There is a certificate showing DCFD inspections within the past year on file.

Certification from DCFD 

for Required Inspections Yes

ii.  There is an up to date school emergency response plan in place with a 

current School Emergency Response Team.

School Emergency 

Response Plan on file Yes

iii.  First emergency evacuation within the first 10 days of the beginning of the 

school year and monthly thereafter.

Fire Drill Held w/in First 

10 Days of School and 

monthly Yes

Comments:
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Charter School Annual Performance Review

Friendship Woodridge PCS Compliance Review

III. SITE INFORMATION (Continued)

E. The school engages in safe food practices as required in the D.C. Food Code.

Indicator Evidence Compliant

i.  There is a BBL certificate on file from DCRA BBL Certificate Yes

ii.  Hand washing posters are displayed at sinks and all public and private 

lavatories that employees may use.

Hand washing Posters are 

Viewed throughout the 

Building Yes

iii.  There is a certified food handler/manager at the school site.

Identification and/or 

Certificate for Certified 

Food Handler Yes

Comments:
Stacey Canty and Sharon Best are the certified food managers.

F. The school's Board of Trustees is structured in compliance with the School Reform Act.

Indicator Evidence Compliant

i.  There is an odd number of Trustees, not exceeding 15.

Board of Trustee Roster 

w/Members Identified Yes

ii.  A majority are residents of the District of Columbia.

Board of Trustees Roster 

Lists Residential Addresses Yes

iii.  At least two Trustees are parents of a student attending the school.

Board of Trustee Roster 

w/Members Identified Yes

iv.  PCSB has been notified of all Board changes, with updated contact 

information.

Memo or letter to PCSB 

notifying staff of BOT 

changes and includes 

updated information. Yes

Comments:
The PCSB was forwarded an updated board list in July 2008. 

G. The school is in compliance with the nonsectarian requirement of the School Reform Act.

Indicator Evidence Compliant

i.  There is no evidence of religious affiliation or instruction.

No indication of any 

religious affiliation Yes

Comments:
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Charter School Annual Performance Review

Friendship Woodridge PCS Compliance Review

IV. NO CHILD LEFT BEHIND

A. No Child Left Behind Notification & Corrective Actions

Indicator Evidence Compliant

i.  The school's NCLB report card is posted in a location visible to the public. Main Office Yes

ii.  Offer all students the option to transfer to another school that has not been 

identified for improvement N/A

iii.  Request the option of transfer relationship with (3) schools not identified 

for improvement. N/A

iv.  Offer and provide supplemental services to identified low-income students. N/A

v.  Develop a School Improvement Plan N/A

Comments:
This is the first year the school did not make Adequate Yearly Progress, 

therefore they do not have to offer the option to transfer or Supplemental 

Services.

B. No Child Left Behind HQT

Indicator Evidence Compliant

i.  Ensure that all elementary and secondary subject area teachers hired after the 

first day of the 2002-2003 school year are "highly qualified." No

ii.  Notify parents of their right to request information on the qualifications of 

their child's teacher.

Letter to Parents Dated 

Before Sept. 1 Yes

iii.  Parents must be notified if the child has been taught for four weeks by a 

teacher who is not considered "highly qualified."

Letter to Parents about 

Long-Term Sub Yes

iv.  If the request is made, schools must inform parents whether the teacher has 

met the qualifications under NCLB to be considered "highly qualified."

Letter to Parents with 

Teacher Qualifications Yes

v.  Paraprofessionals meet the HQT requirements of NCLB. No

Comments:

ADP Screening and Selection Services and MPD do the background check.  

Teachers not HQ-Stacey Adams, Linda Alexander, Valerie Gould, Julie 

Griffith, Danielle Griswold, Amanada Meiers, Stevonna Miles, Reshada Pullen, 

Germaine Smith, William Thomas.  Paraprofessionals not HQ-Angela Bolden, 

Denise Graham, Diane Jordan, and Lonzetta Parker.
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Charter School Annual Performance Review

Friendship Woodridge PCS Compliance Review

V. SPECIAL EDUCATION

Variable 

#/Variable Specific Area Federal Requirements Evidence Compliant

i.  § 300.340-350 - 

Individualized 

Education Programs 

(IEPs)

Content of IEP
Required components 

included in IEP

Yes

Additional components for 

transition services for 

students age 16 and over

N/A

Transfer of rights at least 

one year prior to the age of 

majority

N/A

Provision of Services

Special education and 

related services are 

provided as indicated on 

IEPs

Copies of schedules for 

special education & 

related service 

providers

Yes

Comments:
5 student files checked, including SST file review of one student. No indication 

of Transportation review for 3 files.   

ii.  §300.530-534 - 

Protection in 

Evaluation 

Procedures

Assessment in All Areas Related to the Suspected Disability

Students are assessed in all 

areas related to the 

suspected disability

Yes

Assessment in Student's Native Language
Students are assessed in 

their native language

N/A

Reevaluations
Students are evaluated at 

least every three years

Yes

Comments:

iii.  §300.540-543 - 

Additional 

Procedures for 

Evaluating Children 

with Specific 

Learning 

Disabilities

Additional Team Members

Multidisciplinary team 

which evaluates students 

suspected of having a 

specific learning disability 

includes required persons

MDT notes

Yes

Observations

Observation conducted in 

regular classroom by team 

member other than regular 

teacher
Observation report or 

results 

Yes

Written Report
Written report contains all 

required components

Yes

Comments:
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Charter School Annual Performance Review

Friendship Woodridge PCS Compliance Review

V. SPECIAL EDUCATION (Continued)

iv.  §300.550-556 - 

Least Restrictive 

Environment (LRE)

All LRE areas

To the maximum extent 

appropriate students with 

disabilities participate with 

their non-disabled peers in 

academic and non-

academic activities

Completed LRE forms

Yes

Comments:

v.  §300.300-208 - 

Free Appropriate 

Public Education

Staff Certification

Special education teachers 

and related services 

providers who work 

directly with students with 

disabilities are 

appropriately certified

No

Provision of Services

Related services included 

on students' IEPs are 

provided as specified

Related services 

providers' schedules

Yes

Extended School Year

Extended School Year 

eligibility is considered to 

ensure FAPE 

Copy of ESY Form 

included in IEP

Yes

Comments:

4 out of 5 SPED teachers not Highly Qualified.   Professional Development 

Plans are in place.  All other staff and service providers appropriately licenced 

or certified.   It must be noted that this site currently does not have a SPED 

Coordinator in place.

§300.340-350 - 

Individualized 

Education Programs 

(IEPs)

Meetings

IEPs are 

developed/reviewed/revise

d annually

Copies of current IEPs

Yes

Participants in Meetings

Required persons 

participate in meetings to 

develop/review/revise IEPs 

General ed teacher, SPED 

teacher, LEA, Parent, and 

Student (when appropriate)

Copies of current IEPs

No

Include additional 

participants for transition 

planning for students age 

16 and over.

Notices to 

representatives of other 

agencies

Yes

Parent Participation

Parents are notified and 

invited to participate in 

IEP meeting

Parent signature on IEP

Yes

Additional procedures are 

implemented to ensure 

parent participation

Logs of attempts to 

involve parents

Yes

Comments:
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Charter School Annual Performance Review

Friendship Woodridge PCS Compliance Review

V. SPECIAL EDUCATION (Continued)

vi.  §300.560-576 - 

Confidentiality of 

Information

Record of Access

A record is maintained of 

all persons, except parents 

and authorized staff, who 

obtain access to students 

records.  Record includes 

required components

Copies of record of 

access

Yes

Records of More Than One Child

Parents have the right to 

inspect and review only 

information relating to their 

child (or be informed only 

of that information)

Policies and/or 

procedures

Yes

Safeguards

Program maintains, for 

public inspection, a current 

list of the names and 

positions of all employees 

who may have access to 

personally identifiable 

information

Posted copy of list

Yes

Comments:
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Charter School Annual Performance Review

Friendship PCS - Blow-Pierce Campus Compliance Review

I. STUDENT INFORMATION

A. Student Enrollment, Attendance, and Discipline

Has the enrollment process been conducted in a manner that is fair and consistent with the law, 

the Charter Agreement, and the school’s announced procedures?

Indicator Evidence Compliant

i.  Enrollment procedures were publicly announced.  Invoice from Newspaper 

Organization and Ad Proof

Yes

ii.  Cutoff date for enrollment was announced in advance. Printed Newspaper Ad Yes

iii.  Lottery, if needed, was conducted fairly. N/A

iv.  Waiting list is accurately maintained. Students are enrolled in order from list. N/A

Comments:

B. Student daily attendance and changes in student enrollment are carefully documented.

Indicator Evidence Compliant

i.  Daily attendance reports are on file. Attendance Roster Yes

ii.  Student roster is regularly updated. Aug/Sept Rosters Yes

iii.  There is a functioning Student Support Team in place at the site level. An 

identified homeless liaison is required as part of the SST. SST member list with 

identified homeless liaison

Yes

Comments: Kimberly Troy, counselor, is the homeless liaison.

C. Student suspension and expulsion policies are fairly administered and due process procedures have been followed.  

Indicator Evidence Compliant

i.  Suspension and expulsion policies were disseminated to students, parents, & 

staff.

Signed Signature Page of 

Student Handbook on file.

Yes

ii.  The school-wide discipline policy includes (a) clear explanation of infractions, 

(b) consequences, rewards, and interventions, and (c) clearly outlined due process 

procedures. The due process procedures must include (1) clearly outlined basis for 

suspensions and expulsion recommendations, (2) a recommendation step in the 

expulsion process, and (3) at least one distinct level of appeal (i.e. Principal, 

Hearing Officer, BOT, etc.).                                    Discipline policy in student 

handbook that includes all 

required components.

Yes

iii.  There is evidence that due process procedures have been followed.

Parent Notification Letter

Yes

Comments:
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Charter School Annual Performance Review

Friendship PCS - Blow-Pierce Campus Compliance Review

I. STUDENT INFORMATION (Continued)

D. Student records are stored and managed within a secure environment.

Indicator Evidence Compliant

i.  Records are available to authorized personnel. Student Sign-In/Out Log Yes

ii.  Records are stored in locked area. Main Office Yes

iii.  Policies and procedures exist for safeguarding student privacy. Staff Handbook Yes

Comments:

E. Special Education and physically disabled students (section 504) are properly identified.

 Are required special education assessments being conducted? Are IEPs on file for every student receiving special education services?

Indicator Evidence Compliant

i.  Documentation of parent receipt of Special Education Procedural Manual for 

Parents exists.

Signed Parent Receipt of 

Manual Yes

ii.  Current IEPs are on file for students receiving special education services. Current IEP in Student File Yes

iii.  Special education assessments are completed within 120 days of referral. Referral Form Yes

iv.  Invoices are on file to show documentation of special education services. Invoices for SPED Services Yes

Comments:

F. English Language Learners (ELLs) are properly identified, assessed and served.

Indicator Evidence Compliant

i.  School has clear program of instruction for ELLs.

Written Plan for Educating 

ELLs Yes

ii.  ELL students are properly identified. Home Language Survey Yes

iii.  Students identified as PHLOTE (Primary Home Language Other Than 

English) by the Home Language Survey, are administered the Kindergarten WIDA 

ACCESS Placement Test (K-WAPT) or the WIDA ACCESS Proficiency Test (W-

APT), if they have not been previously identified or have recent ACCESS for 

ELLs scores. N/A

iv.  School has appropriate resources and supports available for ELLs. Supplemental Materials Yes

v.  Students are exited from language support programs when they have reached 

Level 5 English proficiency. N/A

vi.  All ELL students are assessed at least annually and English proficient students 

continue to be monitored for two years after being mainstreamed.

Student Roster of ELLs 

w/Assessment Dates Yes

vii.  School provides communication to homes in native languages that families 

can understand.

Translated Flyers, 

Application, Letters, etc. Yes

Comments:
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Charter School Annual Performance Review

Friendship PCS - Blow-Pierce Campus Compliance Review

I. STUDENT INFORMATION (Continued)

Indicator Evidence Compliant

i.  There is a school nurse or staff certified to administer medicine. Nurse on Staff Yes

ii.  Student health records exist and are up to date.

Checklist of Required 

Documents Yes

iii.  Teachers are made aware of student health conditions that may require 

emergency response. 

Memo from principal or 

other school administration 

informing relevant staff of 

student health conditions. Yes

iv.  Parents and students are notified of emergency response information (asthma 

and anaphylaxis).  

Emergency Posters 

Displayed in Building Yes

Comments: Nurse-Carol Reid

H. Reporting Student Information 

Are reports on student progress available to students and/or parents in regular intervals?

Indicator Evidence Compliant

i.  Students and/or parents receive regular written reports of students performance. Weekly Progress Reports Yes

Comments:

G. Student health records, such as proof of immunization, evidence of allergies, and documentation of health problems are kept accurately and 

securely.
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Charter School Annual Performance Review

Friendship PCS - Blow-Pierce Campus Compliance Review

II. STAFF INFORMATION

A. The school maintains adequate personnel records for staff.

Indicator Evidence Compliant

i.  Every employee has an employment agreement (contract) and a job description.

Employee Contract and Job 

Description Yes

B. Background checks have been conducted for all employees and volunteers who work over 10 hours per week.

Indicator Evidence Compliant

i.  Documentation of background checks for all new employees and volunteers is 

on file.

Each Employee and 

volunteer has a Background 

Check Yes

C. An employee handbook has been developed, distributed to personnel, and regularly updated.

Indicator Evidence Compliant

i.  An employee handbook is on file and available to all staff (Check key sections: 

sexual harassment, equal opportunity hiring, drug-free workplace, etc.) All key sections are in place Yes

D. The school has a complaint resolution process for employees.

Indicator Evidence Compliant

i.  The complaint resolution process is on file and available to staff. Employee Handbook Yes

Comments:
Background check-MPD &ADP Screening & Selection Services

E. Key personnel changes are promptly reported to the Charter Board.

Indicator Evidence Compliant

i.  Documentation exists to demonstrate that the school has reported key personnel 

changes to the Board. (this applies to administrative positions) N/A

Comments:
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Charter School Annual Performance Review

Friendship PCS - Blow-Pierce Campus Compliance Review

III. SITE INFORMATION

A. Required insurance certificates are on file at both the school and the Charter Board office, and are in force.

Indicator Evidence Compliant

i.  Insurance certificates meeting charter requirements are on file at the school and 

the Charter Board office. 

Current Insurance 

Certificate Yes

Comments:

B. The school maintains an accurate inventory of all school assets. 

Indicator Evidence Compliant

i.  Inventories are complete. (NOTE:  Must include item, description, location, 

source of funds..… )

View electronic copy of 

inventory Yes

ii.  Sources of funds are identified.

All Sources of Funds are 

Present Yes

iii.  Equipment and furnishings are properly labeled. (i.e. barcode or ID number) Yes

Comments:

C. There is a lease and an active certificate of occupancy on file.

Indicator Evidence Compliant

i.  Lease and certificate (s) of occupancy are available for review. C of O Yes

Comments:
There is a C of O on file at the PCSB Office.

D. The school maintains copies of all building inspections, all Fire Marshall inspections, and emergency drills.

Indicator Evidence Compliant

i.  There is a certificate showing DCFD inspections within the past year on file.

Certification from DCFD 

for Required Inspections Yes

ii.  There is an up to date school emergency response plan in place with a current 

School Emergency Response Team.

School Emergency 

Response Plan on file Yes

iii.  First emergency evacuation within the first 10 days of the beginning of the 

school year and monthly thereafter.

Fire Drill Held w/in First 10 

Days of School and monthly Yes

Comments:
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Charter School Annual Performance Review

Friendship PCS - Blow-Pierce Campus Compliance Review

III. SITE INFORMATION (Continued)

E. The school engages in safe food practices as required in the D.C. Food Code.

Indicator Evidence Compliant

i.  There is a BBL certificate on file from DCRA BBL Certificate Yes

ii.  Hand washing posters are displayed at sinks and all public and private 

lavatories that employees may use.

Hand washing Posters are 

Viewed throughout the 

Building Yes

iii.  There is a certified food handler/manager at the school site.

Identification and/or 

Certificate for Certified 

Food Handler Yes

Comments:
Karen Sellers - certified food manager

F. The school's Board of Trustees is structured in compliance with the School Reform Act.

Indicator Evidence Compliant

i.  There is an odd number of Trustees, not exceeding 15.

Board of Trustee Roster 

w/Members Identified Yes

ii.  A majority are residents of the District of Columbia.

Board of Trustees Roster 

Lists Residential Addresses Yes

iii.  At least two Trustees are parents of a student attending the school.

Board of Trustee Roster 

w/Members Identified Yes

iv.  PCSB has been notified of all Board changes, with updated contact 

information. Yes

Comments:
Friendship forwarded board roster to PCSB.

G. The school is in compliance with the nonsectarian requirement of the School Reform Act.

Indicator Evidence Compliant

i.  There is no evidence of religious affiliation or instruction.

No indication of any 

religious affiliation Yes

Comments:
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Charter School Annual Performance Review

Friendship PCS - Blow-Pierce Campus Compliance Review

IV. NO CHILD LEFT BEHIND

A. No Child Left Behind Notification & Corrective Actions

Indicator Evidence Compliant

i.  The school's NCLB report card is posted in a location visible to the public. Main Office Yes

ii.  Offer all students the option to transfer to another school that has not been 

identified for improvement

NCLB Letter To Parents 

Dated before Sept. 1 Yes

iii.  Request the option of transfer relationship with (3) schools not identified for 

improvement. Letter to 3 school leaders Yes

iv.  Offer and provide supplemental services to identified low-income students.

Letter to Parents Offering 

SES Yes

v.  Develop a School Improvement Plan

Comments: School just received list for identified low-income students, however, the services 

have not begun.

B. No Child Left Behind HQT

Indicator Evidence Compliant

i.  Ensure that all elementary and secondary subject area teachers hired after the 

first day of the 2002-2003 school year are "highly qualified." No

ii.  Notify parents of their right to request information on the qualifications of their 

child's teacher.

Letter to Parents Dated 

Before Sept. 1 Yes

iii.  Parents must be notified if the child has been taught for four weeks by a 

teacher who is not considered "highly qualified."

Letter to Parents about Long-

Term Sub Yes

iv.  If the request is made, schools must inform parents whether the teacher has met 

the qualifications under NCLB to be considered "highly qualified."

Letter to Parents with 

Teacher Qualifications Yes

v.  Paraprofessionals meet the HQT requirements of NCLB.

Comments: Teachers that are not HQT-Khaleelah Anderson, Alisha Gadson, Delila Pinckney. 

All these teachers are on a plan.
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Charter School Annual Performance Review

Friendship PCS - Blow-Pierce Campus Compliance Review

V. SPECIAL EDUCATION

Variable 

#/Variable Specific Area Federal Requirements Evidence Compliant

i.  § 300.340-350 - 

Individualized 

Education Programs 

(IEPs)

Content of IEP
Required components 

included in IEP

No

Additional components for 

transition services for 

students age 16 and over

N/A

Transfer of rights at least 

one year prior to the age of 

majority

N/A

Provision of Services

Special education and 

related services are provided 

as indicated on IEPs

Copies of schedules for 

special education & 

related service providers

Yes

Comments:
Checked 5 student files. One student's file was missing MDT notes from previous 

school.  Student is new enrollee at current school.

ii.  §300.530-534 - 

Protection in 

Evaluation 

Procedures

Assessment in All Areas Related to the Suspected Disability

Students are assessed in all 

areas related to the 

suspected disability

Copies of evaluation 

reports

Yes

Assessment in Student's Native Language
Students are assessed in 

their native language

N/A

Reevaluations
Students are evaluated at 

least every three years
Copies of current evaluations

Yes

Comments:

iii.  §300.540-543 - 

Additional 

Procedures for 

Evaluating Children 

with Specific 

Learning Disabilities

Additional Team Members

Multidisciplinary team 

which evaluates students 

suspected of having a 

specific learning disability 

includes required persons

Copies of evaluation 

reports

Yes

Observations

Observation conducted in 

regular classroom by team 

member other than regular 

teacher
Observation report or 

results 

No

Written Report
Written report contains all 

required components

Statement of whether 

the child has a specific 

learning disability

Yes

Comments:
No observations listed for a student from previous school.  Student is new enrollee 

at current school.
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Charter School Annual Performance Review

Friendship PCS - Blow-Pierce Campus Compliance Review

V. SPECIAL EDUCATION (Continued)

iv.  §300.550-556 - 

Least Restrictive 

Environment (LRE)

All LRE areas

To the maximum extent 

appropriate students with 

disabilities participate with 

their non-disabled peers in 

academic and non-academic 

activities

Completed LRE forms

Yes

Comments:

v.  §300.300-208 - 

Free Appropriate 

Public Education

Staff Certification

Special education teachers 

and related services 

providers who work directly 

with students with 

disabilities are appropriately 

certified

Copies of staff 

certification

No

Provision of Services

Related services included on 

students' IEPs are provided 

as specified

Current IEPs

Yes

Extended School Year

Extended School Year 

eligibility is considered to 

ensure FAPE 

Copy of ESY Form 

included in IEP

Yes

Comments:

Compliance checked for 9 staff and related service providers.  3 teachers not 

licensed.  All non-compliant teachers have Professional Development Plans in 

place to acquire appropriate testing, licensure, or certification.

§300.340-350 - 

Individualized 

Education Programs 

(IEPs)

Meetings

IEPs are 

developed/reviewed/revised 

annually

Copies of current IEPs

Yes

Participants in Meetings

Required persons participate 

in meetings to 

develop/review/revise IEPs 

General ed teacher, SPED 

teacher, LEA, Parent, and 

Student (when appropriate)

Copies of current IEPs

Yes

Include additional 

participants for transition 

planning for students age 16 

and over.

N/A

Parent Participation

Parents are notified and 

invited to participate in IEP 

meeting

Parent signature on IEP

Yes

Additional procedures are 

implemented to ensure 

parent participation

No
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Charter School Annual Performance Review

Friendship PCS - Blow-Pierce Campus Compliance Review

Comments: In files reviewed, parents responded to letters in timely manner.   One student's file 

did not contain evidence that parents had received copy of their rights.
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Charter School Annual Performance Review

Friendship PCS - Blow-Pierce Campus Compliance Review

V. SPECIAL EDUCATION (Continued)

vi.  §300.560-576 - 

Confidentiality of 

Information

Record of Access

A record is maintained of all 

persons, except parents and 

authorized staff, who obtain 

access to students records.  

Record includes required 

components

Yes

Records of More Than One Child

Parents have the right to 

inspect and review only 

information relating to their 

child (or be informed only 

of that information)

Yes

Safeguards

Program maintains, for 

public inspection, a current 

list of the names and 

positions of all employees 

who may have access to 

personally identifiable 

information

Yes

Comments:
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Charter School Annual Performance Review

Friendship Collegiate Compliance Review

I. STUDENT INFORMATION

A. Student Enrollment, Attendance, and Discipline

Has the enrollment process been conducted in a manner that is fair and consistent with the law, 

the Charter Agreement, and the school’s announced procedures?

Indicator Evidence Compliant

i.  Enrollment procedures were publicly announced.  Invoice from Newspaper 

Organization and Ad Proof

Yes

ii.  Cutoff date for enrollment was announced in advance. Printed Newspaper Ad Yes

iii.  Lottery, if needed, was conducted fairly. Waiting List Yes

iv.  Waiting list is accurately maintained. Students are enrolled in order from 

list.

Waiting List Yes

Comments: The parents are notified that their child is on the waiting list.

B. Student daily attendance and changes in student enrollment are carefully documented.

Indicator Evidence Compliant

i.  Daily attendance reports are on file. Attendance Roster Yes

ii.  Student roster is regularly updated. Aug/Sept Rosters Yes

iii.  There is a functioning Student Support Team in place at the site level. An 

identified homeless liaison is required as part of the SST. SST member list with 

identified homeless liaison

Yes

Comments: Mr. Braxton, psychologist, is the homeless liaison person.

C. Student suspension and expulsion policies are fairly administered and due process procedures have been followed.  

Indicator Evidence Compliant

i.  Suspension and expulsion policies were disseminated to students, parents, 

& staff.

Signed Signature Page of 

Student Handbook on file.

Yes

ii.  The basis for suspensions and expulsion recommendations are clearly 

outlined.  (A) There is a recommendation step in the expulsion process.  (B) 

There is at least one distinct level of appeal (i.e. Principal, Hearing Officer, 

BOT, etc.).                                    
Discipline policy in student 

handbook.

Yes

iii.  There is evidence that due process procedures have been followed.

Parent Notification Letter

Yes

Comments:
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Charter School Annual Performance Review

Friendship Collegiate Compliance Review

I. STUDENT INFORMATION (Continued)

D. Student records are stored and managed within a secure environment.

Indicator Evidence Compliant

i.  Records are available to authorized personnel. Yes

ii.  Records are stored in locked area. Main Office Yes

iii.  Policies and procedures exist for safeguarding student privacy. Office Manager Handbook Yes

Comments:

E. Special Education and physically disabled students (section 504) are properly identified.

 Are required special education assessments being conducted? Are IEPs on file for every student receiving special education services?

Indicator Evidence Compliant

i.  Documentation of parent receipt of Special Education Procedural Manual 

for Parents exists.

Signed Parent Receipt of 

Manual Yes

ii.  Current IEPs are on file for students receiving special education services. Current IEP in Student File Yes

iii.  Special education assessments are completed within 120 days of referral. Referral Form Yes

iv.  nvoices are on file to show documentation of special education services.

Invoices for SPED 

Services Yes

Comments:

F. English Language Learners (ELLs) are properly identified, assessed and served.

Indicator Evidence Compliant

i.  School has clear program of instruction for ELLs.

Written Plan for Educating 

ELLs Yes

ii.  ELL students are properly identified. Home Language Survey Yes

iii.  Students identified as PHLOTE (Primary Home Language Other Than 

English) by the Home Language Survey, are administered the Kindergarten 

WIDA ACCESS Placement Test (K-WAPT) or the WIDA ACCESS 

Proficiency Test (W-APT). N/A

iv.  School has appropriate resources and supports available for ELLs. Supplemental Materials Yes

v.  Students are exited from language support programs when they have 

reached appropriate English proficiency levels. N/A

vi.  All NEP/LEP students are assessed at least annually and FEP students 

continue to be assessed for two years after being mainstreamed. N/A

vii.  School provides communication to homes in native languages that 

families can understand.

Translated Flyers, 

Application, Letters, etc. Yes

Comments:
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Charter School Annual Performance Review

Friendship Collegiate Compliance Review

I. STUDENT INFORMATION (Continued)

Indicator Evidence Compliant

i.  There is a school nurse or staff certified to administer medicine. Nurse on Staff Yes

ii.  Student health records exist and are up to date.

Checklist of Required 

Documents Yes

iii.  Teachers are made aware of student health conditions that may require 

emergency response. 

Parent permission to 

inform relevant staff of 

health conditions that may 

require an emergency 

response. Yes

iv.  Parents and students are notified of emergency response information 

(asthma and anaphylaxis).  

Emergency Posters 

Displayed in Building Yes

Comments:

H. Reporting Student Information 

Are reports on student progress available to students and/or parents in regular intervals?

Indicator Evidence Compliant

i.  Students and/or parents receive regular written reports of students 

performance.

Student Quarterly Report 

Cards Yes

Comments:

G. Student health records, such as proof of immunization, evidence of allergies, and documentation of health problems are kept accurately 

and securely.
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Charter School Annual Performance Review

Friendship Collegiate Compliance Review

II. STAFF INFORMATION

A. The school maintains adequate personnel records for staff.

Indicator Evidence Compliant

i.  Every employee has an employment agreement (contract) and a job 

description.

Employee Contract and 

Job Description Yes

B. Background checks have been conducted for all employees and volunteers who work over 10 hours per week.

Indicator Evidence Compliant

i.  Documentation of background checks for all new employees and volunteers 

is on file.

Each Employee and 

volunteer has a 

Background Check Yes

C. An employee handbook has been developed, distributed to personnel, and regularly updated.

Indicator Evidence Compliant

i.  An employee handbook is on file and available to all staff (Check key 

sections: sexual harassment, equal opportunity hiring, drug-free workplace, 

etc.)

All key sections are in 

place Yes

D. The school has a complaint resolution process for employees.

Indicator Evidence Compliant

i.  The complaint resolution process is on file and available to staff. Employee Handbook Yes

Comments: The following teachers are not HQ-Juliana Clay, Mckenzie Connors, Christina 

Giblin.  All teachers are on a dated plan.

E. Key personnel changes are promptly reported to the Charter Board.

Indicator Evidence Compliant

i.  Documentation exists to demonstrate that the school has reported key 

personnel changes to the Board. (this applies to administrative positions) N/A

Comments:
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Charter School Annual Performance Review

Friendship Collegiate Compliance Review

III. SITE INFORMATION

A. Required insurance certificates are on file at both the school and the Charter Board office, and are in force.

Indicator Evidence Compliant

i.  Insurance certificates meeting charter requirements are on file at the school 

and the Charter Board office. 

Current Insurance 

Certificate Yes

Comments:

B. The school maintains an accurate inventory of all school assets. 

Indicator Evidence Compliant

i.  Inventories are complete. (NOTE:  Must include item, description, location, 

source of funds..… )

View electronic copy of 

inventory Yes

ii.  Sources of funds are identified.

All Sources of Funds are 

Present Yes

iii.  Equipment and furnishings are properly labeled. (i.e. barcode or ID 

number) All Inventory are Labeled Yes

Comments:

C. There is a lease and an active certificate of occupancy on file.

Indicator Evidence Compliant

i.  Lease and certificate (s) of occupancy are available for review. C of O and Lease Yes

Comments:

D. The school maintains copies of all building inspections, all Fire Marshall inspections, and emergency drills.

Indicator Evidence Compliant

i.  There is a certificate showing DCFD inspections within the past year on file.

Certification from DCFD 

for Required Inspections Yes

ii.  There is an up to date school emergency response plan in place with a 

current School Emergency Response Team.

School Emergency 

Response Plan on file Yes

iii.  First emergency evacuation within the first 10 days of the beginning of the 

school year and monthly thereafter.

Fire Drill Held w/in First 

10 Days of School and 

monthly Yes

Comments:
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Charter School Annual Performance Review

Friendship Collegiate Compliance Review

III. SITE INFORMATION (Continued)

E. The school engages in safe food practices as required in the D.C. Food Code.

Indicator Evidence Compliant

i.  There is a BBL certificate on file from DCRA BBL Certificate Yes

ii.  Hand washing posters are displayed at sinks and all public and private 

lavatories that employees may use.

Hand washing Posters are 

Viewed throughout the 

Building Yes

iii.  There is a certified food handler/manager at the school site.

Identification and/or 

Certificate for Certified 

Food Handler Yes

Comments:
Monica Hemphill is the certified food manager.

F. The school's Board of Trustees is structured in compliance with the School Reform Act.

Indicator Evidence Compliant

i.  There is an odd number of Trustees, not exceeding 15.

Board of Trustee Roster 

w/Members Identified Yes

ii.  A majority are residents of the District of Columbia.

Board of Trustees Roster 

Lists Residential 

Addresses Yes

iii.  At least two Trustees are parents of a student attending the school.

Board of Trustee Roster 

w/Members Identified Yes

iv.  PCSB has been notified of all Board changes, with updated contact 

information. N/A

Comments:

G. The school is in compliance with the nonsectarian requirement of the School Reform Act.

Indicator Evidence Compliant

i.  There is no evidence of religious affiliation or instruction.

No indication of any 

religious affiliation Yes

Comments:
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Charter School Annual Performance Review

Friendship Collegiate Compliance Review

IV. NO CHILD LEFT BEHIND

A. No Child Left Behind Notification & Corrective Actions

Indicator Evidence Compliant

i.  The school's NCLB report card is posted in a location visible to the public. Bulletin Board Yes

ii.  Offer all students the option to transfer to another school that has not been 

identified for improvement

NCLB Letter To Parents 

Dated before Sept. 1 Yes

iii.  Request the option of transfer relationship with (3) schools not identified 

for improvement. No

iv.  Offer and provide supplemental services to identified low-income students.

Letter to Parents Offering 

SES Yes

v.  Develop a School Improvement Plan Yes

Comments:

Friendship Collegiate is in its planning year for restructuring, so they will not 

have a finalized plan until after its Program Development Review.  There are 

no schools available.

B. No Child Left Behind HQT

Indicator Evidence Compliant

i.  Ensure that all elementary and secondary subject area teachers hired after 

the first day of the 2002-2003 school year are "highly qualified." No

ii.  Notify parents of their right to request information on the qualifications of 

their child's teacher.

Letter to Parents Dated 

Before Sept. 1 Yes

iii.  Parents must be notified if the child has been taught for four weeks by a 

teacher who is not considered "highly qualified."

Letter to Parents about 

Long-Term Sub Yes

iv.  If the request is made, schools must inform parents whether the teacher has 

met the qualifications under NCLB to be considered "highly qualified."

Letter to Parents with 

Teacher Qualifications Yes

v.  Paraprofessionals meet the HQT requirements of NCLB. N/A

Comments:

 District of Columbia Public Charter School Board               Bennie Adams and Patricia Scott - Reviewers 7



Charter School Annual Performance Review

Friendship Collegiate Compliance Review

V. SPECIAL EDUCATION

Variable 

#/Variable Specific Area Federal Requirements Evidence Compliant

i.  § 300.340-350 - 

Individualized 

Education 

Programs (IEPs)

Content of IEP
Required components 

included in IEP

Yes

Additional components for 

transition services for 

students age 16 and over

Transition Plan

Yes

Transfer of rights at least 

one year prior to the age of 

majority

N/A

Provision of Services

Special education and 

related services are 

provided as indicated on 

IEPs

Copies of schedules for 

special education & 

related service 

providers

Yes

Comments: Reviewed 5 student files and all were compliant.  

ii.  §300.530-534 - 

Protection in 

Evaluation 

Procedures

Assessment in All Areas Related to the Suspected Disability

Students are assessed in all 

areas related to the 

suspected disability

Copies of evaluation 

reports

Yes

Assessment in Student's Native Language
Students are assessed in 

their native language

N/A

Reevaluations
Students are evaluated at 

least every three years

Copies of current 

evaluations

Yes

Comments:

iii.  §300.540-543 - 

Additional 

Procedures for 

Evaluating Children 

with Specific 

Learning 

Disabilities

Additional Team Members

Multidisciplinary team 

which evaluates students 

suspected of having a 

specific learning disability 

includes required persons

MDT notes

Yes

Observations

Observation conducted in 

regular classroom by team 

member other than regular 

teacher Observation report or results 

Yes

Written Report
Written report contains all 

required components

Statement of whether 

the child has a specific 

learning disability

Yes

Comments:
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Charter School Annual Performance Review

Friendship Collegiate Compliance Review

V. SPECIAL EDUCATION (Continued)

iv.  §300.550-556 - 

Least Restrictive 

Environment (LRE)

All LRE areas

To the maximum extent 

appropriate students with 

disabilities participate with 

their non-disabled peers in 

academic and non-

academic activities

Completed LRE forms

Yes

Comments:

v.  §300.300-208 - 

Free Appropriate 

Public Education

Staff Certification

Special education teachers 

and related services 

providers who work 

directly with students with 

disabilities are 

appropriately certified

Copies of staff 

certification

No

Provision of Services

Related services included 

on students' IEPs are 

provided as specified

Current IEPs

Yes

Extended School Year

Extended School Year 

eligibility is considered to 

ensure FAPE 

Copy of ESY Form 

included in IEP

Yes

Comments:

Checked certification/licensing of 8 SPED teachers.   1 teacher current has 

D.C. SPED license.  Seven SPED teachers have Professional Development 

Plans in place with target dates for obtaining licensing.  Related Service 

Providers all appropriately licensed or certified.   There is a Clinical Fellow (E. 

Young) working under the license of the School Psychologist (Dr. Millett).

§300.340-350 - 

Individualized 

Education 

Programs (IEPs)

Meetings

IEPs are 

developed/reviewed/revise

d annually

Copies of current IEPs

Yes

Participants in Meetings

Required persons 

participate in meetings to 

develop/review/revise IEPs 

General ed teacher, SPED 

teacher, LEA, Parent, and 

Student (when appropriate)

Copies of current IEPs

Yes

Include additional 

participants for transition 

planning for students age 

16 and over.

Yes

Parent Participation

Parents are notified and 

invited to participate in 

IEP meeting

Parent signature on IEP

Yes

Additional procedures are 

implemented to ensure 

parent participation

Yes
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Charter School Annual Performance Review

Friendship Collegiate Compliance Review

Comments:

Students have individual portfolios that include interest surveys.  The 

information from interest surveys are used to guide transition planning.   

Students are called to the office to meet individually with Transitions 

Coordinator prior to IEP meeting.     Parent Prior Contact letters are in all files.
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Charter School Annual Performance Review

Friendship Collegiate Compliance Review

V. SPECIAL EDUCATION (Continued)

vi.  §300.560-576 - 

Confidentiality of 

Information

Record of Access

A record is maintained of 

all persons, except parents 

and authorized staff, who 

obtain access to students 

records.  Record includes 

required components

Copies of record of 

access

Yes

Records of More Than One Child

Parents have the right to 

inspect and review only 

information relating to 

their child (or be informed 

only of that information)

Policies and/or 

procedures

Yes

Safeguards

Program maintains, for 

public inspection, a current 

list of the names and 

positions of all employees 

who may have access to 

personally identifiable 

information

Posted copy of list

Yes

Comments:
Only Sp. Ed.  Coordinator has key to file cabinets storing student records.
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Charter School Annual Performance Review

Friendship Southeast Academy PCS Compliance Review

I. STUDENT INFORMATION

A. Student Enrollment, Attendance, and Discipline

Has the enrollment process been conducted in a manner that is fair and consistent with the law, 

the Charter Agreement, and the school’s announced procedures?

Indicator Evidence Compliant

i.  Enrollment procedures were publicly announced.  Invoice from Newspaper 

Organization and Ad Proof

Yes

ii.  Cutoff date for enrollment was announced in advance. Printed Newspaper Ad Yes

iii.  Lottery, if needed, was conducted fairly. N/A

iv.  Waiting list is accurately maintained. Students are enrolled in order from list. Waiting List Yes

Comments:

B. Student daily attendance and changes in student enrollment are carefully documented.

Indicator Evidence Compliant

i.  Daily attendance reports are on file. Attendance Roster Yes

ii.  Student roster is regularly updated. Aug/Sept/Oct Rosters Yes

iii.  There is a functioning Student Support Team in place at the site level. An 

identified homeless liaison is required as part of the SST. SST member list with 

identified homeless liaison

Yes

Comments:

C. Student suspension and expulsion policies are fairly administered and due process procedures have been followed.  

Indicator Evidence Compliant

i.  Suspension and expulsion policies were disseminated to students, parents, & 

staff.

Signed Signature Page of 

Student Handbook on file.

Yes

ii.  The basis for suspensions and expulsion recommendations are clearly outlined.  

(A) There is a recommendation step in the expulsion process.  (B) There is at least 

one distinct level of appeal (i.e. Principal, Hearing Officer, BOT, etc.).                                    
Discipline policy in student 

handbook.

Yes

iii.  There is evidence that due process procedures have been followed. Invoices from hearing 

officer.

Yes

Comments:
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Charter School Annual Performance Review

Friendship Southeast Academy PCS Compliance Review

I. STUDENT INFORMATION (Continued)

D. Student records are stored and managed within a secure environment.

Indicator Evidence Compliant

i.  Records are available to authorized personnel. Student Sign-In/Out Log Yes

ii.  Records are stored in locked area. Locked File Cabinet Yes

iii.  Policies and procedures exist for safeguarding student privacy. Staff Handbook Yes

Comments:

E. Special Education and physically disabled students (section 504) are properly identified.

 Are required special education assessments being conducted? Are IEPs on file for every student receiving special education services?

Indicator Evidence Compliant

i.  Documentation of parent receipt of Special Education Procedural Manual for 

Parents exists.

Signed Parent Receipt of 

Manual Yes

ii.  Current IEPs are on file for students receiving special education services. Current IEP in Student File Yes

iii.  Special education assessments are completed within 120 days of referral. Referral Form Yes

iv.  nvoices are on file to show documentation of special education services. Invoices for SPED Services Yes

Comments:

F. English Language Learners (ELLs) are properly identified, assessed and served.

Indicator Evidence Compliant

i.  School has clear program of instruction for ELLs. N/A

ii.  ELL students are properly identified. N/A

iii.  Students identified as PHLOTE (Primary Home Language Other Than 

English) by the Home Language Survey, are administered the Kindergarten WIDA 

ACCESS Placement Test (K-WAPT) or the WIDA ACCESS Proficiency Test (W-

APT). N/A

iv.  School has appropriate resources and supports available for ELLs. Yes

v.  Students are exited from language support programs when they have reached 

appropriate English proficiency levels. N/A

vi.  All NEP/LEP students are assessed at least annually and FEP students 

continue to be assessed for two years after being mainstreamed. N/A

vii.  School provides communication to homes in native languages that families 

can understand. N/A

Comments:
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Charter School Annual Performance Review

Friendship Southeast Academy PCS Compliance Review

I. STUDENT INFORMATION (Continued)

Indicator Evidence Compliant

i.  There is a school nurse or staff certified to administer medicine. Nurse on Staff

ii.  Student health records exist and are up to date.

Checklist of Required 

Documents Yes

iii.  Teachers are made aware of student health conditions that may require 

emergency response. 

Teacher Notification Sign-

Off Sheet Yes

iv.  Parents and students are notified of emergency response information (asthma 

and anaphylaxis).  

Emergency Posters 

Displayed in Building Yes

Comments:

H. Reporting Student Information 

Are reports on student progress available to students and/or parents in regular intervals?

Indicator Evidence Compliant

i.  Students and/or parents receive regular written reports of students performance.

Student Quarterly Report 

Cards Yes

Comments:

G. Student health records, such as proof of immunization, evidence of allergies, and documentation of health problems are kept accurately and 

securely.
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Charter School Annual Performance Review

Friendship Southeast Academy PCS Compliance Review

II. STAFF INFORMATION

A. The school maintains adequate personnel records for staff.

Indicator Evidence Compliant

i.  Every employee has an employment agreement (contract) and a job description.

Employee Contract and Job 

Description Yes

B. Background checks have been conducted for all employees and volunteers who work over 10 hours per week.

Indicator Evidence Compliant

i.  Documentation of background checks for all new employees and volunteers is 

on file.

Each Employee and 

volunteer has a Background 

Check Yes

C. An employee handbook has been developed, distributed to personnel, and regularly updated.

Indicator Evidence Compliant

i.  An employee handbook is on file and available to all staff (Check key sections: 

sexual harassment, equal opportunity hiring, drug-free workplace, etc.) All key sections are in place Yes

D. The school has a complaint resolution process for employees.

Indicator Evidence Compliant

i.  The complaint resolution process is on file and available to staff. Employee Handbook Yes

Comments:

E. Key personnel changes are promptly reported to the Charter Board.

Indicator Evidence Compliant

i.  Documentation exists to demonstrate that the school has reported key personnel 

changes to the Board. (this applies to administrative positions) N/A

Comments:
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Charter School Annual Performance Review

Friendship Southeast Academy PCS Compliance Review

III. SITE INFORMATION

A. Required insurance certificates are on file at both the school and the Charter Board office, and are in force.

Indicator Evidence Compliant

i.  Insurance certificates meeting charter requirements are on file at the school and 

the Charter Board office. 

Current Insurance 

Certificate Yes

Comments:

B. The school maintains an accurate inventory of all school assets. 

Indicator Evidence Compliant

i.  Inventories are complete. (NOTE:  Must include item, description, location, 

source of funds..… )

View electronic copy of 

inventory Yes

ii.  Sources of funds are identified.

All Sources of Funds are 

Present Yes

iii.  Equipment and furnishings are properly labeled. (i.e. barcode or ID number) All Inventory are Labeled Yes

Comments:

C. There is a lease and an active certificate of occupancy on file.

Indicator Evidence Compliant

i.  Lease and certificate (s) of occupancy are available for review. C of O and Lease Yes

Comments:

D. The school maintains copies of all building inspections, all Fire Marshall inspections, and emergency drills.

Indicator Evidence Compliant

i.  There is a certificate showing DCFD inspections within the past year on file.

Certification from DCFD 

for Required Inspections Yes

ii.  There is an up to date school emergency response plan in place with a current 

School Emergency Response Team.

School Emergency 

Response Plan on file Yes

iii.  First emergency evacuation within the first 10 days of the beginning of the 

school year and monthly thereafter.

School Emergency 

Response Plan on file Yes

Comments:
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Charter School Annual Performance Review

Friendship Southeast Academy PCS Compliance Review

III. SITE INFORMATION (continued)

E. The school engages in safe food practices as required in the D.C. Food Code.

Indicator Evidence Compliant

i.  There is a BBL certificate on file from DCRA BBL Certificate Yes

ii.  Hand washing posters are displayed at sinks and all public and private 

lavatories that employees may use.

Hand washing Posters are 

Viewed throughout the 

Building Yes

iii.  There is a certified food handler/manager at the school site.

Identification and/or 

Certificate for Certified 

Food Handler Yes

Comments:

F. The school's Board of Trustees is structured in compliance with the School Reform Act.

Indicator Evidence Compliant

i.  There is an odd number of Trustees, not exceeding 15.

Board of Trustee Roster 

w/Members Identified Yes

ii.  A majority are residents of the District of Columbia.

Board of Trustees Roster 

Lists Residential Addresses Yes

iii.  At least two Trustees are parents of a student attending the school.

Board of Trustee Roster 

w/Members Identified Yes

iv.  PCSB has been notified of all Board changes, with updated contact 

information. N/A

Comments:

G. The school is in compliance with the nonsectarian requirement of the School Reform Act.

Indicator Evidence Compliant

i.  There is no evidence of religious affiliation or instruction.

No indication of any 

religious affiliation Yes

Comments:

 District of Columbia Public Charter School Board                     Elaine Gordon - Reviewer 6



Charter School Annual Performance Review

Friendship Southeast Academy PCS Compliance Review

IV. NO CHILD LEFT BEHIND

A. No Child Left Behind Notification & Corrective Actions

Indicator Evidence Compliant

i.  The school's NCLB report card is posted in a location visible to the public. Main Office Yes

ii.  Offer all students the option to transfer to another school that has not been 

identified for improvement

NCLB Letter To Parents 

Dated before Sept. 1 Yes

iii.  Request the option of transfer relationship with (3) schools not identified for 

improvement. Letter to 3 school leaders Yes

iv.  Offer and provide supplemental services to identified low-income students.

Letter to Parents Offering 

SES Yes

v.  Develop a School Improvement Plan SIP Document Yes

Comments:

B. No Child Left Behind HQT

Indicator Evidence Compliant

i.  Ensure that all elementary and secondary subject area teachers hired after the 

first day of the 2002-2003 school year are "highly qualified." No

ii.  Notify parents of their right to request information on the qualifications of their 

child's teacher.

Letter to Parents Dated 

Before Sept. 1 Yes

iii.  Parents must be notified if the child has been taught for four weeks by a 

teacher who is not considered "highly qualified."

Letter to Parents about Long-

Term Sub Yes

iv.  If the request is made, schools must inform parents whether the teacher has met 

the qualifications under NCLB to be considered "highly qualified."

Letter to Parents with 

Teacher Qualifications Yes

v.  Paraprofessionals meet the HQT requirements of NCLB. No

Comments:
B.i Schedule on file for scheduled praxis exams
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Charter School Annual Performance Review

Friendship Southeast Academy PCS Compliance Review

V. SPECIAL EDUCATION

Variable 

#/Variable Specific Area Federal Requirements Evidence Compliant

i.  § 300.340-350 - 

Individualized 

Education Programs 

(IEPs)

Content of IEP
Required components 

included in IEP
Copies of IEP

Yes

Additional components for 

transition services for 

students age 16 and over

N/A

Provision of Services

Special education and 

related services are provided 

as indicated on IEPs

Yes

Comments:

ii.  §300.530-534 - 

Protection in 

Evaluation 

Procedures

Assessment in All Areas Related to the Suspected Disability

Students are assessed in all 

areas related to the 

suspected disability

Copies of evaluation 

reports

Yes

Assessment in Student's Native Language
Students are assessed in 

their native language

Copies of native 

language survey

N/A

Reevaluations

Students are evaluated at 

least every three years, 

unless parent and LEA 

agree a reevaluation is 

unnecessary.

Notice to parents of 

intent to reevaluate

Yes

Comments:

iii.  §300.540-543 - 

Additional 

Procedures for 

Evaluating Children 

with Specific 

Learning Disabilities

Additional Team Members

Multidisciplinary team 

which evaluates students 

suspected of having a 

specific learning disability 

includes required persons

Signed copy of 

Multidisciplinary team 

report

Yes

Observations

Observation conducted in 

regular classroom by team 

member other than regular 

teacher

Observation results: 

observation report or 

results included in 

written report

Yes

Written Report
Written report contains all 

required components
Copy of written report

Yes

Comments:
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Charter School Annual Performance Review

Friendship Southeast Academy PCS Compliance Review

V. SPECIAL EDUCATION (Continued)

iv.  §300.550-556 - 

Least Restrictive 

Environment (LRE)

All LRE areas

To the maximum extent 

appropriate students with 

disabilities participate with 

their non-disabled peers in 

academic and non-academic 

activities

Completed LRE forms: 

written assurance by 

principal

Yes

v.  §300.300-208 - 

Free Appropriate 

Public Education

Staff Certification

Special education teachers 

and related services 

providers who work directly 

with students with 

disabilities are appropriately 

certified

Copies of staff 

certification

No

Provision of Services

Related services included on 

students' IEPs and provided 

as specified

copies of current 

evaluations, current 

IEPs, and 

students'/related services 

providers' schedules

Yes

Extended School Year

Extended School Year 

eligibility are considered to 

ensure FAPE 

(regression/recoupment)

Copies of current IEPs

Yes

Comments:
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Charter School Annual Performance Review

Friendship Southeast Academy PCS Compliance Review

V. SPECIAL EDUCATION (Continued)

§300.340-350 - 

Individualized 

Education Programs 

(IEPs)

Meetings

IEPs are 

developed/reviewed/revised 

annually

Copies of current IEPs

Yes

Participants in Meetings

Required persons participate 

in meetings to 

develop/review/revise IEPs

Copies of current IEPs

Yes

Include additional 

participants for transition 

planning for students age 16 

and over.

Copies of signed 

IEPs/notices to 

representatives of other 

agencies/evidence that 

student was invited.

N/A

Parent Participation

Parents are notified and 

invited to participate in IEP 

meeting

Parent signature on 

IEP/Copies of notices 

sent to parents

Yes

Additional procedures are 

implemented to ensure 

parent participation

Logs of attempts to 

involve parents

Yes

vi.  §300.560-576 - 

Confidentiality of 

Information

Record of Access

A record is maintained of all 

persons, except parents and 

authorized staff, who obtain 

access to students records.  

Record includes required 

components

Copies of record of 

access

Yes

Records of More Than One Child

Parents have the right to 

inspect and review only 

information relating to their 

child (or be informed only 

of that information)

Policies/procedures; 

written assurance by 

principal

Yes

Safeguards

Program maintains, for 

public inspection, a current 

list of the names and 

positions of all employees 

who may have access to 

personally identifiable 

information

Posted copy of 

safeguards list

Yes
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Appendix T 



Friendship PCS 

Special Education Laws 

Charter Schools are required to comply with Subchapter B of the Individuals with Disabilities Education 

Act[1] and Section 504 of the Rehabilitation Act of 1973.[2] In 2012, PCSB conducted a desktop audit of 

six special education indicators to assess Friendship PCS’ compliance with these laws and the educational 

progress of its special education students.[3]   

 

Academic Performance of Friendship PCS Special Education Students 

Federal special education laws are in place, among other reasons, to ensure that schools adequately assist 

students with disabilities in making academic progress. As part of the special education desktop audit, 

PCSB reviews how schools’ students with disabilities performed on the DC-CAS. 

 

Blow-Pierce 

There has been a decline in reading performance to below the state average for students with 

disabilities from 2010 through 2012, as well as a persistent gap between students with disabilities 

and total school performance.  

 

Chamberlain 

The scores of students with disabilities on the Chamberlain campus are consistently low average 

in reading, with scores lower than the state average from 2010 through 2012. In addition, there is 

a large gap between general and special education students in both reading and math over a four-

year period.  

 

Collegiate 

The percentage of students with disabilities scoring proficient or advanced at the Collegiate 

campus were lower than the state average in both 2010 and 2012, in addition to a very large 

achievement gap between general and special education and achievement in both reading and 

math over a four-year period. 

 

SE 

The scores of students with disabilities on the SE campus are consistently low average in reading, 

while students with disabilities are scoring above the state average in math. 

 

Tech Prep 

Students with disabilities demonstrate extremely low scores in both reading and math proficiency, 

well below the state average. In addition, there is a wide gap between the performance of these 

students when compared to the rest of the school. 

 

Woodridge 

Students with disabilities demonstrate extremely low scores in both reading and math proficiency, 

well below the state average. In addition, there is a significant and persistent gap between the 

performance of these students when compared to the rest of the school population. 

      

                                                            
[1]

 20 USC §1413(a)(5). 
[2]

 20 USC §794. 
[3]

 See Friendship PCS – Online Desktop Audit, attached to this document as Appendix __. 



Compliance Review of Friendship PCS by the District of Columbia Office of the State Superintendent of 

Education 

As part of the desktop audit, PCSB examines special education compliance and monitoring 

documentation prepared by the District of Columbia Office of the State Superintendent of Education 

(“OSSE”).  OSSE reports provide a comprehensive overview of the entire LEA versus campus-specific 

information.  On OSSE’s Performance Determination report from 2010, Friendship PCS was 80% 

compliant with its special education requirements, with OSSE noting that the school “Needs Assistance” 

in fulfilling all applicable federal and local special education regulations.[5]  OSSE noted in this report that 

the LEA did not meet District of Columbia FFY 2010 AYP targets for the disability subgroup, and was 

found to be not in compliance with APR Indicators 11 and 13.  Two years later, in 2012, OSSE found 

Community Academy PCS not to be adequately fulfilling secondary transition requirements.[6  
 
Charter Application  

An additional part of the desktop audit includes determining whether the school has implemented key 

elements of its mission for SWDs by reviewing the Charter application and any amendments.  PCSB 

discovered during this review what appears to be discriminatory language and needs revision to include 

serving all students with disabilities with a full continuum of services.1     

 

 

                                                            
[5]

 See 2010 OSSE report, attached to this document as Appendix __. OSSE uses the same 

determination levels as the United States Department of Education: (1) meets requirements; (2) 

needs assistance; (3) needs intervention; or (4) needs substantial intervention. 
[6]

 OSSE Quarterly Finding Report (June 29, 2012). 
1
 Friendship Charter Amendment Education Plan for PreK and 6-8. “If the student is severely 

disabled s/he will be referred to DC Public Schools and/or provided recommendations for 

schools that can meet the needs of a severely disabled child at this age level (possibly Eagle 

Academy). 
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DC Public Charter School Board 
Phase I – Database Review by PCSB Special Education Monitor 

 

  
DESK AUDIT: Database Review 

School: Friendship Blow-Pierce Date: October 15, 2012 

Leader: Rictor Craig Special Education Manager: James Waller 

Current Total School Population: 641 Current Number of Students with Disabilities: 77 Section 504 Plans: 

Supporting Law 
Per District of Columbia School Reform Act (Chapter 18. DC Code 38-1800.01) 
38-1802.04 (a) A public charter school shall comply with all of the terms and provisions of its charter. 
               (11) “A public charter school shall submit an annual report” that includes 
                    (ii) “Student performance on any districtwide assessments.” 
                    (vi) “Official student enrollment.” 
                    (vii) “Average daily attendance.” 
38-1802.2  (B) “The methods that will be used, including classroom technology, to provide students with the knowledge, proficiency, and skills needed: 
                     (ii) To perform competitively on any districtwide assessments.” 
                 (10) “A description of the student enrollment, admission, suspension, expulsion, and other disciplinary policies and procedures of the proposed school, and the 
criteria for  
                        making decisions in such areas.” 
                 (11)” A description of the procedures the proposed school plans to follow…to comply with…all applicable civil rights statutes and regulations of the Federal 
government  
                        and the District of Columbia.” (includes ADA and handicapped accessibility) 
 
Per PCSB’s Charter School Renewal Application 
Legal Requirements for Charter Renewal: Renewal application includes: “A report on the progress of the public charter school in achieving the goals, student academic 
expectations, and other terms of the approved charter…” 
Criterion 1: Mission and Vision Statement- “If your school’s vision and mission statement has changed since your charter was granted, in no more than three pages, provide an 
updated mission and vision statement applicable to the school’s next charter term. Provide a narrative description of how this mission and vision                                                          
statement serves the students in your school including examples reflecting this service….” 
Criterion 2: Academic Performance – “…summarize the school’s academic performance over the current fifteen year charter term,” including “percentage of students achieving     
proficient and advanced performance on the SAT-9 and DCCAS exams (include past and current AYP determinations; post-secondary readiness as demonstrated by graduation 
rates, PSAT/SAT scores, college acceptance rates, AP exams scores, etc.;: and “student attendance and re-enrollment rates…” 
“Reviewers will look for evidence of….Examples of school performance and reasons for those performance outcomes…” 
 
Special Education Monitoring and Compliance Manual (IDEA Part B),  OSSE, 2011 
“The IDEA Part B regulations at 34 CFR §300.600 require that the SEA monitor the implementation of DEA Part B, make annual determinations about the performance of 
each LEA, enforce compliance with IDEA Part B, and report annually on the performance of the SEA and each LEA. The primary focus of the SEA’s monitoring activities 
must be on improving educational results and functional outcomes for all children with disabilities and ensuring that LEAs meet the program requirements of IDEA Part B. In 
exercising its monitoring responsibilities, the SEA must ensure that when it identifies noncompliance with the requirements of IDEA Part B by LEAs, the noncompliance is 
corrected as soon as possible, and in no case later than one year after the SEA’s identification of the noncompliance.” 
 
“The IDEA Part B regulations at 34 CFR §§300.600(c) and 300.603 require the SEA to make “determinations” annually about the performance of each LEA based on 
information provided in the SPP/APR, information obtained through monitoring visits, and any other public information made available.” 
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  Performance 

Standards 

 
Supporting Data, Evidence 

and Information 

 
In 

Place 

 
In 

Process 

Not 
in 

Place 

Does 
Not 

Exist 

 
Comments & Documents 

1. School has made 
demonstrable 
improvements in the 
academic performance 
of students with 
disabilities (SWDs) 

% of subgroup of SWDs 
achieving proficient or 
advanced on SAT-9 and 
DCCAS exams for the 
operation years listed: 

YR: 
5  

   x 2002 
OSSE data only goes back to 2003 

10     x  

13  x    2010 Subgroup is 52 (counted in AYP determination) 
Reading:  23.08% P and A         State- Elem: 16.29% P and A; Sec: 14.58% P and A 
Math:       32.69% P and A         State- Elem: 18.83% P and A; Sec: 16.4% P and A 

14 x    2011 Subgroup is 60 (counted in AYP determination) 
Reading:  8.33% P and A         State- Elem: 17.61% P and A; Sec: 14.58% P and A 
Math:       18.33% P and A       State-Elem: 19.80% P and A; Sec: 17.69% P and A 

15 x    2012 Subgroup is 60 (counted in AYP determination) 
Reading:  8% P and A             State-22% P and A 
Math:       22% P and A           State-25% P and A        

Achievement gap by 
percentage between 
SWDs and whole school 
population on SAT-9 
and DCCAS exams for 
the operation years 
listed: 

5     x  

10     x  

13  x    2010 
Reading:  26.92% gap                     
Math:       24.81% gap                     

14 x    2011 
Reading:  28.83% gap                     
Math:       25.04% gap                     

15 x    2012 
Reading:  25% gap                     
Math:       30% gap                     

(High Schools Only): 
Post-secondary readiness 
as demonstrated by 
PSAT/SAT scores for 
the operation years 
listed: 

      

Data from all PCSB generated 
school performance profile and 
composite reports/reviews 

x    Program Development Review Report 1/2/11 
“Everything starts with literacy.” 
Understanding by Design model a curriculum framework 
Targeted interventions and small group support 
Data driven/monthly meetings-Power School and Performance Series Systems 
Inclusion for SWDs and some resource support 
Psychologist and Social Worker on staff 
 
2.2 strategies in place to address variant student needs   proficient 
2.4 strategies in place to ensure meeting of IEP goals     proficient 
     instructional strategies in place                                  proficient 
     resources in place                                                      proficient 
     related services and accommodations in place           proficient 
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3.2 collects and analyzes data                                          exemplary 
3.4 accurate and timely identification/evaluation            exemplary 
 
FFY 2010 IDEA Part B LEA Performance Indicators 
Final Percentage Rating     80% 
Determination Level          Needs Assistance 

2. School has 
implemented key 
elements in its mission 
for SWDs as well as 
the whole school, and 
has implemented key 
elements of the charter 
application and 
agreement as they 
apply to SWDs 

Charter application and 
agreement, and any 
amendments 

x    The Edison-Friendship Charter School will provide special education services as 
required under 20 USC 1411. Anticipates same number of SWDs as DCPS. All students 
will have Quarterly Learning Contracts – IEP goals incorporated for SWDs. School will 
evaluate children who appear to need special education services and develop IEPs. 

3. The school is 
currently compliant 
with OSSE, IEP, and 
CAP reporting 
requirements. 

List of students counted & 
not counted in SEDS per 
2013 child count deadline and 
including student eligibility 
determination, placement and 
related services  

x    OSSE 2010 monitoring 
All data are valid and submitted timely 
 
’11-’12 PCSB Enrollment Data – 77 SWDs  
Level 1: 20 
Level 2: 34 
Level 3: 15 
Level 4: 8 
77 / 641 – 12% 

4. The school provides 
data to the District on 
the 20 indicators in the 
OSSE State 
Monitoring & 
Compliance of Part B  
 
 
 
 
 
 
 
 
 
 
 
 
 

OSSE documentation relevant 
to the charter school and  
the State Part B Compliance 
Monitoring 

     

Part I-FAPE in the LRE      

Indicator A: The LEA 
educates students in the least 
restrictive environment. (5) 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
7. Placement of less than 26% of population in separate settings   Points 1 of 4 (for 
LEA) 

Indicator B: The LEA ensures 
IEPs are appropriately 
developed and implemented. 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
In compliance 

Indicator C: The LEA 
completes evaluations within 
the State-established timeline. 
(11) 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
1. Indicator 11 Not in compliance 

Indicator D: The LEA ensures 
that students referred by Part 
C have an IEP implemented 
by their 3rd birthday. (6) 

   x n/a per FFY 2010 IDEA Part B LEA Performance Indicators 
 

Indicator E: the LEA uses    x n/a  
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appropriate steps to 
successfully transition 
students from high school to 
postsecondary settings. (13) 

Indicator F: The LEA utilizes 
appropriate discipline 
processes and procedures. ((4) 

X 
 
 
x 

  x  
No information 
 
FFY 2010 IDEA Part B LEA Performance Indicators 
Compliant 

Indicator G: The LEA does 
not have a disproportionate 
representation of students in 
special education or specific 
disability categories. (9, 10) 

 

Indicator H: The LEA 
provides instructional 
materials to blind persons or 
other persons with 
print disabilities in a timely 
manner. 

   x  

Part II-Dispute Resolution      

Indicator A: The LEA timely 
implements due process 
complaint requirements. (17)   

   X No information 
One untimely HOD for LEA 

Indicator B: The LEA timely 
responds to State complaint 
requests and decisions. (16) 

   X No information 

Indicator C: The LEA 
voluntarily engages in 
mediation when requested by 
parents/guardians. (19) 

   X No information 

4. The school provides 
data to the District on 
the 20 indicators in the 
OSSE State 
Monitoring & 
Compliance of Part B  
(continued) 

Part III-Data      

Indicator A: A. The LEA 
submits timely, valid and 
reliable data. (20) 

X    FFY 2010 IDEA Part B LEA Performance Indicators 
2. Compliant 

Indicator B: The LEA uses 
data to inform decision-
making. (20) 

x    Program Development Review Report 1/2/11 
3.2 collects and analyzes data                                          exemplary 
 

Part IV – Fiscal      

Indicator A: The LEA 
expends IDEA Part B funds 
in accordance with Federal 
laws, state laws and approved 
budget and spending plans.  

X    FFY 2010 IDEA Part B LEA Performance Indicators 
4. Compliant     

Indicator B: The LEA uses 
IDEA Part B funds only to 

   x Not available 
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pay the excess costs of 
providing special education 
and related services to 
children with disabilities. 
 

Indicator C: C. The LEA 
meets its maintenance of 
effort requirement 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
4. Non Compliant     

Indicator D: The LEA 
properly calculates and 
expends CEIS funds. 

   x Not available 

Indicator E: the LEA does not 
comingle IDEA Part B funds 
with other funds. 

   x Not available 

5. The school has 
complied with 
reporting requirements 
for students with 
Section 504 Plans 

TBD    x  

6. School ensures 
facility is accessible to 
disabled students  

Assurances that facility aligns 
with ADA requirements  

     

 
Recommendation for non renewal        No 
Recommendation for Quality Assurance Review      Yes 
     Decline in reading performance to below State averages during 10/11 and 11/12 
     Persistent gap between SWD and total school performance 
     School enrolls 25 Level 3 and 4 SWDs, but provides mostly inclusion per PCSB 1/11 report 
     Non compliance with maintenance of effort requirement 
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DC Public Charter School Board 
Phase I – Database Review by PCSB Special Education Monitor 

 

  
DESK AUDIT: Database Review 

School: Friendship PCS - Chamberlain Date: October 30, 2012 

Leader: Mya Baker Special Education Manager: James Waller 

Current Total School Population: 765 Current Number of Students with Disabilities: 70 Section 504 Plans: 

Supporting Law 
Per District of Columbia School Reform Act (Chapter 18. DC Code 38-1800.01) 
38-1802.04 (a) A public charter school shall comply with all of the terms and provisions of its charter. 
               (11) “A public charter school shall submit an annual report” that includes 
                    (ii) “Student performance on any districtwide assessments.” 
                    (vi) “Official student enrollment.” 
                    (vii) “Average daily attendance.” 
38-1802.2  (B) “The methods that will be used, including classroom technology, to provide students with the knowledge, proficiency, and skills needed: 
                     (ii) To perform competitively on any districtwide assessments.” 
                 (10) “A description of the student enrollment, admission, suspension, expulsion, and other disciplinary policies and procedures of the proposed school, and the     
criteria for making decisions in such areas.” 
                 (11)” A description of the procedures the proposed school plans to follow…to comply with…all applicable civil rights statutes and regulations of the Federal 
government and the District of Columbia.” (includes ADA and handicapped accessibility) 
 
Per PCSB’s Charter School Renewal Application 
Legal Requirements for Charter Renewal: Renewal application includes: “A report on the progress of the public charter school in achieving the goals, student academic 
expectations, and other terms of the approved charter…” 
Criterion 1: Mission and Vision Statement- “If your school’s vision and mission statement has changed since your charter was granted, in no more than three pages, provide an 
updated mission and vision statement applicable to the school’s next charter term. Provide a narrative description of how this mission and vision                                                          
statement serves the students in your school including examples reflecting this service….” 
Criterion 2: Academic Performance – “…summarize the school’s academic performance over the current fifteen year charter term,” including “percentage of students achieving 
proficient and advanced performance on the SAT-9 and DCCAS exams (include past and current AYP determinations; post-secondary readiness as demonstrated by graduation 
rates, PSAT/SAT scores, college acceptance rates, AP exams scores, etc.;: and “student attendance and re-enrollment rates…” 
“Reviewers will look for evidence of….Examples of school performance and reasons for those performance outcomes…” 
 
Special Education Monitoring and Compliance Manual (IDEA Part B),  OSSE, 2011 
“The IDEA Part B regulations at 34 CFR §300.600 require that the SEA monitor the implementation of DEA Part B, make annual determinations about the performance of 
each LEA, enforce compliance with IDEA Part B, and report annually on the performance of the SEA and each LEA. The primary focus of the SEA’s monitoring activities 
must be on improving educational results and functional outcomes for all children with disabilities and ensuring that LEAs meet the program requirements of IDEA Part B. In 
exercising its monitoring responsibilities, the SEA must ensure that when it identifies noncompliance with the requirements of IDEA Part B by LEAs, the noncompliance is 
corrected as soon as possible, and in no case later than one year after the SEA’s identification of the noncompliance.” 
 
“The IDEA Part B regulations at 34 CFR §§300.600(c) and 300.603 require the SEA to make “determinations” annually about the performance of each LEA based on 
information provided in the SPP/APR, information obtained through monitoring visits, and any other public information made available.” 
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  Performance 

Standards 

 
Supporting Data, Evidence 

and Information 

 
In 

Place 

 
In 

Process 

Not 
in 

Place 

Does 
Not 

Exist 

 
Comments & Documents 

1. School has made 
demonstrable 
improvements in the 
academic performance 
of students with 
disabilities (SWDs) 

% of subgroup of SWDs 
achieving proficient or 
advanced on SAT-9 and 
DCCAS exams for the 
operation years listed: 

YR: 
5  

   x 2002 
OSSE data only goes back to 2003 

10  x    2007 Subgroup is 20 (not counted in AYP determination) 

13  x    2010 Subgroup is 48 (counted in AYP determination) 
Reading:  8.33% P and A      State- Elem: 16.29% P & A; Sec: 14.58% P & A 
Math:   18.75% P and A   State- Elem: 18.83% P and A; Sec: 16.4% P & A 

14 x    2011 Subgroup is 51 (counted in AYP determination) 
Reading:  9.80% P and A    State- Elem: 17.61% P & A; Sec: 14.58% P & A 
Math:       11.76% P and A   State-Elem: 19.80% P & A; Sec: 17.69% P & A 

15 x    2012 Subgroup is 51 (counted in AYP determination) 
Reading:  10% P and A      State-22% P and A 
Math:       12% P and A      State-25% P and A        

Achievement gap by 
percentage between 
SWDs and whole school 
population on SAT-9 and 
DCCAS exams for the 
operation years listed: 

5     x  

10     x  

13  x    2010 
Reading:  30.66% gap                     
Math:       24.11% gap 

14 x    2011 
Reading:  27.44% gap                     
Math:       29.39% gap 

15 x    2012 
Reading:  34% gap                     
Math:       51% gap 

(High Schools Only): Post-
secondary readiness as 
demonstrated by PSAT/SAT 
scores for the operation years 
listed: 

 

Data from all PCSB generated 
school performance profile and 
composite reports/reviews 

x    Program Development Review Report  
 
FFY 2010 IDEA Part B LEA Performance Indicators 
Final Percentage Rating     80% 
Determination Level          Needs Assistance 

2. School has 
implemented key 
elements in its mission 
for SWDs as well as the 
whole school, and has 
implemented key 
elements of the charter 
application and 
agreement as they apply 
to SWDs 

Charter application and 
agreement, and any 
amendments 

 
x 

    
The Edison-Friendship Charter School will provide special education services as 
required under 20 USC 1411. Anticipates same number of SWDs as DCPS. All 
students will have Quarterly Learning Contracts – IEP goals incorporated for 
SWDs. School will evaluate children who appear to need special education 
services and develop IEPs. 
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3. The school is 
currently compliant 
with OSSE, IEP, and 
CAP reporting 
requirements. 

List of students counted & not 
counted in SEDS per 2013 
child count deadline and 
including student eligibility 
determination, placement and 
related services  

x    OSSE 2010 monitoring 
All data are valid and submitted timely 
 
’11-’12 PCSB Enrollment Data – 70 SWDs  
Level 1: 31 
Level 2: 26 
Level 3: 12 
Level 4: 1 
70 / 765 – 9.2% 

4. The school provides 
data to the District on 
the 20 indicators in the 
OSSE State Monitoring 
& Compliance of Part 
B  
 
 
 
 
 
 
 
 
 
 
 
 
 

OSSE documentation relevant 
to the charter school and  
the State Part B Compliance 
Monitoring 

     

Part I-FAPE in the LRE      

Indicator A: The LEA educates 
students in the least restrictive 
environment. (5) 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
7. Placement of less than 26% of population in separate settings   Points 1 of 4 

Indicator B: The LEA ensures 
IEPs are appropriately 
developed and implemented. 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
In compliance 
 
According to SEDS (11/20/12), there is one overdue Initial Eligibility meeting. 

Indicator C: The LEA 
completes evaluations within 
the State-established timeline. 
(11) 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
1. Indicator 11 Not in compliance 

Indicator D: The LEA ensures 
that students referred by Part C 
have an IEP implemented by 
their 3rd birthday. (6) 

   x n/a per FFY 2010 IDEA Part B LEA Performance Indicators 
 

Indicator E: the LEA uses 
appropriate steps to 
successfully transition students 
from high school to 
postsecondary settings. (13) 

   x n/a no secondary students 

Indicator F: The LEA utilizes 
appropriate discipline processes 
and procedures. ((4) 

x 
 
 
x 

  x  
No information 
 
FFY 2010 IDEA Part B LEA Performance Indicators 
Compliant 

Indicator G: The LEA does not 
have a disproportionate 
representation of students in 
special education or specific 
disability categories. (9, 10) 

 

Indicator H: The LEA provides 
instructional materials to blind 
persons or other persons with 

   x N/A 
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print disabilities in a timely 
manner. 

Part II-Dispute Resolution      

Indicator A: The LEA timely 
implements due process 
complaint requirements. (17)   

   X No information 
One untimely HOD for LEA 

Indicator B: The LEA timely 
responds to State complaint 
requests and decisions. (16) 

   X No information 

Indicator C: The LEA 
voluntarily engages in 
mediation when requested by 
parents/guardians. (19) 

   X No information 

4. The school provides 
data to the District on 
the 20 indicators in the 
OSSE State Monitoring 
& Compliance of Part 
B  
(continued) 

Part III-Data      

Indicator A: A. The LEA 
submits timely, valid and 
reliable data. (20) 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
2. Compliant 

Indicator B: The LEA uses data 
to inform decision-making. (20) 

x    Program Development Review Report  
 

Part IV – Fiscal      

Indicator A: The LEA expends 
IDEA Part B funds in 
accordance with Federal laws, 
state laws and approved budget 
and spending plans.  

X    FFY 2010 IDEA Part B LEA Performance Indicators 
4. Compliant 

Indicator B: The LEA uses 
IDEA Part B funds only to pay 
the excess costs of providing 
special education and related 
services to children with 
disabilities. 
 

   x Not available 

Indicator C: C. The LEA meets 
its maintenance of effort 
requirement 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
4. Non Compliant     

Indicator D: The LEA properly 
calculates and expends CEIS 
funds. 

   x Not available 

Indicator E: the LEA does not 
comingle IDEA Part B funds 
with other funds. 

   x Not available 

5. The school has 
complied with 
reporting requirements 
for students with 

TBD      



 5 

Section 504 Plans 

6. School ensures 
facility is accessible to 
disabled students  

Assurances that facility aligns 
with ADA requirements  

     

 
Recommendation for non renewal        No 
 
Recommendation for Quality Assurance Review      Yes 
      
     Consistently low average in reading – lower than State average in 2010 and 2011 
     Huge gap between general and special education over 4 yrs in both reading and math  
     P & A in Reading over 3 years is 7.5% 
     P & A in Math over 3 years is 11.6% 
     (If they had a poor PCSB performance review, refer for on renewal) 
 
In good standing-no action recommended                     No 
 

 



 

 

 

 

 

 

Appendix W 
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DC Public Charter School Board 
Phase I – Database Review by PCSB Special Education Monitor 

 

 
DESK AUDIT: Database Review 

School: Friendship Collegiate Date: October 30, 2012 

Leader: Doranna Tindle Special Education Manager: James Waller 

Current Total School Population: 1110 Current Number of Students with Disabilities: 141 Section 504 Plans: 

Supporting Law 
Per District of Columbia School Reform Act (Chapter 18. DC Code 38-1800.01) 
38-1802.04 (a) A public charter school shall comply with all of the terms and provisions of its charter. 
               (11) “A public charter school shall submit an annual report” that includes 
                    (ii) “Student performance on any districtwide assessments.” 
                    (vi) “Official student enrollment.” 
                    (vii) “Average daily attendance.” 
38-1802.2  (B) “The methods that will be used, including classroom technology, to provide students with the knowledge, proficiency, and skills needed: 
                     (ii) To perform competitively on any districtwide assessments.” 
                 (10) “A description of the student enrollment, admission, suspension, expulsion, and other disciplinary policies and procedures of the proposed school, and the criteria for  
                        making decisions in such areas.” 
                 (11)” A description of the procedures the proposed school plans to follow…to comply with…all applicable civil rights statutes and regulations of the Federal government  
                        and the District of Columbia.” (includes ADA and handicapped accessibility) 
 
Per PCSB’s Charter School Renewal Application 
Legal Requirements for Charter Renewal: Renewal application includes: “A report on the progress of the public charter school in achieving the goals, student academic expectations, and 
other terms of the approved charter…” 
Criterion 1: Mission and Vision Statement- “If your school’s vision and mission statement has changed since your charter was granted, in no more than three pages, provide an updated 
mission and vision statement applicable to the school’s next charter term. Provide a narrative description of how this mission and vision                                                          statement 
serves the students in your school including examples reflecting this service….” 
Criterion 2: Academic Performance – “…summarize the school’s academic performance over the current fifteen year charter term,” including “percentage of students achieving     
proficient and advanced performance on the SAT-9 and DCCAS exams (include past and current AYP determinations; post-secondary readiness as demonstrated by graduation rates, 
PSAT/SAT scores, college acceptance rates, AP exams scores, etc.;: and “student attendance and re-enrollment rates…” 
“Reviewers will look for evidence of….Examples of school performance and reasons for those performance outcomes…” 
 
Special Education Monitoring and Compliance Manual (IDEA Part B),  OSSE, 2011 
“The IDEA Part B regulations at 34 CFR §300.600 require that the SEA monitor the implementation of DEA Part B, make annual determinations about the performance of each LEA, 
enforce compliance with IDEA Part B, and report annually on the performance of the SEA and each LEA. The primary focus of the SEA’s monitoring activities must be on improving 
educational results and functional outcomes for all children with disabilities and ensuring that LEAs meet the program requirements of IDEA Part B. In exercising its monitoring 
responsibilities, the SEA must ensure that when it identifies noncompliance with the requirements of IDEA Part B by LEAs, the noncompliance is corrected as soon as possible, and in 
no case later than one year after the SEA’s identification of the noncompliance.” 
 
“The IDEA Part B regulations at 34 CFR §§300.600(c) and 300.603 require the SEA to make “determinations” annually about the performance of each LEA based on information 
provided in the SPP/APR, information obtained through monitoring visits, and any other public information made available.” 
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  Performance 

Standards 

 
Supporting Data, Evidence 

and Information 

 
In 

Place 

 
In 

Process 

Not 
in 

Place 

Does 
Not 

Exist 

 
Comments & Documents 

1. School has made 
demonstrable 
improvements in the 
academic performance 
of students with 
disabilities (SWDs) 

% of subgroup of SWDs 
achieving proficient or 
advanced on SAT-9 and 
DCCAS exams for the 
operation years listed: 

YR: 
5  

   x 2002 
OSSE data only goes back to 2003 

10     x 2007 No data available 

13 x    2010 Subgroup is 20 (not counted in AYP determination) 
Reading:  10.53% P and A            State- 14.58% P and A    
Math:       10.53% P and A             State-16.40% P and A   

14 x    2011 Subgroup is 23 (not counted in AYP determination) 
Reading:  17.39% P and A             State-13.83% P and A 
Math:       17.39% P and A             State-17.69%   P and A 

15 x    2012 Subgroup is 38 (counted in AYP determination) 
Reading:  11% P and A                 State Reading: 22.00% P & A 
Math:       18% P and A                 State Math: 25.00% P & A 

Achievement gap by 
percentage between 
SWDs and whole school 
population on SAT-9 and 
DCCAS exams for the 
operation years listed: 

5     x  

10     x   

13  x    2010 
Reading:  32.91% gap                     
Math:       39.47% gap  

14 x    2011 
Reading:  23.52% gap                     
Math:       33.75% gap 

15 x    2012 
Reading:  34% gap                     
Math:       39% gap 

(High Schools Only): Post-
secondary readiness as 
demonstrated by PSAT/SAT 
scores for the operation years 
listed: 

 Information not received 
 

Data from all PCSB generated 
school performance profile and 
composite reports/reviews 

x    Program Development Review Report 12/1/10 
School offers many Advanced Placement classes- students may earn up to two years 
college credit with their diploma. 
Addressed many of the recommendations made in previous PDR report in area of 
curriculum. Refining existing curriculum with Understanding by Design 
methodology. Instructional program serves a very diverse student body.  
86 teachers, several guidance counselors and four instructional coaches. 
Early College Program with Univ of MD and UDC 
PDR results indicated less than desirable results in the area of differentiated 
instruction. 
Co-teachers meet twice a week and IEP goal setting and modifications include 
regular ed teachers. 
Data driven decision making, system in place to collect, record, analyze and track 
academic data and inform student placement. Assessments include the Performance 
Series Test for 9th and 10th graders and the PSAT for 9 through 12th grades.       



 3 

Procedures in place for accurate and timely identification and evaluations of SWDs.  
 
2.2 strategies in place to address variant student needs   proficient  
2.4 strategies in place to ensure meeting of IEP goals     exemplary 
     instructional strategies in place                                  exemplary 
     resources in place                                                      proficient 
     related services and accommodations in place           exemplary 
3.2 collects and analyzes data                                         exemplary 
3.4 accurate and timely identification/evaluation           exemplary 
 
FFY 2010 IDEA Part B LEA Performance Indicators 
Final Percentage Rating     80% 
Determination Level          Needs Assistance 
Indicator 13 - Non compliance with post secondary planning and transition services  
 

2. School has 
implemented key 
elements in its mission 
for SWDs as well as the 
whole school, and has 
implemented key 
elements of the charter 
application and 
agreement as they apply 
to SWDs 

Charter application and 
agreement, and any 
amendments 

x    The Edison-Friendship Charter School will provide special education services as 
required under 20 USC 1411. Anticipates same number of SWDs as DCPS. All 
students will have Quarterly Learning Contracts – IEP goals incorporated for 
SWDs. School will evaluate children who appear to need special education services 
and develop IEPs. 

3. The school is 
currently compliant 
with OSSE, IEP, and 
CAP reporting 
requirements. 

List of students counted & not 
counted in SEDS per 2013 
child count deadline and 
including student eligibility 
determination, placement and 
related services  

x    OSSE 2010 monitoring 
All data are valid and submitted timely 
 
’11-’12 PCSB Enrollment Data – 141 SWDs  
Level 1: 20 
Level 2: 48 
Level 3: 63 
Level 4: 10 
141 / 1110 – 12.7% 

4. The school provides 
data to the District on 
the 20 indicators in the 
OSSE State Monitoring 
& Compliance of Part 
B  
 
 
 
 
 
 

OSSE documentation relevant 
to the charter school and  
the State Part B Compliance 
Monitoring 

     

Part I-FAPE in the LRE      

Indicator A: The LEA educates 
students in the least restrictive 
environment. (5) 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
7. Placement of less than 26% of population in separate settings   Points 1 of 4 

Indicator B: The LEA ensures 
IEPs are appropriately 
developed and implemented. 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
In compliance 

Indicator C: The LEA x    FFY 2010 IDEA Part B LEA Performance Indicators 
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completes evaluations within 
the State-established timeline. 
(11) 

1. Indicator 11 Not in compliance 

Indicator D: The LEA ensures 
that students referred by Part C 
have an IEP implemented by 
their 3rd birthday. (6) 

   x n/a per FFY 2010 IDEA Part B LEA Performance Indicators 
 

Indicator E: the LEA uses 
appropriate steps to 
successfully transition students 
from high school to 
postsecondary settings. (13) 

  x  OSSE Quarterly Findings – 6/29/12 
Between 1/1/12-3/31/12 
Noncompliance for timely completion of re-evaluations 

Indicator F: The LEA utilizes 
appropriate discipline processes 
and procedures. ((4) 

X 
 
 
x 

  x  
No information 
 
FFY 2010 IDEA Part B LEA Performance Indicators 
Compliant 

Indicator G: The LEA does not 
have a disproportionate 
representation of students in 
special education or specific 
disability categories. (9, 10) 

 

Indicator H: The LEA provides 
instructional materials to blind 
persons or other persons with 
print disabilities in a timely 
manner. 

   x N/A 

Part II-Dispute Resolution      

Indicator A: The LEA timely 
implements due process 
complaint requirements. (17)   

   X No information 
One untimely HOD for LEA 

Indicator B: The LEA timely 
responds to State complaint 
requests and decisions. (16) 

   X No information 

Indicator C: The LEA 
voluntarily engages in 
mediation when requested by 
parents/guardians. (19) 

   X No information 

4. The school provides 
data to the District on 
the 20 indicators in the 
OSSE State Monitoring 
& Compliance of Part 
B  
(continued) 

Part III-Data      

Indicator A: A. The LEA 
submits timely, valid and 
reliable data. (20) 

X    FFY 2010 IDEA Part B LEA Performance Indicators 
2. Compliant 

Indicator B: The LEA uses data 
to inform decision-making. (20) 

x    Program Development Review Report 1/2/11 
3.2 collects and analyzes data                                          proficient 
 

Part IV – Fiscal      
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Indicator A: The LEA expends 
IDEA Part B funds in 
accordance with Federal laws, 
state laws and approved budget 
and spending plans.  

X    FFY 2010 IDEA Part B LEA Performance Indicators 
4. Compliant     

Indicator B: The LEA uses 
IDEA Part B funds only to pay 
the excess costs of providing 
special education and related 
services to children with 
disabilities. 
 

   x Not available 

Indicator C: C. The LEA meets 
its maintenance of effort 
requirement 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
4. Non Compliant     

Indicator D: The LEA properly 
calculates and expends CEIS 
funds. 

   x Not available 

Indicator E: the LEA does not 
comingle IDEA Part B funds 
with other funds. 

   x Not available 

5. The school has 
complied with 
reporting requirements 
for students with 
Section 504 Plans 

TBD      

6. School ensures 
facility is accessible to 
disabled students  

Assurances that facility aligns 
with ADA requirements  

     

 
Recommendation for non renewal         No 
 
Recommendation for Quality Assurance Review       Yes 

 Average over three-year timeframe - 13% Proficient and Advanced in Reading and 15% in Math 

 Compliance issues indicated by “OSSE FFY 2010 IDEA Part B LEA Performance Determinations”  
              including non-compliance with Indicator 13 – post secondary transition planning and service 
              and maintenance of effort 

 Very large gap between general and special education and achievement over 4 yrs in both reading and math  
                   which is especially troubling since 79 of 141 or 56% SWDs enrolled are SLD. 
 
In good standing-no action recommended                       No 
 

 



 

 

 

 

 

 

Appendix X 
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DC Public Charter School Board 
Phase I – Database Review by PCSB Special Education Monitor 

 

  
DESK AUDIT: Database Review 

School: Friendship SE Date: October 15, 2012 

Leader: Maurita Scranton Special Education Manager: James Waller 

Current Total School Population: 547 Current Number of Students with Disabilities: 49 Section 504 Plans: 

Supporting Law 
Per District of Columbia School Reform Act (Chapter 18. DC Code 38-1800.01) 
38-1802.04 (a) A public charter school shall comply with all of the terms and provisions of its charter. 
               (11) “A public charter school shall submit an annual report” that includes 
                    (ii) “Student performance on any districtwide assessments.” 
                    (vi) “Official student enrollment.” 
                    (vii) “Average daily attendance.” 
38-1802.2  (B) “The methods that will be used, including classroom technology, to provide students with the knowledge, proficiency, and skills needed: 
                     (ii) To perform competitively on any districtwide assessments.” 
                 (10) “A description of the student enrollment, admission, suspension, expulsion, and other disciplinary policies and procedures of the proposed school, and the 
criteria for  
                        making decisions in such areas.” 
                 (11)” A description of the procedures the proposed school plans to follow…to comply with…all applicable civil rights statutes and regulations of the Federal 
government  
                        and the District of Columbia.” (includes ADA and handicapped accessibility) 
 
Per PCSB’s Charter School Renewal Application 
Legal Requirements for Charter Renewal: Renewal application includes: “A report on the progress of the public charter school in achieving the goals, student academic 
expectations, and other terms of the approved charter…” 
Criterion 1: Mission and Vision Statement- “If your school’s vision and mission statement has changed since your charter was granted, in no more than three pages, provide an 
updated mission and vision statement applicable to the school’s next charter term. Provide a narrative description of how this mission and vision                                                          
statement serves the students in your school including examples reflecting this service….” 
Criterion 2: Academic Performance – “…summarize the school’s academic performance over the current fifteen year charter term,” including “percentage of students achieving     
proficient and advanced performance on the SAT-9 and DCCAS exams (include past and current AYP determinations; post-secondary readiness as demonstrated by graduation 
rates, PSAT/SAT scores, college acceptance rates, AP exams scores, etc.;: and “student attendance and re-enrollment rates…” 
“Reviewers will look for evidence of….Examples of school performance and reasons for those performance outcomes…” 
 
Special Education Monitoring and Compliance Manual (IDEA Part B),  OSSE, 2011 
“The IDEA Part B regulations at 34 CFR §300.600 require that the SEA monitor the implementation of DEA Part B, make annual determinations about the performance of 
each LEA, enforce compliance with IDEA Part B, and report annually on the performance of the SEA and each LEA. The primary focus of the SEA’s monitoring activities 
must be on improving educational results and functional outcomes for all children with disabilities and ensuring that LEAs meet the program requirements of IDEA Part B. In 
exercising its monitoring responsibilities, the SEA must ensure that when it identifies noncompliance with the requirements of IDEA Part B by LEAs, the noncompliance is 
corrected as soon as possible, and in no case later than one year after the SEA’s identification of the noncompliance.” 
 
“The IDEA Part B regulations at 34 CFR §§300.600(c) and 300.603 require the SEA to make “determinations” annually about the performance of each LEA based on 
information provided in the SPP/APR, information obtained through monitoring visits, and any other public information made available.” 
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  Performance 

Standards 

 
Supporting Data, Evidence 

and Information 

 
In 

Place 

 
In 

Process 

Not 
in 

Place 

Does 
Not 

Exist 

 
Comments & Documents 

1. School has made 
demonstrable 
improvements in the 
academic performance 
of students with 
disabilities (SWDs) 

% of subgroup of SWDs 
achieving proficient or 
advanced on SAT-9 and 
DCCAS exams for the 
operation years listed: 

YR: 
5  

   x 2002 
OSSE data only goes back to 2003 

10     x 2007 Subgroup is 13 
Reading:  15.38% P and A             State-16.29% P and A 
Math:       15.38% P and A             State-18.83% P and A 

13  x    2010 Subgroup is 22 (not counted in AYP determination) 
Reading:  4.55% P and A              State-16.29% P and A 
Math:       22.73% P and A             State-18.83% P and A 

14 x    2011 Subgroup is 26 (counted in AYP determination) 
Reading:  11.54% P and A         State-17.61% P and A 
Math:       23% P and A             State-19.8% P and A 

15     2012 Subgroup is 36 (counted in AYP determination) 
Reading:  11% P and A               State-22% P and A  
Math:       39% P and A               State-25% P and A 

Achievement gap by 
percentage between 
SWDs and whole school 
population on SAT-9 
and DCCAS exams for 
the operation years 
listed: 

5     x  

10     x 2007 
Reading:  12.32% gap                     
Math:       4.81% gap                     

13  x    2010 
Reading:  35.65% gap                     
Math:       26.08% gap                     

14 x    2011 
Reading:  18.72% gap                     
Math:       10.99% gap                     

15 x    2012 
Reading:  22% gap                     
Math:       15% gap                     

(High Schools Only): 
Post-secondary readiness 
as demonstrated by 
PSAT/SAT scores for 
the operation years 
listed: 

14       

Data from all PCSB generated 
school performance profile and 
composite reports/reviews 

x    Program Development Review Report 1/2/11 
Understanding by Design model a curriculum framework 
Two instructional coaches 
Data driven/monthly meetings-Scantron and Achievement Net, F&P, Batelle, Creative 
curriculum checklist,    
      Terra Nova, DIBELs 
Co-teaching in some classes-need for more planning time and lesson plan development 
Procedures in place for accurate and timely identification and evals of SWDs 
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2.2 strategies in place to address variant student needs   exemplary 
2.4 strategies in place to ensure meeting of IEP goals     proficient 
     instructional strategies in place                                  proficient 
     resources in place                                                      proficient 
     related services and accommodations in place           exemplary 
3.2 collects and analyzes data                                          proficient 
3.4 accurate and timely identification/evaluation            exemplary 
 
FFY 2010 IDEA Part B LEA Performance Indicators 
Final Percentage Rating     80% 
Determination Level          Needs Assistance 

2. School has 
implemented key 
elements in its mission 
for SWDs as well as 
the whole school, and 
has implemented key 
elements of the charter 
application and 
agreement as they 
apply to SWDs 

Charter application and 
agreement, and any 
amendments 

x    The Edison-Friendship Charter School will provide special education services as 
required under 20 USC 1411. Anticipates same number of SWDs as DCPS. All students 
will have Quarterly Learning Contracts – IEP goals incorporated for SWDs. School will 
evaluate children who appear to need special education services and develop IEPs. 

3. The school is 
currently compliant 
with OSSE, IEP, and 
CAP reporting 
requirements. 

List of students counted & 
not counted in SEDS per 
2013 child count deadline and 
including student eligibility 
determination, placement and 
related services  

x    OSSE 2010 monitoring 
All data are valid and submitted timely 
 
’11-’12 PCSB Enrollment Data – 36 SWDs  
Level 1: 19 
Level 2: 24 
Level 3: 5 
Level 4: 1 
49 / 547 – 9% 

4. The school provides 
data to the District on 
the 20 indicators in the 
OSSE State 
Monitoring & 
Compliance of Part B  
 
 
 
 
 
 
 
 
 

OSSE documentation relevant 
to the charter school and  
the State Part B Compliance 
Monitoring 

     

Part I-FAPE in the LRE      

Indicator A: The LEA 
educates students in the least 
restrictive environment. (5) 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
7. Placement of less than 26% of population in separate settings   Points 1 of 4 

Indicator B: The LEA ensures 
IEPs are appropriately 
developed and implemented. 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
In compliance 

Indicator C: The LEA 
completes evaluations within 
the State-established timeline. 
(11) 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
1. Indicator 11 Not in compliance 
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Indicator D: The LEA ensures 
that students referred by Part 
C have an IEP implemented 
by their 3rd birthday. (6) 

   x n/a per FFY 2010 IDEA Part B LEA Performance Indicators 
 

Indicator E: the LEA uses 
appropriate steps to 
successfully transition 
students from high school to 
postsecondary settings. (13) 

   x n/a no secondary students 

Indicator F: The LEA utilizes 
appropriate discipline 
processes and procedures. ((4) 

X 
 
 
x 

  x  
No information 
 
FFY 2010 IDEA Part B LEA Performance Indicators 
Compliant 

Indicator G: The LEA does 
not have a disproportionate 
representation of students in 
special education or specific 
disability categories. (9, 10) 

 

Indicator H: The LEA 
provides instructional 
materials to blind persons or 
other persons with 
print disabilities in a timely 
manner. 

   x N/A 

Part II-Dispute Resolution      

Indicator A: The LEA timely 
implements due process 
complaint requirements. (17)   

   X No information 
One untimely HOD for LEA 

Indicator B: The LEA timely 
responds to State complaint 
requests and decisions. (16) 

   X No information 

Indicator C: The LEA 
voluntarily engages in 
mediation when requested by 
parents/guardians. (19) 

   X No information 

4. The school provides 
data to the District on 
the 20 indicators in the 
OSSE State 
Monitoring & 
Compliance of Part B  
(continued) 

Part III-Data      

Indicator A: A. The LEA 
submits timely, valid and 
reliable data. (20) 

X    FFY 2010 IDEA Part B LEA Performance Indicators 
2. Compliant 

Indicator B: The LEA uses 
data to inform decision-
making. (20) 

x    Program Development Review Report 1/2/11 
3.2 collects and analyzes data                                          proficient 
 

Part IV – Fiscal      

Indicator A: The LEA 
expends IDEA Part B funds 

X    FFY 2010 IDEA Part B LEA Performance Indicators 
4. Compliant     
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in accordance with Federal 
laws, state laws and approved 
budget and spending plans.  

Indicator B: The LEA uses 
IDEA Part B funds only to 
pay the excess costs of 
providing special education 
and related services to 
children with disabilities. 
 

   x Not available 

Indicator C: C. The LEA 
meets its maintenance of 
effort requirement 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
4. Non Compliant     

Indicator D: The LEA 
properly calculates and 
expends CEIS funds. 

   x Not available 

Indicator E: the LEA does not 
comingle IDEA Part B funds 
with other funds. 

   x Not available 

5. The school has 
complied with 
reporting requirements 
for students with 
Section 504 Plans 

TBD      

6. School ensures 
facility is accessible to 
disabled students  

Assurances that facility aligns 
with ADA requirements  

     

 
Recommendation for non renewal        No 
Recommendation for Quality Assurance Review      No 
     Consistently low average in reading –lower than State average in 10, 11 and 12 despite gains in 2009 
     Higher math scores for SWds 
     Non compliance with maintenance of effort requirement 
 
PCSB should monitor performance of SWDs to ensure ongoing growth. 
 
 
 



 

 

 

 

 

 

Appendix Y 
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DC Public Charter School Board 
Phase I – Database Review by PCSB Special Education Monitor 

 

 
DESK AUDIT: Database Review 

School: Friendship Tech Date: October 15, 2012 

Leader: Peggy Jones Special Education Manager: James Waller 

Current Total School Population: 378 Current Number of Students with Disabilities: 68 Section 504 Plans: 

Supporting Law 
Per District of Columbia School Reform Act (Chapter 18. DC Code 38-1800.01) 
38-1802.04 (a) A public charter school shall comply with all of the terms and provisions of its charter. 
               (11) “A public charter school shall submit an annual report” that includes 
                    (ii) “Student performance on any districtwide assessments.” 
                    (vi) “Official student enrollment.” 
                    (vii) “Average daily attendance.” 
38-1802.2  (B) “The methods that will be used, including classroom technology, to provide students with the knowledge, proficiency, and skills needed: 
                     (ii) To perform competitively on any districtwide assessments.” 
                 (10) “A description of the student enrollment, admission, suspension, expulsion, and other disciplinary policies and procedures of the proposed school, and the criteria for  
                        making decisions in such areas.” 
                 (11)” A description of the procedures the proposed school plans to follow…to comply with…all applicable civil rights statutes and regulations of the Federal government  
                        and the District of Columbia.” (includes ADA and handicapped accessibility) 
 
Per PCSB’s Charter School Renewal Application 
Legal Requirements for Charter Renewal: Renewal application includes: “A report on the progress of the public charter school in achieving the goals, student academic expectations, and 
other terms of the approved charter…” 
Criterion 1: Mission and Vision Statement- “If your school’s vision and mission statement has changed since your charter was granted, in no more than three pages, provide an updated 
mission and vision statement applicable to the school’s next charter term. Provide a narrative description of how this mission and vision                                                          statement 
serves the students in your school including examples reflecting this service….” 
Criterion 2: Academic Performance – “…summarize the school’s academic performance over the current fifteen year charter term,” including “percentage of students achieving     
proficient and advanced performance on the SAT-9 and DCCAS exams (include past and current AYP determinations; post-secondary readiness as demonstrated by graduation rates, 
PSAT/SAT scores, college acceptance rates, AP exams scores, etc.;: and “student attendance and re-enrollment rates…” 
“Reviewers will look for evidence of….Examples of school performance and reasons for those performance outcomes…” 
 
Special Education Monitoring and Compliance Manual (IDEA Part B),  OSSE, 2011 
“The IDEA Part B regulations at 34 CFR §300.600 require that the SEA monitor the implementation of DEA Part B, make annual determinations about the performance of each LEA, 
enforce compliance with IDEA Part B, and report annually on the performance of the SEA and each LEA. The primary focus of the SEA’s monitoring activities must be on improving 
educational results and functional outcomes for all children with disabilities and ensuring that LEAs meet the program requirements of IDEA Part B. In exercising its monitoring 
responsibilities, the SEA must ensure that when it identifies noncompliance with the requirements of IDEA Part B by LEAs, the noncompliance is corrected as soon as possible, and in 
no case later than one year after the SEA’s identification of the noncompliance.” 
 
“The IDEA Part B regulations at 34 CFR §§300.600(c) and 300.603 require the SEA to make “determinations” annually about the performance of each LEA based on information 
provided in the SPP/APR, information obtained through monitoring visits, and any other public information made available.” 
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  Performance 

Standards 

 
Supporting Data, Evidence 

and Information 

 
In 

Place 

 
In 

Process 

Not 
in 

Place 

Does 
Not 

Exist 

 
Comments & Documents 

1. School has made 
demonstrable 
improvements in the 
academic performance 
of students with 
disabilities (SWDs) 

% of subgroup of SWDs 
achieving proficient or 
advanced on SAT-9 and 
DCCAS exams for the 
operation years listed: 

YR: 
5  

   x 2002 
OSSE data only goes back to 2003 

10     x Data not available 

13  x    2010 Subgroup is 11 (not counted in AYP determination) 
Reading:  0% P and A                   State-14.58% P and A 
Math:       0% P and A                   State-16.40% P and A 

14 x    2011 Subgroup is 19 (not counted in AYP determination) 
Reading:  5.26% P and A              State-13.83% P and A 
Math:       15.79% P and A             State-17.69% P and A 

15 x    2012 Subgroup is 60 (counted in AYP determination) 
Reading:  10% P and A                State Reading: 22.00% P & A 
Math:       13% P and A                State Math: 25.00% P & A 

Achievement gap by 
percentage between 
SWDs and whole school 
population on SAT-9 
and DCCAS exams for 
the operation years 
listed: 

5     x  

10     x  

13  x    2010 
Reading:  41.26% gap                     
Math:       41.96% gap                     

14 x    2011 
Reading: 43.86 % gap                     
Math:      39.97 gap                     

15 x    2012 
Reading:  30% gap                     
Math:       48% gap                     

(High Schools Only): 
Post-secondary readiness 
as demonstrated by 
PSAT/SAT scores for 
the operation years 
listed: 

 

Data from all PCSB 
generated school 
performance profile and 
composite 
reports/reviews 

x    Program Development Review Report 1/2/11 
High teacher turnover rate 
Lack of consistency and presence of teaching higher order thinking skills 
Well organized sped department 
Data driven 
Clearly articulated discipline plan 
Students struggle with rigorous standards for college-prep STEM education 
 
2.2 strategies in place to address variant student needs   adequate 
2.4 strategies in place to ensure meeting of IEP goals     proficient 
     instructional strategies in place                                  proficient 
     resources in place                                                      proficient 
     related services and accommodations in place           proficient 
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3.2 collects and analyzes data                                          proficient 
3.4 accurate and timely identification/evaluation            proficient 
 
FFY 2010 IDEA Part B LEA Performance Indicators 
Final Percentage Rating     80% 
Determination Level          Needs Assistance 

2. School has 
implemented key 
elements in its mission 
for SWDs as well as 
the whole school, and 
has implemented key 
elements of the 
charter application and 
agreement as they 
apply to SWDs 

Charter application and 
agreement, and any 
amendments 

x    The Edison-Friendship Charter School will provide special education services as 
required under 20 USC 1411. Anticipates same number of SWDs as DCPS. All students 
will have Quarterly Learning Contracts – IEP goals incorporated for SWDs. School will 
evaluate children who appear to need special education services and develop IEPs. 
 
Amendment  
Sped to be a central and integral part of program 
Non discriminatory enrollment 
Committed to least restrictive environment 
One special educator per 20 students with one lead teacher-will be part of leadership 
team and accountable for program development, compliance, oversight of sped teachers 
and informing/training gen ed teachers 

3. The school is 
currently compliant 
with OSSE, IEP, and 
CAP reporting 
requirements. 

List of students counted 
& not counted in SEDS 
per 2013 child count 
deadline and including 
student eligibility 
determination, 
placement and related 
services  

x    OSSE 2010 monitoring 
All data are valid and submitted timely 
 
’11-’12 PCSB Enrollment Data – 36 SWDs  
Level 1: 14 
Level 2: 46 
Level 3: 6 
Level 4: 2 
68 / 378 – 18% 

4. The school provides 
data to the District on 
the 20 indicators in the 
OSSE State 
Monitoring & 
Compliance of Part B  
 
 
 
 
 
 
 
 
 
 
 
 

OSSE documentation 
relevant to the charter 
school and  
the State Part B 
Compliance Monitoring 

x     

Part I-FAPE in the LRE      

Indicator A: The LEA 
educates students in the 
least restrictive 
environment. (5) 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
7. Placement of less than 26% of population in separate settings   Points 1 of 4 (for 
LEA) 

Indicator B: The LEA 
ensures IEPs are 
appropriately developed 
and implemented. 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
In compliance 
 
According to SEDS (11/20/2012), there is one overdue IEP Review meeting for 2012. 

Indicator C: The LEA 
completes evaluations 
within the State-
established timeline. (11) 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
1. Indicator 11 Not in compliance 
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 Indicator D: The LEA 
ensures that students 
referred by Part C have 
an IEP implemented by 
their 3rd birthday. (6) 

   x n/a per FFY 2010 IDEA Part B LEA Performance Indicators 
 

Indicator E: the LEA 
uses appropriate steps to 
successfully transition 
students from high 
school to postsecondary 
settings. (13) 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
Non compliant 

Indicator F: The LEA 
utilizes appropriate 
discipline processes and 
procedures. ((4) 

X 
 
 
x 

   Program Development Review Report 1/2/11 
Clearly stated discipline policy 
 
 
FFY 2010 IDEA Part B LEA Performance Indicators 
Compliant 

Indicator G: The LEA 
does not have a 
disproportionate 
representation of 
students in special 
education or specific 
disability categories. (9, 
10) 

 

Indicator H: The LEA 
provides instructional 
materials to blind 
persons or other persons 
with 
print disabilities in a 
timely manner. 

   x N/A 

Part II-Dispute 
Resolution 

     

Indicator A: The LEA 
timely implements due 
process complaint 
requirements. (17)   

   X No information 
One untimely HOD for LEA 

Indicator B: The LEA 
timely responds to State 
complaint requests and 
decisions. (16) 

   X No information 

Indicator C: The LEA 
voluntarily engages in 
mediation when 
requested by 
parents/guardians. (19) 

   X No information 
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4. The school provides 
data to the District on 
the 20 indicators in the 
OSSE State 
Monitoring & 
Compliance of Part B  
(continued) 

Part III-Data      

Indicator A: A. The 
LEA submits timely, 
valid and reliable data. 
(20) 

X    FFY 2010 IDEA Part B LEA Performance Indicators 
2. Compliant 

Indicator B: The LEA 
uses data to inform 
decision-making. (20) 

x    Program Development Review Report 1/2/11 
3.2 collects and analyzes data                                          proficient 
 

Part IV – Fiscal      

Indicator A: The LEA 
expends IDEA Part B 
funds in accordance with 
Federal laws, state laws 
and approved budget 
and spending plans.  

X    FFY 2010 IDEA Part B LEA Performance Indicators 
4. Compliant     

Indicator B: The LEA 
uses IDEA Part B funds 
only to pay the excess 
costs of providing 
special education and 
related services to 
children with disabilities. 
 

   x Not available 

Indicator C: C. The LEA 
meets its maintenance of 
effort requirement 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
4. Non Compliant     

Indicator D: The LEA 
properly calculates and 
expends CEIS funds. 

   x Not available 

Indicator E: the LEA 
does not comingle 
IDEA Part B funds with 
other funds. 

   x Not available 

5. The school has 
complied with 
reporting requirements 
for students with 
Section 504 Plans 

TBD    x  

6. School ensures 
facility is accessible to 
disabled students  

Assurances that facility 
aligns with ADA 
requirements  

     

 
Recommendation for non renewal        No 
Recommendation for Quality Assurance Review      Yes 
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     Extremely low performance in reading and math for SWDs 
     Wide gap between performance of SWDs and whole school  
     Non compliance with maintenance of effort requirement 
     Non compliance in transition areas 
     Amendment for Tech does not include transition services or addresses continuum of instruction options 
 
 
 



 

 

 

 

 

 

Appendix Z 
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DC Public Charter School Board 
Phase I – Database Review by PCSB Special Education Monitor 

 

 
DESK AUDIT: Database Review 

School: Friendship Woodridge Date: October 15, 2012 

Leader: Joseph Speight Special Education Manager: James Waller 

Current Total School Population: 498 Current Number of Students with Disabilities: 57 Section 504 Plans: 

Supporting Law 
Per District of Columbia School Reform Act (Chapter 18. DC Code 38-1800.01) 
38-1802.04 (a) A public charter school shall comply with all of the terms and provisions of its charter. 
               (11) “A public charter school shall submit an annual report” that includes 
                    (ii) “Student performance on any districtwide assessments.” 
                    (vi) “Official student enrollment.” 
                    (vii) “Average daily attendance.” 
38-1802.2  (B) “The methods that will be used, including classroom technology, to provide students with the knowledge, proficiency, and skills needed: 
                     (ii) To perform competitively on any districtwide assessments.” 
                 (10) “A description of the student enrollment, admission, suspension, expulsion, and other disciplinary policies and procedures of the proposed school, and the criteria for  
                        making decisions in such areas.” 
                 (11)” A description of the procedures the proposed school plans to follow…to comply with…all applicable civil rights statutes and regulations of the Federal government  
                        and the District of Columbia.” (includes ADA and handicapped accessibility) 
 
Per PCSB’s Charter School Renewal Application 
Legal Requirements for Charter Renewal: Renewal application includes: “A report on the progress of the public charter school in achieving the goals, student academic expectations, and 
other terms of the approved charter…” 
Criterion 1: Mission and Vision Statement- “If your school’s vision and mission statement has changed since your charter was granted, in no more than three pages, provide an updated 
mission and vision statement applicable to the school’s next charter term. Provide a narrative description of how this mission and vision                                                          statement 
serves the students in your school including examples reflecting this service….” 
Criterion 2: Academic Performance – “…summarize the school’s academic performance over the current fifteen year charter term,” including “percentage of students achieving     
proficient and advanced performance on the SAT-9 and DCCAS exams (include past and current AYP determinations; post-secondary readiness as demonstrated by graduation rates, 
PSAT/SAT scores, college acceptance rates, AP exams scores, etc.;: and “student attendance and re-enrollment rates…” 
“Reviewers will look for evidence of….Examples of school performance and reasons for those performance outcomes…” 
 
Special Education Monitoring and Compliance Manual (IDEA Part B),  OSSE, 2011 
“The IDEA Part B regulations at 34 CFR §300.600 require that the SEA monitor the implementation of DEA Part B, make annual determinations about the performance of each LEA, 
enforce compliance with IDEA Part B, and report annually on the performance of the SEA and each LEA. The primary focus of the SEA’s monitoring activities must be on improving 
educational results and functional outcomes for all children with disabilities and ensuring that LEAs meet the program requirements of IDEA Part B. In exercising its monitoring 
responsibilities, the SEA must ensure that when it identifies noncompliance with the requirements of IDEA Part B by LEAs, the noncompliance is corrected as soon as possible, and in 
no case later than one year after the SEA’s identification of the noncompliance.” 
 
“The IDEA Part B regulations at 34 CFR §§300.600(c) and 300.603 require the SEA to make “determinations” annually about the performance of each LEA based on information 
provided in the SPP/APR, information obtained through monitoring visits, and any other public information made available.” 
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  Performance 

Standards 

 
Supporting Data, Evidence 

and Information 

 
In 

Place 

 
In 

Process 

Not 
in 

Place 

Does 
Not 

Exist 

 
Comments & Documents 

1. School has made 
demonstrable 
improvements in the 
academic performance 
of students with 
disabilities (SWDs) 

% of subgroup of SWDs 
achieving proficient or 
advanced on SAT-9 and 
DCCAS exams for the 
operation years listed: 

YR: 
5  

   x 2002 
OSSE data only goes back to 2003 

10     x 2007: 35 SWD (as Edison / Fr. Woodridge) 
Reading:  37.15% P and A         State- Elem: 17.84% P and A; Sec: 8.66% P and A 
Math:       32.69% P and A         State- Elem: 11.70% P and A; Sec: 7.39% P and A  

13  x    2010: 22 SWD (not counted in AYP determination) 
Reading:  0% P and A                State- Elem: 16.29% P and A; Sec: 14.58% P and A 
Math:       16.13% P and A          State- Elem: 18.83% P and A; Sec: 16.4% P and A 

14 x    2011: 26 SWD (counted in AYP determination) 
Reading:  5.13% P and A           State- Elem: 17.61% P and A; Sec: 14.58% P and A 
Math:       12.82% P and A         State-Elem: 19.80% P and A; Sec: 17.69% P and A 

15     2012: 51 SWD (counted in AYP determination) 
Reading:  10% P and A             State Reading: 22.00% P & A 
Math:       18% P and A             State Math: 25.00% P & A 

Achievement gap by 
percentage between 
SWDs and whole school 
population on SAT-9 
and DCCAS exams for 
the operation years 
listed: 

5     x  

10     x 2007 
Reading:  16.31% gap                     
Math:       11.51% gap 

13  x    2010 
Reading:  48.43% gap                     
Math:       35.59% gap                     

14 x    2011 
Reading:  43.16% gap                     
Math:       36.09% gap                     

15 x    2012 
Reading:  45% gap                     
Math:       36% gap                     

(High Schools Only): 
Post-secondary readiness 
as demonstrated by 
PSAT/SAT scores for 
the operation years 
listed: 

       

Data from all PCSB generated 
school performance profile and 
composite reports/reviews 

   x FFY 2010 IDEA Part B LEA Performance Indicators 
Final Percentage Rating     80% 
Determination Level          Needs Assistance 

2. School has 
implemented key 
elements in its mission 
for SWDs as well as 
the whole school, and 
has implemented key 

Charter application and 
agreement, and any 
amendments 

x    The Edison-Friendship Charter School will provide special education services as 
required under 20 USC 1411. Anticipates same number of SWDs as DCPS. All students 
will have Quarterly Learning Contracts – IEP goals incorporated for SWDs. School will 
evaluate children who appear to need special education services and develop IEPs. 
 
Amendment for early childhood program 
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elements of the charter 
application and 
agreement as they 
apply to SWDs 

Inclusion focus 
Co teaching and pull-asides and intensity based on student needs 
Provision of related services as needed 

3. The school is 
currently compliant 
with OSSE, IEP, and 
CAP reporting 
requirements. 

List of students counted & 
not counted in SEDS per 
2013 child count deadline and 
including student eligibility 
determination, placement and 
related services  

x    OSSE 2010 monitoring 
All data are valid and submitted timely 
 
’11-’12 PCSB Enrollment Data – 36 SWDs  
Level 1: 16 
Level 2: 24 
Level 3: 9 
Level 4: 8 
57 / 498 – 11.4% 

4. The school provides 
data to the District on 
the 20 indicators in the 
OSSE State 
Monitoring & 
Compliance of Part B  
 
 
 
 
 
 
 
 
 
 
 
 
 

OSSE documentation relevant 
to the charter school and  
the State Part B Compliance 
Monitoring 

     

Part I-FAPE in the LRE      

Indicator A: The LEA 
educates students in the least 
restrictive environment. (5) 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
7. Placement of less than 26% of population in separate settings   Points 1 of 4 

Indicator B: The LEA ensures 
IEPs are appropriately 
developed and implemented. 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
In compliance 

Indicator C: The LEA 
completes evaluations within 
the State-established timeline. 
(11) 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
1. Indicator 11 Not in compliance 

Indicator D: The LEA ensures 
that students referred by Part 
C have an IEP implemented 
by their 3rd birthday. (6) 

   x n/a per FFY 2010 IDEA Part B LEA Performance Indicators 
 

Indicator E: the LEA uses 
appropriate steps to 
successfully transition 
students from high school to 
postsecondary settings. (13) 

   x n/a  

Indicator F: The LEA utilizes 
appropriate discipline 
processes and procedures. ((4) 

X 
 
 
x 

  x  
No information 
 
FFY 2010 IDEA Part B LEA Performance Indicators 
Compliant 

Indicator G: The LEA does 
not have a disproportionate 
representation of students in 
special education or specific 
disability categories. (9, 10) 
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Indicator H: The LEA 
provides instructional 
materials to blind persons or 
other persons with 
print disabilities in a timely 
manner. 

   x N/A 

Part II-Dispute Resolution      

Indicator A: The LEA timely 
implements due process 
complaint requirements. (17)   

   X No information 
One untimely HOD for LEA 

Indicator B: The LEA timely 
responds to State complaint 
requests and decisions. (16) 

   X No information 

Indicator C: The LEA 
voluntarily engages in 
mediation when requested by 
parents/guardians. (19) 

   X No information 

4. The school provides 
data to the District on 
the 20 indicators in the 
OSSE State 
Monitoring & 
Compliance of Part B  
(continued) 

Part III-Data      

Indicator A: A. The LEA 
submits timely, valid and 
reliable data. (20) 

X    FFY 2010 IDEA Part B LEA Performance Indicators 
2. Compliant 

Indicator B: The LEA uses 
data to inform decision-
making. (20) 

   x  

Part IV – Fiscal      

Indicator A: The LEA 
expends IDEA Part B funds 
in accordance with Federal 
laws, state laws and approved 
budget and spending plans.  

X    FFY 2010 IDEA Part B LEA Performance Indicators 
4. Compliant     

Indicator B: The LEA uses 
IDEA Part B funds only to 
pay the excess costs of 
providing special education 
and related services to 
children with disabilities. 
 

   x Not available 

Indicator C: C. The LEA 
meets its maintenance of 
effort requirement 

x    FFY 2010 IDEA Part B LEA Performance Indicators 
4. Non Compliant     

Indicator D: The LEA 
properly calculates and 
expends CEIS funds. 

   x Not available 

Indicator E: the LEA does not    x Not available 
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comingle IDEA Part B funds 
with other funds. 

5. The school has 
complied with 
reporting requirements 
for students with 
Section 504 Plans 

TBD      

6. School ensures 
facility is accessible to 
disabled students  

Assurances that facility aligns 
with ADA requirements  

     

 
 
 
 
Recommendation for non renewal        No 
Recommendation for Quality Assurance Review      Yes 
     Consistently low average in reading and math –lower than State average in 10, 11 and 12  
     Significant and persistent gap between SWD and total school performance 
     Non compliance with maintenance of effort requirement 
     Amendment does not address changing ISPs to IEPs in early childhood program 
 
 



 

 

 

 

 

 

Appendix AA 



 
 

ENCLOSURE 2 
 

FEDERAL FISCAL YEAR (FFY) 2010 IDEA PART B LEA PERFORMANCE DETERMINATIONS 
 

LEA: Friendship Public Charter School 

Final Percentage 
Rating: 

80% 

 

Determination Level: 
 

Needs Assistance 

 

                                            SUMMARY OF EACH REQUIRED ELEMENT AND RATING ASSIGNED 

Item 
Number 

Element 

 
 

Determination 
 
 

Number of 
Points 
Earned 

1 

History, nature and length of 
time of any reported 
noncompliance (APR Indicators 
4b, 9, 10, 11, 12, and 13) 

 Indicator 4b – in compliance  

 Indicator 9 –  in compliance  

 Indicator 10 –  in compliance  

 Indicator 11 – not in compliance 

 Indicator 12 –  N/A  

 Indicator 13 –  not in compliance 

3 

2 

 
Information regarding timely, 
valid and reliable data 

 

 

 All data are valid and reliable and 
submitted timely 
 

4 

3a 

 
Identified noncompliance from 
on-site compliance monitoring 
and/or  focused monitoring  
(student and/or LEA level) 
 

 LEA did not receive a report in FFY 
2010 as the result of an on-site 
monitoring visit 

N/A 

3b 

 
Dispute resolution findings 
(student and/or LEA level) 
 

 

 
LEA has more than 100 students with IEPs 

 1-16 findings of noncompliance 
 

3 



 

 

 2 

4 

 
Outcomes of sub-recipient audit 
reports 

 

 

 Timely submission of A-133 Report (if 
applicable) –  4 points 

 Type of Auditor’s A-133 Report Issued 
on Compliance (if applicable) –  4 points 

 Significant deficiencies identified by the 
Auditor that are not a material 
weakness in the A-133 Report (if 
applicable) –  4 points 

 Material weaknesses identified by the 
Auditor in the A-133 Report (if 
applicable) –  4 points 

 Auditor’s designation as low-risk sub-
recipient in the A-133 Report (if 
applicable) –  0 points 

 Significant deficiencies identified by the 
Auditor that are not a material 
weakness in the annual independent 
audit –  4 points 

 Material weaknesses identified by the 
Auditor in the annual independent audit 
–  0 points 

 Noncompliance or other matters 
identified by the Auditor that is required 
to be reported under Government 
Auditing Standard –  4 points 

 

3 
(average 
points) 

5 
 

 
Other data available to OSSE 
regarding the LEA’s compliance 
with the IDEA, including, but not 
limited to, relevant financial data 

 

 

 Timely submission of Phase I and II  
      Applications and the sub-recipient  
      sought valid reimbursement for a  
      minimum of 45% of its IDEA, Section 
      611 funds within the first fifteen  
      months of the FFY 2010 grant cycle 

 

4 

6 
Compliance with the IDEA 
Maintenance of Effort (MOE) 
requirement 

 

 LEA in compliance with the IDEA  
      Maintenance of Effort (MOE)  
      requirement and reported on MOE 
      to OSSE timely 

 

2 

7 

 
Performance on selected District 
of Columbia State Performance 
Plan (SPP) indicators 

 

 

 LEA did not meet District of 
Columbia FFY 2010 AYP targets for 
the disability subgroup 

 

 LEA met District of Columbia FFY 
2010 SPP Indicator 5c target of 
placement of less than 26% of its 

 
0 

 
 
            

1 



 

 

 3 

students into separate settings  
 

8 

Evidence of correction of findings 
of noncompliance, including 
progress toward full compliance 
(points added to total score) 

 

 Less than 90% of noncompliance  
       corrected within one year after the  
       identification of the noncompliance 

 

0 

Total Number of Points Earned + Additional Points 20 

Total Possible Points from Applicable Elements 25 

 
Percentage of Points from Applicable Elements 

 
80% 
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2008 2009 2010 2011 2012

Revenue:

Support and revenue:

Fees and grants from government agencies 63,032,423$              60,006,291$              60,443,829$              64,679,233$              69,275,665$           

Miscellaneous Income 1,842,219$                4,504,505$                3,703,877$                1,831,126$                1,979,464$             

Total revenue 64,874,642$           64,510,796$           64,147,706$           66,510,359$           71,255,129$        

Expenses:

Personnel costs 34,020,085$              34,323,931$              34,886,577$              35,577,803$              40,989,867$           

Direct Student costs 4,603,948$                9,645,703$                8,404,114$                8,393,604$                6,347,340$             

Occupancy expenses 6,452,413$                6,254,114$                5,886,757$                5,453,704$                6,044,257$             

Professional fees and contract services 7,989,959$                4,244,630$                4,351,586$                3,202,432$                4,323,320$             

General and administrative expenses 11,102,326$              9,695,672$                10,141,385$              10,463,024$              11,008,838$           

Total expenses 64,168,731$           64,164,050$           63,670,419$           63,090,567$           68,713,622$        

Net Income 705,911$                   346,746$                   477,287$                   3,419,792$                2,541,507$             

Beginning Net Assets 13,381,089$              14,087,000$              14,026,132$              14,503,419$              17,923,211$           

Total Net Assets (Year End Balance) 14,087,000$              14,433,746$              14,503,419$              17,923,211$              20,464,718$           

Profit margin 1% 1% 1% 5% 4%

Personnel costs/Total Revenue 52% 53% 54% 53% 58%

School Program/Total Revenue 7% 15% 13% 13% 9%

Occupancy expenses/Total Revenue 10% 10% 9% 8% 8%

Fees &contract services/Total Revenue 12% 7% 7% 5% 6%

G&A expenses/Total Revenue 17% 15% 16% 16% 15%

Personnel costs 54%

School Program 11%

Occupancy expenses 9%

Professional fees 7%

G&A 16%

FRIENDSHIP:  5 YEAR INCOME STATEMENT ANALYSIS



 

 

 

 

 

2008 2009 2010 2011 2012

Assets

Current Assets:

Cash/Cash equivalents 3,186,137$                 1,287,115$              1,196,201$            9,362,445$               11,946,718$        

Grants and accounts receivable 2,093,208$                 4,714,627$              5,407,229$            5,844,745$               6,673,537$          

Prepaid expenses 278,580$                    413,402$                 197,633$               541,270$                  379,539$             

Total Current Assets 5,557,925$                 6,415,144$              6,801,063$            15,748,460$             18,999,794$        

NonCurrent Assets:

Notes receivable- related parties 480,977$                    346,128$                 306,128$               241,195$                  -$                     

Restricted cash and investments 16,340,926$               12,923,106$            12,020,760$          5,754,933$               6,090,006$          

Property and equipment 63,905,386$               67,737,164$            67,438,431$          67,700,757$             66,387,938$        

Loan issuance costs 4,018,850$                 3,860,251$              3,701,650$            3,543,051$               3,384,450$          

Total NonCurrent Assets, net 84,746,139$               84,866,649$            83,466,969$          77,239,936$             75,862,394$        

Deposits 276,166$                    280,480$                 250,480$               263,977$                  204,394$             

Total assets 90,580,230$            91,562,273$         90,518,512$       93,252,373$          95,066,582$     

Liabilities and Net Assets

Current liabilities

Accounts payable and accrued expenses 7,146,801$                 5,375,935$              6,177,811$            6,107,105$               7,245,484$          

Deferrred Revenue 1,764,827$                 1,725,820$              1,502,887$            2,349,630$               1,891,274$          

Current portion of LTD 1,431,441$                 1,657,252$              1,448,231$            1,656,104$               2,808,341$          

Total current liabilities 10,343,069$               8,759,007$              9,128,929$            10,112,839$             11,945,099$        

Long-term liabilties

Notes payable 66,150,161$               68,369,520$            66,886,164$          65,216,323$             62,656,765$        

Total liabilities 76,493,230$            77,128,527$         76,015,093$       75,329,162$          74,601,864$     

Net Assets:

Net Income 705,911$                    346,746$                 477,287$               3,419,792$               2,541,507$          

Beg. Net Assets 13,381,089$               14,087,000$            14,026,132$          14,503,419$             17,923,211$        

Total Net Assets (Ending Net Assets) 14,087,000$               14,433,746$            14,503,419$          17,923,211$             20,464,718$        

Total liabilities and net assets 90,580,230$            91,562,273$         90,518,512$       93,252,373$          95,066,582$     

Long-term debt/ Total Equity ratio: 4.6958                        4.7368                     4.6118                   3.6387                      3.0617                 

Net-working capital: (4,785,144)$               (2,343,863)$            (2,327,866)$          5,635,621$               7,054,695$          

Liqiudity ratio: 0.54                            0.73                         0.75                       1.56                          1.59                     

FRIENDSHIP:  5 YEAR BALANCE SHEET ANALYSIS
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