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Executive Summary

Capital City Public Charter School was founded in 2000 by a group of parents and
teachers from Phoebe Hearst Elementary School, a small, diverse, high-performing
school in Northwest Washington, DC that despite its success was repeatedly threatened
with closure. In September of 1999, the District of Columbia Public Charter School Board
approved the charter application, making Capital City the first parent-founded school in
Washington, DC and only the second Expeditionary Learning school in the District.

On September 5, 2000, Capital City Public Charter School opened with 135 students in
grades Pre-Kindergarten through 5t grade on the corner of 14" and Irving Streets NW.
In 2004, the school moved to the newly renovated National Capital Presbyterian Church
building at 15" and Irving Streets NW and expanded to serve 244 children in grades Pre-
K through 8.

Capital City successfully amended its charter in 2006 to expand the program through
grade 12 by adding an Upper School, which was founded with a grant from the Coalition
of Essential Schools and the Bill and Melinda Gates Foundation. A design team
comprised of staff, parents, students and community members worked for over two
years to plan the high school program drawing on best practices from around the
country. The Upper School opened in the fall of 2008 at the original Capital City site in
Columbia Heights with 129 students in 6" through 9t grades. The Upper School
expanded by adding a grade each year until reaching full capacity in 2011. The first
senior class graduated in June 2012, and 100% of graduating seniors were accepted to
college.

In 2012, Capital City completed a $24 million state-of-the-art renovation of the former
Rabaut School building in Ward 4. The school relocated to this single PK-12 facility for
the 2012-2013 school year and re-organized into three campuses: a Lower School
serving PK3-4thgrade, a Middle School serving 5th_gth grades, and a High School serving
gth.12t grades. With the new facility, the school was able to realize a strategic vision of
serving more students in grades PK-8 thus providing more students with the opportunity
to have a PK-12 Capital City education.

In 2012-2013, the school served close to 950 students. The 2012-2013 expansion and
reconfigurations were so significant that both the Lower School and the newly formed
Middle School were officially considered new campuses according to OSSE guidelines.
For this reason, 2012-2013 academic data at these two campuses should not be directly
compared to the data for the preceding years.

All told, the school has been continuously expanding each year since the opening of the
Upper School in 2008. The table below shows total enrollment from 2007-2014.
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Capital City Enroliment (2007 to 2013)

Year 2007- | 2008- | 2009- | 2010- | 2011- | 2012- | 2013-
2008 | 2009 |2010 |2011 |2012 |2013 | 2014

Total
Enrollment | 244 373 425 538 635 946 975

As Capital City has expanded to serve more students, it has also grown to serve a higher
percentage of low-income students giving families who need it most access to a high
quality education. The chart below shows the changes in Capital City’s percentage of
low-income students from 2000 through 2013.
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Capital City has been an Expeditionary Learning school since its inception when we were
awarded a federal Comprehensive School Reform Demonstration Grant to implement
the model. The model is implemented school-wide in grades PK-12. Expeditionary
Learning emphasizes project-based instruction to help students meet rigorous academic
and character standards. The principles of Expeditionary Learning are inextricably linked
to the mission and goals of Capital City. Capital City has been recognized as a national
demonstration site for Expeditionary Learning and hosts many visitors annually. The
school was officially named and Expeditionary Learning Mentor School in 2011.

Capital City has remained faithful to its mission and to the goals set out in the original
charter, and has a track record of obtaining strong academic outcomes for children. The
evidence provided in this report will show that Capital City has substantially met its
charter goals.
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The first section of the report speaks to the fulfillment of charter goals: non-academic,
organizational, and academic. There is significant evidence both qualitative and
guantitative to demonstrate success in meeting these goals across all grade levels and
throughout the school’s history. Strong implementation of the Expeditionary Learning
model has been key to the continuity and consistency of the academic program.

The second section of the report addresses academic achievement related to goals in
reading, writing, and math; and presents student achievement data on internal and
external measures for all three of the current school campuses (Lower School, Middle
School, and High School). While it is necessary to take a nuanced approach to reviewing
the data over time since the Lower School and Middle School were both new campuses
in 2012, there is strong evidence to show campuses met the majority of academic goals.

Reading is a strength across campuses with strong performance on internal assessments
and performance above the district average on the DC-CAS for all three campuses.
While internal writing data was lower at all campuses in 2014 due to changes in the
assessment, prior data showed show strong performance even during the transition
years. DC CAS Composition data, conversely, has been consistently above citywide
averages.

The data and trends in mathematics are more mixed. Both the Lower School and High
School have mathematics data that is trending upward with strong growth scores in
2014. The Middle School math picture is not as strong making math an area of focus for
this campus only in its third year of operation. School leaders and staff have worked to
put in place intervention aimed at catching students up in math and ensuring all
students receive strong math instruction aligned to Common Core Standards.

Capital City is a school with a strong record of success and a school continually focused
on improvement. Parents report an enduring level of engagement with the program.
Based on the data and evidence provided in this report, the DC Public Charter School
Board should vote to fully renew Capital City’s charter for another fifteen years.

Capital City PCS 5



Narrative Review of Charter Performance

Criterion 1: Fulfillment of Charter Goals

Non-Academic Goals

Parent Involvement Goals
1: Parents will attend conferences, exhibitions and showcases of student work, and other
events. Parents will volunteer in support of the school.

Capital City historically has had high rates of parent attendance at conferences. For our
10" year review, we surpassed our accountability plan target of 90% attendance at
conferences and achieved 100% attendance at parent-teacher conferences. As shown in
the table below, the school has been able to maintain these rates despite our addition
of high school grades, our relocation to a less accessible neighborhood, and our
expansion. Attendance is calculated as students who have had a parent/guardian attend
at least one conference during the school year, but most parents attend 3-4 conferences
per year.

Parent Conference Attendance Rate (2009-2013)

School Year Conference
Attendance Rate

2013-2014 98%

2012-2013 97%

2011-2012 98%

2010-2011 99%

2009-2010 99%

Achieving high attendance at conferences does not happen without significant effort
and planning. Capital City sets the expectation for parents in a parent contract signed as
part of the enrollment process. Teachers schedule conferences with parents and offer
flexibility in meeting times and locations. Teachers also follow-up, sometimes multiple
times, to reschedule conferences if necessary. Interpretation is offered to any family
needing language support.

Another important aspect to achieving high conference attendance, is making the
conference experience meaningful to parents. Conferences are student-led in most
grades with students presenting their work and progress towards learning targets to
their parents. We solicit feedback from parents about their conference experience and
use the data to improve the conference structure. In our 2014 parent survey (104
respondents), 90% of parents reported that conferences were useful and meaningful.
Since our expansion in 2012, we have added a fourth conference with parents in August
(in addition to conferences in November, February, and June) so that teachers, parents,
and students can meet before the school year begins.
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In addition to conferences, parents have many other opportunities to visit and support
the school, including biannual Celebrations of Learning at each campus, when students
exhibit their work for parents and community members and explain what they have
been learning throughout the semester. We have held Celebrations of Learning twice a
year for each of the past five years. There are many other opportunities for parents to
visit and engage with the school. In 2013-2014, for example, Capital City offered several
parent workshops including a Lower School math workshop that was attended by more
than 100 families. Events such as the Hispanic Heritage Month Celebration and the
Black History Month Celebration celebrated the cultural diversity of our

community. Additionally, the school engaged parents in talking about Race and Equity
by sponsoring a showing of the movie American Promise. For our 10%" year review, it
was documented that 97% of students had a parent attend at least one school event.
Documentation has not been as consistent in the past four years, but attendance at
events remains strong.

Capital City frequently offers opportunities for parents to contribute their time to the
school and has an active Parent School Association (PSA), which was started in

2008. Parents at Capital City volunteer in a variety of capacities from coaching sports,
to chaperoning fieldwork, to helping with school events. For our 10" year review, it was
documented that 71% of parents volunteered in support of the school. In 2013-2014,
65% of parents reported volunteering time in support of the school. In our 2014 parent
survey, 85% of respondents indicated that there are meaningful ways for parents to be
involved with the school. Given the addition of the high school, the expansion, and a
school demographic that includes more low-income students; we are proud that we
have been able to maintain a high volunteer rate and a culture of participation. We
have devoted significant effort towards removing barriers to participation including
providing interpretation at all events and translation of written materials into Spanish,
and providing opportunities to volunteer on evenings and weekends. In 2014 we hired
a Bilingual Parent Coordinator to help us continue to improve our outreach and
engagement of parents.

2: Establish a culture of shared leadership where school staff and parents have a voice in
decision-making at the Lower School.

As the first charter school in the District of Columbia founded by parents, Capital City
has always valued parent input into school decisions. In the earliest years of the
school’s existence the School Planning Team (SPT) was a key element for parent-school
decision making. However, by 2007 attendance was waning and that team was phased
out after the school’s accreditation, in which the SPT took a key role. The current forum
for parent involvement in decision-making is the Parent School Association (PSA), which
was introduced in 2007. The PSA leadership meets monthly with the school leadership
team to address concerns, foster parent engagement and plan events.
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Various working groups comprised of both parents and staff were critical to planning for
the 2012 expansion and move. Capital City had an Early Childhood Planning group,
which met monthly during the 2011-2012 school year and visited local early childhood
programs. This group made recommendations on key issues related to the addition of
the 3-year old programs such as staffing and the program model/schedule. Other
working groups included a Middle School Planning team, which planned for the new
middle school program; a library planning group, which made key decisions about the
new library; a garden planning group, which planned for the school garden design and
program; and a playground planning group. Prior to embarking on the building and
renovation project at 100 Peabody Street, parents, staff, and students all participated in
design charettes with the team of architects. Teams of staff and parents were also
involved in transportation planning and some specific building design issues, such as
science lab requirements.

Capital City involves staff and parents in hiring. Hiring teams are always comprised of
staff members who will work closely with the new hire, and frequently parents sit on
hiring teams as well. Parents were part of hiring teams for hiring the new principals at
the Lower School and the Middle School 2012, as well as for the Director of Student
Services and Director of Development. In 2014, parent input was important to the
hiring of our Bilingual Parent Coordinator.

Capital City teachers have the opportunity to serve on the Instructional Leadership
Team (ILT). Each campus has an ILT, which advises the principals on key issues. The ILT
has been an important structure since it was first introduced in 2003. The ILT helps set
campus priorities and goals and develops plans for professional development. ILTs meet
bi-weekly throughout the year. Teams include grade level or department
representatives and representatives bring concerns and issues to the team and work to
propose solutions.

In additional to ILT, there are other leadership opportunities for teachers. The
Technology Leadership Team is comprised of teachers from each campus and sets the
direction for technology integration at Capital City. The team develops a proposed
technology budget each year and sets goals, and implementation plans. The team also
worked to develop Capital City’s technology standards in 2012. In 2013-2014 we
introduced an Equity Planning Team that focused on planning professional development
for staff around issues of race and equity and setting goals for the school in these areas.
This group expanded for 2014-2015 to include four working groups focused on
professional development, hiring, parent engagement, and student experiences.

Teachers are integral to curriculum planning at Capital City. Each summer, teams of
teachers are paid stipends to develop, revise or refine elements of the curriculum.
Teacher teams have worked to develop math benchmark assessments, expedition plans,
a vertically aligned science curriculum, new high school courses, and curriculum maps
guiding the transition to the Common Core State Standards (just to name a few).
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School Culture Goals

1: To provide a safe and supportive environment in which students can share ideas and
help one another learn, and to create a respectful, compassionate, nurturing, engaging,
and physically and emotionally safe place at the Lower School.

A safe and supportive environment is one of the most important aspects of school
culture, and parents frequently list it as one of their top priorities when choosing a
school. At Capital City, staff members strive to provide students with the right balance
of safety and responsibility that they will need in order to develop into responsible and
caring adults.

Capital City believes the social curriculum is just as important as the academic
curriculum. Research shows that students who have healthy and positive relationships
with others and strong self-esteem are more engaged and successful in school. Capital
City uses the Responsive Classroom Model® and its middle/high school counterpart,
Developmental Designs, which provide an array of strategies designed to foster safe and
positive learning communities where students are connected, responsible and engaged
in learning. Key components of the social curriculum include ensuring that every child is
known by his or her teachers and peers, that there are many opportunities for
celebrations, and that students are intentionally taught important social skills.

In Capital City’s elementary classrooms, each day starts with a morning meeting where
students greet one another, share and engage in community building activities. At the
middle and high school level, students are part of advisories or crews of 10-12 students
that meet daily with an advisor and engage in a process for sharing and discussing
critical issues. Other school structures like All School Meeting, school-wide service time
and buddy program help to not only ensure students know their classmates, but that
students develop connections and friendships across grades.

Capital City recognizes that skills such as conflict resolution or working successfully in a
group are critical for success in school and in life. Staff and students intentionally model
and practice these social skills with particular focus during the first six weeks of school.
Throughout the rest of the year, students are engaged in problem solving, discussing
and role-playing challenging situations.

In support of the strong implementation of these practices, the highest rated

elements on the Lower School QSR conducted fall 2014 were within the Classroom
Environments domain where 95% of classrooms were rated proficient or distinguished.
This domain includes the following elements: Creating an Environment of Respect and
Rapport, Establishing a Culture for Learning, Managing Classroom Procedures, and
Managing Student Behaviors. Scores for this domain were also high (94%) in a review
conducted in December 2013. These scores are particularly strong given the major
expansion in 2012 where more than half of the students and nearly half of the faculty in
the Lower and Middle School campuses were new to the school. Focusing on school
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and classroom culture was a primary emphasis in the first two years after the expansion,
and it is clear from the results of the review that this focus paid off.

The results of Capital City’s emphasis on social curriculum have been strong across many
indicators. According to OSSE’s 2012-13 Equity Reports (the first year for these reports),
Capital City’s suspension and expulsion rates were at or below city-wide averages in
almost every subgroup at every campus. Two exceptions included our High School,
which had an expulsion rate slightly higher than the city average after expelling two
students in 2013, and our suspension rate for Middle School Latino students. Given the
disproportionate number of Latino students served by Capital City (46%), there are very
few schools available city-wide to make a meaningful comparison for this statistic. There
were no expulsions at the Lower and Middle School campuses in 2013-2014. The
expulsion rate was .9% at the High School, just slightly lower than the 2012-2013 rate of
1%.

In addition to discipline statistics, Capital City collects attendance and re-enroliment
statistics, which give some sense of students’ perceptions of safety and comfort at the
school. Re-enrollment and attendance rates have historically been high at Capital City
across all grade bands.

Capital City’s average daily attendance is shown on the chart below for the grade bands
served. Itis important to note that the process for calculating attendance changed in
2013-2014 to a more stringent in-seat rate rather than an adjusted rate with excused
absences subtracted. Rates were above the PMF ceiling for grade bands except for high
school. We were concerned about a slight dip in the attendance rate in High School
(even adjusting for the new calculation method). In response, the High School staff has
implemented several new initiatives in 2014 to improve attendance with a motto,
“Everyday Counts”.

Attendance Rates (2010 -2013)

2010-2011 2011-2012 2012-2013 2013-2014

(Adjusted) (Adjusted) (Adjusted) (In-Seat)
Grades PK-2 95.5% 97.1% 98.2% 93.6%
Grades 3-4 98.0% 97.3% 97.5% 94.8%
Grades 5-8 96.8% 97.0% 96.9% 94.5%
Grades 9-12 95.6% 91.8% 94.6% 90.2%

The table below shows re-enrollment rates for grade bands served. Re-enrollment rates
have historically been high although rates for some bands were lower in the year prior
to the expansion/relocation and for the year we expanded and relocated. Our new
facility was approximately 3 miles from the original location and the new location did
not work for all of our families. All told, these numbers demonstrate a high level of
student and family engagement with and commitment to Capital City’s program.
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Keeping rates relatively high with a move to a new location was the result of significant
parent outreach and engagement around the move.

Re-Enrollment Rates (2010-2013)

2010 2011 2012 2013
Grades PK-2 92.6% 95.8% 94.1% 94.1%
Grades 3-4 93.0% 83.8% 95.9% 87.8%
Grades 5-8 93.3% 85.1% 80.5% 95.0%
Grades 9-12 93.5% 89.6% 86.1% 90.5%

Parent surveys have also provided us with data on parent satisfaction. In the 2014
parent survey, 91% of parents reported that Capital City is a nurturing and supportive
place for students. This was slightly in higher than the 88% favorable response to this
question in 2013.

2: To promote a strong culture of best effort, high expectations, teamwork, adventure,
service, and respect for diversity at the Lower School, and to encourage responsibility,
respect, compassion, service, and appreciation of diversity in all school community
members at the High School.

Capital City was founded with a strong commitment to service, equity, respect, and
diversity. Families and staff members are drawn to Capital City for its commitment to
these values. Over the years the school has maintained a strong culture of service and
teamwork, and has gained a reputation for being one of the most diverse schools in the
District of Columbia. In fact, a 2013 report by Steve Glazerman showed Capital City
Lower School to be the most diverse school in the city.

Although each campus at Capital City approaches service differently, it is an ethic that
has been integrated across all campuses. At the Lower School, for example, there is a
weekly Wednesday All School Meeting (WASM), which is a time for community-building
across all grade levels. PCSB members of the QSR team were able to observe a Lower
School WASM during their visit in December of 2013. At the end of WASM each week
there is a dedicated campus-wide service time. Teachers and staff member volunteer to
lead service groups, which fan out around the entire school building to clean classrooms
and offices, assist with mailings, write thank you notes to funders, sharpen pencils for
interim assessments, and many other activities. During weekly service time, every
student from PK to 4" grade is actively engaged in serving the school community.

At the Middle School level, each Crew is challenged to develop a community service
project. Students in the Crew identify possible community needs and interests and the
crew collaboratively decides on the project and approach. Examples include
volunteering at a local animal shelter, collecting art supplies for Children’s Hospital,
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fundraising for causes including the Nelson Mandela Foundation and Pennies for
Patients. Additionally, each crew participates in monthly Crew Chores fostering
stewardship inside and outside of the school.

PCSB observers noted during the QSR in January 2014 that students interacted with
their peers respectfully. In support of this goal, they noticed student-made posters and
displays about community service, compassion, the school’s values, and a 6th grade
food drive.

At the High School level, service is a graduation requirement and 100% of graduating
seniors have completed 100 documented hours of community service. At Capital City
we strive to integrate the expectation of respect and community service more deeply
into the curriculum and to make the service a meaningful experience for students. Like
the Crew service in middle school, High School Advisories develop and participate in
community service projects. Advisors play a role in helping students to connect with
meaningful service opportunities. There is also a weekly student bulletin that is useful
for connecting students to service opportunities. Additionally seniors are expected to
include a service project as part of their senior expeditions.

In addition to service in the greater community, there are many meaningful high school
service projects within our school. In 2013-2014, for example, high school students led
an after school tutoring program for lower school students. Also high school students
frequently serve as interpreters at school events and a training program prepares
bilingual students to do this effectively.

Following the High School QSR, reviewers noted that Capital City High School students
seem to have embraced diversity and personal and civic responsibility, and appear to
participate in an inclusive, democratic community. The reviewers felt that the school
demonstrated great success in creating and nurturing a caring, compassionate
environment both inside and outside of the classroom.

Across all the grades and all three campuses, service is integral to learning expeditions;
and the most powerful expeditions are the ones with service at the core. As part of a
first grade expedition on bees, first graders raised awareness about Colony Collapse
Disorder at the local farmers market and raised money for beehives for our roof by
selling beeswax candles. For a A grade expedition on immigration, students
researched and told the life story of immigrants within our community and raised
awareness about immigrant rights. As part of the ot grade fish ecology expedition, 9t
graders learn about fish ladders and raise and release shad. These are just a few
examples of how service is at the heart of learning at Capital City.

As noted above, Capital City is known for its diversity. Our student population is 3%
Asian, 37% Black, 47% Latino, 9% White, and 4% Multi-Race. The school recognizes that
with diversity comes an important responsibility to ensure equity for all students and
eliminate achievement gaps. Capital City staff members have been focusing on the
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difficult work of building a strong staff community across grade levels as well as across
other types of differences such as family background, race, ethnicity, home language,
and religion. Following the significant expansion of 2012-13, Capital City embarked upon
an equity initiative, led by an equity steering committee comprised of staff members
from all campuses. The school committed a significant amount of professional
development days before and during the 2012-13 school year to this equity work. The
entire staff, including faculty as well as central office, operations, facilities, and food
service staff, was included in the sessions, which utilized groups of approximately 30 —
40 people each. These groups were led by internal facilitators and remained stable
throughout the duration of the school year. Over the course of the year, facilitators led
their groups through various workshops and sessions, requiring staff to grapple with
ideas that were at times uncomfortable and new. Staff members were challenged to
have courageous conversations and to speak their truth in the context of their equity
working groups. Feedback from the staff has been largely positive, and this work
continues.

Adventure is an important component of the program at Capital City. Through
adventure activities, students take risks, gain confidence, and learn to trust each
other. Capital City employs a full-time adventure coordinator. During the 2013-2014
school, every grade level participated in adventure activities and trips. Adventure
activities included hiking, rock climbing, swimming, ice skating, and canoeing. Several
adventure activities connected to learning expeditions. For, example 3rd graders went
canoeing in conjunction with their expedition on Native Americans. Capital City has had
an adventure program since 2006 and each year all students have been included in
adventure activities. One exception is in 2011-2012 when we did not have funding for
the position and adventure trips were more ad hoc. This position, however, was
restored the following year.

3: To create meaningful student leadership opportunities and a student body
authentically engaged in school governance at the High School.

An important thing to understand about Capital City’s high school is that students
participated in its design. As noted above, the High School was founded in 2008 with a
grant from the Coalition of Essential Schools and was part of the Coalition’s Small
Schools Network. Starting in 2005, as part of the planning process, students
participated on the Design Team, visited model schools, attended conferences and
workshops. Many critical decisions regarding the design of the high school were
influenced by students including the community values and plans for the senior
expedition. Student influence was particularly strong in the early years of the high
school when students were instrumental in planning traditions like dances and after
school activities.

Capital City High School has developed on-going ways for authentic student leadership.
High School students in the upper grades (11 and 12) have class leaders. In 11th grade,

Capital City PCS 13



leaders are identified by interest and are assigned to committees that manage and lead
activities specific to the class, such as weekly grade level meetings, team building and
community service. The 11th grade student leaders also begin to plan and prepare for
their Senior year. At the end of 11th grade, Senior Class Officers are elected by
nomination and popular vote.

Late in the 11%" grade year, leading into the summer before 12th grade, the student
leaders gather to establish goals for the following Senior year. The leadership team is
made up of a president, vice president, secretary and treasurer. The student leadership
team develops other student committees for specific projects. These provide additional
leadership opportunities in the form of committee chairs. The 12th grade student
leaders and committee chairs take the lead in planning and preparing for import events
such as the Senior Trip, prom and graduation.

In the lower High School grades (9th and 10th) leadership development is built into
advisories, which meet for 30 minutes a day. At the beginning of High School, these
advisory relationships are the most important and provide individuals with
opportunities to develop leadership skills in small, more intimate groups. Students are in
the same advisory for two years allowing strong relationships to be built. Teachers have
worked together over the summer with the Coordinator of School Culture to develop an
advisory curriculum. The advisory curriculum emphasizes leadership through the
community values and habits of scholars.

A valuable Capital City tradition is to include student leaders and advisors in the
orientation process for new students. All oth grade students participate in a 4-week
summer orientation prior to the start of the school year. A crew of 8-10 upper classmen
serve as leaders helping to explain the Capital City way to our new community
members. In addition to leading the summer orientation, student leaders also support
staff in planning and leading activities during the annual 9th grade camping trip in
September.

Capital City High School students across all grade levels in 2010 initiated a student-led
Gay-Straight Alliance (GSA). The GSA grew out of a student project. Students produced a
powerful video about gay rights, and since that time the group has spearheaded several
school-wide initiatives such as the Day of Silence.

Student leadership at Capital City is not limited to high school. The Lower School had a
very active Community Council in 2013-2014. The Community Council planned spirit
days and activities related to the community values. Students at the Lower School also
plan and lead their weekly All School Meeting. Students sign-up each week to lead the
meeting (7-8 student leaders each week) and most students will have an opportunity to
lead an All School Meeting over the course of a school year.
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A final example of student leadership and decision-making across all campuses is the
level of student involvement in the planning and building design for the 2012-13
expansion. In 2011, during the planning phase for the new building, 7" and 8™ grade
students embarked upon a green building project as part of the Expeditionary Learning
curriculum. These students presented their research and recommendations to the
Board of Trustees and to the building team (the architects, the builder, etc.) Students
from this group were then involved in subsequent charettes, and many of their ideas
were incorporated into the design. Their work was instrumental in the school receiving
LEED Gold status. First and 2™ grade students worked to design our new playground as
part of their healthy bodies expedition. They visited local playgrounds to get ideas,
surveyed students about their interests, met with architects and safety experts, and
presented their final design recommendations to the Kaboom! Design Committee.
Students were also involved in planning for many other aspects of the new building,
including the athletic spaces, gardens, and library.

Reflection Goals

1: To conduct an inclusive annual school review, and to reqgularly collect and analyze
evidence to assess progress toward a common vision, set improvement goals, and
develop a comprehensive school improvement plan at the Lower School.

As part of the Expeditionary Learning school review process, teachers and school leaders
complete an annual implementation review. The review looks at five areas: curriculum,
instruction, assessment, culture and character, and leadership; and shows how well
Capital City is doing in implementing the various components of the Expeditionary
Learning model. The data from the implementation review along with school
performance data is reviewed by administrators and teachers and used to set goals for
the following school year. It is expected that schools with four or more years of
experience implementing the model will score between 85 and 98 points on the
review. Capital City’s scores have consistently exceeded this target range. Capital City
received an Implementation Review score of 101 out of 130 possible points for the
2012-2013 school year and 102 out of 130 for the 2013-2014. The 2013-2014
Implementation Review Report is included in the Appendix.

Capital City goes through an annual process of reviewing and reflecting on all data
points. Teachers, administrators, and board members are all involved in this

process. The results are reported in an Annual Report submitted to the PCSB. The
Annual Report contains analysis of student academic performance on internal and
external assessments over the past academic year. Additionally, each report includes a
‘Lessons Learned’ section, which synthesizes the results and details interventions and
programmatic tweaks or changes to be made for the following school year.

At the beginning of each school year, Capital City presents the results of the previous

year’s assessments to staff and to parents, and seeks feedback regarding what worked,
what did not, and what the next steps might be. Therefore, recommendations for
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interventions are the result of careful thought and analysis from school leaders, as well
as input from parents and teachers.
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\ Organizational Goals

School Structure Goals
1: To arrange schedules, student grouping, teacher teams, and resources to support
high-quality learning expeditions and a school culture based on Expeditionary Learning
and Responsive Classroom, including:
o To provide longer and more flexible blocks of time for project-based learning,
fieldwork, team planning, and community-building activities at the Lower School.
o To adopt multi-year teaching to strengthen classroom relationships and improve
academic results at the Lower School.
o To personalize teaching and learning through small class sizes, advisory, and
flexibility in scheduling and course formats at the High School.

Capital City has remained true to the Expeditionary Learning and Responsive Classroom
models in decisions related to the structure of the school schedule as well as
recruitment and staffing. For example, each of Capital City’s campuses has a weekly
schedule that allows for a daily morning meeting or Crew/Advisory time to support the
social curriculum and character education goals that are important to both Responsive
Classroom and Expeditionary Learning.

Additionally, all campuses have a schedule that allows for longer blocks of time to be
spent on a particular topic of study, rather than rushing from one subject to another in a
more fragmented way. This schedule supports constructivist teaching and learning and
allows students to spend significant amounts of time focusing on expedition projects. In
the Lower and Middle School campuses, this results in longer literacy (LS) or humanities
(MS) blocks — typically two hours. In the High School, this means having a block week
every third week where class periods meet for an extended time. Examples of weekly
schedules are included in the Appendix.

An important feature of schedules at all three campuses is that they allow for common
daily grade level planning time. Once a week, this block of time is reserved for teaching
teams consult with administrators. Consult times rotate between an Inclusion Consult
Time led by the Director of Student Services where individual student needs are
discussed and an Academic Consult Time when student data is reviewed and progress
towards goals is discussed. In addition to the scheduled Consult Time, there is a weekly
grade level meeting and planning time to allow teams to coordinate expedition plans,
academic expectations, and teaching strategies.

Schedules at all three campuses are flexible enough to allow for fieldwork, an important

aspect of the Capital City program. Fieldwork is regularly planned to further student
learning and is supported by teaching teams and administrators.
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Capital City believes in teachers having multi-year relationships with students. This
looks different across the grades and campuses. From 2003-2012 all Capital City classes
in grades PK through 4 were multi-age so that teachers taught students two years in
classrooms that included two grade levels of students. After the expansion in 2012 this
model changed slightly. Capital City still has multi-age PK3/PK4 classes with three and
four year olds in the same classrooms. A looping model is promoted in the other Lower
School grades where teachers work with the same students for two years. For example,
students might have the same teacher for both 1** and 2" grades.

This is the case with Middle School as well. Looping in middle school grades was a
consistent practice before our expansion in 2012. Our data showed that students
frequently had much stronger results in the second year of an academic loop. With the
expansion, we significantly increased the size of the middle school staff, and teachers
were interested in teaching the same grade and curriculum in order to fully master the
content and make improvements to the expeditions and curriculum. Though it is an
intention to have more teachers loop with students in the coming years, we recognize
that sometimes a newer teacher would benefit from teaching the same grade again,
rather than moving to a new grade and needing to master a new curriculum.

In the High School, teachers typically don’t loop for academic subjects; however,
students have the same advisor for two years. The multi-year relationship with the
advisor supports stronger staff-student relationships and ensures that students are
known well by adults. Students meet with advisors daily for 30 minutes and advisors are
responsible for communicating with parents, advising students on course selection,
college preparation activities, and on-going social support.

Capital City strives to maintain low student-teacher ratios throughout all grade levels. In
recent years, these ratios have been:

* Lower School, 10:1

e Middle School, 10:1

* High School, 12:1

These low ratios across all grade levels allow for differentiated groups within classrooms
and facilitate project-based work. Additionally, the large number of adults available to
lead advisory groups at the middle and high school levels makes it possible for each
advisory to be a small, tight-knit community.

School Community Goals
1: Capital City will be a learning community for teachers as well as students. Teachers
will receive the training and support they need to successfully implement the educational
program and best support individual students. Specifically the school intends:
o To create a student-centered environment where teachers encourage students
not only to solve problems, but also to pose problems. (LS)
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o To develop school structures, policies, and rituals that enable adults and students
to take risks and go beyond their perceived limits. (LS)

o To establish a tone of unanxious expectation, decency, and trust among students,
staff, and families. (HS)

o To promote inquiry and innovation in classroom practice through discussion and
critique of instructional practice and of learning expeditions, and to establish a
culture of reflection, critique, revision, and collaboration among teachers and
students (LS).

Capital City maintains a strong student-centered environment that serves as a learning
community for students and teachers alike. During the QSRs in 2013-14, PCSB reviewers
noted that High School teachers modeled trust and unanxious expectation: teachers and
students spoke frankly about their challenges, such as preparing for tests, time
management, and planning. The reviewers also observed strong relationships between
teacher mentors and students, built on frank feedback. At the Middle School level, the
review team noted evidence of trust among students in several classrooms. The team
observed students openly and kindly interacting with teachers and each other,
demonstrating an underlying trust and report among staff members and students. At
the Lower School, the review team felt that the staff had created an environment of
warmth and trust at the school. They noted that teachers referred to students as
“friends” and to their classrooms as “families”. This type of environment encourages
students at all grade levels to take risks in their learning and to pose questions.

Another aspect of the Capital City program that encourages students to practice
thoughtful risk-taking is the Adventure program. This program has been a core part of
Capital City’s curriculum since the school began, and it is one of the school’s most
unique features. The adventure program is designed to take students off-site for
extended periods of physical activity each season. The Adventure Coordinator plans and
takes each class on a full-day trip several times per school year. Classroom teachers and
community and parent volunteers often attend as chaperones. Examples of adventure
outings include hiking, rock climbing, ice skating, and canoeing. These trips allow
students to try new activities, engage in a group experience, take risks, and experience
the outdoors. Safety is paramount, and certified experts lead the more technical
activities. Students are encouraged to take appropriate risks and to move outside of
their comfort zones.

Reflection and revision in the context of a learning community are a natural part of
school at Capital City, for teachers and students alike. Students learn at a very young
age to reflect on their learning and their work as they revise projects, artwork, and
written pieces. Frequently students are asked to include a reflection sheet for each
piece of work that is placed in their portfolio, and students are expected to be able to
articulate how and why they have revised a particular piece of work. During the QSR
visits in December of 2013, PCSB visitors noted many examples of Lower School
students reflecting on their work and their learning strategies. For example, teachers
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initiated conversations about math strategy but then encouraged students to discuss
possible solutions with one another. Many classrooms had posters on the wall detailing
“what we know”, “what we wonder” and “what we learned”. And during a Writer’s
Workshop session, observers noticed students thoughtfully planning and revising their

writing through discussions with one another.

For staff, reflection and revision often stems from observation opportunities by peers or
supervisors. At the time of the Lower School QSR visit in December 2013, several
teachers and fellows were being observed by members of the Center for Inspired
Teaching using the CLASS observation rubric. Additionally, Capital City teachers are
given the opportunity to observe one another and provide collaborative feedback.
These peer observations provide teachers with valuable feedback and ideas from their
colleagues.

Capital City also provides a significant amount of professional development to faculty
members. Each Wednesday is an early dismissal day for students, and during the
afternoons each campus holds dedicated Professional Development sessions. The topics
are generally selected by the Instructional Leadership Team so that they align closely
with teachers’ needs. Examples of recent professional development topics include:
equity, data driven instruction, strategies for working with ELLs, and instructional
technology. Several weeks are generally reserved for differentiated PD sessions, during
which several sessions are held at once and teachers can choose the attend the sessions
that they find most helpful. Professional Development calendars for each campus from
school year 2013-14 are attached in the Appendix.

PCSB’s QSR team also observed evidence that the teaching staff at the Lower School had
supported each other by planning collaboratively. It was evident that classes at the
same grade levels had similar lesson pacing and objectives. At the Middle School, a
review noted an instance in which a teacher in training led a science lesson, while the
lead teacher and inclusion teacher assisted and offered support as needed. Reviewers
also noted that in some classes it was difficult for them to ascertain immediately which
teachers were the lead teachers and which were the fellows in training — clear evidence
of an overall culture of learning and collaboration among Capital City staff.
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\ Student Achievement Expectations

2000 — 2010 Summary

In 2010 Capital City Lower School (Grades PK-8) completed its 10 Year Review, and
Capital City Upper School (Grades 6-10) completed its second year of operation. Below
is a brief summary related to the status of the two campuses at the time of the 10" year
review. Capital City was unanimously approved for charter continuance at the February
28, 2011 meeting of the Public Charter School Board.

In 2010, Capital City Lower School (PK-8) had DC-CAS reading and math scores 20
percentage points higher than the city average. While the school saw a dip in reading
scores in 2009 and 2010 and a dip in math scores in 2009, over the 5-year period both
reading and math scores trended upward with progress for all subgroups. The school
met the majority of targets established in the accountability plan and met 2 of 3 of the
academic standards thus meeting the PCSB standard for continuance. Additionally, the
school met all of the non-academic standards and performed well on organizational
governance, compliance and fiscal management. The school received the rating of
“exemplary” for the majority of indicators and in all five domains (curriculum,
instruction, assessment, school climate, governance) of the Program Development
Review conducted in December of 2010.

In 2010, the Upper School serving grades 6-10 completed its second year of operation.
Scores were closer to the citywide averages but on the increase. Middle School students
who were assessed two years in a row at Capital City demonstrated a 10-point increase
in reading proficiency and a 25-point increase in mathematics proficiency on the 2010
DC-CAS. 10" grade scores in 2010 were the lowest among tested grades served, with
only 44% of student scoring proficient or above in reading and 40% in math. Since the
school was only in its second year of operation and our structure at the time included
admitting many new students in 9t grade, a majority of the students were new to the
school, and many had entered with reading and math skills well below grade level.

In 2010, most of Capital City’s subgroups scored above the city-wide average on the DC-
CAS, with economically disadvantage students outscoring their peers at other schools by
10 percentage points in reading and 13 percentage points in math. A notable exception
was the school’s group of English Language Learners, who had below average
proficiency rates in both reading and math. Supporting this subgroup was identified by
the school as an area of focus at the time of the 10" year review.

Student Performance 2011 to 2014
Since Capital City’s 10" year review, the Performance Management Framework was
created by the PCSB as an additional means to monitor overall academic performance.
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During this time of transition and expansion for Capital City, campuses posted strong
scores on the PCSB’s Performance Management Framework since the framework’s
inception. The chart below summarizes PMF performance. No Capital City campus has
ever been rated Tier 3 by the PCSB.

PMF Scores and Tiers (2011-2014)

2011 | 2012 2013 2014

Campus Score Tier Score Tier Score Tier Score Tier
Lower School - 73.1% Tier 1 65.3% Tier 1 NA NA NA NA
Grades PK-8
(1999-2011)
Lower School - NA NA NA NA 37.1% Untiered | 50.7% | Tier 2
Grades PK-4 (new
(2012-2014) campus)
Upper School 75.2% Tier 1 63.5 Tier 2 NA NA NA NA
Grades 6-8
Middle School- NA NA NA NA 46.7% Untiered | 44.1% | Tier2
Grades 5-8 (new

campus)
High School- 64.6% Tier 2 53.9% Tier 2 66.4% Tier 1 69.9% | Tier1l
Grades 9-12

Capital City committed in its original charter to the following academic goals:
1. Students will become competent, independent readers.

2. Students will become effective oral and written communicators.

3. Children will be able to reason mathematically and effectively present their
thinking to others.

Additionally, upon opening the High School in 2010, Capital City committed to a fourth
goal to:
4. promote critical thinking, high-quality original work, and the acquisition of skills
necessary for transition to college or career among High School students.

In order to track these goals, Capital City annually administered the DC-CAS, and also
assessed students each year using various internal assessments in reading, writing, and
mathematics. The results of all of these assessments are detailed below.

Performance towards these goals for each campus is discussed in the following sections.
As previously noted in this application, Capital City made significant changes from 2011
to 2014: relocating to a new building, reconfiguring campuses, adding an additional
grade (PK3), and expanding in all grades from PK through 8. The 2011 and 2012
assessments took place before the expansion, while the 2013 and 2014 assessments
took place afterward. This timing should be considered when reviewing trend data, and
to this end the expansion is clearly marked in the graphs in the following pages. We
have chosen to present and discuss performance by the grade bands of the current
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campuses (PK-4™, 5"-8" and 9™-12"), but that means that current campus data is
compared with earlier data that does not reflect the campus configuration at the time.

Capital City Lower School (Grades PK-4)

There is strong evidence that will be detailed in this section to show the Lower School
has met its goals even in light of the recent expansion and shifting demographics. The
Lower School was probably the campus most impacted by the expansion and move with
nearly 70% of students new to the campus in 2012. New students were more likely to
be English Language Learners more than doubling the percentage of ELLs from 13% in
2011 to 27% in 2012. The ELL percentage has continued to trend upward with 30% of
students classified as ELLs in 2014. In spite of the changes, results are trending upwards
in all areas with the exception of writing due to the introduction of a new more rigorous
assessment in 2013.

Performance on our Early Childhood Accountability Plan (2012, 2013) shows the
performance and progress for grades PK-2 (70% of students served at this campus). In
2012, Capital City met 7 of 7 early childhood targets. In 2013, the school met 5 of
targets even in light of the changes that happened that year. In 2014, the framework
changed to an unscored/untiered PMF. The Lower School scored above the mid-range
for nearly all targets on this new measure.

The Lower School has the elementary PMF for grades 3 and 4. In 2013, the year after
the expansion, the Lower School PMF score was only 37.1. The poor result was largely
attributable to low DC-CAS scores in 3™ and 4" grades. While disappointing, the result
was not surprising given the changes that year and the focus on building school culture
and catching students up on basic skills. Results were significantly improved in 2014 and
the PMF score increased to 50.7.

Students will become competent, independent readers.

Capital City Lower School provides its students a rigorous literacy program built on
strong instructional practices. Capital City uses multiple measures to ensure reading
competency in its students including the Developmental Reading Assessment (DRA) for
grades K-4, the Phonemic Awareness Literacy Screening Assessment (PALS) in
Kindergarten, the Teaching Strategies GOLD Assessment in Pre-K, and the DC-CAS for
grades 3 and 4.

Developmental Reading Assessment (DRA)

Capital City has been using the DRA to measure reading proficiency and progress since
inception. The DRA provides information about the percentage of students reading on
grade level and the assessment enables us to track progress. The table below shows
DRA scores for the past four years by grade level.
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Lower School DRA % on Grade Level (2010-2013)
2010 2011 2012 2013
K 75% 70% 42% 60%
1 60% 68% 54% 44%
2 52% 83% 69% 55%
3 56% 68% 57% 75%
4 92% 96% 76% 75%

The percentage of students reading on or above grade level decreased with the
expansion, but is recovering due to a strong focus on differentiated reading instruction
and remediation. It is important to note that DRA scores have been stronger among 3
and 4™ grade students with 75% scoring on grade level in 2014. This affirms that Capital
City’s reading program is bringing more students up to grade level reading the longer
students stay at the school. First grade scores have been the lowest in recent years
influenced by the large percentage of ELLs. Capital City has invested resources and
attention to improving the performance of ELLs including hiring an ELL specialist and
training all teachers to effectively meet the needs of ELLs. That being said, ELLs
sometimes need more time that non-ELLs to gain proficiency in both languages.

In addition to the percentage of students reading on grade level at the end of each
academic year, Capital City has also tracked and reported the percentage of students in
each grade level who have made at least a year’s worth of progress in reading over the
course of the school year on the DRA. The goal for this metric is that 80% of students in
each grade will make at least a year’s equivalent of growth in reading.

Lower School DRA Growth (2010-2013)
2010 2011 2012 2013

K

1 64% 68% 56% 77%
2 56% 83% 84% 77%
3 96% 88% 88% 88%
4 100% 92% 88% 88%
LS 79% 83% 79% 83%

The table above shows that between 2011 and 2014 the Lower School was quite
successful, even post-expansion, in maintaining high rates of growth in reading. First
grade progress has been lower across the board, but increased significantly in 2014.
One of the reasons for that is that the assessment does not assess growth on pre-
reading skills, which is often the initial focus of instruction for students who enter first
grade below grade level. We believe that the increase in 2014 is the result of increased
support for ELLs and early literacy support in Kindergarten.
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In addition to supports primarily for ELLs, Capital City increased its supports for
struggling readers. This included implementing after school intensives for lower school
students reading below grade level and implementing the Leveled Literacy Intervention
(LLI) in the Lower School to support students reading below grade level.

Given the limitations of the DRA in assessing progress in Kindergarten, Capital City
administers the PALSs assessment to show growth and progress. The table below shows
the percentage of Kindergarten students who demonstrated progress or scored 100%
on at least 3 of the 6 literacy indicators.

PALS: 2013-2014 Kindergarten Literacy Development
Literacy Concept % Reaching Goal % Making Growth
Rhyme 90% 88%
Awareness
Beginning Sounds 100% 98%
Lower Case 90% 66%
Recognition
Letter S.o.und 78% 78%
Recognition
Spelling 85% 66%
Concept of Words 39% 95%

Teaching Strategies-GOLD

Another component of the Lower School that contributes to the success of the students
in literacy is the strong Early Childhood program offered by the school. Beginning in Pre-
K 3, students participate in enriching pre-literacy activities to ensure they are on track to
become successful readers and writers. In 2014, the Early Childhood PMF was released
for all early childhood programs in the city. Even though this year’s PMF was unscored
and untiered, the data from Capital City’s Early Childhood PMF showcased numerous
successes. In literacy, 88.9% of its PK students met their achievement or growth goal for
the year on the GOLD, a nationally-normed assessment. The early childhood program is
making sure that all students have a solid foundation to meet later literacy benchmarks
on time.

DC-CAS

Third and Fourth graders at the Lower School were assessed in the spring with the DC-
CAS. The table below shows that third and fourth grade scores were consistently well
above the city average, until 2013 when the school expanded. Third and fourth grade
scores dropped from 2011 through 2013, but after implementing carefully designed
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interventions in school year 2013-14, scores increased, and are again above the state
average.

DC CAS LS ELA Proficiency
2010-2014
100%
86% <
80% -7A<0
66% ~
60% )
% ZW% e==3rd & 4th
—ASY46% 0
40% : : 50%  em===State Average
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W
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DRA scores have consistently been higher than DC-CAS scores reflecting the strong focus
on teaching students to read rather than a focus on test preparation.

ELA Median Growth Percentile (MGP)

Capital City’s internal goals call for Median Growth Percentile scores of 55 or more in
both English Language Arts and Mathematics for all campuses. Although MGP scores
are know to fluctuate substantially from year to year, the 55t percentile seems like a
reasonable goal that would ensure above-average growth among Capital City students
and ensure we are catching students up. It is important to note that for the Lower
School, MGP is only for 4" grade since two years of data are required to have a growth
score. The table below shows Lower School MGP from 2011 through 2014. Pre-
expansion, these numbers include the average of all Lower MGP-eligible grades. Post-
expansion, the MGP would only include 4" grade scores.

2010 2011 2012 2013
LS 56.0 63.5 37 59.0

The table above shows very strong MGP except for the year of the expansion. Strong
2014 MGP, at 59, validated that the interventions the interventions put into place to
catch students up are working. Even though 2014 scores are not yet up to the pre-
expansion levels, the MGP shows that Lower School students are making growth.
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Students will become effective oral and written communicators.

Capital City also uses internal assessments to track progress on writing. Capital City has
created an internal writing benchmark, based on the 6+1 writing program. This
assessment is given to students at the beginning and at the end of the year to monitor
development of writing skills. Writing across the curriculum has been emphasized at
Capital City, and the school has tracked student performance on writing assessments for
many years. The chart below shows student writing scores by grade band over the past
four years.

100% % Meeting Writing Targets, 2010 - 2013 on Writing
Benchmarks
90% | 86%

80% 720 74%
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20%
10%
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For the Lower School, the scores did not fall directly after the expansion, but did decline
from 2013-2014.

Children will be able to reason mathematically and effectively present their thinking to
others.

Capital City was an early adopter of Common Core State Standards (CCSS). The school
aligned its curriculum to Common Core in 2011. Alignment of assessments lagged
behind this transition, which contribute to decreases in 2012 prior to the expansion. In
addition to focusing on the CCSS, there has also been a focus on implementing the
Standards of Mathematical Practice with a strong focus on student thinking and
reasoning. This approach is often new to students coming to Capital City from schools
where mathematics was taught with a focus on rote skills and procedures. We were
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not surprised by dips in math scores the year we expanded, but are encouraged to see
strong growth and progress at the Lower School in 2014. Being early adopters of
Common Core and a having a strong implementation of the Common Core Standards of
Mathematical Practice, Capital City believes it is well positioned for the switch to PARCC.

Math Benchmarks

Capital City developed K-8 Math Benchmark assessments aligned to grade-level
standards in order to gauge student mastery of key mathematical standards throughout
the school year. Assessments were re-written in the summer of 2013 to be fully aligned
with Common Core standards. Capital City worked with data analysts from Friends of
Choice in Urban Schools in 2013 to review math benchmarks and compare performance
to DC-CAS. Based on the analysis, the math benchmarks were shown to be a very strong
predictor of DC-CAS performance.

Each year, the goal is for 80% of students in grades K through 8 to master 80% of the
benchmarks. The chart below shows the school’s trajectory on the benchmark
assessment from 2011 to 2014.

100%

% Mastering 80% of Math

90% 00 Benchmarks, 2010 - 2013
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60%
60%

50% 44% Kto 4
40%
30%
20%
10%
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Although the math benchmark scores dropped after the expansion, the scores rose in
2014 to 60%. This success can be attributed to a renewed focus in school year 2013-
2014 on small group instruction and a heavy re-teaching of the math standards until
demonstrated mastery.
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DC-CAS: Mathematics
The table below shows 3™ and 4™ grade math performance on the DC-CAS over time.

DC CAS LS Math Proficiency
2010-2014
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The significant decline in 3% and 4™ grade performance in 2012 (pre-expansion) was
partially due to the misalignment of instruction with assessment. The decline is also the
result of a different cohort of students being compared. 3" grade performance was
especially low in 2012 (40% proficient) and 4" grade performance was especially high in
2011 (90% proficient). The continued decline in 2013 was largely due to the expansion.

The increase in scores from 2013 to 2014 from 44% proficient to 54% proficient is
encouraging. This growth was the result of carefully planned and implemented
interventions including adding a second math instructional block and having a math
interventions specialist to pull small groups of students for re-teaching and re-assessing
skills.

Math Median Growth Percentile (MGP)

Math MGP scores (shown in the table below) tracked fairly closely with overall math
scores over the past few years, with MGP declining at the Lower School. The Lower
School ended 2013 with an MGP of 32, well below the school-wide goal of 55. These
numbers were not acceptable, and reflected a very low level of growth in mathematics
proficiency among Capital City students on the DC-CAS, relative to students at other DC
schools. These results highlighted a significant need for increased math instruction and
professional development. Capital City provided increased professional development
around math instruction by working with a math consultant and focusing on the
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implementation of the Standards of Mathematical Practice. The school also
implemented new math interventions designed to catch students up. Math MGP for
2014 increased for all campuses, with an especially large increase for the Lower School
of 57.

2011 2012 2013 2014
LS 77.0 42.5 32.0 57.0

Capital City Middle School (Grades 5-8)

Capital City Middle School is the newest campus of Capital City PCS. The Middle School
opened in 2012; this current school year is its third year of operation. The former Upper
School and Lower School campuses both served middle grades, but in lower numbers
than the current campus. In 2012, an expansion happened simultaneously with the
reconfiguration to add a new middle school resulting in 51% more students than the
former campuses enrolled and 70% new students to Capital City. As this campus
establishes itself, it has already experienced some success and identified some areas
where growth must be accelerated. The results below reported for the charter goals
around reading, writing and math show that reading has been a relative strength
showing the strong focus on literacy to ensure students leave gt grade ready for the
reading demands of high school. Writing and math have been relative weaknesses with
math performance being a particular area of concern. It will be discussed in more detail
below, but receiving students from so many different schools with vastly different math
experiences prior to Capital City has been an exceptional challenge.

Untiered in its first year, the Middle School earned a PMF score of 46.7 in 2013. This
score dropped to 44.1 in 2014 due in large part to low growth scores and performance
in math. The Middle School is solidly Tier 2 with a commitment, aspiration, and plans to
improve. Prior to the expansion, middle grades at Capital City had a strong track record
of performance earning the Upper Middle School (6th-8th) Tier 1 status in 2011 and the
Lower School (3rd-8th) Tier 1 Status as well in 2011 and 2012.

Students will become competent, independent readers.

There is strong evidence that the Middle School has met this goal. Internal reading data
described below is especially strong and DC-CAS data has consistently been above the
state average.

Developmental Reading Assessment (DRA)

Capital City has historically measured student achievement in reading through the
Developmental Reading Assessment (DRA). These assessments span multiple years of
reading proficiency and identify just how far above or below grade level a student is
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reading. Additionally, these assessments allow teachers to track progress in reading year
over year, something that the DC-CAS cannot provide. It is important to note that the
GATES assessment was administered in 2013 instead of the DRA, but that the DRA was
resumed for all students in 2014.

100%

% Meeting Reading Targets, 2011 -
90% 2014
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The middle school scores saw a drop in 2013 that was related to the expansion and to
the literacy levels of the incoming students, but also related to using the GATES
assessment rather than the DRA, which was used in other years. Scores recovered in
2014 reflecting increased attention and focus on teaching reading including additional
blocks of reading time, additional training for teachers, and the use of the Leveled
Literacy Intervention (LLI).

MS Percent on Grade Level (DRA)

2010 2011 2012 2013
MS 66% 69% 38% 72%

DC-CAS: English/Language Arts

To ensure that all the middle school students become independent and competent
readers, the Middle School monitors ELA progress on the DC CAS. The table below
shows 5'-8™" grade scores. ELA scores were relatively high the year after the expansion
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showing the strong focus on literacy that year. In the following year, scores dipped, but

were still a
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It is encouraging that the Middle School was able to keep reading scores competitive

with other schools across the city despite the large influx of new students and the shift
in demographics. With the expansion, the percentage of ELL students increased to 28%
in Middle School.

To better understand the impact of new students on the scores and how our program is
serving students over time, Capital City did a cohort analysis in 2013. The cohort
analysis looked at performance and progress of students who had attended Capital City
for 3 or more years and taken the DC-CAS each year. It was only in middle school grades
that we had such a cohort; there were 81 students who were assessed on the DC-CAS as
Capital City students in 2011, 2012 and 2013. This group of students had a proficiency
rate of 77% on the DC-CAS in 2013, 15 points higher than the campus average. Even
more impressive were the cohort gains of this group. ELA proficiency rates for this

cohort over the three-year period are as follows:

MS ELA Cohort
2010-2011 56%
2011-2012 63%
2012-2013 77%
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This strong cohort performance shows the powerful impact that our program has on
student performance over time.

ELA Median Growth Percentile (MGP)
The table below shows Capital City’s Median Growth Percentiles by grade band, from
2011 through 2014.

2010 2011 2012 2013
5th-8t" 59.0 57.0 49.0 47.0

Despite all the gains in other areas of literacy (such as a steep increase of students in the
Middle School reading on grade level), MGP is an area of growth identified for the
Middle School. MGP was very strong for literacy in 2011 and 2012. While MGP
approached average growth in 2013 and 2014, it lagged behind showing room for
growth and improvement.

Students will become effective oral and written communicators.

Writing across the curriculum has been emphasized at Capital City. The school has
tracked student performance on internally designed writing assessments for many
years, but the assessment changed significantly in 2013. The chart below shows student
writing scores over the past four years.
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As shown above, writing scores did not dip as a result of the expansion in 2013,
however, scores dropped in 2014 as a result of the change in assessment. Scores have
not been as strong as desired for any of the past four years even prior to the assessment
redesign, because of the large numbers of new middle school students that Capital City
has enrolled in recent years. Students entering in the middle school grades typically
have not had strong writing backgrounds. RESEARCH SIMULATION

It should be noted that in middle school writing scores were higher on the DC-CAS
composition assessment than on our internal assessment. In 2014, 61% of 7t graders
were proficient on the DC-CAS composition test compared to 21% proficient on our
assessment. This speaks to the high level of rigor of the new assessment.

Children will be able to reason mathematically and effectively present their thinking to
others.

As noted above, new students are often challenged by being taught math by methods
very different from those used in their previous schools. Capital City has a constructivist
approach to teaching mathematics. This approach is designed to develop strong
conceptual understanding and is an excellent approach for achieving the rigor of the
Common Core. However, it is an approach that is different than the instructional
approach being used at many other schools, and it can require an adjustment for
students who have been taught math by direct instruction and a focus on rote skills.
This has a lot to do with the decline in scores after the expansion. Scores of students
who have been at Capital City for more than two years have consistently been stronger
showing the impact of our approach over time. A three year analysis of Middle School
cohort math scores showed that only 47% of students who were new to the schools
(enrolled two years or fewer) were proficient on the 2013 Math DC CAS, as compared to
65% proficiency with students who had been with the school three years or longer. It is
expected that with strong re-enrollment rates, that math scores will continue to
improve in the future as students adjust to this approach.

DC-CAS: Mathematics

The DC-CAS mathematics assessment is administered annually to Capital City students in
grades three through eight and in grade ten. The DC-CAS math assessment provides
information about the percentage of students performing below, on, or above grade
level in math. As shown in the graph below, the trajectory of DC-CAS scores over the
past four years with declines at the Middle School.

Declines in the Middle School in 2013 were largely due to the opening of the new
campus, which significantly impacted all grades 5t through 8™, Capital City has a
constructivist approach to teaching mathematics. This approach is designed to develop
strong conceptual understanding and is an excellent approach for achieving the rigor of
the Common Core. However, it is an approach that is different than the instructional
approach being used at many other schools and it can require an adjustment for
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students who have been taught math by direct instruction and a focus on rote skills.
This has a lot to do with the decline in scores after the expansion and the continued
challenge to raise scores at the middle school level. Scores of students who have been
at Capital City for more than two years have consistently been stronger showing the
impact of our approach over time. It is expected that with strong re-enrollment rates,
that math scores will improve as students adjust to this approach.

Declines in 2012 related to the switch to Common Core and poor alignment with the
DC-CAS assessment. Capital City was an early adopter of the Common Core. In the
summer of 2011, Capital City teachers worked to revise their curriculum maps to teach
Common Core standards. This switch was prior to the DC-CAS being fully aligned with
Common Core resulting in some misalignment with the test. Being early adopters of
Common Core and a having a strong implementation of the Common Core Standards of
Mathematical Practice, Capital City believes it is well positioned for the switch to PARCC.

DC CAS Mathematics

Besides the internal measure of the math benchmarks, the Middle School also tracked
performance on DC CAS.

DC CAS MS Math Proficiency
(2010-2014)
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DC CAS Scores for the Middle School have stayed nearly the same for the last two years
and have hovered very close to the state averages. Middle School has experimented
with different math interventions to find the strategies that will work best for the
Middle School students
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Math Median Growth Percentile (MGP)

Math MGP scores (shown in the table below) tracked fairly closely with overall math
scores over the past few years, with MGP declining at the Middle School in 2013. The
Middle School ended 2013 with an MGP in the 30s, well below the school-wide goal of
55. These numbers were not acceptable, and reflected a very low level of growth in
mathematics proficiency among Capital City students on the DC-CAS, relative to
students at other DC schools. These results highlighted a significant need for increased
math instruction and professional development. Capital City provided increased
professional development around math instruction by working with a math consultant
and focusing on the implementation of the Standards of Mathematical Practice. The
school also implemented new math interventions designed to catch students up. Math
MGP for 2014 increased for the Middle School, but not enough to make the internally
set goal.

2010 2011 2012 2013
5th-8th 58.5 43.0 35.0 41.0

Math Benchmarks

Capital City developed K-8 Math Benchmark assessments aligned to grade-level
standards in order to gauge student mastery of key mathematical standards throughout
the school year. Assessments were re-written in the summer of 2013 to be fully aligned
with Common Core standards. Capital City worked with data analysts from Friends of
Choice in Urban Schools in 2013 to review math benchmarks and compare performance
to DC-CAS. Based on the analysis, the math benchmarks were shown to be a very strong
predictor of DC-CAS performance.

Each year, the goal is for 80% of students in grades K through 8 to master 80% of the

benchmarks. The chart below shows the school’s trajectory on the benchmark
assessment from 2011 to 2014.
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In 2011 and 2012, middle school students struggled with the benchmark target of 80%,
with only approximately 60% of students mastering 80% of benchmarks. It should be
noted that benchmarks in the older grades become more complex and frequently have
several parts making the goal more challenging.

Both grade bands experienced precipitous drops (about 30 percentage points) in math
benchmark mastery after the 2012-13 expansion. These drops were attributed to the
introduction of a new math curriculum as well as the addition of many students
unfamiliar with the constructivist approach to mathematics. In 2014, there was a steep
rise again in scores. This can be attributed to the steady re-enrollment rates (95%) with
more students participating in Capital City’s math program over time. Additionally,
teachers put a greater emphasis on re-teaching and re-testing to get more of the
students to meet the goal.
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Capital City High School (Grades 9-12)

Although, Capital City High School is still new relative to other high schools in DC, it
is currently the Capital City campus that has been open the longest. The High School
opened with 9t graders in 2008-2009. The first graduating class earned their
diplomas in spring 2012. In 2014, Capital City graduated is third class of senior.

When the high school first opened, we were taking many new students in 9t grade.
In fact, the majority of students were new to Capital City, most coming with skill
gaps and low reading proficiency. With the expansion of the middle school
program, fewer 9th grade students are brand new to Capital City. This coupled with a
strong focus on interventions, like numeracy and literacy classes, to catch students
up, high school achievement has been on the rise.

The LEA changes in 2012 did not have the same type of impact on the High School
grades as it had on the lower grades. A different group of 10t graders are assessed
each year, so large swings in scores are possible from year to year. Nevertheless, the
2013 increase was a clear departure from the low 10th grade scores in both of the
previous two years, and it came after significant programmatic changes designed to
increase performance including switching to a seven period schedule to allow more
time for interventions.

The High School PMF score has increased these past two years to 66.4 in 2013 and
to 69.9 in 2014 to earn Capital City High School Tier 1 status.

The High School has the same goals as the other two campuses to prepare
competent readers, writers, and mathematicians. In addition to that, the High School
also has the unique mission to promote critical thinking, high quality work, and the
acquisition of the skills necessary to transition to college or a career.

Students will become competent, independent readers.

The High School tracks the DC CAS scores to determine proficiency in ELA for the
10t graders taking the exam. High school scores, which come from testing a different
cohort of 10" grade students every single year, vacillate year to year, with especially
high scores in 2013. Internal assessment data has matched the vacillations of the
cohorts. Despite the wide swings in performance, the High School has consistently
outperformed the ELA state average on DC CAS in recent years.
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The strong gains in 2013 were the result of purposeful and thoughtful interventions and
programmatic changes including the addition of literacy classes, taken in addition to
high school English, for students reading below grade level. It is believed that the 2014
decline in reading scores is the result of a cohort with lower skills and more special
needs students because the growth scores, discussed below, remained strong. It is also
encouraging that gt grade DC-CAS reading scores, while not used for accountability,
were strong in 2014 with 71% of students scoring proficient.

ELA Median Growth Percentile (MGP)

Capital City’s internal goals call for Median Growth Percentile scores of 55 or more in
both English Language Arts and Mathematics for all schools. The table below shows
Capital City’s Median Growth Percentiles by grade band, from 2011 through 2014. The
High School has shown extremely strong MGP in the last few years, including in years
where the overall proficiency has dropped. This points to the efficacy of the High School
reading and intervention program, where students are making large gains, even if they
start the year at lower levels of literacy.

2010 2011 2012 2013
10™ 55.0 41.0 69.0 59.0
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Students will become effective oral and written communicators.

Writing across the curriculum has been emphasized at Capital City, and the school has
tracked student performance on an internally designed writing assessments for many
years. The chart below shows student writing scores over the past four years, however,
assessment measures and standards have changed, making it difficult to compare scores
from year to year.

100%

% Meeting Writing Targets, 2010 -
90% 86% 2013

80% 74%

72%
70%
60%

50% 51% 50% Kto 4
50% 450/0

38% 39% N42%
40% 0 t0 12

28%
21%

5to8

30%
20%
10%

0%
2010 2011 2012 2013

Making sure all Capital City graduates are strong writers is one of the cornerstones of
the school’s mission. To ensure that when students leave they will be able to produce
different types of writing in college and career environments, the high school re-
designed the writing assessment for students in school year 2013-14. With a change in
assessment format and a more stringent rubric and scoring system, the writing scores
have dipped dramatically.

It should be noted that scores were significantly higher on the DC-CAS composition
assessment than on our internal assessment. In 2014, 54% of 10" graders were
proficient on the DC-CAS composition test compared to 28% proficient on our
assessment. This speaks to the high level of rigor of the new internal assessment.
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Children will be able to reason mathematically and effectively present their thinking to
others.

High School DC-CAS scores rose dramatically from 2012 to 2013, there was a 25
point increase in proficiency in this year. Although scores dipped slightly in 2014,
they remained above the state average and higher than pre-2013 scores.

HS Math DC CAS (2010-2014)
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In addition to the proficiency scores, the DC CAS can show average student growth in a
school year through its MGP. The trend for the High School MGP is that it is improving
every year. In 2014, it has now met the internally set school-wide MGP goal of 55. These
scores reflect improvements to the math program and the increase in the quality of
math instruction school-wide.

2010 2011 2012 2013
10th 35.0 33.0 47.5 55

Promote critical thinking, high-quality original work, and the acquisition of skills
necessary for transition to college or career among High School students.

An important way that Capital City prepares students for the transition to college is by
having each senior complete a senior expedition. As explained previously, students
select a topic of their choice for their senior expedition and must conduct research,
meet with experts, design a project, complete a research paper, and present to a panel.
91% of graduating seniors in school year 2013-2014 completed all expedition
requirements on time. Many of our alumni report that the senior expedition was the
experience that most prepared them for the rigor and expectations of college work.
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In addition to the senior expedition and the assessments already discussed above,
Capital City tracks and reports on several other High School and post-High School
metrics. These metrics are detailed below.

Advanced Placement Courses (AP)
All Capital City students are offered AP courses, and most students have taken at least
one by the time they graduate. Capital City has increased AP offerings over time being
careful to add courses that are a good fit with the instructional program especially the
focus on depth over breadth. Currently, Capital City offers the following AP options:

* AP English Language and Composition

* AP Literature

* AP Human Geography

* AP Calculus

* AP Spanish

¢ AP Statistics

Despite the large number of Capital City students taking AP courses, only a few students
are receiving passing scores on AP exams, as seen in the table below. Increasing AP
exam pass rates is an ongoing goal for Capital City High School; however, the school
believes that the opportunity to participate in an AP level course is an advantage to
students even if they do not achieve a passing score on the AP assessment (a score of a
3 or above out of 5), as this exposes them to college level expectations.

% Students

Passing an AP
Exam Divided
by the

Number of All
12" graders N/A 18.2 9.8 10.6

In addition to students taking AP courses, many of our students take dual-enroliment
courses. In 2013-2014, 18 students took college level classes during the school year. We
have worked to make this option more available to our students by offering the
Accuplacer® exam on-site and providing counseling and support to students enrolled in
college courses.

PSAT / SAT / ACT

All Capital City High School students take the PSAT, and when students reach 11" grade
they are given the option of taking the ACT, the SAT, or both. Since PSAT, ACT, and SAT
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scores are all tracked on the PMF, the percentage of students reaching the PMF goals
for each metric are reported below. The PSAT metric defined by PCSB is a combined
reading and math score of 80, and the SAT metric is similar — a combined reading and
math score of 800. An ACT score of 16 equates to the 800 SAT score.

PSAT 49.0 37.1 32.1 37.5
ACT/SAT N/A 51.2 51.0 47.8

The table above shows that the pass rates on these exams have remained steady, but
scores are not where we would like them to be. An increased focus on vocabulary in
academic classes and advisory and SAT/ACT preparation classes are strategies that have
been implemented to help raise scores. We are hoping that the recent addition of
numeracy and literacy courses for 9" and 10" grade students to help catch students up,
will have a positive impact on scores.

Alumni Matriculation Information

Capital City’s first senior class graduated in 2012, so the school has three years of data
related to graduates. We are pleased that 100% of our graduates have been accepted to
college. We have focused a lot of attention and resources on making college a real
opportunity for all of our students.

Capital City collects several types of data about alumni, including the percentage of
students accepted to college, the percentage of students enrolled in college, and the
percentage of students that complete their first year of college. Since Capital City’s first
graduating class (from 2012) is just entering the 3" year of college, the school is not yet
able to calculate a 4 or 5 year college graduation rate.

After three years of graduating classes, Capital City has nearly 150 graduates. Capital
City has hired an Alumni Coordinator to track and support these students as they move
through the world of college and careers. As of fall 2014, 79% of Capital City’s graduates
are enrolled in college. In 2014 Capital City had the highest matriculation rate of any
high school in the District of Columbia, with over 95% of 2014 graduates enrolling in
college in the fall of 2014. .
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SCHOOL DESCRIPTION

A. Mission Statement

Capital City enables a diverse group of students to meet high expectations; develop
creativity, critical thinking, and problem-solving skills; achieve deep understanding
of complex subjects; and acquire a love of learning along with a strong sense of
community and character. We will graduate young adults who are self-directed,
intellectually engaged, and possess a commitment to personal and civic
responsibility.

B. School Program
a. Grades and Age Levels Served

Lower School

In 2010-2011, the Lower School enrolled 244 students in grades PK through 8. The
school had two combined-age classrooms of Pre-Kindergarten-Kindergarten, two
1st-2nd grade classrooms, two 3rd-4th grade classrooms, and one class each of 5t, 6th,
7th, and 8t grades. The Lower School is at its full capacity.

Upper School
The Upper School enrolled 294 students in grades 6 through 11. The school had two

classes of 6t graders, one class each of 7th and 8t grades, 76 9th graders, 76 10th
graders, and 52 11th graders. The Upper School will add one more grade next year
in order to graduate its first group of 12th graders in June 2012.

b. Curriculum Design and Instructional Approach

At Capital City we believe that schools should prepare students to participate in
society by offering a challenging academic program based on active learning
through real-world experience. We also believe that schools should foster healthy
social development, character building, and the acquisition of life skills.

Capital City Public Charter School implements the Expeditionary Learning (EL)
model. EL uses “learning expeditions to challenge students to meet rigorous
academic and character standards.” Learning expeditions are long-term, in-depth
investigations of a theme or topic that engage students through authentic research,
projects, fieldwork and service. The content and skills taught through learning
expeditions are based on DCPS content and performance standards. Expeditions
provide students with opportunities to develop and apply literacy, communication,
research, analytical, artistic, interpersonal, mathematical, and other skills to
meaningful and engaging projects.

The Expeditionary Learning model includes a set of “core practice benchmarks” in
five key areas: learning expeditions, active pedagogy, school culture and character,



leadership and school improvement, and structures. Capital City uses these
benchmarks to guide instructional and educational planning, frame professional
development for staff, and evaluate the effectiveness of instruction.

The academic curriculum is supported by the use of Responsive Classroom®, which
is both a classroom management model and a social curriculum. Educators at
Capital City recognize that academic achievement goes hand in hand with social
growth. Responsive Classroom, and its middle school counterpart Developmental
Designs, focus on respectful social interaction as an integral part of children’s
cognitive development and are instrumental in creating a strong and supportive
learning community. Responsive Classroom and Developmental Designs provide
the environment necessary for Expeditionary Learning to work.

Capital City has curriculum frameworks for each grade that outline the content and
skills for core academic subjects, plus Spanish, arts, health, and fitness. The school’s
curriculum is aligned with District of Columbia Public School standards and
graduation requirements.

Lower School

Capital City Public Charter School’s Lower Campus implements an individualized
approach to reading instruction. Using the principles of Guided Reading, teachers
plan lessons for students based on ongoing assessment. Children write daily during
writing periods such as journal time and writers’ workshop, as well as across the
curriculum to explain thinking and express ideas in other content areas.

The Lower School’s mathematics curriculum is aligned with DC and national
standards. Mathematics is both integrated into learning expeditions and taught as a
separate subject. Capital City uses two carefully selected mathematics programs,
Everyday Mathematics (PK - 5) and Connected Mathematics (6-8). These programs
serve as primary resources for teaching the mathematics curriculum, and both
programs support Capital City’s developmental approach to teaching mathematics,
emphasizing problem-solving and concrete experiences.

Capital City Lower School students engage in a science curriculum that teaches basic
scientific thinking skills, while encouraging enthusiasm and a desire to conduct
independent scientific inquiries. As much as possible, science instruction is
included as a component of learning expeditions, and individual learning
expeditions may be explicitly scientific in nature.

Community service, physical education, the arts, and Spanish language instruction
are also part of Capital City Lower School’s core curriculum. Students study Spanish
from grades 1 through 8. The curriculum focuses on speaking practice, vocabulary
development, and beginning Spanish reading and writing skills. The language
program also provides many students with exposure to other cultures.



Upper School
Our Upper School is currently the only high school in DC to be affiliated with the

Coalition of Essential Schools, a network of hundreds of personalized, equitable, and
intellectually challenging schools around the country. All CES schools, including
Capital City Upper School, follow Ten Common Principles, a set of beliefs about the
purpose and practice of schooling. The Common Principles guide the Upper School’s
priorities, structures, and management.

The Upper School focuses on integrating literacy across the curriculum. Content
teachers in all disciplines engage students in reading and responding to texts and in
writing for a variety of purposes.

For 6t graders entering the Upper School from schools all over the city, Capital City
offers a sheltered environment in the form of a two core content teachers who work
with the students for the entire school day. These teachers engage in frequent
contact with parents, who are mostly new to Capital City.

The 7t and 8th grade program includes a two-hour humanities block, in which
teachers work with students on reading, writing, and history. The math program
consists of Pre-Algebra in grade 7 and Algebra in grade 8, with intensive inclusion
support provided to students with skill deficits, as well as to English Language
Learners. In science, 7th and 8th graders complete one year of life science and one
year of earth and physical science. Students have the same core subject teachers for
two years.

Capital City’s goal is to have all students in twice-weekly Spanish classes from 6th
through 8th grade. However, students who need extra support in their core
academic classes do not take Spanish so that they can receive extra instruction in
math or literacy. All 7th and 8t grade students receive an hour of health education
and also participate in electives for the arts, in which they can choose among
offerings in music, drama, and visual arts. Arts classes meet for two hours each
week. Fitness has a similar structure, with three offerings every quarter. Students
attend fitness classes for two hours weekly.

Capital City students in grades 9 through 12 complete an academically rigorous
college-preparation curriculum. Capital City uses DCPS graduation requirements as
the minimum expectation for students. The following is a draft of required courses
for all high school students.



Sequence of Required High School Courses

Grade 9 Grade 10 Grade 11 Grade 12
English 9 English 10 AP English Language | AP English Literature
and Composition
World World US History US Govt. / DC
History/Geography I | History/Geography 11 History
Algebra I or Geometry or Algebra Algebra II or Pre- Pre-calculus or
Geometry 11 calculus Statistics
Biology Chemistry Physics Astronomy or
Environmental
Science
Spanish I or IT or Spanish II or III or Spanish III or IV or Spanish IV or
Academic Academic Academic Elective
Foundations Foundations Foundations

Arts Electives

Arts Electives

Arts Electives

Arts Elective

Fitness Electives

Fitness Electives

Fitness Electives

Fitness Elective

Advisory

Advisory

Advisory

Senior Seminar

Although Capital City did not serve 12t graders during the 2010-2011 school year,
the 12th grade curriculum is in place and ready to be implemented for the 2011-
2012 school year. In addition to the 12th grade courses, seniors will develop a
senior expedition, which they engage in during the spring of their senior year.
Seniors may elect to pursue further study in Spanish, the arts, and fitness, but the
course requirements for these subject areas are met in grades 9 through 11.

Key Mission-Related Programs

Arts Program

Capital City integrates the arts into the curriculum to encourage both creative
expression and arts appreciation, and to accommodate students’ multiple learning
styles. The arts emphasis is especially helpful to students with special needs. The
program provides students with regular, weekly instruction in the performing and
visual arts, including drama, art, and music. Teachers use art as a tool for helping
students learn in a developmentally appropriate manner about society, culture,
history, science, and the human experience.

Learning Expeditions

Learning Expeditions are one of the core components of Expeditionary Learning.
Some elements of Learning Expeditions include guiding questions (what we want to
find out), authentic projects, fieldwork in the community, involvement of outside
experts, presentation to an audience outside the classroom, and community service.
Expeditions are inherently multidisciplinary and bring together many strands of the

curriculum.




Community Service

Community Service is an essential component of EL and is often embedded in
Learning Expeditions. Students participate in both service to the school and service
to the broader Washington community. A dedicated weekly service time provides
an opportunity for all students and teachers to engage in service and reflect on the
experience. Community partnerships for service include: Mt. Pleasant Library, the
Victory Heights Seniors’ Home, Community of Hope, and Appletree Learning Center.
High school students also have the opportunity to do an internship with a business
or community organization. Interns work at their sites on Wednesday afternoons
(an early dismissal day for CCPCS).

Advisory

Beginning in the 7t grade and continuing through high school, Capital City features
an advisory program that divides students into groups of ten to twelve. The goal of
advisory is to build a community of respectful learners who are able to listen and
respond to the thoughts and ideas of others, collaborate successfully, and resolve
conflicts in a healthy way. Each student’s advisor serves as the main point of contact
with the student’s family.

Advisories meet for a half-hour each day for a time of team initiatives, group
sharing, and academic check-ins. Additionally, there is one longer meeting period
each week, during which time the groups focus on emotional health and
interpersonal relationships. Topics include conflict resolution, peer pressure, stress
management, and the influence of gender, race, and culture on identity and self-
concept. Grade-level teams collaborate to plan advisories so that there is
consistency from group to group. Advisory is also a vehicle to work on college
awareness and preparatory activities.

Inclusion

Capital City addresses the needs of its special education population and English
Language Learners (ELLs) through an inclusion program. The program has grown
since the school’s opening, and has been designed around the needs of the students.
Each of the two campuses has a Director of Student Services. These directors
coordinate teams of inclusion teachers and other specialists who manage student
IEPs, coordinate with grade level teams, and have weekly consult times with
classroom teachers to discuss ways of supporting students and meeting professional
development needs. Academic and related services are provided to students within
the regular classroom by a team consisting of inclusion teachers responsible for
each classroom, a school psychologist, a social worker, an occupational therapist,
and a speech and language pathologist.

The needs of Capital City’s limited and non-English proficient students are met
primarily within the regular classroom as well. Our inclusion and ESL teachers
work one-on-one or in small groups with students to address their individual needs.
The school’s intensive focus on language arts and literacy development is ideally
suited for English language learners, and classrooms structured to accommodate



small group and individual instruction facilitate the provision of additional support
to these students.

Adventure Program
Capital City’s adventure program is designed to take students off-site for extended

periods of physical activity each season. Our Adventure Coordinator plans and
takes each class on a full-day trip three to five times per school year. Classroom
teachers and community and parent volunteers come along as chaperones.
Examples of adventure outings include hiking, rock climbing, ice skating, and
canoeing. These trips allow students to try new activities, engage in a group
experience, take risks, and experience the outdoors. Safety is paramount, and
certified experts lead the more technical activities. Students are encouraged to take
appropriate risks and to move outside of their comfort zones.

After-School Activities

The Lower School contracts with an after-school provider in order to operate a high-
quality on-site extended day program, which is available to interested families for a
fee. The school provides small tuition subsidies to low-income families, in an effort
to make the program affordable for all students.

The Lower School also offers afternoon enrichment activities, planned and
conducted by Capital City staff. These programs are available to students grades
Pre-K through 4th grade for a nominal fee. In the past, the 6-week clubs have
focused on activities such as cooking, beading, poetry, soccer, kickball, dance, and
scrapbooking.

Capital City offers a free cross-campus after-school program for middle school and
high school students. The program is available four days per week. After-school
sports are open to all students, regardless of ability to pay or prior experience.
There are three seasons, with a choice of at least three activities per season. Typical
offerings include flag football, soccer, cross-country running, basketball, swimming,
softball, tennis, and track. Teams practice at area parks, recreation centers, and
community facilities, and play competitive games against other schools.

Students can also choose from a variety of other after-school activities, including
yearbook, debate, and improvisational drama. Most offerings are led by Capital City
staff and are open to students from both campuses, grades 5 and up.

Summer School

312 students attended a 2011 summer school program at Capital City. There were
several different types of summer offerings. For younger students, grades PreK
through 6, Capital City offers four weeks of summer school. The goal of this
“Inspired Summer” program is work with students in small groups to reinforce
literacy and math skills and ensure that students do not lose ground over the
summetr.




In 2011, the school also offered credit recovery and enrichment courses for high
school students. 59 students attended the credit recovery summer program.
Students missing credit for a one-semester course were required to enroll in and
pass that course during summer school in order to be promoted to the next grade.
Additionally, Capital City held orientation sessions for all incoming 9th and 6t grade
students. These orientation sessions allowed teachers to meet students prior to the
start of the school year, and to assess their academic strengths and weaknesses.
Students also had the opportunity to learn about the school culture of Capital City,
and to prepare themselves for the school’s expectations around behavior and
scholarship.

Other Key Features
The following features, more beliefs than programs, are also key elements of Capital

City’s mission.

- Shared Leadership: Leadership at Capital City Public Charter School is widely
shared at every level. Teachers have a voice in all decision-making related to
curriculum and instruction. Students have a voice in determining classroom
rules and in choosing their activities. Parents and staff work together to
advise the principals on issues and priorities. The principals, Head of School,
and the Board of Directors work collaboratively to set policy and provide
leadership for the school.

- Parental Involvement: Parent involvement is encouraged, welcomed, and
expected at Capital City, and it takes a number of forms, including the
school’s open door policy, opportunities for parent leadership and
involvement in decision-making, ongoing communication between the school
and parents, and utilization of parent resources and skills to enhance school
programs. Keeping in mind that families have varying schedules, interests,
and resources, the school staff and leadership actively work to develop a
range of ways that families can become involved in supporting the school.

- Professional Development: Capital City is committed to establishing a
culture of professional development. Teachers are expected to be learners
along with their students, and Capital City provides all teachers with
opportunities and support to fulfill their individual professional development
goals. Time for staff development is built into the weekly schedule, as is time
for reflection on instructional practice.

d. School Year and Hours of Operation

The first day of school for the 2010 - 2011 school year was August 30th, 2010. The
last day was June 15t%, 2011. School was in session Monday, Tuesday, Thursday and
Friday from 8:30am to 3:30pm, and on Wednesdays from 8:30am to 12:30pm at the
Upper School, and until 1:15pm at the Lower School.



C. School Staff
a. School Leadership

Head of School: Karen Dresden has a Masters in Education from Harvard University,
with a concentration in Educational Leadership. She also has a B.A. in Public Policy
from Duke University and an M.S.Ed. in Elementary Education from the University of
Pennsylvania. Before the establishment of Capital City Public Charter School, she
taught for 7 years at Hearst Elementary School in the DC public school system. She
was the school’s founding principal.

Lower School Principal: Janine Gomez joined Capital City in 2008 after 12 years of
teaching and administrative experience in North Carolina public schools. Janine
holds a Masters in School Administration from the University of North Carolina -
Chapel Hill and a Masters in Elementary Education from the University of Maryland
- College Park. As the President of Sojourn Educational Consultants, Inc., she
worked on enrichment and intervention instruction, math curriculum development,
professional development and new teacher support in several elementary schools in
Durham, NC.

Upper School Principal: The Upper School’s founding Principal is Kathryn Byrd.
Kathy holds a B.A. in Elementary Education from Michigan State and a Master of
Arts in Teaching from Wayne State University. Kathy is the former Director of
Curriculum, Instruction, and Training at Paul Public Charter School. She previously
worked as an English as a Second Language (ESL) teacher at Paul and at Murch
Elementary, and served as an ESL mentor teacher for DCPS interns in elementary
grades through adult education.

Director of Finance and Operations: John Breyer brings more than ten years of
operational and program management experience to Capital City, where he
currently oversees all non-instructional matters. Prior to joining Capital City, John
was the Founding Director of Finance and Operations for KIPP Central City Academy
in New Orleans where he supported KIPP Central City’s long-range facilities vision,
which included fostering relationships with on-site contractors, tracking progress
on construction, and advising architects on building plans. Previously, John was
Director of Programs, Adventure Education and Director of Technology at Hyde
Leadership Public Charter School in Washington DC, and Program Coordinator at
For Love of Children, where he managed all aspects of the after-school outreach
program.

b. Teachers
During the 2010 - 2011 school year, there were 21 teachers at the Lower School, of

whom 4 were inclusion teachers. At the Upper School, there were 30 teachers, of
whom 7 were inclusion teachers.
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c. Teacher Aides

During the 2010 - 2011 school year, there were nine Teaching Fellows at the Lower
School. There were two Fellows at the Upper School. More information about the
Teaching Fellows program is provided later in the report.

d. Average Class Size

Average class size at the Lower School from 2010-2011 was 24. The
student/teacher ratio was 10:1. At the Upper School, average class size was 18, and
the student/teacher ratio was 12:1.

e. Qualifications and assignment of school staff - see data worksheets

f. Staff attrition rate

The staff attrition rate at the Lower School was 0.21 between September of 2010
and September of 2011. During the same time period, the staff attrition rate at the
Upper School was 0.10.

g. Salary range / average salary for teachers and for administrators

- Teachers: The salary range for teachers at Capital City Public Charter School for
the 2010 - 2011 school year was $45,500 to $79,567. The average teacher salary
was $55,446.

- School Administrators: The salary range for Administrators at Capital City Public

Charter School last year was $71,500 to $129,000. The average administrator salary
was $87,870.

. Student Characteristics

The total student population at Capital City Public Charter School during the 2010 -
2011 school year was 538 students. The re-enrollment rate was 94%. Of the 538
students who were counted at the October enrollment audit, 12 students
transferred out during the course of the school year. Average daily attendance at
Capital City last year was 96.6%, and average daily membership was 98.6%.

Capital City’s student body in 2010 - 2011 was racially and ethnically diverse, with
37% of students self-identifying as African-American, 41% as Latino, 18% as
Caucasian, and 4% as Asian/Pacific Islander.

Additional demographic information is as follows: 58% of Capital City students were

classified as low income during the 2010 - 2011 school year. 17% of students were
identified as requiring special education services, and 15% of students were
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identified as English Language Learners. The student body was 45% male and 55%

female.

During the fall of 2010, 9th, 10th, and 11th grade students at Capital City’s Upper

School took the PSAT. 68 ninth graders, 68 tenth graders, and 50 eleventh graders
took the exam. Additionally, 22 11th grade students took the ACT and 41 took the

SAT.

Governance

a. Board of Trustees

Below are the members of the Board of Trustees for the 2010-11 school year.

Name

Office

Affiliation

Address

Committee

David P. Bennett

Safe Kids Worldwide

Washington, DC 20037

Governance

Patrick Canavan

Parent Trustee

Chief Executive Officer
Saint Elizabeth’s Hospital

Washington, DC 20009

Facilities, Co-
Chair

Jenny Carson Secretary, Art Historian Washington, DC 20011 School
Parent Trustee Maryland Institute College Performance

of Art
Simmons Educational Resource Bethesda, MD 20816 School
Covington-Lettre Strategies Performance,

Chair

Candace President/ Assistant Director for PK- Washington, DC 20005 All committees
Crawford Chairperson 12 School and District

Assistance, The Education

Trust
Jeffrey A. Treasurer Managing Partner Washington, DC 20012 Finance, Chair
McCandless Stone Harbour Partners
Carol Mitten Chief of Lands, National Washington, DC 20016 Facilities, Co-

Capital Region, National
Park Service

Chair

Susan Sabella Vice President Healthy Building Network Washington, DC 20008 Finance,
Governance,
Facilities
Kathleen Strouse | Parent Trustee Cooper Thomas, LLC Washington, DC 20011 Governance,
Chair
Karen Dresden Non-voting Head of School Washington, DC 20009 All committees
Capital City Public Charter Ex officio

School

Board members Kathleen Strouse and Jenny Carson transitioned off of the board

at the end of the 2010 - 2011 school year. They are listed above, however,

because they served on the board for most of the school year.
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b. Advisory Committees

Capital City’s Board of Trustees has five committees: Governance, Fundraising,
School Performance, Facilities, and Finance. Each of these committees plays an
active role in school leadership and decision-making. The school also has a PSA
for both campuses. The PSA plans school events for families.

c. Board Training

Capital City worked with consultant Joey Gustafson during the 2010-2011 school
year. Ms. Gustafson provided training and consultation to the board chair,
supported the school with priority setting and strategic planning and worked
with board members to revise the Head of School evaluation tool. Four board
members also attended PCSB and FOCUS workshops during the school year.
Additionally, Capital City worked with Charter Board Partners to recruit new
board members for the 2011-2012 school year.
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Finance

1. The Approved Budget for FY 2010-2011 is included in the Appendix as
Attachment B.

2. Donors and grantors

The following individuals and organizations donated at least $500 to Capital City
Public Charter School last year. The list does not reflect multi-year pledges of
over $500 unless that amount (at minimum) was paid between 7/1/10 and
6/30/11.

The Agger Loewy Foundation (Operated out of The Community Foundation for the
National Capital Region)

Ms. Yalia Aleshina and Mr. Pavel Snejnevski

Anonymous

Ms. Amy Austin and Ms. Dierdre Joy

Mrs. Sue Bell and Mr. Charlie Bell

Ms. Diane Biondi

Ms. Maggie Boland and Mr. John Hance

Mrs. Dixcy Bosley-Smith and Mr. Nolan Bosley-Smith

Mr. Travis Bowerman and Ms. Sandra Haller

Mr. Al Butts and Mrs. Ellen Butts

Mrs. Kathryn Byrd and Mr. James Byrd

Mr. Craig Cahoon and Mrs. Katherine Walters

Mr. Jake Caldwell

Mr. Patrick Canavan and Mr. Daniel McNeil

Dr. Robert Carducci

Mrs. Joan Chibuoke and Mr. Anthony Chibuoke

Ms. Laura Chilbert and Mr. Chris Chilbert

Mrs. Nancy Chapman Colb and Mr. Andrew Colb

Ms. Marianne Conroy and Mr. Orrin Wang

Mes. Jean Consolla and Ms. Linda Lawson

Cooper Thomas, LLC

Mr. Artur Davtyan and Ms. Arminda Pappas

Ms. Karen Dresden

Mr. C. Arthur Eddy and Mrs. Anne Eddy

Ms. Farar Elliott and Ms. Ruth Trevarrow

Mrs. Susan Ellis and Mr. Thomas View

Fannie Mae SERVE Program

Alice Ferguson Foundation, Inc.

Ms. Sarah Gaudreau and Mr. Hiram Puig-Lugo

Mrs. Colleen Geislinger and Mr. Martin Geislinger

General Mills (in conjunction with United Way of the National Capital Region and OSSE)

Ms. Lisa Gold Schier and Mr. Kurt Schier
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Ms. Tamara Gould and Mr. Alexander Thier

Mr. Brian Greenberg and Ms. Margaret Greene
Mr. Ernest Greene and Ms. Margaret Greene

Ms. Liz Gregg and Mr. Eric Mader

Mrs. Christine Hartless and Mr. Glen Hartless
Mrs. Anne Herr and Mr. Karl Jentoft

Mr. Brett Howe and Ms. Claudia Weinmann

Ms. Sandra lJibrell

Mr. Kenneth Johnson and Ms. Gina Lagomarsino
Ms. Kathy Kelley and Mr. Rick Lenegan

Ms. Katharine Landfield and Mr. Morgan Landy
Ms. Simmons Lettre

Dr. Sylvia Mader

Mr. Jeffrey McCandless

The William G. McGowan Charitable Fund, Inc.
Mr. John Mitchell and Ms. Susan Sabella

Ms. Carol Mitten

Ms. Elise Murray

National Home Library Foundation

Office of the State Superintendent of Education
Mrs. Denise Nwaezeapu and Mr. John Nwaezeapu
Ms. Carly Partridge

Ms. Donna Rattley Washington and Mr. Adrian Washington
Mrs. Annie Roberts and Mr. Steven Roberts

Mrs. Marilyn Scher and Mr. Irwin Scher

Mrs. Jen Sherman and Mr. Mark Sherman

Ms. Maria Sokurashvili and Mr. Jeffrey Steele
Hattie M. Strong Foundation

Mr. Lowell Ungar

The James F. and Gretchen V. Welsh Charitable Trust
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SCHOOL PERFORMANCE

A. Evidence of Performance and Progress
1. Summary of Performance Management Measures

Student Academic Performance - Lower School

Capital City’s Lower School fared well on the leading indicators of school-wide
attendance and re-enrollment. The average attendance rate for the entire Lower
School was 96%, and the re-enrollment rate was 94%.

Capital City’s Lower School campus spans grades PreK through 8, and thus
incorporates two different Performance Management Frameworks - Early
Childhood (grades Pre-K - 2), Elementary / Middle (grades 3 - 8). Each of these
frameworks will be discussed in turn.

Early Childhood

Capital City’s youngest students, in Pre-K through 2nd grade, do not take the DC-
CAS, since this test is offered beginning at the 3rd grade level. Therefore, the
school administers a variety of internal assessments in order to gauge the
progress of these students.

For our Pre-K students, we administer the Phonological Awareness Literacy
Screening (PALS), a diagnostic and progress-monitoring tool that measures
literacy development. The PALS was administered twice during the school year
- in the fall, and again in the spring.

According to PALS guidelines, Pre-K students are expected to be able to write
their names, identify a minimum of 12 upper case letters by sight, and to
recognize the sounds of at least four letters and the beginning sounds of at least
five words. Students are also tested on print and word awareness, as well as
rhyme awareness. The table below shows the progress that the Pre-K students
made throughout the school year in literacy development.
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PALS: 2010-2011 Pre-K Literacy Development (n=20)
% %

Literacy Fall Spring Spring Reaching | Making
Concept Average | Average Goal Goal Growth
Name
writing
(out of 7) 6.2 6.6 5 100% 75%
Uppercase
recognition 19.7 24.1 12 95% 95%
Sound
awareness 10.6 18.9 4 95% 95%
Beginning
sound
awareness 7.4 9.8 5 100% 100%
Print/word
awareness 7.6 9.1 7 100% 80%
Rhyme
awareness 8.4 9.7 5 100% 100%

The data show that in aggregate, our Pre-K students performed quite well on this
assessment. Despite the fact that many students began the year with limited
literacy knowledge, all students were proficient in four of the six categories by
the end of the school year, and in the other two categories 95 percent of students
tested at or above the proficient level. Additionally, in keeping with the goals
set out in Capital City’s Early Childhood Accountability Plan, all students
achieved growth on at least 3 of the 6 key literacy indicators (in fact, the goal
was surpassed because all students achieved growth in at least 4 of the 6).

Kindergarten students also took the PALS assessment. The Kindergarten-level
assessment is similar to the Pre-K assessment, but includes slightly different
measures. Like the Pre-K students, Kindergarteners are tested on rhyme
awareness beginning sounds and letter recognition. Additionally, Kindergarten
students are assessed in the areas of spelling and concept of words. This last
category assesses students’ ability to identify certain words both inside and
outside of a line of text (a familiar rhyme).
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PALS: 2010-2011 Kindergarten Literacy Development (n=24)

%
Literacy Fall Spring Spring Reaching | % Making
Concept Average | Fall Goal | Average Goal Goal Growth
Rhyme
Awareness 8.4 4 9.1 9 79% 92%
Beginning
Sounds 7.6 5 9.5 9 88% 96%
Lower Case
Recognition 21.8 12 24.9 24 83% 96%
Letter
Sound
Recognition 14.3 4 22.5 20 79% 100%
Spelling 10.5 2 16.5 12 88% 96%
Concept of
Words 10.5 4 18.8 21 52% 96%

Kindergarten students who took the PALS exam demonstrated growth
throughout the year. In fact, all students demonstrated growth on at least 3 of

the 6 key literacy indicators throughout the school year, and on each individual
indicator over 90% of students demonstrated growth. However, despite the fact
that all students made strides in literacy development throughout their
Kindergarten year, the percentage of students not proficient on any given
indicator shows that not all students achieved proficiency by the end of the 2011
school year. On 5 of the 6 indicators at least 79% of students were proficient,
but the remaining 15-20% of students were not as successful. These results
represent 5 particular students who were consistently not proficient on most
indicators. All of these students are English Language Learners and received
extensive support throughout the year. However, their end-of-year literacy
scores highlight the need for increased support next year. One of the students
has been retained in Kindergarten, and the rest will be receiving ELL support in
1st grade.

This is the second year that Capital City has used the PALS assessment, and in
both years the Kindergarten students have achieved lower proficiency than the
PreK students by the end of the school year. This year’s Kindergarten scores
were comparable to (although just slightly higher than) the scores of last year’s
Kindergarteners. Having noticed this trend two years in a row, Capital City
teachers and administrators plan to look closely at the Kindergarten curriculum
to investigate how to better prepare students for the literacy expectations of 1st
grade. Specific areas of concern include rhyme recognition, letter sound
awareness, and concept of words - and the last two on this list were areas of
concern last year as well. More information about potential changes to the early
childhood literacy curriculum can be found in the ‘Lessons Learned’ section of
this report.
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In addition to the PALS assessment, students in grades K through 2 are assessed
in reading, writing, and math. Below are the results of the Developmental
Reading Assessment.

Early Childhood DRA Scores Spring 2011
Grade Level or Grade Level Growth or
Above 8" grade level
Grade # Tested Number Percent Number Percent
K 24 18 75% 14 58%
1 25 15 60% 16 64%
2 25 13 52% 14 56%
Total 74 46 62.2% 44 59.5%

The data show that by the end of the 2010-2011 school year, 62.2% of our early
childhood students were reading at or above grade level. In addition, more than
half of the students at each grade level exhibited at least a full grade level of
growth between fall and spring. However, we would expect these numbers to be
significantly higher, particularly among Kindergartners and 2rd graders. Since
1st grade is a particularly challenging year where students must make a lot of
progress to make a year’s growth, we frequently see slightly lower scores in 1st
grade. One major concern is the decrease in reading proficiency rates from
Kindergarten through 2rd grade. Last school year, the 1st grade had the lowest
percentage (60%) of students on grade level by the end of the year. This year,
those students are in 2nd grade, and the cohort continues to score lowest. It is of
particular concern that only 56% of the second grade students made a year’s
growth, since this shows that too few of these students are coming closer to
reading on grade level. This trend, along with interventions related to it, will be
discussed at more length in the ‘Lessons Learned’ section of the report.

In school year 2009-2010 Capital City adopted a new writing assessment, the Six
Plus One Traits of Writing, developed by the NWREL. Teachers were trained to
use the rubric by NWREL staff during the summer of 2009. The Six Plus One
rubric also includes an early childhood version. When taking the Six Plus One
assessment, all students write in response to a prompt for a specified amount of
time. Using the Six Plus One Traits rubric, teachers score student writing in six
categories: Ideas, Organization, Voice, Word Choice, Fluency and Conventions.
Students are given a score of 1-5 in each category. The six scores are averaged
together to get the final score. The cut-score associated with grade level
proficiency is 3 for the 2nd grade, and 2 for the 15t grade, and 1.5 for
Kindergarten.

The following table shows the writing proficiency rates for early childhood
students in 2011.

19



Early Childhood Writing Benchmarks
Met Benchmark
Grade # Tested Number Percent
K 24 23 96.0%
1 25 25 100.0%
2 25 25 100.0%
Total 74 73 98.6%

Almost all of the students in grades K through 2 were proficient on the Writing
Benchmarks this past year. However, benchmarks were graded with the
knowledge that Kindergarten and 1st grade students are emerging writers.
Instead of meeting the score of 3.0 to be considered proficient, Kindergarteners
were ranked proficient if they scored a 1.5 or above, and 15t graders if they
scored a 2.0 or above. Additionally, the high writing proficiency among
Kindergarten through 2nd grade students is a result of the focused writing time
that is incorporated into the daily schedule. Capital City teachers have become
expert at carefully integrating literacy into their lesson plans in ways that are
authentic and meaningful to students.

The math assessment is conducted using Math Benchmarks, which have been
developed by teacher teams using local and national standards. We use the
Developmental Reading Assessment (DRA) test to assess reading, and for
writing, students are assessed based on the Six Plus One writing rubric. The
results of these assessments are detailed below.

Capital City’s Math Benchmarks are administered as a series of assessments
through the course of the year. Teachers use the Benchmarks to gauge student
progress and to check for understanding of specific concepts and skills. Students
who did not demonstrate mastery were reassessed after receiving additional
instruction.

Early Childhood Math Benchmarks

2010 Met Benchmark 2011 Met Benchmark
(80%) (80%)
Grade 2010 # Tested Number Percent 2011 # Tested Number Percent
K 24 23 95.8% 24 22 91.7%
1 -- - -- 25 23 92.0%
2 25 23 92.0% 25 20 80.0%
Total 49 46 93.9% 74 65 87.8%

In 2011, in Kindergarten through 2nd grade, 87.8% of students were proficient
on at least 80% of the Math Benchmarks. Despite a decrease compared to last
year’s average, these results show strong math development among our early
childhood population. The decrease in overall scores is due in large part to the
12 percentage point decrease among 2"d grade students. However, the 2011
math benchmark results are not directly comparable to the 2010 math
benchmark results because in 2011 the school changed the way that math
benchmarks were tracked. Previously, Capital City recorded benchmarks only in
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even-numbered grades (K, 2nd, 4th, etc.), so last year’s 2nd grade benchmark totals
included (in effect) an average of the 15t and 2nd grade benchmark proficiency
rates for students that were in 2 grade in 2010. (This explains why scores for
1st graders were not reported last year). This year, however, the school switched
to tracking benchmarks in every grade, so the 2n grade result only includes the
2nd grade benchmarks - in order to match the benchmark scores of last year’s
2nd graders, 2011 2rd graders would have had to be proficient on 80% of 2nd
grade benchmarks (rather than 80% of 1st and 2nd grade benchmarks, as was the
case last year.

Elementary/Middle

In keeping with the new design of the Performance Management Framework for
school year 2010-2011, the following information refers to Capital City students
in grades 3 - 8.

The tables below display the 2010-2011 DC-CAS proficiency rates for Capital
City students in grades 3 to 8. The first table shows the math proficiency rates
for all Capital City students in these grade levels, whereas the second table
includes only students who have been at Capital City for at least two years.

Capital City Elementary and Middle School students had overall proficiency rates
of 68.9% in both math reading on the 2011 DC-CAS, well above the city-wide
averages of 42% in math and 43% in reading, and reaching the school-wide Safe
Harbor targets in both subject areas. It is also notable that 26% of Capital City
3rd through 8t graders tested at the advanced level in math, and 23% were
advanced in reading. The following table presents the DC-CAS results for the
past three years.

Recent DC-CAS Math Performance
Spring 2009 Spring 2010 Spring 2011
Grade | # Tested | % Prof # Tested | % Prof # Tested | % Prof
3 24 63% 25 56% 25 64%
4 25 76% 24 63% 25 96%
5 24 58% 25 60% 25 44%
6 23 56% 24 67% 24 63%
7 24 50% 25 76% 25 84%
8 23 74% 24 71% 25 68%
Total 143 62.9% 147 65.3% 149 69.8%

The DC-CAS math results from the last three years demonstrate a steady
increase in proficiency rates for 2011. However, the chart above does not allow
us to follow the same group of students from year to year; rather, it compares
the scores of 3rd graders in 2010 to the scores of 3rd graders in 2011, and so
forth. Therefore, a look at the cohort math data is more informative.
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2010-2011 DC-CAS MATH COHORT ANALYSIS

Students at Capital City for 2+ Years

Spring 2010 Spring 2011 Gain/Loss

# Tested Grade % Prof Grade % Prof

25 3 56% 4 96% +40%
23 4 61% 5 39% -22%
17 5 59% 6 59% 0%
23 6 70% 7 91% +21%
21 7 81% 8 81% 0%
109 Total 65.1% Total 74.3% +9.2%

The math cohort table above shows a mixed trend in math scores for students
who tested at Capital City two years in a row. Although the 4th grade and 7t
grade proficiency rates increased significantly, the 5t grade saw a decline in
proficiency, which calls for further discussion. More information regarding
changes to the 5t grade math curriculum can be found in the ‘Lessons Learned’
section of this report. Overall, 74.3% of 4th through 8t grade students who had
attended Capital City the previous year were proficient in math in the spring of
2011, compared with 46.7% of 4th through 8th grade students new to Capital
City.

Since 8th grade DC-CAS math scores are the Gateway measure for middle school
students, those warrant some discussion here. This year’s 8th grade proficiency
rate of 68% represents a small decline compared to the previous two years, and
when the cohort of returning 8t grade students is parsed out, there was no
change in proficiency rates from 2010 to 2011. However, one important detail
that is not captured by the proficiency measure is the percentage of 8t grade
students who scored at the Advanced level in math. For the returning cohort of
21 8th grade students, 7 (or 33%) scored at the Advanced level in 2011,
compared to only 4 students (19%) the previous year. Although this
information is not included in the PMF calculations, it demonstrates the success
of the rigorous middle school math curriculum at Capital City.

DC-CAS reading data is presented below. After a dip in 2010, Capital City’s
proficiency rates for 3rd through 8th graders increased in 2011. Capital City’s 3rd
grade students fared well on the Gateway measure of DC-CAS reading scores,
which were particularly strong in 3rd and 4t grades - 80% and 92% proficient,
respectively.
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Recent DC-CAS Reading Performance
Spring 2009 Spring 2010 Spring 2011
Grade | # Tested % Prof # Tested % Prof # Tested % Prof
3 24 58% 25 76% 25 80%
4 25 76% 24 63% 25 92%
5 24 79% 25 68% 25 56%
6 23 83% 24 71% 24 67%
7 24 54% 25 60% 25 68%
8 23 83% 24 58% 25 56%
Total 143 72.0% 147 66.0% 149 69.8%

The table below shows data for the cohort of returning students only, providing
more insight into which students and grades saw the most gains.

2010-2011 DC-CAS READING COHORT ANALYSIS
Students at Capital City for 2+ Years
Spring 2010 Spring 2011 Gain/Loss

# Tested Grade % Prof Grade | % Prof
25 3 76% 4 92% +16%
23 4 61% 5 52% -9%
17 5 71% 6 65% -6%
23 6 74% 7 74% 0%
21 7 67% 8 67% 0%
109 Total 69.7% Total 70.6% +0.9%

The reading cohort analysis shown above demonstrates a modest overall gain in
reading proficiency rates among students who attended Capital City for at least
two years. The gains among 4th graders were especially strong, while the 5t and
6th graders saw a decline in proficiency (with analysis to follow in the ‘Lessons
Learned’ section). Other item of note is the 7th and 8th grade scores, which at
first glance appear to remain flat. However, closer investigation reveals that at
the 7th and 8t grade level, most of the growth in 2011 was among students who
moved from proficient to advanced. Specifically, 14 returning students in 7t and
8th grades scored at the advanced level in 2011, compared with 8 students in
2010. Overall, 70.6% of 4th through 8th grade students who had tested at Capital
City in the previous year tested as proficient in reading during the spring of
2011, compared with 46.7% of 4th through 8t grade students new to the school.

The DC-CAS table below for the elementary and middle grades displays DC-CAS
results for reading and math, disaggregated by the sub-groups defined under
NCLB. As is evident from the graph below, some gaps do exist in proficiency
rates among sub-groups, particularly for economically disadvantaged students,
students learning English, and those with special needs.
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2010-2011 Elementary/Middle DC-CAS by Subgroup
Math Reading
Number in % Number in %
Subgroup group Prof group Prof
Black 50 68.0% 50 68.0%
Hispanic 44 45.5% 44 50.0%
White 47 89.4% 47 87.2%
Economically
Disadvantaged 61 49.2% 61 49.2%
Non-Economically
Disadvantaged 88 84.1% 88 84.1%
Special Education 29 43.8% 29 37.5%
English Language
Learners 43 41.9% 43 41.9%
Grades 3 - 8 overall 149 69.8% 149 69.8%

Although the table above provides useful information about the scores of
students in various subgroups, it lacks information about growth over time. The
tables below show growth in proficiency for the cohort of students returning to
Capital City two years in a row. In other words, instead of showing proficiency
rates for all 44 of our Hispanic students, these tables show proficiency in 2010
and 2011 for the 29 Hispanic students who were tested both years at Capital
City. The first table shows math scores, and the second table, reading scores.

2010-2011 CAS Math Cohort Analysis
Students at Capital City 2+ years
Spring 2010 Spring 2011

# % # % Prof Gain/

Tested | Prof Tested | 10 Loss
Black 42 57.0% 42 69.0% | +12.0
Hispanic 29 52.0% 29 59.0% +7.0
White 34 85.0% 34 88.0% +3.0
Econ Dis. 41 51.0% 41 63.0% | +12.0
Non-Econ
Dis. 68 74.0% 68 81.0% +7.0
SPED 23 30.0% 23 35.0% +5.0
ELL/Mon. 28 39.0% 28 54.0% | +15.0
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The table above provides more meaningful information about the academic
growth of particular sub-groups at Capital City’s Lower School. In math,
returning students in all subgroups demonstrated gains in proficiency - with
particularly significant gains among black students, economically disadvantaged
students, and English Language Learners. Note the shrinking of the math
achievement gap between economically disadvantaged students and their non-
disadvantaged peers. In 2010 the gap was percentage 23 points, and by 2011
the gap had decreased to 18 percentage points.

2010-2011 CAS Reading Cohort Analysis
Students at Capital City 2+ years
Spring 2010 Spring 2011

# % # % Gain/

Tested Prof | Tested | Prof Loss
Black 42 67.0% 42 67.0% 0.0
Hispanic 29 48.0% 29 55.0% +7.0
White 34 88.0% 34 85.0% -3.0
Econ. Dis. 41 46.0% 41 54.0% +8.0
Non-Econ
Dis. 68 84.0% 68 81.0% -3.0
SPED 23 30.0% 23 35.0% +5.0
ELL/Mon. 28 36.0% 28 43.0% +7.0

The reading results are more mixed, with modest gains in the subgroups that
saw the largest gains in math, but small decreases in proficiency for white
students and students who are not economically disadvantaged. These
decreases, however, were balanced by increases in the percentage of students
scoring at the advanced level.

In addition to the DC-CAS, Capital City administered several other assessments
to elementary and middle school students during the 2010-2011 school year.
These assessments include the DRA and the Six Plus One writing assessment.

In order to test reading development, Capital City administers the DRA to all
students in grades K - 8. Below are the results of the elementary level
assessments for the 2011 school year. The first section of the table shows the
number and percentage of students who scored at their grade level or above on
the DRA, and the second section shows the number and percentage of students
who either a) showed at least a grade level’s growth between the fall and the
spring or b) were already testing at the 8th grade level.
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Elementary/Middle 2011 DRA Scores
Grade Level Growth or
Grade Level or Above 8" grade level
Grade # Tested Number Percent Number Percent
3 25 14 56% 24 96%
4 25 23 92% 25 100%
5 25 19 76% 16 64%
6 24 19 79% 21 88%
7 25 17 68% 18 72%
8 22 16 73% 17 77%
Total 146 108 74% 121 83%

As shown in the table above, 74% of Capital City’s 34 through 8t grade students
were reading at or above grade level by the end of the 2011 school year.
Additionally, 83% of students made a least a year’s worth of growth during the
course of the year. Most grade levels had proficiency rates near the mean, but
two grades that stand out as having particularly low and particularly high DRA
scores are 34 and 4t grades. The high 4th grade scores are not surprising
because they mirror the DC-CAS reading scores. The low 3rd grade scores,
however, were unexpected. This outcome will be explored in more detail in the
Lessons Learned section of this report.

Capital City’s Mission-Specific indicators are writing proficiency and school
culture. For the elementary grades, Capital City uses a writing assessment that is
aligned with the one used for the younger students (the Six Plus One assessment
described above). Writing benchmark proficiency rates for grades 3 through 8
are presented below. The cut score is 3.

Elementary/Middle Writing Benchmarks

Met Benchmark (3.0)
Grade # Tested Number Percent
3 25 16 64%
4 25 17 68%
5 25 15 60%
6 24 15 63%
7 24 15 63%
8 25 14 56%
Total 148 92 62%

As shown in the table above, the percentage of students who were proficient on
the 6+1 Traits writing assessment is fairly constant across grade levels, with
most grades scoring near the mean of 62%. This is what we might expect, given
that the expectations for quality writing increase at each grade level. However,
Capital City would like to see the percent proficient increase from year to year,
as students gain more experience as writers and teachers gain more experience
at integrating writing across the curriculum. However, the overall writing
proficiency rate in grades 3 through 8 decreased very slightly in 2011 compared
to 2010, dropping from 62.6 to 62.1.
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In order to gauge school culture, Capital City for the past two years has

partnered with the Center for Social and Emotional Education to implement the
Comprehensive School Climate Inventory (CSCI). The CSCI is a nationally
recognized instrument for analyzing school climate. The tool measures twelve
essential dimensions of a healthy school climate in four broad categories: safety,
teaching and learning, interpersonal relationships, and the institutional

environment.

In each category, students rank their school on a scale from 1 to 5. The Center
for Social and Emotional Education considers a score to be ‘positive’ if the
median rating is above 3.5 on the 5-point scale. Responses in the range of 2.5 to
3.5 are considered ‘neutral’, and responses below 2.5 are deemed ‘negative’.

The table below presents the CSCI results for Capital City Lower School,
comparing the 2010 results to the 2011 results. In 2011, 135 Lower School
students (91% of students in grades 3 through 8) participated in the school
climate survey. This is the same number and percentage of students that
participated in the previous year.

Lower School CSCI Ratings

2010

2011

Category

Dimension

Dimension
Average

Category
Average

Dimension
Average

Category
Average

Safety

Safety Rules
and Norms

4.17

Sense of
Physical
Security

Sense of
Social-
Emotional
Security

4.00

3.52

3.47

Teaching and
Learning

Support for
Learning

3.85

Social and
Civic Learning

3.78

3.70

3.82

3.83

3.76

Interpersonal
Relationships

Respect for
Diversity

3.75

Social Support
- Adults

4.00

Social Support
- Students

4.00

3.75

3.92

3.88

3.80

3.81

Institutional
Environment

School
Connectedness
Engagement

4.00

Physical
Surroundings

3.83

3.92

3.88

3.67

3.78

Average

3.79

3.70
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Overall, the results of the CSCI were solidly positive, and remained fairly
consistent from one year to the next. The survey demonstrated that on average,
Capital City students feel respected and supported at the school, and that they
sense a connectedness between teachers and students. School-wide, there were
no dimensions for which the average score fell into the negative range.

Despite the overall positive results, the CSCI alerts teachers and administrators
to some potential areas for intervention. Measures of physical security and
social-emotional security were ranked comparatively low for two years in a row,
but the grade levels where score were lowest changed. In 2010, 7t and 8t grade
students ranked the school lowest on these measures, butin 2011 the lowest
ratings were from 4t through 6t graders. These were the grades in which
teachers and school leaders noticed (and attempted to address) a significant
amount of bullying during the last school year.

Teachers will take time to further explore these impressions with students.
Students will be presented with the survey results, and will then be given
opportunity to comment on patterns of responses that they see in the data. Once
more information is available, teachers and administrators will be able to work
with the Director of Student Services to develop responses to student concerns,
as needed. One program change that may help to address the problem, a Peer
Mediator program, was implemented in the middle of the school year, and school
leaders anticipate that the program will be more effective this year as it is better
integrated into the school culture.
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Student Academic Performance - Upper School

Capital City’s Upper School fared well on the leading indicators of school-wide
attendance and re-enrollment. For school year 2010-2011, the Upper School’s
average attendance rate was 94.4%, and the re-enrollment rate was 95%.

Capital City’s Upper School campus in 2010 - 2011 spanned grades 6 through
11, and thus incorporated two different Performance Management Frameworks
-Middle (grades 6 - 8), and High (grades 9 - 11). Each of these frameworks will
be discussed in turn.

Middle School

Capital City’s Upper School campus includes 90 middle school students in grades
6 through 8. Below are the results of their DC-CAS assessments. The first table
includes math scores from spring of 2011, with comparisons to the previous two
school years.

2010-2011 DC-CAS Math Performance

Grade Spring 2009 Spring 2010 Spring 2011

# Tested % Prof # Tested % Prof # Tested % Prof
6* 24 33% 23 43% 37 62%
7 26 46% 24 58% 26 77%
8 26 46% 26 73% 25 80%
Total 76 41.9% 73 58.3% 88 71.6%

*Includes 2 students who took the DC-ALT

The data above demonstrate that middle school students at Capital City’s Upper
School have increased in math proficiency each year since 2009; math
proficiency increased 13.3 percentage points between 2010 and 2011, and 29.7
percentage points over the two years since 2009.

The table above includes both students who were new to the Capital City Charter
Schools in 2010-2011, as well as students who had attended the school during a
previous year. The table below shows DC-CAS math proficiency rates for the
cohorts of students who tested at Capital City two years in a row.

2010-2011 DC-CAS Math Cohort Analysis
Students at Capital City for 2 Years
Spring 2010 Spring 2011 Gain/Loss
# Tested | Grade | % Prof | Grade | % Prof
21 6 43.0% 7 81.0% +38.0%
19 7 58.0% 8 84.0% +26.0%
Total | 50.0% | Total | 82.5% +32.5%

Among these returning students, math proficiency rates increased more than 32
percentage points in just one year. The school fared extremely well on the
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Gateway measure of 8t grade math proficiency, with 80% of 8th grade students
proficient in math. Among students who had attended the school in both 2010
and 2011, the proficiency rate was even higher— 84%, representing a 26
percentage point increase over their proficiency rate as 7th graders. More details
about the success of the middle school math curriculum can be found in the
‘Lessons Learned’ section of this report.

DC-CAS reading results for Upper School 6t through 8th graders are presented
below, along with a comparison to the previous years.

2010-2011 DC-CAS Reading Performance

Grade Spring 2009 Spring 2010 Spring 2011
# Tested % Prof # Tested % Prof # Tested % Prof
24 54% 23 52% 37 43%
26 54% 24 54% 26 69%
26 58% 26 77% 25 68%
Total 76 55.4% 73 61.1% 88 58.0%

After an increase of almost 6 percentage points in 2010, reading scores on the
DC-CAS declined slightly in 2011. A closer look at the data reveals that the
overall decrease is in large part due to the lower scores of the 6t grade students,
all of whom were new to Capital City in 2011. The change in reading proficiency
rates among students who tested at the school two years in a row is provided in
the table below.

2010-2011 DC-CAS Reading Cohort Analysis
Students at Capital City for 2 Years

Spring 2010 Spring 2011 Gain/Loss

# Tested | Grade | % Prof | Grade | % Prof
21 6 48.0% 7 76.0% +28.0%
19 7 58.0% 8 79.0% +21.0%
Total | 52.5% | Total | 77.5% +25.0%

These data show results for the cohort of 7th and 8t grade students who tested
at Capital City two years in a row—40 students in all. These students
demonstrated great growth in reading proficiency (an increase of 25 percentage
points).

A final look at the middle school DC-CAS data presents the results disaggregated
by subgroup. These data are displayed in the table below.
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2011 DC-CAS Upper School Scores by Subgroup
2011 Math 2011 Reading

Subgroup # Tested % Prof # Tested % Prof
Black 29 72.4% 29 62.1%
Hispanic 48 70.8% 48 47.9%
Economically
Disadvantaged 69 72.4% 69 56.5%
Non -
Economically
Disadvantaged 19 68.4% 19 63.2%
SPED 14 35.7% 14 42.9%
ELL or
Monitored 18 50.0% 18 44.4%
6 - 8 grade
overall 88 71.6% 88 58.0%

The data above demonstrate that overall gains in DC-CAS scores have not been
driven by any one subgroup in particular, but rather, that a high level of
achievement is evidenced by many different subgroups. Although Special
Education students and English Language Learners continue to struggle as our
lowest performing subgroups, Black and Hispanic students achieved similar
proficiency rates in math, as did Economically Disadvantaged and Non-
Economically Disadvantaged students. A vestige of the achievement gap still
remains in the area of language arts, with black students scoring 14 percentage
points higher than Hispanic students. However, this gap is due in large part to
the greater number of Hispanic students who were in 6t grade (and thus, new to
Capital City) during the 2010-11 school year. The 6.7 point gap in language arts
between students who are eligible for free or reduced lunch and students who
are not will continue to be an area of focus - but it represents a vast
improvement over last year’s gap of 22 percentage points.

Middle school students at the Upper School also take several other assessments
to gauge progress throughout the year. These include the DRA and our internal
Writing Benchmarks.

Upper School Middle School DRA Scores 2011

Grade ANumber GL or % GL or GL Growth Z:fv\l;th or
ssessed Above Above or 80+ 80+

6 37 21 56.8% 34 91.9%

7 26 15 57.8% 21 80.8%

8 25 15 60.0% 20 80.0%

Overall 88 51 58.0% 75 85.2%
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The table above displays DRA scores for middle school students at Capital City’s
Upper School. 58% of the students were reading on grade level on the DRA by
the end of school year 2010-2011. Interestingly, the percentage of students on
grade level increases with each grade, which is what we would hope to see
considering that all 6t grade students at the Upper School are new to Capital
City. Another item of note is that the 8th grade scores at the Upper School closely
mirror the 8t grade scores at the Lower School (60% and 64%, respectively).
Although the 7th and 6t grade Upper School scores are still lagging behind those
of their Lower School counterparts, it is notable that at the Upper School
upwards of 80% of students in each middle school grade achieved at least a
year’s growth from September to June - while at the Lower School, fewer
students did so. All in all, the DRA results point to a strong trajectory of growth
in reading at the Upper School, and continued support is needed so that these
students continue to develop their literacy skills as they approach high school.

The Writing Assessment used by the Upper School 6t through 8th graders is the
same one that is used at the Lower School. The assessment is scored on a rubric
with a scale of 1 through 5, and the target score is 3.0 or above. Below are the
results of the Six Plus One writing assessment.

Upper School Middle School Writing Benchmarks 2010
Grade Tested Average # Prof % Prof
6 35 2.62 9 26%
7 26 2.77 6 23%
8 25 3.28 17 68%
Overall 86 2.86 32 37%

The average writing proficiency rate of just under 40% is significantly lower
than last year’s average of just under 60%. Although almost 70% of 8th grade
Upper School students were proficient in writing, the 6t and 7t grade scores
were lower than expected. Itis typical for students to enter the school with poor
writing skills, but we would like to see more growth over the course of the
school year - particularly for students who have attended Capital City for more
than one year. More analysis of the writing data can be found in the ‘Lessons
Learned’ section of this report.

The table below displays the results of the Comprehensive School Climate
Inventory (CSCI) for the middle school students at the Upper School. In 2011,
199 students (representing 68% of the student body) responded to the survey.
In the prior year 154 students (89%) responded. This year’s results are
compared to those from last year.
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Upper School Middle School CSCI Ratings

2010

2011

Category

Dimension

Dimensio
Average

n Category
Average

Dimension

Average

Category
Average

Safety

Safety Rules and
Norms

3.95

Sense of
Physical Security

Sense of Social-
Emotional
Security

3.93

Teaching and
Learning

Support for
Learning

3.77

Social and Civic
Learning

3.52

3.65

3.89

3.66

3.78

Interpersonal
Relationships

Respect for
Diversity

3.54

Social Support -
Adults

3.83

3.66

Social Support -
Students

3.60

3.91

3.64

3.63

Institutional
Environment

School
Connectedness
Engagement

3.71

Physical
Surroundings

3.79

3.54

Average

3.46

3.55

The results of the 2011 CSCI demonstrate that student satisfaction is increasing
in the Upper School middle school grades. Satisfaction has remained high and
fairly stable in one of the categories (Interpersonal Relationships) and has
increased in three others (Safety, Teaching & Learning, and Institutional

Environment).

The Safety and Institutional Environment increases were driven mainly by gains
in the surveyed dimensions of Sense of Physical Security and Physical
Surroundings. These results are interesting, given that the students went to
school in the same building in 2011 as in 2010. Based on students’ feedback, it
appears that in 2011 students felt safer and more at home in the facility, despite
the fact that some aspects of the space (such as the small size and the lack of
outdoor space) are not ideal. This speaks to the fact that teachers and
administrators worked hard in 2011 to build school culture and to make the
physical environment a more welcoming place. There is, however, one
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dimension in the Safety category that continues to score in the lower part of the
middle range - Sense of Social-Emotional Security. Despite the increases on this
measure, school leaders and teacher would like to see it even higher. The
advisory program is one key place where these sorts of issues can be addressed,
and school leaders and teachers will continue to develop advisory that will do so.
The school will also work to engage more student leaders through Student
Government and other initiatives such as the Gay Straight Alliance, a group that
was started in 2010 by student initiative.

In the Teaching & Learning category, there were increases in both dimensions -
Support for Learning and Social and Civic Learning. These increases in
satisfaction mirror the strong academic increases that Capital City saw among
middle school students during the 2010-2011 school year, and demonstrate that
students feel both supported and challenged by their teachers.
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High School

The following information refers to Capital City Students in grades 9 through 11.
Since 9th and 11th grade students do not take the DC-CAS, these scores will be
reported for the 10th grade only. For the 9th and 11t grade students, internal
data will be reported.

Student Achievement:

The table below displays 10t grade DC-CAS achievement in 2010 and in 2011.
Although a different group of 10t graders was tested each year, the comparison
is useful because the 2010 scores provide a sort of baseline from which the 2011
scores can be judged. In 2011, 39% of 10t graders tested proficient or above in
math, and 4% tested at the advanced level. The math scores decreased by one
percentage point when compared with the prior year’s scores, highlighting the
need for some changes in the math program, which will be discussed in the
Lessons Learned section. On the reading section of the 2011 test, 56% of 10th
grade students tested at the level of proficient or above, and 14% scored in the
advanced range. This represents a 12 percentage point increase over the prior
year’s scores — a fairly significant jump.

10th Grade DC-CAS Score Comparison
Spring 2010 Spring 2011 Gain/Loss
Subject # Tested | % Prof # Tested | % Prof
Math 50 40% 71 39% -1%
Reading 50 44% 71 56% +12%

Since 9th graders do not take the DC-CAS, a cohort comparison with the previous
year’s scores is not possible. However, since approximately 50% of the 10t
grade students were new to Capital City, it is possible to disaggregate the scores
by students who attended Capital City more than one year and students who did
not. When analyzed from this perspective, we do not see a significant difference
in math proficiency rates, which hovered close to 40% for new and returning
students. However, on the reading section of the test, 47% of returning students
scored proficient in comparison with almost 66% of new students. This
interesting trend will require more analysis by school administrators and
teachers, but is explained at least in part by the high percentage of special
education students in the cohort of returning students. Slicing the data another
way demonstrates that of 6 of the 10 students scoring at the advanced level in
reading had attended Capital City in a previous year. Yet another promising sign
is that only 3 students in the entire 10t grade class scored in the below basic
range in reading.
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2010-2011 DC-CAS Analysis
10th grade students

New (n=35) Returning (n=36) Diff
# Prof | % Prof | # Prof | % Prof
ELA 23 65.7% 17 47.2% -18.5%
Math 13 37.1% 15 41.7% 4.5%

The following table presents test score data from Capital City’s internal reading
assessments for 9th through 11t graders: the Gates-MacGinitie Reading Tests.
The Gates tests allow the school to assess the reading grade-equivalent of high
school students.

High School Gates Summary

% #Yrs % Years
Grade # Tested | # Proficient | Proficient Growth Growth
9 * 64 25 39% -- --
10 73 18 25% 17 23%
11 48 19 40% 18 38%
TOTAL 185 62 34% 35 29%

*9' graders were tested several months early, so year’s growth statistics are not
available

The results of the Gates exams (with only 34% of high school students scoring at
or above grade level) demonstrate the need to focus on reading proficiency for
all high school grade levels. This is particularly important as the school prepares
to graduate its first class of seniors in 2012. Given the low percentage of
students on grade level, it is helpful to investigate the annual growth in reading
at each of the grade levels. Only 23% of 10th grade students improved their
reading skills by the expected amount (approximately one grade level) during
the course of the year. The 11t grade students demonstrated more growth,
with 38% improving their reading skills by the expected amount. Nevertheless,
neither grade level showed as much growth as teachers and school leaders
would have liked to see. More information about how the school plans to
address the issue of reading proficiency and growth can be found in the “Lessons
Learned” section.

Capital City’s Upper School collected data for the PSAT ‘Gateway’ measure for the
first time during the fall of 2010. This year, 50 11t grade students participated
in the assessment. Of the 50 participating students, half scored at or above the
“on-track for college readiness” cut-off (set at a combined score of 80 for the
Math and Verbal sections).
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Fall 2010 11th Grade
PSAT Scores

Section

Average
Score

Math

39

Reading

39

Writing

37

As seen in the chart above, the average 11th grade score was the same for the
Math section and the Verbal section: 39 points. As a result, there were a large
number of students whose combined scores fell just below the cut-off of 80
points. As evidenced in the table below Capital City 11t graders scored slightly
above the DCPS average. In an effort to improve students’ scores when they take
the official SAT, the school provided SAT preparation classes to students during
the winter and spring of 2011.

DCPS PSAT comparisons
Math Avg Reading Avg Writing Avg
CCPCS 39.2 38.9 37.4
DCPS 37.8 37.2 36.8

The 9t and 10th grade students at the Upper School also took the PSAT during
the fall of 2010, in order to accustom them to the test. Ten of the 9th grade
students and 15 of the 10t grade students were already scoring at the on-track
for college readiness level. Capital City looks forward to seeing higher PSAT
scores for next year’s 11th graders, given that they will be more familiar with the
content of the test as well as with the testing format.

The Upper School’s mission-specific indicators include writing and school
culture. The table below shows the percentage of 9th through 11t graders
proficient on the Six Plus One Writing Benchmarks.

High School 2011 Writing Benchmarks
Grade Tested Average # Prof % Prof
9 45 2.75 9 20%
10 65 2.88 36 43%
11 50 3.14 26 52%
Total 160 - 71 44%

While the 11t grade demonstrated a higher level of writing proficiency than the
9th and 10t grades, the overall high school average was just over 44% proficient.
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This proficiency rate is 10 percentage points below last year’s proficiency rate of
54%, and it demonstrates a need for more intensive work in this area. This topic
will be discussed later in the report.

The results of the CSCI for 9th through 11th grade students are displayed in the
table below.

Upper School High School CSCI Ratings

2010 2011

Dimension Category Dimension | Category

Category Dimension Average Average Average Average

Safety Physical Security 3.55

Safety Rules and
Norms 3.75 3.60

Sense of

Sense of Social-
Emotional
Security

Learning Social and Civic

Support for
Teaching and | Learning 3.74 3.52 3.69

Learning

Relationships | Adults 3.63

Respect for
Diversity 3.75 3.75

Interpersonal | Social Support - 3.76

3.76 3.80

Social Support -
Students 3.91 3.90

Institutional
Environment

School
Connectedness
Engagement 3.59
Physical
Surroundings

Average 3.52

The results of the CSCI among high school students at the Upper School show
that overall student satisfaction remained fairly stable, with increase in some
categories and decreases in others. A look at the specific dimensions within
categories is more informative, as there were notable increases in the
dimensions of Sense of Physical Security and School Connectedness and
Engagement. On the other hand, scores decreased for the dimension of Safety
Rules and Norms, and for the entire Teaching and Learning category. Capital
City teachers and administrators plan to share the results of the CSCI with
students during the fall of 2011 in order to delve more deeply into the results
and better understand issues that need to be addressed.
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Student Academic Performance -ELL / SPED Students:

Capital City English Language Learners and Special Education students from
both campuses made significant strides in both math and reading achievement
during the past school year.

Lower School ELL students demonstrated increasing comfort communicating in
English. 26% of students who were identified as English Language Learners last
year increased their ACCESS scores by at least one point during the school year.
8% of the ELL students tested high enough to exit from the ELL program and
enter monitoring status.

Upper School ELL students also exhibited progress toward learning English.
Overall, 45% of students who were designated as ELL at the Upper School last
year moved up at least one level toward English proficiency. Furthermore, 24%
of the ELL students tested out of the ELL program and entered monitoring status
for the 2011 - 2012 school year.

DC-CAS results for Special Education students have been discussed along with
the rest of the academic data, but more detail is provided here. The DC-CAS
results for Special Education students were mixed but mostly positive at Capital
City this past year.

At the Lower School, there were modest increases in proficiency rates for the
Special Education subgroup: 2.2 and 8.5 percentage points in reading and math,
respectively. When only the scores of the 23 returning Special Education
students are taken into account, there was a 5 percentage point increase in
proficiency in both reading and math.

At the Upper School, the Special Education subgroup overall had decreases in
both reading and math - but this information masks the fact that the subgroup
grew from 24 students in 2010 to 33 students in 2011, and that only 7 of the
students were in the subgroup both years. When we look at the DC-CAS scores
for only those 7 students, we find a 43 percentage point increase in the reading
proficiency rate and a 57 percentage point increase in the math proficiency rate.

In addition to the Special Education students mentioned above, this section will
also address special attention to the results of the DC-ALT, which was
administered to two 6t grade students during school year 2010-11.

Capital City prepared for the DC-ALT by selecting three grade level strands for
each student in both reading and math. Developmentally appropriate entry
points were then chosen, and students were tested to develop a baseline. The
strands that the students focused on this year were:
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For reading:
* Language Development
* Literary Text
* Informational Text

And for math:
* Number Sense and Operations
* Patterns, Relations, and Algebra
* Measurement

The results of the DC-ALT were positive, in that both students achieved

proficiency in all strands in both reading and math, demonstrating progress
toward mastering 6t grade standards.
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Non-Academic Performance

Compliance Review:

Capital City is in compliance with applicable laws, rules, and regulations. Capital
City did not receive an official Compliance Review for the 2010 - 2011 school
year. However, the school’s compliance with health and safety regulations,
certificate of occupancy, insurance certificates, background checks, inventory of
school assets, open enrollment process, and NCLB requirements was high.

One compliance concern during the 2010-2011 school year was the
procurement of the Certificate of Occupancy for the Upper School Campus.
There was some difficultly at the beginning of school year 2010 in securing this
document, despite the fact that the school was at all times legally occupying the
building. The difficulties arose from delays associated with the school’s
expansion into additional floors of the building to accommodate an increased
student body. Although the building was fully suited to accommodate the
students when the school year began, the official documentation had not yet
been received.

Another compliance concern during the 2010 - 2011 school year related the
apparent late electronic submission of one of 91 documents to the PCSB -
reflecting an on-time submission rate of 99%. This document (a set of approved
minutes from the Board of Trustees) was actually submitted early (October 14th
for an October 15t deadline) but was mis-categorized in the AOIS system. When
the mistake was noticed a few days later, AOIS was never updated to reflect the
change in submission date.

Governance Review:

Program Development Reviews

Capital City’s Upper School campus had a Program Development Review (PDR)
in November of 2010 and the Lower School campus had a PDR in December of
2010. Both PDRs included a governance review. For the Upper School review,
the school received an Exemplary rating for one indicator of the governance
section, Adequate for three indicators and Proficient for one indicator. Areas
cited for attention include the development of a succession plan for the Head of
School (HOS), finalization of the HOS evaluation tool, and the filling of board
vacancies to build capacity. For the Lower School review, the school received an
Exemplary rating for 4 of 5 governance indicators and a rating of Proficient for
the 5t indicator. The only area cited as needing attention was the development
of a school leadership succession plan. Many of the areas cited in both reports
were addressed by the board this year. Details are provided explained below.

Board Development

Capital City worked with consultant Joey Gustafson during the 2010-2011 school
year. Ms. Gustafson provided training and consultation to the board chair,
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supported the school with priority setting and strategic planning and worked
with board members to revise the Head of School evaluation tool. Four board
members also attended PCSB and FOCUS workshops during the school year. A
board retreat is planned for October 2011.

Board Composition

The board has focused this past year on bringing on new capacity in critical
areas. The Board worked with Charter Board Partners to identify and bring on
new board members. Five new board members were recruited (4 through
charter board partners). New board members officially joined the board in July
2011. New board members bring expertise in finance, fundraising and legal
review at a critical time where our board is overseeing the acquisition and
renovation of a new facility.

Board Practice/Operation

The board had several key accomplishments this year related to board practice
and governance. The board revised its bylaws. This task was led by the
Governance Committee, with the support of legal counsel with expertise in this
area. The board revised the Head of School evaluation tool to be more
streamlined and to include a clear implementation timeline. The Program
Evaluation Committee of the board refined their program dashboard for
reporting on academic progress and presented quarterly dashboards.

During the 2011-2012 school year, the board will work on developing
succession plans and will begin by reaching out to other schools and
organizations for models.

2. Certification of Authorizations: Please see attached document in Appendix A,

certifying that all authorizations required to operate the school (certificate of
occupancy, insurance, lease, etc.) are in full force and effect.
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B. Lessons Learned and Actions Taken Based on Performance Management Data and
Review Findings

Data Collection Issues

The collection of data was successful in both the Upper School and the Lower School
during the 2010-2011 school year. Although the school faced a few challenges,
most needed information was readily available for reporting.

One data collection concern that the school identified during the 2010-2011 school
year was that some new teachers were unclear about the process for assessing
students and reporting scores in a timely manner. This led to some confusion at the
end of the school year when all the data were collected. More importantly, in one
case a high school teacher failed to give an assessment as scheduled, and this
oversight was not discovered until after the end of the school year. This resulted in
some missing data at the 9th grade level.

Given the school’s continuing expansion and the increasing numbers of new
teachers, school leaders feel that it is increasingly important to clearly standardize
the assessment timeline as well as the process for submitting assessment data. To
this end, the Data and Reporting Manager has developed specific assessment
calendars for the Early Childhood/Elementary, Middle, and High School levels.
These calendars inform teachers regarding in which grade levels assessments
should be given, when assessments should take place, and how and when the
information should be reported to school administrators. All teachers received
training related to the new assessment calendars prior to the 2011-2012 school
year, and Capital City anticipates that this new system will greatly improve teachers’
ability to report assessment data in a timely, complete, and accurate manner.

Lower School
In this section, any notable academic issues (both positive and negative) from the
2010 - 2011 school year will be discussed.

Early Childhood

At the Lower School, one area of concern is the low literacy scores of Kindergarten
students and, similarly, the low DRA scores of 15t and 2"d grade students. Last year’s
report mentioned a concern about the comparatively low 1st grade DRA proficiency
rate (60%), but noted that the school was monitoring the students who were
scoring below grade level. This year, however, many of those same students are still
below grade level as 2nd graders, and this warrants an elevated level of attention.
School leaders have already met with early childhood teachers to develop a plan for
increased support of these students. Next school year, there will be additional class
time allocated for literacy, and professional development will be provided to ensure
that every teacher and teaching fellow in the early childhood classrooms is well-
versed in delivering reading instruction using the guided reading model.
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Elementary & Middle Grades

An area of success during school year 2010-2011 was in 4th grade, in both reading
and math. School leaders believe they understand many of the reasons for the high
scores in this grade, and look forward to seeing continued gains for these students
in years to come. Capital City revised the elementary math curriculum in the
summer of 2010 to bring more rigor and rational numbers work to 34 and 4t
grades, and school leaders believe this had a significant impact on students’ ability
to demonstrate achievement on the DC-CAS. Also, the school started a Math
Leadership Cadre and provided additional professional development for math
instructors. The fourth grade math teacher participated (as did middle school math
teachers).

The changes described above were implemented in large part to address another
trend that school leaders have noticed over time - the tendency of proficiency rates
to drop during the 5t grade year. By increasing rigor at the 3rd and 4t grade level,
Capital City hopes to better prepare students for the expectations of 5th grade math.
However, since this is the first year of implementation for the new curriculum, the
results were not yet evidenced in the 5th grade classroom, where scores took a
significant dip. This class was the only class being taught by a first year teacher.
While support was provided to the teacher, it was not sufficient in this particular
case. This experience has led Capital City to look further at the supports provided to
new teachers and their students.

Another success at the 4th grade level was the reading scores (92% proficient on the
DC-CAS and 92% reading on grade level according to the DRA), but 3rd grade scores
did not show the same level of achievement. While 80% of 3rd grade students
scored at or above the proficient level on the DC-CAS, only 56% scored at or above
grade level on the DRA, the lowest average of any of the elementary grades. Key
factors leading to the high scores of 4th graders were ANet interim assessments used
to target areas for re-teaching. The focus on differentiation and co-teaching was key
to targeting support for individual students. There was also a strong team of
returning teachers who maximized instructional time during the literacy block.

Subgroups

One area of continued focus from year to year, and one that was tied closely to this
year’s Corrective Action Plan at the Lower School, is subgroup achievement along
with the achievement gaps that are commonly seen between subgroups. One major
focus at the Lower School during this past year was on the achievement of ELL
students, a group that had exhibited low proficiency rates for several years. In order
to address this concern, the school hired an ELL Coordinator beginning with the
2010-2011 school year. The results of this intervention were quite positive. The
DC-CAS proficiency rates of returning ELL students increase by 15 percentage
points in math and 7 percentage points in reading. Although these scores are not
yet on par with the scores of most other subgroups, there has been significant
movement in the right direction.
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The achievement gap between Hispanic and White students has also been an
ongoing concern at Capital City’s Lower School. This past year, the gap narrowed as
returning Hispanic students increased their proficiency by 7 percentage points in
both reading and in math. Nevertheless, the gap between returning Hispanic
students and returning White students remains wide - 30 percentage points in
reading and 29 percentage points in math. When all Hispanic and White students in
grade 3 through 8 are included in the calculation, the disparity is even worse - 37.2
percentage points in reading and 44 percentage points in math. Despite the
achievement of the goals set out in the Corrective Action Plan, clearly there is more
work to be done in this area, and further closing of this gap will be a key goal during
the 2011-2012 school year.

The attempt to close achievement gap between low income students and students in
higher economic brackets is another goal that, although Corrective Action Plan
targets were met, warrants continued attention in future years. In 2010-2011,
economically disadvantaged students who were returning to Capital City increased
their proficiency rates by 12 percentage points in reading and 8 percentage points
in math. However, when the 3rd through 8th grade student body as a whole is taken
into account, there remains a 35 percentage point gap in reading and in math
between disadvantaged and non-disadvantaged students. In order to identify
strategies for closing this gap, the Lower School will look to the Upper School, where
interventions throughout the school year successfully closed the gap between
disadvantaged and non-disadvantaged students.

New Students

Students new to the Lower School in school year 2010-2011 scored significantly
lower than returning students. This trend was particularly noticeable at the 7t and
8th grade levels, where none of the 6 students who were new to the Lower School
scored proficient in either reading or math by the end of the school year. School
leaders are concerned to see that new students entering the Lower School during
their middle school years need to be given additional support to bring them up to
grade level. Next year, these students will be targeted for interventions earlier in
the school year, and more opportunities for academic support will be provided
outside of school hours. For example, the Saturday Scholars program that was made
available to students at the Upper School will also be offered to middle school
students at the Lower School. The Saturday option is particularly important for
students in this age group, because to a greater extent than the elementary level
students, they tend to be involved in various sports and after-school clubs, making it
difficult for them to receive support immediately after school.

Advanced Students

One of the biggest successes at the Lower School during this past school year, and
one that was anticipated by school leaders, was the increase in the percentage of
students scoring at the advanced level on the DC-CAS, both in reading and in math.
23% of students scored advanced in reading, and 26% in math, more than double
the number of advanced students during the previous school year. Results were

45



even more noticeable at the 7th and 8th grade level, where 28% of students were
advanced in reading and math, 28% were advanced in math, representing 6
students in reading and 8 students in math who moved from proficient to advanced.
School leaders were excited, but not surprised, to see these results, because the
school had placed added emphasis on instructional differentiation throughout the
school year, allowing high performing students to truly excel. One of the main
contributing factors to this achievement was the introduction of interim
assessments, provided by the Achievement Network. These interim exams allowed
teachers to carefully track the progress of each student against specific standards.
Data planning days provided teachers with both the time and the data that enabled
them to place students into flexible groupings for re-teaching or extension lessons,
based on student performance. This kind of targeted instruction benefited all
students, including higher performing students, who are sometimes left out of the
discussions around school improvement.

Upper School
The Upper School saw some significant improvements this year. Significant

academic issues (both positive and negative) from the 2010 - 2011 school year will
be discussed below, along with the strategies we have identified for improvement.

Middle School

Overall, the 6t though 8th grade DC-CAS scores at the Upper School were strong for
the 2010-2011 school year. 58 were percent proficient in reading and 72 percent
proficient in math. The biggest success, therefore, was the middle school math
program, with 62% of 6t graders, 77% of 7th graders, and 80% of 8th graders
scoring proficient or above in math. The 84% proficiency rate among returning 8th
graders - which represents a 26 percentage point increase over their 7th grade
scores - is even more encouraging. As a result of these successes, middle school
math proficiency rates at the Upper School this year mirrored those of the Lower
School. Although the Lower School still has a high percentage of students scoring at
the advanced level, this is a significant achievement.

Middle School DC-CAS Math Scores 2011
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Given that all 6th grade students were new to Capital City (as is the case each year at
the Upper School), teachers and school leaders were pleased with the 62%
proficiency rate in math, particularly as it is a 19 percentage point increase over the
scores of last year’s 6th graders. School leaders believe that this is a direct result of
the increase time that was dedicated to math instruction during the 2010-2011
school year. The weekly schedule was revised to add two additional instructional
hours for math. Additionally, the interim assessments provided by the Achievement
Network provide strong evidence that 6th grade students made significant progress
over the course of the year. On the first interim assessment, only 36% of the 6t
grade students scored in the proficient range, but as the math teacher targeted
instruction to students’ greatest areas of need, this percentage increased throughout
the school year.

6th grade reading scores were less strong, with only 43% of students proficient, and
this is an area of concern as these students move into 7th grade. One caveat is that,
based on the results of the Achievement Network assessments, school leaders and
teacher predict that a significant number of students made progress but did not
quite cross the threshold of proficiency this year. Additionally, 92% of the students
in the 6th grade class made at least the expected amount of growth on the DRA this
past year, despite the fact that only 57% of them finished the year reading on grade
level. The goal for next year is to continue supporting these students so that they
reach grade level proficiency within two (or fewer) years of enrolling at Capital City.
In order to get a head start on this goal, the school held a mandatory summer school
session during the summer of 2011 for all incoming 6t grade students. This
allowed teachers to have an additional 4 weeks to work with students on their
literacy skills, prior to the start of the school year.

High School

DC-CAS results at the high school level were mixed for the 2010-2011 school year.
While the reading scores showed a 12 percentage point jump when compared to
10th grade scores from the previous year, math scores decreased by one point.

The increase in reading scores was expected, given a major change in the staffing
structure for the 2010-2011 school year. For the first time this past year, English
and history were taught separately at the high school level, whereas previously
students had received instruction in both of these subjects during one larger
Humanities block. This change was made to allow the school to hire experienced
and highly qualified English teachers for every grade at the high school level, an
intervention that was deemed necessary given the low reading and writing skills
with which many high school students are arriving at Capital City. The school plans
to continue with this high school staffing structure in upcoming years.

The 10t grade math program during school year 2010-2011 was less successful,

leaving school leaders concerned about college readiness for many of the rising 11th
grade students. 10th grade was a difficult year, as a teacher new to Capital City
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struggled to effectively differentiate instruction and support students through a
rigorous course sequence. This coming year, 10th and 11t grade students will be
instructed by highly qualified experienced teachers who are up to the challenge of
preparing these students for college.

In January, we began a Saturday Scholars program and a Wednesday afternoon
program (after early dismissal) geared at supporting students with math skills.
Next year, we will begin these programs earlier in the year and expand them to
include more students.

Writing

Writing scores were and continue to be a concern in all grades at the Upper School.
In part, the decreased writing scores result from a large influx of students new to
Capital City, many of who have not had the benefit of high-quality writing
instruction. However, given the expectation that all students will exit Capital City as
12t graders capable of effective written communication, targeted writing
instruction for both new and returning students continues to be a major priority.

This year, there will be an increased effort to ensure that students are writing in all
classes across the curriculum, and integrating writing into every aspect of their
learning. Additionally, teachers will be provided with targeted professional
development to ensure that they are capable of providing high quality writing
instruction regardless of their subject area expertise.

Subgroups

The Upper School developed a School Improvement Plan for the first time during
the 2010-2011 school year. The plan set goals for a set amount of increased
proficiency in various low-scoring subgroups, and the increases were measured
using the Achievement Network interim assessments. Due to the high math
achievement at the middle school level, most of the targets were met for math, but
none of the targets were met in reading.

However, there were large double-digit increases in the DC-CAS proficiency
percentages for all subgroups in both reading and math, when looking only at
students returning to Capital City. Tables detailing these increases are included on
pages 29 and 30 of this report. However, even when including new students in the
calculations, Capital City is proud to report the narrowing of the achievement gap
between disadvantaged and non-disadvantaged students. Scores for disadvantaged
students increased by 3.7 percentage points in reading and by 9 percentage points
in math, narrowing the gap to 10 percentage points in reading and completely
eliminating it in math. School leaders believe that these gains are a direct result of
the interventions introduced during the 2010-2011 school year, in particular the
Saturday Scholars program, which will expand next year through the use of Title I
funds.
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New Students

The need to provide adequate support for the large numbers of new middle and
high school students at Capital City (particularly in 6th and 9th grades) continues to
be a concern. 6t graders continue to be the lowest-scoring middle school grade,
despite significant gains in math. And although 9th grade students are not tested on
the DC-CAS, their Gates and writing scores highlight the need for continued
interventions if they are to be ready for college and/or the workplace within three
years.

Some interventions for these students that began during the 2010-2011 school year
are the Saturday Scholars program, which provided grade level-specific reading and
math instruction beginning in January 2011, a restructured academic support block
that provided more focused instruction for students, and a Wednesday after-school
program. This year, these interventions will be expanded and continued. The
Saturday Scholars program will start right away in the fall of 2011, and will provide
students with the option to actually earn credits for specific classes attended on
Saturdays. The Wednesday programming will continue, since students have early
dismissal on that day and are available for several afternoon hours. Additionally,
Upper School students for the first time this year will be eligible for Supplemental
Education Services, so qualified Title I students will also have the option of seeking
additional tutoring on afternoons and weekends. Finally, a new study hall period
was added this year at the Upper School, to allow students time to work on projects
during the school day in a supervised environment where they can readily receive
support from teachers. All of these interventions, as well as the summer orientation,
will be monitored throughout the school year so that school leaders can gauge their
impact on student learning.
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C. Reporting Performance Management Framework Information

The Annual Report, both in its entirety and in abbreviated form, is extremely
valuable for reporting information both internally to parents, staff, and Board
members, and externally to members of the community interested in our school.
Capital City distributes the school performance report card published by the DC
Public Charter School Board to all parents, staff and Board members, as well as to
outside partners and supporters. The items below provide more detail about how
Capital City shares performance data with stakeholders.

Educating parents on goals and assessment mechanisms

Beyond reporting data, Capital City is committed to educating parents and the
community about the school’s goals, as well as how to understand and interpret
assessment information. The newsletter, monthly community meetings, weekly
classroom newsletters, parent-teacher conferences, and periodic parent workshops
are all part of an extended dialogue regarding the school’s mission, goals, and
approaches to instruction and assessment. We make a strong link between
assessment and instructional improvement, and we strive to make that link clear to
everyone.

Annual Report

We distribute the Annual Report in its entirety to members of the School Planning
Team and the Board, and we strongly encourage all members to spend significant
time reading and responding to the information it contains. Copies of the report are
on reserve at the front desk and in the teacher’s room for parents and staff to
review, and are distributed when requested. Data and analysis from the Annual
Report are presented to the entire parent community in school newsletters and
bulletins. Teachers are given information about progress toward all measures in the
PMF. Time is spent during staff development reflecting on progress toward targets.
Copies of the Annual Report are presented to community members on request and
used by the school as an important tool to educate people about our school.
Additionally, copies are supplied to potential funders, banks, members of
community organizations, and individuals interested in Board membership.

Parent Bulletin

Beginning in 2009-2010, the Principals sent out quarterly bulletins to parents. The
bulletins contain information about a variety of school topics and are ideal vehicles
for reporting accountability information, such as test score data, parent and student
satisfaction survey results, and other relevant information.

Website

Capital City launched a new website, www.ccpcs.org, during the summer of 2011.
This website was made possible by a Taproot Foundation grant. A team of pro bono
professionals assisted in developing a website that allows for greater transparency
and provides another avenue for distributing information about the school to
internal and external audiences. Capital City posts organization newsletters on the
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school website, as well as electronic versions of the annual report. Additionally,
press releases, board information, Head of School Updates, the school calendar, and
other information are available online.

Reporting to parents individually

Progress reports: Teachers and/or advisors provide detailed narrative progress
reports on individual students at the end of each semester. Progress reports are
translated for Spanish-speaking parents.

Parent-teacher conferences: Capital City holds three sets of parent-teacher
conferences each year. These provide opportunities for parents to learn more about
their individual child’s performance as well as the different types of assessment
used by the school. Assessment data and student work is shared at all conferences.
Attendance at parent-teacher conferences is required, and this year 100% of
parents attended at least one conference at the Lower School, and 84% of parents
attended all conferences. At the Upper School, 99% of parents attended at least one
conference and 80% of parents attended all conferences. As part of the February
and June conferences, students present their portfolios to parents. This gives
parents a stronger sense of what students are learning at Capital City.

Reporting test score results: Capital City mails DC-CAS scores to each student’s home.
Scores are mailed during the summer, since generally they are received too late to
be distributed during the regular school year. A letter from the principal is included
with the score reports, with the intent of helping parents interpret the scores and
understand their context as just one way to measure their child’s progress. Parents
are encouraged to schedule a conference if they have questions or concerns about
their child’s test scores.

Celebrations of Learning
Each learning expedition culminates in a celebration of learning for parents and/or

others, and these showcases have been extremely well attended. Showcases are
wonderful opportunities for parents and community members to understand more
about how and what students learn at Capital City. We use a Celebration of Learning
format in which all classes present their work on the same evening. This facilitates
parent attendance and enables students to see work from grade levels other than
their own.

Other Reporting
Capital City makes other accountability information available whenever possible.

Results of Capital City’s Self-Study Review have been disseminated to members of
the Board of Trustees and the Design Team, as well as to staff. Minutes of monthly
School Design Team meetings are posted on a school bulletin board.
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D. Unique Accomplishments

During the 2010-11 school year, Capital City Public Charter School student and staff
efforts yielded a number of unique accomplishments and achievements.

Technology Infrastructure Improvements and Enhanced Staffing: Capital City
Capital City made great strides in implementing our technology vision through
investments in technology infrastructure and staffing over the past year. As
mentioned in our prior report, we received a $216,000 EdTech federal grant, which
allowed us to make strategic hardware and software upgrades to improve our
ability to enhance instruction, impact student achievement, and monitor and report
performance.

We established a team of staff members to act as our “Tech Team”. In 2010-2011,
the team collaborated to develop curriculum with enhanced technology integration
and piloted new equipment. In early 2011, we hired a Technology Integration
Specialist (TIS) and a new IT Coordinator. With the input of the Tech Team, our new
staff researched and purchased equipment (e.g. netbooks, interactive projectors,
document cameras), provided individualized staff training to support effective
technology integration, and created new systems for managing and maintaining all
technology assets.

The TIS used the summer months (in 2011) to develop a multi-tiered training
strategy for professional development at the Upper School, utilizing concepts and
strategies based on the Partnership for 21st Century Skills and National Educational
Technology Standards (NETS).

In addition, we improved our use of technology to improve communication with
families. During the 2010-2011 school year, we researched and piloted the Moodle
communications system. In the summer, our TIS conducted individualized training
sessions on the system first with members of the Tech Team and then with the
entire staff. All Upper School teachers will be required to use Moodle beginning in
Fall 2011.

Awards and Accolades: We are pleased to note that our students and staff received
outside recognition for their accomplishments. In October, Keonie Smith, Clara
Lincoln, and Jonah Best received an award from the Gertrude Stein Foundation for
their work to stop discrimination against the LGBTQ community in public schools.
In March, 11th grader Luis Rumbaut was the first place winner in the 13 & Up
category of "The World & Me" - Split This Rock's youth poetry contest in March for
his poem "Define Latino." In May, Lower School Principal Janine Gomez received the
Outstanding Elementary Principal Award and 8th grade student Liza Murdoch
received the Outstanding Middle School Student Award at the DC Charter School
Association’s STARS Tribute. Two students won awards for their work at the Mt.
Pleasant Art Fair in May, and the Congressional Art Competition honored two other
Capital City students in June. Eleven (20%) of our 11th graders earned spots to
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compete at the National History Day finals in June. This summer our 6t graders
were awarded a Healthy Schools Act Hero Award for their documentary on school
lunches. In addition to showing the capabilities of our students and staff, these
awards show the broad success of our program in many areas including art, history
and wellness.

Adoption of Common Core Standards: The most exciting progress to report in
terms of curriculum during the spring and summer of 2011 was our collaborative
mapping of curriculum to meet the new Common Core standards, which Capital City
has voluntarily decided to adopt with fidelity for the 2011-12 school year. The
school held two days of professional development in the spring to familiarize all
teachers with the new standards. In June, a team of eighteen teachers came together
for a three-day institute where they developed K-12 curriculum maps in reading
and math for teaching common core standards. Teachers and administrators alike
report that the process invigorated thinking about teaching and deeper learning,
and a collective focus on increasing rigor while aligning to the new standards.
Capital City is ahead of the curve with Common Core adoption; citywide adoption
will not take place until 2014. We are pleased with the direction of Common Core in
terms of its focus on critical or higher level thinking, and think it’s a good fit with
our program.

12th Grade Curriculum/High School Program Development: Capital City will
graduate its first high school class in 2012 and we have continued to grow our
program in a deliberate manner to ensure our students are well prepared for college
acceptance and success. Over 80% of our 12th graders will be the first in their
families to attend college. We have focused on developing a rigorous program of
academics paired with comprehensive support for students and their families with
the college admissions process.

Our newly developed 12th grade course structure allows for a student-directed
culminating senior expedition with an opportunity for students to explore a topic in
depth. Students wrote proposals for their expedition in spring of their senior year.
We will offer a full credit senior seminar course that focuses on college applications
and planning for the senior expeditions in the spring. Seniors will finish their
coursework in early May just before AP and course exams. Then seniors will engage
for four weeks with expeditions, arranging a field experience and completing a
project that they will present prior to graduation. A time when seniors at other
schools are least engaged (“senior slump”), our students will be fully involved in this
self-directed learning experience further preparing them for the independence and
rigor of a college curriculum.

Our Director of College Counseling has worked to ensure that our students have the
credentials they need to apply for college. All 9th-11th graders took the PSAT this
fall and 11th graders took the SAT in the spring. An SAT class in coordination with
Kaplan was offered this year at Capital City (free for students). Our Director of
College Counseling also conducted a variety of college readiness activities this year.
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She held monthly college curriculum meetings for families with Spanish
interpretation (average attendance of 25), and met with all juniors. We use the
Naviance database for college planning during advisory and all students/parents
have accounts. Our Director of College Counseling met with all students/families
this summer to develop postsecondary plans, and drafted a senior year handbook
for families. We are also hosting a 3-day college readiness retreat for all seniors just
before school starts. Students will work on college essays and plan for their senior
year. Students attended college fairs this year went on school sponsored college
visits. We will continue college visits for students in all high school grades this year.

Expanded Out of School Supports for Students: We significantly increased our
academic programming for out of school time for our middle school and high school
students. We began a Saturday Scholars program in January designed to provide
remediation and targeted test preparation for our middle and high school students
for 3 hours each Saturday. The program was voluntary and an average of 50
students attended each week. Teachers used data to plan for the sessions and
students completed exit tickets to help teachers track mastery of targeted skills. We
also offered a smaller program on Wednesday afternoons (after early dismissal)
with a similar remediation focus.

We added a summer Algebra I extension in 2011 to allow more 8t graders the
opportunity to complete a full Algebra I course before high school. Some of our
students complete the full course during the school year, but others need more time
to master the rigorous content in the course. Participating in the summer extension
means students that previously needed to retake Algebra I in 9th grade, can be ready
to take Geometry when they enter high school. This will put them on-track to take
college level math classes later in high school.

For the first time, Capital City provided a month of structured orientation for all of
our incoming 6th and 9th grade students. Because these grades provide an entry
point for large numbers of students and many arrive with skills below grade level,
requiring summer orientation allows us to assess incoming students and to
introduce them to the Capital City culture and school-wide norms. In the fall, then,
we are then ready to differentiate instruction effectively and maximize learning
time.

Science Program Strength: Capital City has developed an exceptional science
program that exemplifies our focus on deeper learning. 74% of 8th graders were
proficient on the DC-CAS science exam this year and 60% of biology students were
proficient. In 2010-2011, learning expeditions were refined to effectively teach
content standards while ensuring an authentic purpose for students. In our 7th/8th
grade, for example, students learned about energy by studying green buildings,
making a presentation to our Board of Trustees on green building features and
publishing a green building book.
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Improved Data Practices: As discussed in the Lessons Learned section of this
report, Capital City partnered with the Achievement Network to administer interim
assessments and deepen our data practices. We revised our school calendar to
include data days dedicated to reviewing student data and planning for instruction.
Our leadership team (administrators and teachers from both campuses) met with
our ANEt coach to plan data sessions and review progress. Our Board Program
Evaluation Committee also reviewed interim assessment data presented in
quarterly dashboards to track progress and effectiveness of interventions. We are
excited to continue and deepen our data work in 2011-2012 with greater focus on
student ownership and using strategies and protocols for analyzing other forms of
data.

Disseminating Our Best Practices: Capital City’s longstanding open-door policy has
established the school as a renowned center for cutting-edge practices in school
reform. We hosted roughly 250 visitors in the summer of 2010 and during the 2010-
11 school year: mostly targeted visits from educators wishing to observe and
discuss specific practices.

This year we were honored to be chosen by Expeditionary Learning as a mentor
school. The award recognizes Capital City as one of the top performing schools in
Expeditionary Learning’s national network of 165 schools in 30 states. As a mentor,
we welcome interested visitors from other schools, introduce them to the
Expeditionary Learning model, and disseminate best practices we’ve developed to
successfully implement the EL design. We are the only EL mentor school in the Mid-
Atlantic region.

Capital City was a featured school at the Achievement Network (ANet) best practices
showcase in February. Capital City was also selected to host a “First Fridays” tour in
May. In 2011, CityBridge launched First Fridays with FOCUS and Charter Board
Partners to host interested philanthropists, community leaders and business
professionals on tours of high-performing DC charters to learn about education
reform and gain insight into the successes/challenges of the charter movement. We
also offered extensive technical assistance/support this past year to two new
charters opening in fall of 2011: Mundo Verde and Inspired Teaching.

We attempted recently to develop a cross-sector collaborative of schools with a
shared commitment to social/emotional learning and constructivist math/literacy
practices. Although our application this round was not successful, the consortium of
DC public and public charter schools submitted a Race to The Top (PLaCES) grant
proposal in Spring of 2011 to OSSE. The other members of the collaborative are, in
their own words, “starved for high quality professional development” and sought
out Capital City as the lead LEA for the grant in large part due to their experiences
visiting our school. We will continue to partner with these schools in the future.

Permanent Facility/Planned Expansion: One of the biggest challenges for Capital
City, and for most urban charter schools, is finding a permanent facility. We made

55



great strides this year in securing and planning for a new facility. We have been
negotiating a lease with the city for the former Rabaut School building at 15t and
Peabody Streets, NW. In Fall 2010, our Board engaged in a period of due diligence
and work with consultants to learn more about what the facility needed, whether it
would be a good fit for our program and whether we could afford to renovate and
occupy the building. The results of the study period were very positive showing the
site to be structurally sound and an excellent fit programmatically for Capital City.
Financial analysis also revealed showed viable scenarios for renovation and long-
term occupancy.

Since the study period, we have moved forward in designing the building,
negotiating a lease and securing financing under a timeline for occupying the
building in summer 2012.

The new facility will fulfill our desire to have a unified campus serving a full
continuum of Pre-K(3)-12th grade students. We will retain our small school model
by breaking the campus up into distinct Early Childhood, Elementary, Middle, and
High School programs, each with separate physical space. At the new site, we plan
to serve 918 students (currently we serve 630 students on two campuses). The new
facility has a ggmnasium, an auditorium, a cafeteria and seven acres of outdoor
space ideal for supporting our arts and fitness programs and our implementation of
Expeditionary Learning.

A move will allow us to expand our Early Childhood program to include a Pre-K year
for threes, in recognition of the benefit of reaching children early with quality
instruction. We will expand our EC/Elementary offerings by adding a class at each
grade (Pre-K-4th) in deference to the disproportionate number of applications we
receive for these grades and a desire to provide more students with a continuous
Pre-K-12 education. We will consolidate/expand our Middle School (5th-8th
grades) program, which is designed to meet the unique needs of pre-adolescents.

We have been engaging our families (both parents and students) in planning for the
new facility. We have also been reaching out to the community surrounding Rabaut.
We received a vote of ANC support in May. We look forward to ongoing efforts to
build new relationships and strengthen our current base of support.
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PCSB Format Annual Budget
Capital City Public Charter School: SY10-11
Consolidated

Annual Budget

REVENUE
01. Per Pupil Charter Payments 6,814,395
02. Per Pupil Facilities Allowance 1,506,400
03. Federal Entitlements 426,085
04. Other Government Funding/Grants 344,552
05. Private Grants and Donations 183,000
06. Activity Fees 19,000
07. Other Income (please describe in footnote) 34,000
TOTAL REVENUES 9,327,432

OPERATING EXPENSE

Personnel Salaries and Benefits
08. Principals/Executives Salary 399,890
09. Teachers Salaries 3,082,734
10. Teacher Aides/Assistance Salaries -
11. Other Education Professionals Salaries -
12. Business/Operations Salaries 146,000
13. Clerical Salaries 163,020
14. Custodial Salaries 93,000
15. Other Staff Salaries 1,102,904
16. Employee Benefits 1,053,504
17. Contracted Staff 25,000
18. Staff Development Expense 118,800
Subtotal: Personnel Expense 6,184,852

Direct Student Expense
17. Textbooks 33,420
18. Student Supplies and Materials 128,890
19. Library and Media Center Materials 15,000
20. Student Assessment Materials 25,000
21. Contracted Student Services 85,700
22. Miscellaneous Student Expense ** 11,400
Subtotal: Direct Student Expense 299,410

Occupancy Expenses
23. Rent 888,365
24. Building Maintenance and Repairs 60,000
25. Utilities 199,347
26. Janitorial Supplies 22,000
27. Contracted Building Services 64,980
Subtotal: Occupancy Expenses 1,234,692

Office Expenses
28. Office Supplies and Materials 81,192
29. Office Equipment Rental and Maintenance 15,000
30. Telephone/Telecommunications 49,142
31. Legal, Accounting and Payroll Services 177,394
32. Printing and Copying 51,896
33. Postage and Shipping 11,000
34. Other 23,620
Subtotal: Office Expenses 409,243

Capital City Public Charter School FY11 Budget

Page 1 of 2



General Expenses

35. Insurance 36,050
36. Transportation 66,788
37. Food Service 207,896
38. Administration Fee (to PCSB) 41,604
39. Management Fee -
40. Other General Expense 141,746
41. Unforeseen Expenses 76,334
Subtotal: General Expenses 570,418
TOTAL OPERATING EXPENSES 8,698,616
NET OPERATING INCOME 628,816
42. Depreciation Expense 393,255
43. Interest Payments 176,842
NET INCOME 58,719

Paid meal sales, student fundraising, rental revenue, and miscellaneous revenue
comprise "07. Other Income."

**Student recruiting and general miscellaneous student expense comprise
"22. Miscellaneous Student Expense."

Capital City Public Charter School FY11 Budget
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2010-11 Employed Educator Report Teachers, Administrators Service Providers
LEA Name LEA Code |School Name |School Code| School Level Last Name First Name D.O.B. Race | Gender | Tot. Ed. Exp.| Tot. LEA Exp. | Tot. Sch. Exp.| Assgmt. Code | Curr. Code| Core | Gr.Code | SPED | ESL
Capital City PCS 108 Lower School 184 ELEM Balk Thora 3/6/74| BL F 14 11 11 MLTGRELE 06 Y 13 N N
Capital City PCS 108 Lower School 184 ELEM Conklin Ashton 6/16/81| WH M 6 6 6 GENMUSIC 45 Y 14 N N
Capital City PCS 108 Lower School 184 ELEM Conklin Ashton 6/16/81| WH M 6 6 6 GENMUSIC 45 Y 15 N N
Capital City PCS 108 Lower School 184 ELEM Conklin Bethany 11/4/78| WH F 4 4 4 MLTGRELE 06 Y 14 N N
Capital City PCS 108 Lower School 184 ELEM Cory-Watson Damon 5/3/82| WH M 6 6 6 HEALTH 41 N 14, 15 N N
Capital City PCS 108 Lower School 184 ELEM Dorvil Judith 2/25/70 BL F 12 6 6 PSYCLGST 59 N 15 N N
Capital City PCS 108 Lower School 184 ELEM Dresden Karen 6/1/67| WH F 17 11 11 ASSTSUP 67 N 14, 15 N N
Capital City PCS 108 Lower School 184 ELEM Duane Melissa 2/13/67| WH F 10 8 8 INTERR 47 N 14 Y N
Capital City PCS 108 Lower School 184 ELEM Fufa Leensa 11/28/81 BL F 5 5 5 MLTGRELE 06 Y 14 N N
Capital City PCS 108 Lower School 184 ELEM Gomez Janine 1/26/63 BL F 19 3 3 PRINC1 67 N 14, 15 N N
Capital City PCS 108 Lower School 184 ELEM Gray Michele 12/10/72 BL F 5 1 1 PRINC2 67 N 14, 15 N N
Capital City PCS 108 Lower School 184 ELEM Gubartalla Abdel 5/3/77| BL M 4 4 4 SOCSTU 19 Y 07 N N
Capital City PCS 108 Lower School 184 ELEM Gubartalla Abdel 5/3/77 BL M 4 4 4 SOCSTU 19 Y 08 N N
Capital City PCS 108 Lower School 184 ELEM Gubartalla Jayme 7/5/78] WH F 4 4 4 MLTGRELE 06 Y 14 N N
Capital City PCS 108 Lower School 184 ELEM Hosang LeShone 3/10/81| BL F 6 6 6 INTERR 47 N 14 Y N
Capital City PCS 108 Lower School 184 ELEM Lauchlan Caitlin 7/8/77] WH F 8 8 8 MLTGRELE 06 Y 13 N N
Capital City PCS 108 Lower School 184 ELEM Lewton Joanna 6/21/61| WH F 17 11 11 DRAMATH 31 Y 08 N N
Capital City PCS 108 Lower School 184 ELEM Lewton Joanna 6/21/61| WH F 17 11 11 DRAMATH 31 Y 13,14 N N
Capital City PCS 108 Lower School 184 ELEM Miller Alison 2/7/83] WH F 3 3 3 MLTGRELE 06 Y 14 N N
Capital City PCS 108 Lower School 184 ELEM Moore Melissa 12/2/75 BL F 11 3 3 GENSCI 14 Y 07 N N
Capital City PCS 108 Lower School 184 ELEM Moore Melissa 12/2/75 BL F 11 3 3 GENSCI 14 Y 08 N N
Capital City PCS 108 Lower School 184 ELEM Morrissey Michele 7/2/70| BL F 8 6 6 SPEECH 58 N 14 Y N
Capital City PCS 108 Lower School 184 ELEM Neary Annie 5/10/80( WH F 5 2 2 INTERR 47 N 15 Y N
Capital City PCS 108 Lower School 184 ELEM Pyles Justin 11/18/76( WH M 3 1 1 ART 36 Y 14,15 N N
Capital City PCS 108 Lower School 184 ELEM Rosenberger Fabiola 9/14/74 HL F 8 2 2 SPANISH 37 Y 14 N N
Capital City PCS 108 Lower School 184 ELEM Rosenberger Fabiola 9/14/74 HL F 8 2 2 SPANISH 37 Y 07 N N
Capital City PCS 108 Lower School 184 ELEM Rosenberger Fabiola 9/14/74 HL F 8 2 2 SPANISH 37 Y 08 N N
Capital City PCS 108 Lower School 184 ELEM Schneider Jennifer 1/19/77( WH F 5 3 3 6GRADELE 06 Y 06 N N
Capital City PCS 108 Lower School 184 ELEM Scott Rebecca 7/7/81] WH F 2 2 2 5GRADELE 06 Y 05 N N
Capital City PCS 108 Lower School 184 ELEM Shegog Eric 6/17/70 BL M 10 5 5 PE 41 N 14, 15 N N
Capital City PCS 108 Lower School 184 ELEM Simons Erin 5/11/80( WH F 7 5 5 LBRN 62 N 14, 15 N N
Capital City PCS 108 Lower School 184 ELEM Smith Gilchrist |Ellen 12/13/81 WH F 5 1 1 ENGLISH 12 Y 07 N N
Capital City PCS 108 Lower School 184 ELEM Smith Gilchrist [Ellen 12/13/81| WH F 5 1 1 ENGLISH 12 Y 08 N N
Capital City PCS 108 Lower School 184 ELEM Spellacy Katherine 2/21/77| WH F 9 4 4 ESL 51 N 14. 15 N Y
Capital City PCS 108 Lower School 184 ELEM Thiel Christa 7/8/78] WH F 5 1 1 SOCWRK 60 N 14, 15 N N
Capital City PCS 108 Lower School 184 ELEM Wendel Amy 7/6/67| WH F 18 8 8 CURRIC 71 N 14,15 N N
Capital City PCS 108 Lower School 184 ELEM Wu Jennifer 3/16/69| AS F 2 2 2 ALGEBRA 13 Y 08 N N
Capital City PCS 108 Lower School 184 ELEM Wu Jennifer 3/16/69| AS F 2 2 2 BMATH 13 Y 07 N N
Capital City PCS 108 Upper School 1101 SEC Anthony John 8/24/57| HL M 7 1 1 ALGEBRA 13 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Anthony John 8/24/57| HL M 7 1 1 GEOMETRY 13 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Anthony John 8/24/57| HL M 7 1 1 GEOMETRY 13 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Anthony John 8/24/57| HL M 7 1 1 GEOMETRY 13 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Bernecker John 10/17/80| WH M 8 1 1 ASTRNMY 14 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Bernecker John 10/17/80| WH M 8 1 1 PHYSICS 17 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Bernecker John 10/17/80| WH M 8 1 1 PHYSICS 17 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Bernecker John 10/17/80| WH M 8 1 1 PHYSICS 17 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Blake Adriana 12/8/72] WH F 7 2 2 INTERR 47 N 11 Y N
Capital City PCS 108 Upper School 1101 SEC Buxton Darryl 12/25/83| BL M 9 1 1 INTERR 47 N 10 Y N
Capital City PCS 108 Upper School 1101 SEC Byrd Kathryn 3/31/55| WH F 12 3 3 PRINC1 67 N 15,17 N N
Capital City PCS 108 Upper School 1101 SEC Carducci Jennifer 8/4/72] WH F 10 7 2 INTERR 47 N 06 Y N




2010-11 Employed Educator Report

Teachers, Administrators Service Providers

LEA Name LEA Code |School Name |School Code| School Level Last Name First Name D.O.B. Race | Gender | Tot. Ed. Exp.| Tot. LEA Exp. | Tot. Sch. Exp.| Assgmt. Code | Curr. Code| Core | Gr.Code | SPED | ESL
Capital City PCS 108 Upper School 1101 SEC Coleman Alan 10/19/70| WH M 11 6 3 WRLDHIST 19 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Coleman Alan 10/19/70| WH M 11 6 3 WRLDHIST 19 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Coleman Alan 10/19/70| WH M 11 6 3 WRLDHIST 19 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Coleman Alan 10/19/70| WH M 11 6 3 WRLDHIST 19 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Cook Alice 6/20/82| WH F 4 2 2 ALGEBRA 13 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Cook Alice 6/20/82| WH F 4 2 2 ALGEBRA 13 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Cook Alice 6/20/82( WH F 4 2 2 GEOMETRY 13 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Cook Alice 6/20/82| WH F 4 2 2 PRECAL 13 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Corrales Cassandra 1/24/78| HL F 2 2 2 SPANISH 37 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Corrales Cassandra 1/24/78| HL F 2 2 2 SPANISH 37 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Cory-Watson Damon 5/3/82] WH M 6 6 3 HEALTH 41 N 15 N N
Capital City PCS 108 Upper School 1101 SEC Coyle Graham Patrick 10/2/80| WH M 8 1 1 ENGLISH 12 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Coyle Graham Patrick 10/2/80| WH M 8 1 1 ENGLISH 12 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Coyle Graham Patrick 10/2/80| WH M 8 1 1 ENGLISH 12 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Coyle Graham Patrick 10/2/80| WH M 8 1 1 ENGLISH 12 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Cuevas Jose 12/21/70| HL M 9 3 3 ART 36 Y 06 N N
Capital City PCS 108 Upper School 1101 SEC Cuevas Jose 12/21/70| HL M 9 3 3 ART 36 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Cuevas Jose 12/21/70| HL M 9 3 3 ART 36 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Cuevas Jose 12/21/70| HL M 9 3 3 ART 36 Y 15 N N
Capital City PCS 108 Upper School 1101 SEC Degraffinreaidt |Adrian 7/21/56( BL M 23 7 3 PE 41 N 15,17 N N
Capital City PCS 108 Upper School 1101 SEC Dorvil Judith 2/25/70( BL F 12 6 3 PSYCLGST 59 N 17 N N
Capital City PCS 108 Upper School 1101 SEC Foster Rebecca 4/28/85| WH F 4 1 1 INTERR 47 N 10 Y N
Capital City PCS 108 Upper School 1101 SEC Graves Roilyn 6/23/81 BL F 8 3 3 INTERR 47 N 15 Y N
Capital City PCS 108 Upper School 1101 SEC Gregory Wanda 6/16/69( BL F 2 2 2 PRINC2 67 N 15,17 N N
Capital City PCS 108 Upper School 1101 SEC Hedin Erika 5/9/85| WH F 2 2 2 6GRADELE 06 Y 06 N N
Capital City PCS 108 Upper School 1101 SEC Hipkins Julian 9/14/76| BL M 4 4 3 USHIST 19 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Hipkins Julian 9/14/76( BL M 4 4 3 USHIST 19 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Hipkins Julian 9/14/76 BL M 4 4 3 USHIST 19 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Jackson Bridget 5/8/69| BL F 4 1 1 CAREERED 57 N 17 N N
Capital City PCS 108 Upper School 1101 SEC Jordan Pamela 9/22/70( BL F 4 2 2 SOCWRK 60 N 17 N N
Capital City PCS 108 Upper School 1101 SEC Kimport Rebecca 6/10/81| WH F 5 2 2 CHMSTRY 16 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Kimport Rebecca 6/10/81| WH F 5 2 2 CHMSTRY 16 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Kimport Rebecca 6/10/81| WH F 5 2 2 CHMSTRY 16 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Kimport Rebecca 6/10/81| WH F 5 2 2 CHMSTRY 16 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Martin Gregory 9/25/72| WH M 8 2 2 GENMUSIC 45 Y 06 N N
Capital City PCS 108 Upper School 1101 SEC Martin Gregory 9/25/72| WH M 8 2 2 GENMUSIC 45 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Martin Gregory 9/25/72| WH M 8 2 2 GENMUSIC 45 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Martin Gregory 9/25/72| WH M 8 2 2 GENMUSIC 45 Y 15 N N
Capital City PCS 108 Upper School 1101 SEC Mejia Alberto 6/22/83( HL M 1 1 1 SPANISH 37 Y 17 N N
Capital City PCS 108 Upper School 1101 SEC Mejia Alberto 6/22/83( HL M 1 1 1 SPANISH 37 Y 17 N N
Capital City PCS 108 Upper School 1101 SEC Mejia Alberto 6/22/83 HL M 1 1 1 SPANISH 37 Y 17 N N
Capital City PCS 108 Upper School 1102 SEC Mejia Alberto 6/22/83| HL M 1 1 1 SPANISH 37 Y 17 N N
Capital City PCS 108 Upper School 1101 SEC Moorman Barrie 11/10/83| WH F 6 6 3 WRLDHIST 19 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Moorman Barrie 11/10/83| WH F 6 6 3 WRLDHIST 19 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Moorman Barrie 11/10/83| WH F 6 6 3 WRLDHIST 19 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Moorman Barrie 11/10/83| WH F 6 6 3 WRLDHIST 19 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Morenoff Lisa 7/20/71| WH F 10 5 5 INTERR 47 N 15, 09 Y N
Capital City PCS 108 Upper School 1101 SEC Orlando Oscar 7/9/74] HL M 6 1 1 ENGLISH 12 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Orlando Oscar 7/9/74] HL M 6 1 1 ENGLISH 12 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Orlando Oscar 7/9/74] HL M 6 1 1 ENGLISH 12 Y 09 N N




2010-11 Employed Educator Report

Teachers, Administrators Service Providers

LEA Name LEA Code |School Name |School Code| School Level Last Name First Name D.O.B. Race | Gender | Tot. Ed. Exp.| Tot. LEA Exp. | Tot. Sch. Exp.| Assgmt. Code | Curr. Code| Core | Gr.Code | SPED | ESL
Capital City PCS 108 Upper School 1101 SEC Orlando Oscar 7/9/74] HL M 6 1 1 ENGLISH 12 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Patel Hemangini 5/29/79 [0} F 5 2 2 BMATH 13 Y 07 N N
Capital City PCS 108 Upper School 1101 SEC Patel Hemangini 5/29/79 O F 5 2 2 BMATH 13 Y 08 N N
Capital City PCS 108 Upper School 1101 SEC Reaves Belicia 12/25/77| BL F 5 1 1 CURRIC 71 N 15,17 N N
Capital City PCS 108 Upper School 1101 SEC Riggen Sarah 6/13/80[ WH F 5 3 3 GENSCI 14 Y 07 N N
Capital City PCS 108 Upper School 1101 SEC Riggen Sarah 6/13/80[ WH F 5 3 3 GENSCI 14 Y 08 N N
Capital City PCS 108 Upper School 1101 SEC Robin Joanna 6/1/62] WH F 5 3 3 INTERR 47 N 9 Y N
Capital City PCS 108 Upper School 1101 SEC Schroeter Atiyah 12/23/75| BL F 10 3 3 BIOLOGY 15 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Schroeter Atiyah 12/23/75 BL F 10 3 3 BIOLOGY 15 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Schroeter Atiyah 12/23/75 BL F 10 3 3 BIOLOGY 15 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Schroeter Atiyah 12/23/75 BL F 10 3 3 BIOLOGY 15 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Tison Elizabeth 2/8/82| WH F 6 2 2 ALGEBRA 13 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Tison Elizabeth 2/8/82| WH F 6 2 2 ALGEBRA 13 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Tison Elizabeth 2/8/82| WH F 6 2 2 ALGEBRA 13 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Tison Elizabeth 2/8/82| WH F 6 2 2 ALGEBRA 13 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Vaky Matthew 2/21/59( HL M 22 1 1 DRAMATH 31 Y 15,17 N N
Capital City PCS 108 Upper School 1101 SEC Vaky Matthew 2/21/59( HL M 22 1 1 DRAMATH 31 Y 15,17 N N
Capital City PCS 108 Upper School 1101 SEC Vaky Matthew 2/21/59( HL M 22 1 1 SPANISH 37 Y 07 N N
Capital City PCS 108 Upper School 1101 SEC Vaky Matthew 2/21/59( HL M 22 1 1 SPANISH 37 Y 08 N N
Capital City PCS 108 Upper School 1101 SEC Villaflor Brittain 10/7/70| WH F 11 9 1 6GRADELE 06 Y 06 N N
Capital City PCS 108 Upper School 1101 SEC Weiler Jill 6/2/61] WH F 10 1 1 APENLIT 12 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Weiler Jill 6/2/61] WH F 10 1 1 APENLIT 12 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Weiler Jill 6/2/61] WH F 10 1 1 APENLIT 12 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Williams Rolanda 6/27/84 BL F 3 2 1 PE 41 N 14, 15 N N
Capital City PCS 108 Upper School 1101 SEC Zika Brianne 7/12/85( WH F 2 2 2 ENGLISH 12 Y 07 N N
Capital City PCS 108 Upper School 1101 SEC Zika Brianne 7/12/85( WH F 2 2 2 ENGLISH 12 Y 08 N N
Capital City PCS 108 Upper School 1101 SEC Zika Brianne 7/12/85( WH F 2 2 2 SOCSTU 19 Y 07 N N
Capital City PCS 108 Upper School 1101 SEC Zika Brianne 7/12/85( WH F 2 2 2 SOCSTU 19 Y 08 N N




2010-11 Employed Educator Report

Instructional Paraprofessionals

LEA Name LEA Code |School Name School Code | Elem/Sec Last Name | First Name D.O.B. Race Gender FTE Tot. Ed. Exp. | Tot. LEA Exp. | Gr. Code SPED SPED 3-5; 6-21
Capital City PCS 108 Lower School 184 ELEM Berger Natalie 7/6/87] WH F 1.00 1 1 13 N N/A
Capital City PCS 108 Lower School 184 ELEM Evans Jasmine 12/28/78 NR F 1.00 1 1 14 N N/A
Capital City PCS 108 Lower School 184 ELEM Gubartalla Abdel 5/3/77 BL M 1.00 5 5 15 N N/A
Capital City PCS 108 Lower School 184 ELEM Hassan Aisha 4/28/71 BL F 1.00 9 9 14 Y 6-21
Capital City PCS 108 Lower School 184 ELEM Marder Hillary 6/16/88| WH F 1.00 1 1 05 N N/A
Capital City PCS 108 Upper School 1101 SEC Massey Brian 12/26/84 WH M 1.00 3 2 15 N N/A
Capital City PCS 108 Lower School 184 ELEM McElroy Nicole 12/16/86 BL F 1.00 2 2 14 N N/A
Capital City PCS 108 Lower School 184 ELEM Myers Erica 8/29/87 BL F 1.00 2 2 14 N N/A
Capital City PCS 108 Lower School 184 ELEM Rhoads Olivia 7/1/861 WH F 1.00 2 2 13 N N/A
Capital City PCS 108 Lower School 184 ELEM Saint Amy 2/22/87 WH F 1.00 2 2 14 N N/A
Capital City PCS 108 Lower School 184 ELEM Scribner Grant 6/12/86] WH M 1.00 3 3 06 N N/A
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Mission Statement

1. Enter your Campus/LEA's Mission Statement in the space provided below.

CENTRAL OFFICE: Capital City enables a diverse group of students to meet high expectations; develop creativity, critical thinking, and problem-solving skills;
achieve deep understanding of complex subjects; and acquire a love of learning along with a strong sense of community and character. We will graduate
young adults who are self-directed, intellectually engaged, and possess a commitment to personal and civic responsibility.

School Contact Information

2. Please choose your Campus/LEA's School Name. Each campus must submit a separate data sheet. (For Central Office submissions, use the CENTRAL OFFICE
choice provided for your organization).

Capital City Public Charter School CENTRAL OFFICE

3. Was your organization accredited in the 2010-2011 school Year? If yes, please list the name (s) of the accrediting organization (s) and the accreditation
term (month/year start- month/year end). If your accreditation is pending, meaning your organization has formally submitted an application to a nationally
recognized accrediting organization, please provide details with the expected date of accreditation in the space provided below.

Yes
Middle State Accreditation -- Lower School only

4. Please list the complete contact information for the person completing the Online Annual Report for your Campus/LEA. This may or may not be a member
of school leadership, however be advised that information collected will be used by the PCSB. Fill out all information completely. Contact information should
be direct and current.

Name
Megan Reamer

Title
Data and Reporting Manager

School Street Address
3047 15th Street NW Washington DC

School Zip
20009

School Ward
1
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Direct Phone Number
202-387-0309 x237

Email
mreamer@ccpcs.org

5. Please select the lowest grade level served by your Campus/LEA in the 2010-11 school year.
PK4

6. Please select the highest grade level served by your Campus/LEA in the 2010-11 school year .
11

7. Hours of Operation: Enter the Start time for the REGULAR school day for the 10-11 school year. For schools with Multiple Regular Start times please provide
details in the additional comments section. Enter time as 8:05 AM (See Definitions)

8:30

8. Please enter the End time for the REGULAR school day for the 10-11 school year. For schools with Multiple Regular Bell Dismissal Times, please provide
details in the additional comments section. (See Definitions)

3:30

9. Enter any additional comments regarding Start time/End time for Regular School Day.
Early dismissal on Wednesdays, times differ by campus

10. Please enter the Start and End Dates for the 2010-11 School Year.

Start Date
8/30/10

End Date
6/15/11

11. Did your campus/LEA operate as a year-round school for the 2010-2011 school year?
No

12. Please enter the average class size and student teacher ratio for the 2010-2011 school year in the space provided below. Average Class Size:
Calculate using core subjects only-do not include specials. Student: Teacher Ratio: Calculate by using the total reported students divided by the number Full-
Time Education classroom teachers; do not include special needs teachers unless that is your school's focus. This value should be entered as "# of Students to
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# of Teachers" format. For example, a school with 300 students and 20 FTE teachers will enter the student teacher ratio 15 to 1.

Average Class Size:
20

Student/Teacher Ratio:
11:1

Student Attrition and Grade Advancement

13. For the 2010-2011 school year, please provide the total number of students falling into each category listed below. (Suspension counts should reference
the total number of incidents. For example, one student that is suspended short term 3 times will count as 3 "incidents" of short-term suspension.)

# Transferring out/Withdrawls
7

# Short Term Out of School Suspensions
71

# Long Term Out of School Suspensions
2

# Expulsions
5

# of Dropouts
0

# Retained at grade level
21

Staff Demographics
14. Please complete the following entries regarding the total number of Executive DIRECTORS that fall within the categories listed below.

# of Directors
1

# with Bachelors
1

# with Masters
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1

# Degree in Field of Expertise
1

# Licensed in Field of Expertise
1

# Meeting NCLB Requirements
1

% Meeting NCLB Requirements
100%

15. Please complete the following entries regarding the total number of PRINCIPALS that fall within the categories listed below.

# of Principals
2

# with Bachelors
2

# with Masters
2

# Degree in Field of Expertise
2

# Licensed in Field of Expertise
2

# Meeting NCLB Requirements
2

% Meeting NCLB Requirements
100%

16. Please complete the following entries regarding the total number of ASSISTANT PRINCIPALS that fall within the categories listed below.

# of Asst. Principals
q
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# with Bachelors
4

# with Masters
4

# Degree in Field of Expertise
q

# Licensed in Field of Expertise
4

# Meeting NCLB Requirements
4

% Meeting NCLB Requirements
100%

17. Please complete the following entries regarding the total number of CLASSROOM TEACHERS that fall within the categories listed below.

18. Please complete the following entries regarding the total number of SPECIAL SUBJECT TEACHERS that fall within the categories listed below.

19. Please complete the following entries regarding the total number of Bilingual/ESL Teachers that fall within the categories listed below.

20. Please complete the following entries regarding the total number of Special Education Teachers that fall within the categories listed below.

21. Please complete the following entries regarding the total number of VOCATIONAL/CAREER ED Teachers that fall within the categories listed below.

# of Vocational Teachers
0

22. Please complete the following entries regarding the total number of BUILDING RESOURCE Teachers that fall within the categories listed below.

23. Please complete the following entries regarding the total number of COUNSELORS that fall within the categories listed below.

# of Counselors
1

# with Bachelors
1

# with Masters
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1

# Degree in Field of Expertise
1

# Licensed in Field of Expertise
1

24. Please complete the following entries regarding the total number of LIBRARIANS/MEDIA SPECIALISTS that fall within the categories listed below.
25. Please complete the following entries regarding the total number of COORDINATORS that fall within the categories listed below.

26. Please complete the following entries regarding the total number of CLASSROOM AIDES that fall within the categories listed below.

27. Please complete the following entries regarding the total number of TITLE | EDUCATIONAL AIDES that fall within the categories listed below.

# of Title | Educational Aides
0

28. Are you a single-campus LEA or a central office?
Yes
29. Please complete the following entries regarding staffing statistics listed below.

Staff Attrition Rate
N/A

Number of Teachers
N/A

Salary Range for Teachers
N/A

Average Teacher Salary
N/A

Number of School Administrators
N/A

Salary Range for School Administrators
N/A
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Average School Administrator Salary
N/A

Number of Central Office Administrators
10

Salary Range for Central Office Administrators
$32,000 - $129,000

Average Central Office Administrator Salary
$63,216.36

Number of School Support Staff
N/A

Salary Range for School Support Staff
N/A

Average School Support Staff Salary
N/A

30. To ensure that PCSB has up to date information for the 2011-2012 School Year, provide contact information in the fields listed below for the

following: School/Organization Board Chair, Executive Director, Principal/Head of School, Assistant Principal, and Business Manager.* #31. Parents,
employees, and community members call the PCSB with individual and specific school-related issues and concerns (Complaints). These issues and concerns
include questions and at times, complaints about individual schools. In the space provided below, list the desired representatives from your Campus/LEA's
staff and one member of your school's Board of Trustees to receive all initial correspondence from PCSB regarding these concernsfor the 2011-2012 school

year.

Board Chair Name
David Bennett

Board Chair Title
President, Board of Directors

Board Chair Email
dpsb@aol.com

Board Chair Phone
(703) 627-6110
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Board Chair Mailing Address
1275 25th St., NW Apt. 603

Board Chair Mailing City, State
Washington DC

Board Chair Mailing Zip
20037

Exec. Director Name
Karen Dresden

Exec. Director Title
Head of School

Exec. Director Email
kdresden@ccpcs.org

Exec. Director Phone
202-387-1102

Exec. Director Mailing Address
3047 15th Street NW

Exec. Director Mailing City, State
Washington, DC

Exec. Director Mailing Zip
20009

Principal Name
N/A

Principal Title
N/A

Principal Email
N/A

Principal Phone
N/A
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Asst. Principal Name
N/A

Asst. Principal Title
N/A

Asst. Principal Email
N/A

Asst. Principal Phone
N/A

Business Manager Name
Arogya Singh

Business Manager Title
Business Manager

Business Manager Email
asingh@ccpcs.org

Business Manager Phone
202-387-0309

Business Manager Mailing Address
3047 15th Street NW

Business Manager Mailing City, State
Washington, DC

Business Manager Mailing Zip
20009

Complaint Staff Member Name
Karen Dresden

Complaint Staff Member Title
Head of School

Complaint Staff Member Phone
202-387-1102
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Complaint Staff Member Email
kdresden@ccpcs.org

Complaint Board Member Name
David Bennett

Complaint Board Member Title
President, Board of Directors

Complaint Board Member Phone
(703) 627-6110

Complaint Board Member Email
dpsb@aol.com



ANNUAL REPORT DATA COLLECTION TOOL WORKSHEETS

Use these sheets to enter your data in the ANNUAL REPORT DATA COLLECTION TOOL. Include the information from these sheets
in your Annual Report.

1. Enter the school’s Mission Statement in the space provided below.

Capital City enables a diverse group of students to meet high expectations; develop creativity, critical
thinking, and problem-solving skills; achieve deep understanding of complex subjects; and acquire a love of
learning along with a strong sense of community and character. We will graduate young adults who are self-
directed, intellectually engaged, and possess a commitment to personal and civic responsibility.

2. Please choose your Campus/LEA's School and Name from the drop down choices provided below. Each
campus must submit a separate data sheet. (For Central Office submissions, use the CENTRAL OFFICE
choice provided for your organization).

Capital City Public Charter School — Lower School

3. Is your organization accredited? If yes, please list the name (s) of the accrediting organization (s)
and the accreditation term (month/year start- month/year end). If your accreditation is pending, meaning
your organization has formally submitted an application to a nationally recognized accrediting

organization, please provide details with the expected date of accreditation in the space provided below

YES X

NO

Additional Middle States Accreditation
Comments

4. Please list the complete contact information for the person completing the Online Annual Report for your
Campus/LEA. This may or may not be a member of school leadership, however be advised that information
collected will be used by the PCSB. Fill out all information completely. Contact information should be direct
and current.

Name Megan Reamer

Title Data and Reporting Manager
School Street Address | 3047 15" Street NW Washington DC
School Zip 20009

School Ward 1

Direct Phone Number 202-387-0309

Email mreamer@ccpcs.org

5. Please select the lowest grade level served by your Campus/LEA in the 2010-2011 school year.

PK3 2 6 10 Ed

X | PK4 3 7 11 GED
K 4 8 12 Progra
1 5 9 Adult m

6. Please select the highest grade level served by your Campus/LEA in the 2010-2011 school
years.
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7. Hours of Operation: Enter the Start time for the REGULAR school day for the 10-11 school year.
For schools with Multiple Regular Start times please provide details in the additional comments section.
Enter time as “8:05 AM” format (See “Definitions”)

8:30am

8. Please enter the End time for the REGULAR school day for the 10-11 school year. For schools
with Multiple Regular Bell Dismissal Times, please provide details in the additional comments section.
(See “Definitions”)

3:30pm

9. Enter any additional comments regarding Start time/End time for Regular School Day.

Early dismissal on Wednesday: 1:15pm

10. Please enter the Start and End Dates for the 2010-2011 School Year.

Start Date 8/30/10

End Date 6/15/11

11. Did your campus/LEA operate as a year-round school for the 2010-2011 school year?

YES (If Yes describe your school's year round structure in the space provided below. Include the dates that indicate the
start and end of the academic school year.)

X |NO

Additional
Comments

12. Please enter the average class size and student teacher ratio for the 2010-2011 school year in
the space provided below.

= Average Class Size: 24

= Student/Teacher Ratio: 10:1

13. For the 2010-2011 school year, please provide the total number of students/incidents falling
into each category listed below.

# Transferring out of school/Withdrawls (total students)

# Short-Term Out of School Suspensions (5 days or less) 1

# of Expulsions (total students)

# of Dropouts (total students)

0
1
# Long-Term Out of School Suspensions (more than 5 days) 0
1
0
3

rAr Al

# Retained at grade level (total students)

(Suspension counts should reference the total number of “incidents”. For example, one student that is
suspended short term 3 times will count as 3 “incidents” of short-term suspension)




spaces provided.

Questions 14-28: Staff Demographics Enter the Total Number of staff meeting criteria listed below in the

Position Total # with # with # with # with # meeting Percentage
Number Bachelors | Masters degree in | license in NCLB HQT meeting
degree degree or + | field field (optional) | requirements | NCLB HQT

Director 0
Principal 1 1 1 1 1 1 100%
Assistant Principal 2 2 2 2 2 2 100%
Classroom Teachers 11 11 3 10 11 100%
Special Subject 5 5 3 4 5 100%
Teachers
Bilingual/ESL 1 1 1 1 1 100%
Teachers
Special Education 3 3 3 2 3 100%
Teachers

i 0
Vocational/Career N/A
Teachers
Building Resource 0
Teachers
Counselors 2 2 2 2 2 N/A
Librarians/Media 1 1 1 1 1 N/A N/A
Specialists
Coordinators 0
Classroom Aides 1 N/A N/A N/A N/A
Tl.tle I Educational 0 N/A N/A N/A N/A
Aides

29. Are you a single-campus LEA or a central office?

YES skip to Question 28

X NO skip to Question 29

30. Please complete the following entries regardin

staffing and salary.

= Staff Attrition Rate 0.21

= Number of Teachers 21

> Salary Range for Teachers $43,000.00 - $77,250.00
> Average Teacher Salary $53,687.50

>~ Number of School Support Staff 7

= Salary Range for School Support Staff $15,181.08 - 49,920
»=  Average School Support Staff Salary $31,867.47

= Number of School Administrators 3

= Salary Range for School Administrators $71,500.00 - $90,640
= Average School Administrator Salary $80,046.67

= Number of Central Office Administrators N/A

»= _Salary Range for Central Office Administrators N/A




= Average Central Office Administrator Salary | N/A

31. To ensure that PCSB has up to date information for the 2011-2012 School Year,
provide contact information in the fields listed below for the

following: School/Organization Board Chair, Executive Director, Principal/Head of
School, Assistant Principal, Business Manager, Special Education Coordinator,

and Attendance Manager.

= Board Chair Name David Bennett

> Board Chair Title President, Board of Directors
= Board Chair Email dbennett@board.ccpcs.org
= Board Chair Phone (703) 627-6110

> 1275 25" St., NW, Apt 603

Board Chair Mailing Address

Board Chair Mailing City, State

Washington, DC

Board Chair Mailing Zip

20037

Exec. Director Name

Karen Dresden

Exec. Director Title

Head of School

Exec. Director Email

kdresden@ccpcs.org

Exec. Director Phone

202-387-1102

Exec. Director Mailing Address

3047 15" Street NW

Exec. Director Mailing City, State

Washington DC

Exec. Director Mailing Zip 20009
Principal Name Janine Gomez
Principal Title Principal

Principal Email

jgomez@ccpcs.org

Principal Phone

202-387-0309

Asst. Principal Name Michele Gray

Asst. Principal Title Director of Student Services
Asst. Principal Email mgray@ccpcs.org

Asst. Principal Phone 202-387-0309

Business Manager Name Arogya Singh

Business Manager Title Business Manager
Business Manager Email asingh@ccpcs.org

Business Manager Phone

202-387-0309

Business Manager Mailing Address

3027 15" Street NW

Business Manager Mailing City, State

Washington, DC

Business Manager Mailing Zip 20009
Special Ed Coordinator Name Michele Gray
Special Ed Coordinator Title See above

Special Ed Coordinator Email

Special Ed Coordinator Phone

Attendance Manager Name

Gabriela Mateus

Attendance Manager Title

Office Manager

Attendance Manager Email

gmateus@ccpcs.org

Attendance Manager Phone

202-387-0309

Admissions Manager Name

Angela Sugar

Admissions Manager Title

Admissions and Outreach

Admissions Manager Email

asugar@ccpcs.org

A A A A A A a A A A A A A A A A A A A A A A A A A A A A A A A A1

Admissions Manager Phone

202-387-1102




32. Parents, employees, and community members call the PCSB with individual
and specific school-related issues and concerns. These issues and concerns include questions
and at times, complaints about individual schools.

In the space provided below, list the desired representatives from your Campus/LEA’s staff and
one member of your school's Board of Trustees to receive all initial correspondence from PCSB
regarding these concerns for the 2011-2012 school year.

Campus/LEA Staff Member Name

Karen Dresden

Campus/LEA Staff Member Title

Head of School

Campus/LEA Staff Member Phone

202-387-1102

Campus/LEA Staff Member Email

kdresden@ccpcs.org

Board Member Name

David Bennett

Board Member Title

President, Board of Directors

Board Member Phone

Board Member Email

dbennett@board.ccpcs.org

Additional Campus/LEA Staff Member Name

Additional Campus/LEA Staff Member Title

Additional Campus/LEA Staff Member Phone

Additional Campus/LEA Staff Member Email




ANNUAL REPORT DATA COLLECTION TOOL WORKSHEETS

Use these sheets to enter your data in the ANNUAL REPORT DATA COLLECTION TOOL. Include the information from these sheets
in your Annual Report.

1. Enter the school’s Mission Statement in the space provided below.

Capital City enables a diverse group of students to meet high expectations; develop creativity, critical
thinking, and problem-solving skills; achieve deep understanding of complex subjects; and acquire a love of
learning along with a strong sense of community and character. We will graduate young adults who are self-
directed, intellectually engaged, and possess a commitment to personal and civic responsibility.

2. Please choose your Campus/LEA's School and Name from the drop down choices provided below. Each
campus must submit a separate data sheet. (For Central Office submissions, use the CENTRAL OFFICE
choice provided for your organization).

Capital City Public Charter School — Upper School

3. Is your organization accredited? If yes, please list the name (s) of the accrediting organization (s)
and the accreditation term (month/year start- month/year end). If your accreditation is pending, meaning
your organization has formally submitted an application to a nationally recognized accrediting

organization, please provide details with the expected date of accreditation in the space provided below

YES
X |NO

Additional In process
Comments

4. Please list the complete contact information for the person completing the Online Annual Report for your
Campus/LEA. This may or may not be a member of school leadership, however be advised that information
collected will be used by the PCSB. Fill out all information completely. Contact information should be direct
and current.

Name Megan Reamer

Title Data and Reporting Manager
School Street Address | 3047 15" Street NW Washington DC
School Zip 20009

School Ward 1

Direct Phone Number 202-387-0309

Email mreamer@ccpcs.org

5. Please select the lowest grade level served by your Campus/LEA in the 2010-2011 school year.

PK3 2 X6 10 Ed
PK4 3 7 11 GED

K 4 8 12 Progra
1 5 9 Adult m

6. Please select the highest grade level served by your Campus/LEA in the 2010-2011 school
years.
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7. Hours of Operation: Enter the Start time for the REGULAR school day for the 10-11 school year.
For schools with Multiple Regular Start times please provide details in the additional comments section.
Enter time as “8:05 AM” format (See “Definitions”)

8:30am

8. Please enter the End time for the REGULAR school day for the 10-11 school year. For schools
with Multiple Regular Bell Dismissal Times, please provide details in the additional comments section.
(See “Definitions”)

3:30pm

9. Enter any additional comments regarding Start time/End time for Regular School Day.

Early dismissal on Wednesday: 12:30pm

10. Please enter the Start and End Dates for the 2010-2011 School Year.

Start Date 8/30/10

End Date 6/15/11

11. Did your campus/LEA operate as a year-round school for the 2010-2011 school year?

YES (If Yes describe your school's year round structure in the space provided below. Include the dates that indicate the
start and end of the academic school year.)

X |NO

Additional
Comments

12. Please enter the average class size and student teacher ratio for the 2010-2011 school year in
the space provided below.

= Average Class Size: 18

= Student/Teacher Ratio: 12:1

13. For the 2010-2011 school year, please provide the total number of students/incidents falling
into each category listed below.

= # Transferring out of school/Withdrawls (total students) 7
= # Short-Term Out of School Suspensions (5 days or less) 60
= _# Long-Term Out of School Suspensions (more than 5 days) 2
> # of Expulsions (total students) 4
= # of Dropouts (total students)

= # Retained at grade level (total students) 18

(Suspension counts should reference the total number of “incidents”. For example, one student that is
suspended short term 3 times will count as 3 “incidents” of short-term suspension)




spaces provided.

Questions 14-28: Staff Demographics Enter the Total Number of staff meeting criteria listed below in the

Position Total # with # with # with # with # meeting Percentage
Number Bachelors | Masters degree in | license in NCLB HQT meeting
degree degree or + | field field (optional) | requirements | NCLB HQT

Director 0
Principal 1 1 1 1 1 100%
Assistant Principal 2 2 2 2 2 100%
Classroom Teachers 17 17 10 15 17 100%
Special Subject 6 6 2 4 6 100%
Teachers
Bilingual/ESL 0
Teachers
Special Education 7 7 4 6 7 100%
Teachers

i 0
Vocational/Career N/A
Teachers
Building Resource 0
Teachers
Counselors 2 2 2 2 2 N/A
Librarians/Media 1 1 1 1 1 N/A N/A
Specialists
Coordinators 0
Classroom Aides 2 N/A N/A N/A NA |2 100%
Tl.tle I Educational 0 N/A N/A N/A N/A
Aides

29. Are you a single-campus LEA or a central office?

YES skip to Question 28

X NO skip to Question 29

30. Please complete the following entries regardin

staffing and salary.

Salary Range for Central Office Administrators

= Staff Attrition Rate 0.10

= Number of Teachers 30

> Salary Range for Teachers $41,500.00 - $62,000.00
> Average Teacher Salary $53,516.67

>~ Number of School Support Staff 4

= Salary Range for School Support Staff $15181.08 - $42,000.00
> Average School Support Staff Salary $29,823.77

= Number of School Administrators 3

= Salary Range for School Administrators $76,000.00 - $92,700.00
> Average School Administrator Salary $81,983.33

>~ Number of Central Office Administrators N/A

= N/A




= Average Central Office Administrator Salary | N/A

31. To ensure that PCSB has up to date information for the 2011-2012 School Year,
provide contact information in the fields listed below for the

following: School/Organization Board Chair, Executive Director, Principal/Head of
School, Assistant Principal, Business Manager, Special Education Coordinator,

and Attendance Manager.

= Board Chair Name David Bennett

> Board Chair Title President, Board of Directors
= Board Chair Email dbennett@board.ccpcs.org
= Board Chair Phone (703) 627-6110

> 1275 25" St., NW, Apt 603

Board Chair Mailing Address

Board Chair Mailing City, State

Washington, DC

Board Chair Mailing Zip

20037

Exec. Director Name

Karen Dresden

Exec. Director Title

Head of School

Exec. Director Email

kdresden@ccpcs.org

Exec. Director Phone

202-387-1102

Exec. Director Mailing Address

3047 15" Street NW

Exec. Director Mailing City, State

Washington DC

Exec. Director Mailing Zip 20009

Principal Name Kathryn Byrd
Principal Title Principal
Principal Email kbyrd@ccpcs.org

Principal Phone

202-387-1102

Asst. Principal Name

Wanda Gregory

Asst. Principal Title

Director of Student Services

Asst. Principal Email wgregory@ccpcs.org
Asst. Principal Phone 202-387-1102
Business Manager Name Arogya Singh
Business Manager Title Business Manager
Business Manager Email asingh@ccpcs.org

Business Manager Phone

202-387-0309

Business Manager Mailing Address

3027 15" Street NW

Business Manager Mailing City, State

Washington, DC

Business Manager Mailing Zip 20009
Special Ed Coordinator Name Wanda Gregory
Special Ed Coordinator Title See above

Special Ed Coordinator Email

Special Ed Coordinator Phone

Attendance Manager Name

Yanira Cuellar

Attendance Manager Title

Office Manager

Attendance Manager Email

ycuellar@ccpcs.org

Attendance Manager Phone

202-387-1102

Admissions Manager Name

Angela Sugar

Admissions Manager Title

Admissions and Outreach

Admissions Manager Email

asugar@ccpcs.org

A A A A A A a A A A A A A A A A A A A A A A A A A A A A A A A A1

Admissions Manager Phone

202-387-1102




32. Parents, employees, and community members call the PCSB with individual
and specific school-related issues and concerns. These issues and concerns include questions
and at times, complaints about individual schools.

In the space provided below, list the desired representatives from your Campus/LEA’s staff and
one member of your school's Board of Trustees to receive all initial correspondence from PCSB
regarding these concerns for the 2011-2012 school year.

Campus/LEA Staff Member Name

Karen Dresden

Campus/LEA Staff Member Title

Head of School

Campus/LEA Staff Member Phone

202-387-1102

Campus/LEA Staff Member Email

kdresden@ccpcs.org

Board Member Name

David Bennett

Board Member Title

President, Board of Directors

Board Member Phone

(703) 627-6110

Board Member Email

dbennett@board.ccpcs.org

Additional Campus/LEA Staff Member Name

Additional Campus/LEA Staff Member Title

Additional Campus/LEA Staff Member Phone

Additional Campus/LEA Staff Member Email
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SCHOOL DESCRIPTION

A. Mission Statement

Capital City enables a diverse group of students to meet high expectations; develop
creativity, critical thinking, and problem-solving skills; achieve deep understanding
of complex subjects; and acquire a love of learning along with a strong sense of
community and character. We will graduate young adults who are self-directed,
intellectually engaged, and possess a commitment to personal and civic
responsibility.

B. School Program
a. Grades and Age Levels Served

Lower School

In 2010-2011, the Lower School enrolled 244 students in grades PK through 8. The
school had two combined-age classrooms of Pre-Kindergarten-Kindergarten, two
1st-2nd grade classrooms, two 3rd-4th grade classrooms, and one class each of 5t, 6th,
7th, and 8t grades. The Lower School is at its full capacity.

Upper School
The Upper School enrolled 294 students in grades 6 through 11. The school had two

classes of 6t graders, one class each of 7th and 8t grades, 76 9th graders, 76 10th
graders, and 52 11th graders. The Upper School will add one more grade next year
in order to graduate its first group of 12th graders in June 2012.

b. Curriculum Design and Instructional Approach

At Capital City we believe that schools should prepare students to participate in
society by offering a challenging academic program based on active learning
through real-world experience. We also believe that schools should foster healthy
social development, character building, and the acquisition of life skills.

Capital City Public Charter School implements the Expeditionary Learning (EL)
model. EL uses “learning expeditions to challenge students to meet rigorous
academic and character standards.” Learning expeditions are long-term, in-depth
investigations of a theme or topic that engage students through authentic research,
projects, fieldwork and service. The content and skills taught through learning
expeditions are based on DCPS content and performance standards. Expeditions
provide students with opportunities to develop and apply literacy, communication,
research, analytical, artistic, interpersonal, mathematical, and other skills to
meaningful and engaging projects.

The Expeditionary Learning model includes a set of “core practice benchmarks” in
five key areas: learning expeditions, active pedagogy, school culture and character,



leadership and school improvement, and structures. Capital City uses these
benchmarks to guide instructional and educational planning, frame professional
development for staff, and evaluate the effectiveness of instruction.

The academic curriculum is supported by the use of Responsive Classroom®, which
is both a classroom management model and a social curriculum. Educators at
Capital City recognize that academic achievement goes hand in hand with social
growth. Responsive Classroom, and its middle school counterpart Developmental
Designs, focus on respectful social interaction as an integral part of children’s
cognitive development and are instrumental in creating a strong and supportive
learning community. Responsive Classroom and Developmental Designs provide
the environment necessary for Expeditionary Learning to work.

Capital City has curriculum frameworks for each grade that outline the content and
skills for core academic subjects, plus Spanish, arts, health, and fitness. The school’s
curriculum is aligned with District of Columbia Public School standards and
graduation requirements.

Lower School

Capital City Public Charter School’s Lower Campus implements an individualized
approach to reading instruction. Using the principles of Guided Reading, teachers
plan lessons for students based on ongoing assessment. Children write daily during
writing periods such as journal time and writers’ workshop, as well as across the
curriculum to explain thinking and express ideas in other content areas.

The Lower School’s mathematics curriculum is aligned with DC and national
standards. Mathematics is both integrated into learning expeditions and taught as a
separate subject. Capital City uses two carefully selected mathematics programs,
Everyday Mathematics (PK - 5) and Connected Mathematics (6-8). These programs
serve as primary resources for teaching the mathematics curriculum, and both
programs support Capital City’s developmental approach to teaching mathematics,
emphasizing problem-solving and concrete experiences.

Capital City Lower School students engage in a science curriculum that teaches basic
scientific thinking skills, while encouraging enthusiasm and a desire to conduct
independent scientific inquiries. As much as possible, science instruction is
included as a component of learning expeditions, and individual learning
expeditions may be explicitly scientific in nature.

Community service, physical education, the arts, and Spanish language instruction
are also part of Capital City Lower School’s core curriculum. Students study Spanish
from grades 1 through 8. The curriculum focuses on speaking practice, vocabulary
development, and beginning Spanish reading and writing skills. The language
program also provides many students with exposure to other cultures.



Upper School
Our Upper School is currently the only high school in DC to be affiliated with the

Coalition of Essential Schools, a network of hundreds of personalized, equitable, and
intellectually challenging schools around the country. All CES schools, including
Capital City Upper School, follow Ten Common Principles, a set of beliefs about the
purpose and practice of schooling. The Common Principles guide the Upper School’s
priorities, structures, and management.

The Upper School focuses on integrating literacy across the curriculum. Content
teachers in all disciplines engage students in reading and responding to texts and in
writing for a variety of purposes.

For 6t graders entering the Upper School from schools all over the city, Capital City
offers a sheltered environment in the form of a two core content teachers who work
with the students for the entire school day. These teachers engage in frequent
contact with parents, who are mostly new to Capital City.

The 7t and 8th grade program includes a two-hour humanities block, in which
teachers work with students on reading, writing, and history. The math program
consists of Pre-Algebra in grade 7 and Algebra in grade 8, with intensive inclusion
support provided to students with skill deficits, as well as to English Language
Learners. In science, 7th and 8th graders complete one year of life science and one
year of earth and physical science. Students have the same core subject teachers for
two years.

Capital City’s goal is to have all students in twice-weekly Spanish classes from 6th
through 8th grade. However, students who need extra support in their core
academic classes do not take Spanish so that they can receive extra instruction in
math or literacy. All 7th and 8t grade students receive an hour of health education
and also participate in electives for the arts, in which they can choose among
offerings in music, drama, and visual arts. Arts classes meet for two hours each
week. Fitness has a similar structure, with three offerings every quarter. Students
attend fitness classes for two hours weekly.

Capital City students in grades 9 through 12 complete an academically rigorous
college-preparation curriculum. Capital City uses DCPS graduation requirements as
the minimum expectation for students. The following is a draft of required courses
for all high school students.



Sequence of Required High School Courses

Grade 9 Grade 10 Grade 11 Grade 12
English 9 English 10 AP English Language | AP English Literature
and Composition
World World US History US Govt. / DC
History/Geography I | History/Geography 11 History
Algebra I or Geometry or Algebra Algebra II or Pre- Pre-calculus or
Geometry 11 calculus Statistics
Biology Chemistry Physics Astronomy or
Environmental
Science
Spanish I or IT or Spanish II or III or Spanish III or IV or Spanish IV or
Academic Academic Academic Elective
Foundations Foundations Foundations

Arts Electives

Arts Electives

Arts Electives

Arts Elective

Fitness Electives

Fitness Electives

Fitness Electives

Fitness Elective

Advisory

Advisory

Advisory

Senior Seminar

Although Capital City did not serve 12t graders during the 2010-2011 school year,
the 12th grade curriculum is in place and ready to be implemented for the 2011-
2012 school year. In addition to the 12th grade courses, seniors will develop a
senior expedition, which they engage in during the spring of their senior year.
Seniors may elect to pursue further study in Spanish, the arts, and fitness, but the
course requirements for these subject areas are met in grades 9 through 11.

Key Mission-Related Programs

Arts Program

Capital City integrates the arts into the curriculum to encourage both creative
expression and arts appreciation, and to accommodate students’ multiple learning
styles. The arts emphasis is especially helpful to students with special needs. The
program provides students with regular, weekly instruction in the performing and
visual arts, including drama, art, and music. Teachers use art as a tool for helping
students learn in a developmentally appropriate manner about society, culture,
history, science, and the human experience.

Learning Expeditions

Learning Expeditions are one of the core components of Expeditionary Learning.
Some elements of Learning Expeditions include guiding questions (what we want to
find out), authentic projects, fieldwork in the community, involvement of outside
experts, presentation to an audience outside the classroom, and community service.
Expeditions are inherently multidisciplinary and bring together many strands of the

curriculum.




Community Service

Community Service is an essential component of EL and is often embedded in
Learning Expeditions. Students participate in both service to the school and service
to the broader Washington community. A dedicated weekly service time provides
an opportunity for all students and teachers to engage in service and reflect on the
experience. Community partnerships for service include: Mt. Pleasant Library, the
Victory Heights Seniors’ Home, Community of Hope, and Appletree Learning Center.
High school students also have the opportunity to do an internship with a business
or community organization. Interns work at their sites on Wednesday afternoons
(an early dismissal day for CCPCS).

Advisory

Beginning in the 7t grade and continuing through high school, Capital City features
an advisory program that divides students into groups of ten to twelve. The goal of
advisory is to build a community of respectful learners who are able to listen and
respond to the thoughts and ideas of others, collaborate successfully, and resolve
conflicts in a healthy way. Each student’s advisor serves as the main point of contact
with the student’s family.

Advisories meet for a half-hour each day for a time of team initiatives, group
sharing, and academic check-ins. Additionally, there is one longer meeting period
each week, during which time the groups focus on emotional health and
interpersonal relationships. Topics include conflict resolution, peer pressure, stress
management, and the influence of gender, race, and culture on identity and self-
concept. Grade-level teams collaborate to plan advisories so that there is
consistency from group to group. Advisory is also a vehicle to work on college
awareness and preparatory activities.

Inclusion

Capital City addresses the needs of its special education population and English
Language Learners (ELLs) through an inclusion program. The program has grown
since the school’s opening, and has been designed around the needs of the students.
Each of the two campuses has a Director of Student Services. These directors
coordinate teams of inclusion teachers and other specialists who manage student
IEPs, coordinate with grade level teams, and have weekly consult times with
classroom teachers to discuss ways of supporting students and meeting professional
development needs. Academic and related services are provided to students within
the regular classroom by a team consisting of inclusion teachers responsible for
each classroom, a school psychologist, a social worker, an occupational therapist,
and a speech and language pathologist.

The needs of Capital City’s limited and non-English proficient students are met
primarily within the regular classroom as well. Our inclusion and ESL teachers
work one-on-one or in small groups with students to address their individual needs.
The school’s intensive focus on language arts and literacy development is ideally
suited for English language learners, and classrooms structured to accommodate



small group and individual instruction facilitate the provision of additional support
to these students.

Adventure Program
Capital City’s adventure program is designed to take students off-site for extended

periods of physical activity each season. Our Adventure Coordinator plans and
takes each class on a full-day trip three to five times per school year. Classroom
teachers and community and parent volunteers come along as chaperones.
Examples of adventure outings include hiking, rock climbing, ice skating, and
canoeing. These trips allow students to try new activities, engage in a group
experience, take risks, and experience the outdoors. Safety is paramount, and
certified experts lead the more technical activities. Students are encouraged to take
appropriate risks and to move outside of their comfort zones.

After-School Activities

The Lower School contracts with an after-school provider in order to operate a high-
quality on-site extended day program, which is available to interested families for a
fee. The school provides small tuition subsidies to low-income families, in an effort
to make the program affordable for all students.

The Lower School also offers afternoon enrichment activities, planned and
conducted by Capital City staff. These programs are available to students grades
Pre-K through 4th grade for a nominal fee. In the past, the 6-week clubs have
focused on activities such as cooking, beading, poetry, soccer, kickball, dance, and
scrapbooking.

Capital City offers a free cross-campus after-school program for middle school and
high school students. The program is available four days per week. After-school
sports are open to all students, regardless of ability to pay or prior experience.
There are three seasons, with a choice of at least three activities per season. Typical
offerings include flag football, soccer, cross-country running, basketball, swimming,
softball, tennis, and track. Teams practice at area parks, recreation centers, and
community facilities, and play competitive games against other schools.

Students can also choose from a variety of other after-school activities, including
yearbook, debate, and improvisational drama. Most offerings are led by Capital City
staff and are open to students from both campuses, grades 5 and up.

Summer School

312 students attended a 2011 summer school program at Capital City. There were
several different types of summer offerings. For younger students, grades PreK
through 6, Capital City offers four weeks of summer school. The goal of this
“Inspired Summer” program is work with students in small groups to reinforce
literacy and math skills and ensure that students do not lose ground over the
summetr.




In 2011, the school also offered credit recovery and enrichment courses for high
school students. 59 students attended the credit recovery summer program.
Students missing credit for a one-semester course were required to enroll in and
pass that course during summer school in order to be promoted to the next grade.
Additionally, Capital City held orientation sessions for all incoming 9th and 6t grade
students. These orientation sessions allowed teachers to meet students prior to the
start of the school year, and to assess their academic strengths and weaknesses.
Students also had the opportunity to learn about the school culture of Capital City,
and to prepare themselves for the school’s expectations around behavior and
scholarship.

Other Key Features
The following features, more beliefs than programs, are also key elements of Capital

City’s mission.

- Shared Leadership: Leadership at Capital City Public Charter School is widely
shared at every level. Teachers have a voice in all decision-making related to
curriculum and instruction. Students have a voice in determining classroom
rules and in choosing their activities. Parents and staff work together to
advise the principals on issues and priorities. The principals, Head of School,
and the Board of Directors work collaboratively to set policy and provide
leadership for the school.

- Parental Involvement: Parent involvement is encouraged, welcomed, and
expected at Capital City, and it takes a number of forms, including the
school’s open door policy, opportunities for parent leadership and
involvement in decision-making, ongoing communication between the school
and parents, and utilization of parent resources and skills to enhance school
programs. Keeping in mind that families have varying schedules, interests,
and resources, the school staff and leadership actively work to develop a
range of ways that families can become involved in supporting the school.

- Professional Development: Capital City is committed to establishing a
culture of professional development. Teachers are expected to be learners
along with their students, and Capital City provides all teachers with
opportunities and support to fulfill their individual professional development
goals. Time for staff development is built into the weekly schedule, as is time
for reflection on instructional practice.

d. School Year and Hours of Operation

The first day of school for the 2010 - 2011 school year was August 30th, 2010. The
last day was June 15t%, 2011. School was in session Monday, Tuesday, Thursday and
Friday from 8:30am to 3:30pm, and on Wednesdays from 8:30am to 12:30pm at the
Upper School, and until 1:15pm at the Lower School.



C. School Staff
a. School Leadership

Head of School: Karen Dresden has a Masters in Education from Harvard University,
with a concentration in Educational Leadership. She also has a B.A. in Public Policy
from Duke University and an M.S.Ed. in Elementary Education from the University of
Pennsylvania. Before the establishment of Capital City Public Charter School, she
taught for 7 years at Hearst Elementary School in the DC public school system. She
was the school’s founding principal.

Lower School Principal: Janine Gomez joined Capital City in 2008 after 12 years of
teaching and administrative experience in North Carolina public schools. Janine
holds a Masters in School Administration from the University of North Carolina -
Chapel Hill and a Masters in Elementary Education from the University of Maryland
- College Park. As the President of Sojourn Educational Consultants, Inc., she
worked on enrichment and intervention instruction, math curriculum development,
professional development and new teacher support in several elementary schools in
Durham, NC.

Upper School Principal: The Upper School’s founding Principal is Kathryn Byrd.
Kathy holds a B.A. in Elementary Education from Michigan State and a Master of
Arts in Teaching from Wayne State University. Kathy is the former Director of
Curriculum, Instruction, and Training at Paul Public Charter School. She previously
worked as an English as a Second Language (ESL) teacher at Paul and at Murch
Elementary, and served as an ESL mentor teacher for DCPS interns in elementary
grades through adult education.

Director of Finance and Operations: John Breyer brings more than ten years of
operational and program management experience to Capital City, where he
currently oversees all non-instructional matters. Prior to joining Capital City, John
was the Founding Director of Finance and Operations for KIPP Central City Academy
in New Orleans where he supported KIPP Central City’s long-range facilities vision,
which included fostering relationships with on-site contractors, tracking progress
on construction, and advising architects on building plans. Previously, John was
Director of Programs, Adventure Education and Director of Technology at Hyde
Leadership Public Charter School in Washington DC, and Program Coordinator at
For Love of Children, where he managed all aspects of the after-school outreach
program.

b. Teachers
During the 2010 - 2011 school year, there were 21 teachers at the Lower School, of

whom 4 were inclusion teachers. At the Upper School, there were 30 teachers, of
whom 7 were inclusion teachers.
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c. Teacher Aides

During the 2010 - 2011 school year, there were nine Teaching Fellows at the Lower
School. There were two Fellows at the Upper School. More information about the
Teaching Fellows program is provided later in the report.

d. Average Class Size

Average class size at the Lower School from 2010-2011 was 24. The
student/teacher ratio was 10:1. At the Upper School, average class size was 18, and
the student/teacher ratio was 12:1.

e. Qualifications and assignment of school staff - see data worksheets

f. Staff attrition rate

The staff attrition rate at the Lower School was 0.21 between September of 2010
and September of 2011. During the same time period, the staff attrition rate at the
Upper School was 0.10.

g. Salary range / average salary for teachers and for administrators

- Teachers: The salary range for teachers at Capital City Public Charter School for
the 2010 - 2011 school year was $45,500 to $79,567. The average teacher salary
was $55,446.

- School Administrators: The salary range for Administrators at Capital City Public

Charter School last year was $71,500 to $129,000. The average administrator salary
was $87,870.

. Student Characteristics

The total student population at Capital City Public Charter School during the 2010 -
2011 school year was 538 students. The re-enrollment rate was 94%. Of the 538
students who were counted at the October enrollment audit, 12 students
transferred out during the course of the school year. Average daily attendance at
Capital City last year was 96.6%, and average daily membership was 98.6%.

Capital City’s student body in 2010 - 2011 was racially and ethnically diverse, with
37% of students self-identifying as African-American, 41% as Latino, 18% as
Caucasian, and 4% as Asian/Pacific Islander.

Additional demographic information is as follows: 58% of Capital City students were

classified as low income during the 2010 - 2011 school year. 17% of students were
identified as requiring special education services, and 15% of students were
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identified as English Language Learners. The student body was 45% male and 55%

female.

During the fall of 2010, 9th, 10th, and 11th grade students at Capital City’s Upper

School took the PSAT. 68 ninth graders, 68 tenth graders, and 50 eleventh graders
took the exam. Additionally, 22 11th grade students took the ACT and 41 took the

SAT.

Governance

a. Board of Trustees

Below are the members of the Board of Trustees for the 2010-11 school year.

Name

Office

Affiliation

Address

Committee

David P. Bennett

Safe Kids Worldwide

Washington, DC 20037

Governance

Patrick Canavan

Parent Trustee

Chief Executive Officer
Saint Elizabeth’s Hospital

Washington, DC 20009

Facilities, Co-
Chair

Jenny Carson Secretary, Art Historian Washington, DC 20011 School
Parent Trustee Maryland Institute College Performance

of Art
Simmons Educational Resource Bethesda, MD 20816 School
Covington-Lettre Strategies Performance,

Chair

Candace President/ Assistant Director for PK- Washington, DC 20005 All committees
Crawford Chairperson 12 School and District

Assistance, The Education

Trust
Jeffrey A. Treasurer Managing Partner Washington, DC 20012 Finance, Chair
McCandless Stone Harbour Partners
Carol Mitten Chief of Lands, National Washington, DC 20016 Facilities, Co-

Capital Region, National
Park Service

Chair

Susan Sabella Vice President Healthy Building Network Washington, DC 20008 Finance,
Governance,
Facilities
Kathleen Strouse | Parent Trustee Cooper Thomas, LLC Washington, DC 20011 Governance,
Chair
Karen Dresden Non-voting Head of School Washington, DC 20009 All committees
Capital City Public Charter Ex officio

School

Board members Kathleen Strouse and Jenny Carson transitioned off of the board

at the end of the 2010 - 2011 school year. They are listed above, however,

because they served on the board for most of the school year.
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b. Advisory Committees

Capital City’s Board of Trustees has five committees: Governance, Fundraising,
School Performance, Facilities, and Finance. Each of these committees plays an
active role in school leadership and decision-making. The school also has a PSA
for both campuses. The PSA plans school events for families.

c. Board Training

Capital City worked with consultant Joey Gustafson during the 2010-2011 school
year. Ms. Gustafson provided training and consultation to the board chair,
supported the school with priority setting and strategic planning and worked
with board members to revise the Head of School evaluation tool. Four board
members also attended PCSB and FOCUS workshops during the school year.
Additionally, Capital City worked with Charter Board Partners to recruit new
board members for the 2011-2012 school year.
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Finance

1. The Approved Budget for FY 2010-2011 is included in the Appendix as
Attachment B.

2. Donors and grantors

The following individuals and organizations donated at least $500 to Capital City
Public Charter School last year. The list does not reflect multi-year pledges of
over $500 unless that amount (at minimum) was paid between 7/1/10 and
6/30/11.

The Agger Loewy Foundation (Operated out of The Community Foundation for the
National Capital Region)

Ms. Yalia Aleshina and Mr. Pavel Snejnevski

Anonymous

Ms. Amy Austin and Ms. Dierdre Joy

Mrs. Sue Bell and Mr. Charlie Bell

Ms. Diane Biondi

Ms. Maggie Boland and Mr. John Hance

Mrs. Dixcy Bosley-Smith and Mr. Nolan Bosley-Smith

Mr. Travis Bowerman and Ms. Sandra Haller

Mr. Al Butts and Mrs. Ellen Butts

Mrs. Kathryn Byrd and Mr. James Byrd

Mr. Craig Cahoon and Mrs. Katherine Walters

Mr. Jake Caldwell

Mr. Patrick Canavan and Mr. Daniel McNeil

Dr. Robert Carducci

Mrs. Joan Chibuoke and Mr. Anthony Chibuoke

Ms. Laura Chilbert and Mr. Chris Chilbert

Mrs. Nancy Chapman Colb and Mr. Andrew Colb

Ms. Marianne Conroy and Mr. Orrin Wang

Mes. Jean Consolla and Ms. Linda Lawson

Cooper Thomas, LLC

Mr. Artur Davtyan and Ms. Arminda Pappas

Ms. Karen Dresden

Mr. C. Arthur Eddy and Mrs. Anne Eddy

Ms. Farar Elliott and Ms. Ruth Trevarrow

Mrs. Susan Ellis and Mr. Thomas View

Fannie Mae SERVE Program

Alice Ferguson Foundation, Inc.

Ms. Sarah Gaudreau and Mr. Hiram Puig-Lugo

Mrs. Colleen Geislinger and Mr. Martin Geislinger

General Mills (in conjunction with United Way of the National Capital Region and OSSE)

Ms. Lisa Gold Schier and Mr. Kurt Schier
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Ms. Tamara Gould and Mr. Alexander Thier

Mr. Brian Greenberg and Ms. Margaret Greene
Mr. Ernest Greene and Ms. Margaret Greene

Ms. Liz Gregg and Mr. Eric Mader

Mrs. Christine Hartless and Mr. Glen Hartless
Mrs. Anne Herr and Mr. Karl Jentoft

Mr. Brett Howe and Ms. Claudia Weinmann

Ms. Sandra lJibrell

Mr. Kenneth Johnson and Ms. Gina Lagomarsino
Ms. Kathy Kelley and Mr. Rick Lenegan

Ms. Katharine Landfield and Mr. Morgan Landy
Ms. Simmons Lettre

Dr. Sylvia Mader

Mr. Jeffrey McCandless

The William G. McGowan Charitable Fund, Inc.
Mr. John Mitchell and Ms. Susan Sabella

Ms. Carol Mitten

Ms. Elise Murray

National Home Library Foundation

Office of the State Superintendent of Education
Mrs. Denise Nwaezeapu and Mr. John Nwaezeapu
Ms. Carly Partridge

Ms. Donna Rattley Washington and Mr. Adrian Washington
Mrs. Annie Roberts and Mr. Steven Roberts

Mrs. Marilyn Scher and Mr. Irwin Scher

Mrs. Jen Sherman and Mr. Mark Sherman

Ms. Maria Sokurashvili and Mr. Jeffrey Steele
Hattie M. Strong Foundation

Mr. Lowell Ungar

The James F. and Gretchen V. Welsh Charitable Trust
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SCHOOL PERFORMANCE

A. Evidence of Performance and Progress
1. Summary of Performance Management Measures

Student Academic Performance - Lower School

Capital City’s Lower School fared well on the leading indicators of school-wide
attendance and re-enrollment. The average attendance rate for the entire Lower
School was 96%, and the re-enrollment rate was 94%.

Capital City’s Lower School campus spans grades PreK through 8, and thus
incorporates two different Performance Management Frameworks - Early
Childhood (grades Pre-K - 2), Elementary / Middle (grades 3 - 8). Each of these
frameworks will be discussed in turn.

Early Childhood

Capital City’s youngest students, in Pre-K through 2nd grade, do not take the DC-
CAS, since this test is offered beginning at the 3rd grade level. Therefore, the
school administers a variety of internal assessments in order to gauge the
progress of these students.

For our Pre-K students, we administer the Phonological Awareness Literacy
Screening (PALS), a diagnostic and progress-monitoring tool that measures
literacy development. The PALS was administered twice during the school year
- in the fall, and again in the spring.

According to PALS guidelines, Pre-K students are expected to be able to write
their names, identify a minimum of 12 upper case letters by sight, and to
recognize the sounds of at least four letters and the beginning sounds of at least
five words. Students are also tested on print and word awareness, as well as
rhyme awareness. The table below shows the progress that the Pre-K students
made throughout the school year in literacy development.
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PALS: 2010-2011 Pre-K Literacy Development (n=20)
% %

Literacy Fall Spring Spring Reaching | Making
Concept Average | Average Goal Goal Growth
Name
writing
(out of 7) 6.2 6.6 5 100% 75%
Uppercase
recognition 19.7 24.1 12 95% 95%
Sound
awareness 10.6 18.9 4 95% 95%
Beginning
sound
awareness 7.4 9.8 5 100% 100%
Print/word
awareness 7.6 9.1 7 100% 80%
Rhyme
awareness 8.4 9.7 5 100% 100%

The data show that in aggregate, our Pre-K students performed quite well on this
assessment. Despite the fact that many students began the year with limited
literacy knowledge, all students were proficient in four of the six categories by
the end of the school year, and in the other two categories 95 percent of students
tested at or above the proficient level. Additionally, in keeping with the goals
set out in Capital City’s Early Childhood Accountability Plan, all students
achieved growth on at least 3 of the 6 key literacy indicators (in fact, the goal
was surpassed because all students achieved growth in at least 4 of the 6).

Kindergarten students also took the PALS assessment. The Kindergarten-level
assessment is similar to the Pre-K assessment, but includes slightly different
measures. Like the Pre-K students, Kindergarteners are tested on rhyme
awareness beginning sounds and letter recognition. Additionally, Kindergarten
students are assessed in the areas of spelling and concept of words. This last
category assesses students’ ability to identify certain words both inside and
outside of a line of text (a familiar rhyme).

17



PALS: 2010-2011 Kindergarten Literacy Development (n=24)

%
Literacy Fall Spring Spring Reaching | % Making
Concept Average | Fall Goal | Average Goal Goal Growth
Rhyme
Awareness 8.4 4 9.1 9 79% 92%
Beginning
Sounds 7.6 5 9.5 9 88% 96%
Lower Case
Recognition 21.8 12 24.9 24 83% 96%
Letter
Sound
Recognition 14.3 4 22.5 20 79% 100%
Spelling 10.5 2 16.5 12 88% 96%
Concept of
Words 10.5 4 18.8 21 52% 96%

Kindergarten students who took the PALS exam demonstrated growth
throughout the year. In fact, all students demonstrated growth on at least 3 of

the 6 key literacy indicators throughout the school year, and on each individual
indicator over 90% of students demonstrated growth. However, despite the fact
that all students made strides in literacy development throughout their
Kindergarten year, the percentage of students not proficient on any given
indicator shows that not all students achieved proficiency by the end of the 2011
school year. On 5 of the 6 indicators at least 79% of students were proficient,
but the remaining 15-20% of students were not as successful. These results
represent 5 particular students who were consistently not proficient on most
indicators. All of these students are English Language Learners and received
extensive support throughout the year. However, their end-of-year literacy
scores highlight the need for increased support next year. One of the students
has been retained in Kindergarten, and the rest will be receiving ELL support in
1st grade.

This is the second year that Capital City has used the PALS assessment, and in
both years the Kindergarten students have achieved lower proficiency than the
PreK students by the end of the school year. This year’s Kindergarten scores
were comparable to (although just slightly higher than) the scores of last year’s
Kindergarteners. Having noticed this trend two years in a row, Capital City
teachers and administrators plan to look closely at the Kindergarten curriculum
to investigate how to better prepare students for the literacy expectations of 1st
grade. Specific areas of concern include rhyme recognition, letter sound
awareness, and concept of words - and the last two on this list were areas of
concern last year as well. More information about potential changes to the early
childhood literacy curriculum can be found in the ‘Lessons Learned’ section of
this report.
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In addition to the PALS assessment, students in grades K through 2 are assessed
in reading, writing, and math. Below are the results of the Developmental
Reading Assessment.

Early Childhood DRA Scores Spring 2011
Grade Level or Grade Level Growth or
Above 8" grade level
Grade # Tested Number Percent Number Percent
K 24 18 75% 14 58%
1 25 15 60% 16 64%
2 25 13 52% 14 56%
Total 74 46 62.2% 44 59.5%

The data show that by the end of the 2010-2011 school year, 62.2% of our early
childhood students were reading at or above grade level. In addition, more than
half of the students at each grade level exhibited at least a full grade level of
growth between fall and spring. However, we would expect these numbers to be
significantly higher, particularly among Kindergartners and 2rd graders. Since
1st grade is a particularly challenging year where students must make a lot of
progress to make a year’s growth, we frequently see slightly lower scores in 1st
grade. One major concern is the decrease in reading proficiency rates from
Kindergarten through 2rd grade. Last school year, the 1st grade had the lowest
percentage (60%) of students on grade level by the end of the year. This year,
those students are in 2nd grade, and the cohort continues to score lowest. It is of
particular concern that only 56% of the second grade students made a year’s
growth, since this shows that too few of these students are coming closer to
reading on grade level. This trend, along with interventions related to it, will be
discussed at more length in the ‘Lessons Learned’ section of the report.

In school year 2009-2010 Capital City adopted a new writing assessment, the Six
Plus One Traits of Writing, developed by the NWREL. Teachers were trained to
use the rubric by NWREL staff during the summer of 2009. The Six Plus One
rubric also includes an early childhood version. When taking the Six Plus One
assessment, all students write in response to a prompt for a specified amount of
time. Using the Six Plus One Traits rubric, teachers score student writing in six
categories: Ideas, Organization, Voice, Word Choice, Fluency and Conventions.
Students are given a score of 1-5 in each category. The six scores are averaged
together to get the final score. The cut-score associated with grade level
proficiency is 3 for the 2nd grade, and 2 for the 15t grade, and 1.5 for
Kindergarten.

The following table shows the writing proficiency rates for early childhood
students in 2011.
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Early Childhood Writing Benchmarks
Met Benchmark
Grade # Tested Number Percent
K 24 23 96.0%
1 25 25 100.0%
2 25 25 100.0%
Total 74 73 98.6%

Almost all of the students in grades K through 2 were proficient on the Writing
Benchmarks this past year. However, benchmarks were graded with the
knowledge that Kindergarten and 1st grade students are emerging writers.
Instead of meeting the score of 3.0 to be considered proficient, Kindergarteners
were ranked proficient if they scored a 1.5 or above, and 15t graders if they
scored a 2.0 or above. Additionally, the high writing proficiency among
Kindergarten through 2nd grade students is a result of the focused writing time
that is incorporated into the daily schedule. Capital City teachers have become
expert at carefully integrating literacy into their lesson plans in ways that are
authentic and meaningful to students.

The math assessment is conducted using Math Benchmarks, which have been
developed by teacher teams using local and national standards. We use the
Developmental Reading Assessment (DRA) test to assess reading, and for
writing, students are assessed based on the Six Plus One writing rubric. The
results of these assessments are detailed below.

Capital City’s Math Benchmarks are administered as a series of assessments
through the course of the year. Teachers use the Benchmarks to gauge student
progress and to check for understanding of specific concepts and skills. Students
who did not demonstrate mastery were reassessed after receiving additional
instruction.

Early Childhood Math Benchmarks

2010 Met Benchmark 2011 Met Benchmark
(80%) (80%)
Grade 2010 # Tested Number Percent 2011 # Tested Number Percent
K 24 23 95.8% 24 22 91.7%
1 -- - -- 25 23 92.0%
2 25 23 92.0% 25 20 80.0%
Total 49 46 93.9% 74 65 87.8%

In 2011, in Kindergarten through 2nd grade, 87.8% of students were proficient
on at least 80% of the Math Benchmarks. Despite a decrease compared to last
year’s average, these results show strong math development among our early
childhood population. The decrease in overall scores is due in large part to the
12 percentage point decrease among 2"d grade students. However, the 2011
math benchmark results are not directly comparable to the 2010 math
benchmark results because in 2011 the school changed the way that math
benchmarks were tracked. Previously, Capital City recorded benchmarks only in
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even-numbered grades (K, 2nd, 4th, etc.), so last year’s 2nd grade benchmark totals
included (in effect) an average of the 15t and 2nd grade benchmark proficiency
rates for students that were in 2 grade in 2010. (This explains why scores for
1st graders were not reported last year). This year, however, the school switched
to tracking benchmarks in every grade, so the 2n grade result only includes the
2nd grade benchmarks - in order to match the benchmark scores of last year’s
2nd graders, 2011 2rd graders would have had to be proficient on 80% of 2nd
grade benchmarks (rather than 80% of 1st and 2nd grade benchmarks, as was the
case last year.

Elementary/Middle

In keeping with the new design of the Performance Management Framework for
school year 2010-2011, the following information refers to Capital City students
in grades 3 - 8.

The tables below display the 2010-2011 DC-CAS proficiency rates for Capital
City students in grades 3 to 8. The first table shows the math proficiency rates
for all Capital City students in these grade levels, whereas the second table
includes only students who have been at Capital City for at least two years.

Capital City Elementary and Middle School students had overall proficiency rates
of 68.9% in both math reading on the 2011 DC-CAS, well above the city-wide
averages of 42% in math and 43% in reading, and reaching the school-wide Safe
Harbor targets in both subject areas. It is also notable that 26% of Capital City
3rd through 8t graders tested at the advanced level in math, and 23% were
advanced in reading. The following table presents the DC-CAS results for the
past three years.

Recent DC-CAS Math Performance
Spring 2009 Spring 2010 Spring 2011
Grade | # Tested | % Prof # Tested | % Prof # Tested | % Prof
3 24 63% 25 56% 25 64%
4 25 76% 24 63% 25 96%
5 24 58% 25 60% 25 44%
6 23 56% 24 67% 24 63%
7 24 50% 25 76% 25 84%
8 23 74% 24 71% 25 68%
Total 143 62.9% 147 65.3% 149 69.8%

The DC-CAS math results from the last three years demonstrate a steady
increase in proficiency rates for 2011. However, the chart above does not allow
us to follow the same group of students from year to year; rather, it compares
the scores of 3rd graders in 2010 to the scores of 3rd graders in 2011, and so
forth. Therefore, a look at the cohort math data is more informative.
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2010-2011 DC-CAS MATH COHORT ANALYSIS

Students at Capital City for 2+ Years

Spring 2010 Spring 2011 Gain/Loss

# Tested Grade % Prof Grade % Prof

25 3 56% 4 96% +40%
23 4 61% 5 39% -22%
17 5 59% 6 59% 0%
23 6 70% 7 91% +21%
21 7 81% 8 81% 0%
109 Total 65.1% Total 74.3% +9.2%

The math cohort table above shows a mixed trend in math scores for students
who tested at Capital City two years in a row. Although the 4th grade and 7t
grade proficiency rates increased significantly, the 5t grade saw a decline in
proficiency, which calls for further discussion. More information regarding
changes to the 5t grade math curriculum can be found in the ‘Lessons Learned’
section of this report. Overall, 74.3% of 4th through 8t grade students who had
attended Capital City the previous year were proficient in math in the spring of
2011, compared with 46.7% of 4th through 8th grade students new to Capital
City.

Since 8th grade DC-CAS math scores are the Gateway measure for middle school
students, those warrant some discussion here. This year’s 8th grade proficiency
rate of 68% represents a small decline compared to the previous two years, and
when the cohort of returning 8t grade students is parsed out, there was no
change in proficiency rates from 2010 to 2011. However, one important detail
that is not captured by the proficiency measure is the percentage of 8t grade
students who scored at the Advanced level in math. For the returning cohort of
21 8th grade students, 7 (or 33%) scored at the Advanced level in 2011,
compared to only 4 students (19%) the previous year. Although this
information is not included in the PMF calculations, it demonstrates the success
of the rigorous middle school math curriculum at Capital City.

DC-CAS reading data is presented below. After a dip in 2010, Capital City’s
proficiency rates for 3rd through 8th graders increased in 2011. Capital City’s 3rd
grade students fared well on the Gateway measure of DC-CAS reading scores,
which were particularly strong in 3rd and 4t grades - 80% and 92% proficient,
respectively.
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Recent DC-CAS Reading Performance
Spring 2009 Spring 2010 Spring 2011
Grade | # Tested % Prof # Tested % Prof # Tested % Prof
3 24 58% 25 76% 25 80%
4 25 76% 24 63% 25 92%
5 24 79% 25 68% 25 56%
6 23 83% 24 71% 24 67%
7 24 54% 25 60% 25 68%
8 23 83% 24 58% 25 56%
Total 143 72.0% 147 66.0% 149 69.8%

The table below shows data for the cohort of returning students only, providing
more insight into which students and grades saw the most gains.

2010-2011 DC-CAS READING COHORT ANALYSIS
Students at Capital City for 2+ Years
Spring 2010 Spring 2011 Gain/Loss

# Tested Grade % Prof Grade | % Prof
25 3 76% 4 92% +16%
23 4 61% 5 52% -9%
17 5 71% 6 65% -6%
23 6 74% 7 74% 0%
21 7 67% 8 67% 0%
109 Total 69.7% Total 70.6% +0.9%

The reading cohort analysis shown above demonstrates a modest overall gain in
reading proficiency rates among students who attended Capital City for at least
two years. The gains among 4th graders were especially strong, while the 5t and
6th graders saw a decline in proficiency (with analysis to follow in the ‘Lessons
Learned’ section). Other item of note is the 7th and 8th grade scores, which at
first glance appear to remain flat. However, closer investigation reveals that at
the 7th and 8t grade level, most of the growth in 2011 was among students who
moved from proficient to advanced. Specifically, 14 returning students in 7t and
8th grades scored at the advanced level in 2011, compared with 8 students in
2010. Overall, 70.6% of 4th through 8th grade students who had tested at Capital
City in the previous year tested as proficient in reading during the spring of
2011, compared with 46.7% of 4th through 8t grade students new to the school.

The DC-CAS table below for the elementary and middle grades displays DC-CAS
results for reading and math, disaggregated by the sub-groups defined under
NCLB. As is evident from the graph below, some gaps do exist in proficiency
rates among sub-groups, particularly for economically disadvantaged students,
students learning English, and those with special needs.
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2010-2011 Elementary/Middle DC-CAS by Subgroup
Math Reading
Number in % Number in %
Subgroup group Prof group Prof
Black 50 68.0% 50 68.0%
Hispanic 44 45.5% 44 50.0%
White 47 89.4% 47 87.2%
Economically
Disadvantaged 61 49.2% 61 49.2%
Non-Economically
Disadvantaged 88 84.1% 88 84.1%
Special Education 29 43.8% 29 37.5%
English Language
Learners 43 41.9% 43 41.9%
Grades 3 - 8 overall 149 69.8% 149 69.8%

Although the table above provides useful information about the scores of
students in various subgroups, it lacks information about growth over time. The
tables below show growth in proficiency for the cohort of students returning to
Capital City two years in a row. In other words, instead of showing proficiency
rates for all 44 of our Hispanic students, these tables show proficiency in 2010
and 2011 for the 29 Hispanic students who were tested both years at Capital
City. The first table shows math scores, and the second table, reading scores.

2010-2011 CAS Math Cohort Analysis
Students at Capital City 2+ years
Spring 2010 Spring 2011

# % # % Prof Gain/

Tested | Prof Tested | 10 Loss
Black 42 57.0% 42 69.0% | +12.0
Hispanic 29 52.0% 29 59.0% +7.0
White 34 85.0% 34 88.0% +3.0
Econ Dis. 41 51.0% 41 63.0% | +12.0
Non-Econ
Dis. 68 74.0% 68 81.0% +7.0
SPED 23 30.0% 23 35.0% +5.0
ELL/Mon. 28 39.0% 28 54.0% | +15.0
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The table above provides more meaningful information about the academic
growth of particular sub-groups at Capital City’s Lower School. In math,
returning students in all subgroups demonstrated gains in proficiency - with
particularly significant gains among black students, economically disadvantaged
students, and English Language Learners. Note the shrinking of the math
achievement gap between economically disadvantaged students and their non-
disadvantaged peers. In 2010 the gap was percentage 23 points, and by 2011
the gap had decreased to 18 percentage points.

2010-2011 CAS Reading Cohort Analysis
Students at Capital City 2+ years
Spring 2010 Spring 2011

# % # % Gain/

Tested Prof | Tested | Prof Loss
Black 42 67.0% 42 67.0% 0.0
Hispanic 29 48.0% 29 55.0% +7.0
White 34 88.0% 34 85.0% -3.0
Econ. Dis. 41 46.0% 41 54.0% +8.0
Non-Econ
Dis. 68 84.0% 68 81.0% -3.0
SPED 23 30.0% 23 35.0% +5.0
ELL/Mon. 28 36.0% 28 43.0% +7.0

The reading results are more mixed, with modest gains in the subgroups that
saw the largest gains in math, but small decreases in proficiency for white
students and students who are not economically disadvantaged. These
decreases, however, were balanced by increases in the percentage of students
scoring at the advanced level.

In addition to the DC-CAS, Capital City administered several other assessments
to elementary and middle school students during the 2010-2011 school year.
These assessments include the DRA and the Six Plus One writing assessment.

In order to test reading development, Capital City administers the DRA to all
students in grades K - 8. Below are the results of the elementary level
assessments for the 2011 school year. The first section of the table shows the
number and percentage of students who scored at their grade level or above on
the DRA, and the second section shows the number and percentage of students
who either a) showed at least a grade level’s growth between the fall and the
spring or b) were already testing at the 8th grade level.
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Elementary/Middle 2011 DRA Scores
Grade Level Growth or
Grade Level or Above 8" grade level
Grade # Tested Number Percent Number Percent
3 25 14 56% 24 96%
4 25 23 92% 25 100%
5 25 19 76% 16 64%
6 24 19 79% 21 88%
7 25 17 68% 18 72%
8 22 16 73% 17 77%
Total 146 108 74% 121 83%

As shown in the table above, 74% of Capital City’s 34 through 8t grade students
were reading at or above grade level by the end of the 2011 school year.
Additionally, 83% of students made a least a year’s worth of growth during the
course of the year. Most grade levels had proficiency rates near the mean, but
two grades that stand out as having particularly low and particularly high DRA
scores are 34 and 4t grades. The high 4th grade scores are not surprising
because they mirror the DC-CAS reading scores. The low 3rd grade scores,
however, were unexpected. This outcome will be explored in more detail in the
Lessons Learned section of this report.

Capital City’s Mission-Specific indicators are writing proficiency and school
culture. For the elementary grades, Capital City uses a writing assessment that is
aligned with the one used for the younger students (the Six Plus One assessment
described above). Writing benchmark proficiency rates for grades 3 through 8
are presented below. The cut score is 3.

Elementary/Middle Writing Benchmarks

Met Benchmark (3.0)
Grade # Tested Number Percent
3 25 16 64%
4 25 17 68%
5 25 15 60%
6 24 15 63%
7 24 15 63%
8 25 14 56%
Total 148 92 62%

As shown in the table above, the percentage of students who were proficient on
the 6+1 Traits writing assessment is fairly constant across grade levels, with
most grades scoring near the mean of 62%. This is what we might expect, given
that the expectations for quality writing increase at each grade level. However,
Capital City would like to see the percent proficient increase from year to year,
as students gain more experience as writers and teachers gain more experience
at integrating writing across the curriculum. However, the overall writing
proficiency rate in grades 3 through 8 decreased very slightly in 2011 compared
to 2010, dropping from 62.6 to 62.1.
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In order to gauge school culture, Capital City for the past two years has

partnered with the Center for Social and Emotional Education to implement the
Comprehensive School Climate Inventory (CSCI). The CSCI is a nationally
recognized instrument for analyzing school climate. The tool measures twelve
essential dimensions of a healthy school climate in four broad categories: safety,
teaching and learning, interpersonal relationships, and the institutional

environment.

In each category, students rank their school on a scale from 1 to 5. The Center
for Social and Emotional Education considers a score to be ‘positive’ if the
median rating is above 3.5 on the 5-point scale. Responses in the range of 2.5 to
3.5 are considered ‘neutral’, and responses below 2.5 are deemed ‘negative’.

The table below presents the CSCI results for Capital City Lower School,
comparing the 2010 results to the 2011 results. In 2011, 135 Lower School
students (91% of students in grades 3 through 8) participated in the school
climate survey. This is the same number and percentage of students that
participated in the previous year.

Lower School CSCI Ratings

2010

2011

Category

Dimension

Dimension
Average

Category
Average

Dimension
Average

Category
Average

Safety

Safety Rules
and Norms

4.17

Sense of
Physical
Security

Sense of
Social-
Emotional
Security

4.00

3.52

3.47

Teaching and
Learning

Support for
Learning

3.85

Social and
Civic Learning

3.78

3.70

3.82

3.83

3.76

Interpersonal
Relationships

Respect for
Diversity

3.75

Social Support
- Adults

4.00

Social Support
- Students

4.00

3.75

3.92

3.88

3.80

3.81

Institutional
Environment

School
Connectedness
Engagement

4.00

Physical
Surroundings

3.83

3.92

3.88

3.67

3.78

Average

3.79

3.70
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Overall, the results of the CSCI were solidly positive, and remained fairly
consistent from one year to the next. The survey demonstrated that on average,
Capital City students feel respected and supported at the school, and that they
sense a connectedness between teachers and students. School-wide, there were
no dimensions for which the average score fell into the negative range.

Despite the overall positive results, the CSCI alerts teachers and administrators
to some potential areas for intervention. Measures of physical security and
social-emotional security were ranked comparatively low for two years in a row,
but the grade levels where score were lowest changed. In 2010, 7t and 8t grade
students ranked the school lowest on these measures, butin 2011 the lowest
ratings were from 4t through 6t graders. These were the grades in which
teachers and school leaders noticed (and attempted to address) a significant
amount of bullying during the last school year.

Teachers will take time to further explore these impressions with students.
Students will be presented with the survey results, and will then be given
opportunity to comment on patterns of responses that they see in the data. Once
more information is available, teachers and administrators will be able to work
with the Director of Student Services to develop responses to student concerns,
as needed. One program change that may help to address the problem, a Peer
Mediator program, was implemented in the middle of the school year, and school
leaders anticipate that the program will be more effective this year as it is better
integrated into the school culture.
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Student Academic Performance - Upper School

Capital City’s Upper School fared well on the leading indicators of school-wide
attendance and re-enrollment. For school year 2010-2011, the Upper School’s
average attendance rate was 94.4%, and the re-enrollment rate was 95%.

Capital City’s Upper School campus in 2010 - 2011 spanned grades 6 through
11, and thus incorporated two different Performance Management Frameworks
-Middle (grades 6 - 8), and High (grades 9 - 11). Each of these frameworks will
be discussed in turn.

Middle School

Capital City’s Upper School campus includes 90 middle school students in grades
6 through 8. Below are the results of their DC-CAS assessments. The first table
includes math scores from spring of 2011, with comparisons to the previous two
school years.

2010-2011 DC-CAS Math Performance

Grade Spring 2009 Spring 2010 Spring 2011

# Tested % Prof # Tested % Prof # Tested % Prof
6* 24 33% 23 43% 37 62%
7 26 46% 24 58% 26 77%
8 26 46% 26 73% 25 80%
Total 76 41.9% 73 58.3% 88 71.6%

*Includes 2 students who took the DC-ALT

The data above demonstrate that middle school students at Capital City’s Upper
School have increased in math proficiency each year since 2009; math
proficiency increased 13.3 percentage points between 2010 and 2011, and 29.7
percentage points over the two years since 2009.

The table above includes both students who were new to the Capital City Charter
Schools in 2010-2011, as well as students who had attended the school during a
previous year. The table below shows DC-CAS math proficiency rates for the
cohorts of students who tested at Capital City two years in a row.

2010-2011 DC-CAS Math Cohort Analysis
Students at Capital City for 2 Years
Spring 2010 Spring 2011 Gain/Loss
# Tested | Grade | % Prof | Grade | % Prof
21 6 43.0% 7 81.0% +38.0%
19 7 58.0% 8 84.0% +26.0%
Total | 50.0% | Total | 82.5% +32.5%

Among these returning students, math proficiency rates increased more than 32
percentage points in just one year. The school fared extremely well on the

29



Gateway measure of 8t grade math proficiency, with 80% of 8th grade students
proficient in math. Among students who had attended the school in both 2010
and 2011, the proficiency rate was even higher— 84%, representing a 26
percentage point increase over their proficiency rate as 7th graders. More details
about the success of the middle school math curriculum can be found in the
‘Lessons Learned’ section of this report.

DC-CAS reading results for Upper School 6t through 8th graders are presented
below, along with a comparison to the previous years.

2010-2011 DC-CAS Reading Performance

Grade Spring 2009 Spring 2010 Spring 2011
# Tested % Prof # Tested % Prof # Tested % Prof
24 54% 23 52% 37 43%
26 54% 24 54% 26 69%
26 58% 26 77% 25 68%
Total 76 55.4% 73 61.1% 88 58.0%

After an increase of almost 6 percentage points in 2010, reading scores on the
DC-CAS declined slightly in 2011. A closer look at the data reveals that the
overall decrease is in large part due to the lower scores of the 6t grade students,
all of whom were new to Capital City in 2011. The change in reading proficiency
rates among students who tested at the school two years in a row is provided in
the table below.

2010-2011 DC-CAS Reading Cohort Analysis
Students at Capital City for 2 Years

Spring 2010 Spring 2011 Gain/Loss

# Tested | Grade | % Prof | Grade | % Prof
21 6 48.0% 7 76.0% +28.0%
19 7 58.0% 8 79.0% +21.0%
Total | 52.5% | Total | 77.5% +25.0%

These data show results for the cohort of 7th and 8t grade students who tested
at Capital City two years in a row—40 students in all. These students
demonstrated great growth in reading proficiency (an increase of 25 percentage
points).

A final look at the middle school DC-CAS data presents the results disaggregated
by subgroup. These data are displayed in the table below.

30




2011 DC-CAS Upper School Scores by Subgroup
2011 Math 2011 Reading

Subgroup # Tested % Prof # Tested % Prof
Black 29 72.4% 29 62.1%
Hispanic 48 70.8% 48 47.9%
Economically
Disadvantaged 69 72.4% 69 56.5%
Non -
Economically
Disadvantaged 19 68.4% 19 63.2%
SPED 14 35.7% 14 42.9%
ELL or
Monitored 18 50.0% 18 44.4%
6 - 8 grade
overall 88 71.6% 88 58.0%

The data above demonstrate that overall gains in DC-CAS scores have not been
driven by any one subgroup in particular, but rather, that a high level of
achievement is evidenced by many different subgroups. Although Special
Education students and English Language Learners continue to struggle as our
lowest performing subgroups, Black and Hispanic students achieved similar
proficiency rates in math, as did Economically Disadvantaged and Non-
Economically Disadvantaged students. A vestige of the achievement gap still
remains in the area of language arts, with black students scoring 14 percentage
points higher than Hispanic students. However, this gap is due in large part to
the greater number of Hispanic students who were in 6t grade (and thus, new to
Capital City) during the 2010-11 school year. The 6.7 point gap in language arts
between students who are eligible for free or reduced lunch and students who
are not will continue to be an area of focus - but it represents a vast
improvement over last year’s gap of 22 percentage points.

Middle school students at the Upper School also take several other assessments
to gauge progress throughout the year. These include the DRA and our internal
Writing Benchmarks.

Upper School Middle School DRA Scores 2011

Grade ANumber GL or % GL or GL Growth Z:fv\l;th or
ssessed Above Above or 80+ 80+

6 37 21 56.8% 34 91.9%

7 26 15 57.8% 21 80.8%

8 25 15 60.0% 20 80.0%

Overall 88 51 58.0% 75 85.2%
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The table above displays DRA scores for middle school students at Capital City’s
Upper School. 58% of the students were reading on grade level on the DRA by
the end of school year 2010-2011. Interestingly, the percentage of students on
grade level increases with each grade, which is what we would hope to see
considering that all 6t grade students at the Upper School are new to Capital
City. Another item of note is that the 8th grade scores at the Upper School closely
mirror the 8t grade scores at the Lower School (60% and 64%, respectively).
Although the 7th and 6t grade Upper School scores are still lagging behind those
of their Lower School counterparts, it is notable that at the Upper School
upwards of 80% of students in each middle school grade achieved at least a
year’s growth from September to June - while at the Lower School, fewer
students did so. All in all, the DRA results point to a strong trajectory of growth
in reading at the Upper School, and continued support is needed so that these
students continue to develop their literacy skills as they approach high school.

The Writing Assessment used by the Upper School 6t through 8th graders is the
same one that is used at the Lower School. The assessment is scored on a rubric
with a scale of 1 through 5, and the target score is 3.0 or above. Below are the
results of the Six Plus One writing assessment.

Upper School Middle School Writing Benchmarks 2010
Grade Tested Average # Prof % Prof
6 35 2.62 9 26%
7 26 2.77 6 23%
8 25 3.28 17 68%
Overall 86 2.86 32 37%

The average writing proficiency rate of just under 40% is significantly lower
than last year’s average of just under 60%. Although almost 70% of 8th grade
Upper School students were proficient in writing, the 6t and 7t grade scores
were lower than expected. Itis typical for students to enter the school with poor
writing skills, but we would like to see more growth over the course of the
school year - particularly for students who have attended Capital City for more
than one year. More analysis of the writing data can be found in the ‘Lessons
Learned’ section of this report.

The table below displays the results of the Comprehensive School Climate
Inventory (CSCI) for the middle school students at the Upper School. In 2011,
199 students (representing 68% of the student body) responded to the survey.
In the prior year 154 students (89%) responded. This year’s results are
compared to those from last year.
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Upper School Middle School CSCI Ratings

2010

2011

Category

Dimension

Dimensio
Average

n Category
Average

Dimension

Average

Category
Average

Safety

Safety Rules and
Norms

3.95

Sense of
Physical Security

Sense of Social-
Emotional
Security

3.93

Teaching and
Learning

Support for
Learning

3.77

Social and Civic
Learning

3.52

3.65

3.89

3.66

3.78

Interpersonal
Relationships

Respect for
Diversity

3.54

Social Support -
Adults

3.83

3.66

Social Support -
Students

3.60

3.91

3.64

3.63

Institutional
Environment

School
Connectedness
Engagement

3.71

Physical
Surroundings

3.79

3.54

Average

3.46

3.55

The results of the 2011 CSCI demonstrate that student satisfaction is increasing
in the Upper School middle school grades. Satisfaction has remained high and
fairly stable in one of the categories (Interpersonal Relationships) and has
increased in three others (Safety, Teaching & Learning, and Institutional

Environment).

The Safety and Institutional Environment increases were driven mainly by gains
in the surveyed dimensions of Sense of Physical Security and Physical
Surroundings. These results are interesting, given that the students went to
school in the same building in 2011 as in 2010. Based on students’ feedback, it
appears that in 2011 students felt safer and more at home in the facility, despite
the fact that some aspects of the space (such as the small size and the lack of
outdoor space) are not ideal. This speaks to the fact that teachers and
administrators worked hard in 2011 to build school culture and to make the
physical environment a more welcoming place. There is, however, one
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dimension in the Safety category that continues to score in the lower part of the
middle range - Sense of Social-Emotional Security. Despite the increases on this
measure, school leaders and teacher would like to see it even higher. The
advisory program is one key place where these sorts of issues can be addressed,
and school leaders and teachers will continue to develop advisory that will do so.
The school will also work to engage more student leaders through Student
Government and other initiatives such as the Gay Straight Alliance, a group that
was started in 2010 by student initiative.

In the Teaching & Learning category, there were increases in both dimensions -
Support for Learning and Social and Civic Learning. These increases in
satisfaction mirror the strong academic increases that Capital City saw among
middle school students during the 2010-2011 school year, and demonstrate that
students feel both supported and challenged by their teachers.
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High School

The following information refers to Capital City Students in grades 9 through 11.
Since 9th and 11th grade students do not take the DC-CAS, these scores will be
reported for the 10th grade only. For the 9th and 11t grade students, internal
data will be reported.

Student Achievement:

The table below displays 10t grade DC-CAS achievement in 2010 and in 2011.
Although a different group of 10t graders was tested each year, the comparison
is useful because the 2010 scores provide a sort of baseline from which the 2011
scores can be judged. In 2011, 39% of 10t graders tested proficient or above in
math, and 4% tested at the advanced level. The math scores decreased by one
percentage point when compared with the prior year’s scores, highlighting the
need for some changes in the math program, which will be discussed in the
Lessons Learned section. On the reading section of the 2011 test, 56% of 10th
grade students tested at the level of proficient or above, and 14% scored in the
advanced range. This represents a 12 percentage point increase over the prior
year’s scores — a fairly significant jump.

10th Grade DC-CAS Score Comparison
Spring 2010 Spring 2011 Gain/Loss
Subject # Tested | % Prof # Tested | % Prof
Math 50 40% 71 39% -1%
Reading 50 44% 71 56% +12%

Since 9th graders do not take the DC-CAS, a cohort comparison with the previous
year’s scores is not possible. However, since approximately 50% of the 10t
grade students were new to Capital City, it is possible to disaggregate the scores
by students who attended Capital City more than one year and students who did
not. When analyzed from this perspective, we do not see a significant difference
in math proficiency rates, which hovered close to 40% for new and returning
students. However, on the reading section of the test, 47% of returning students
scored proficient in comparison with almost 66% of new students. This
interesting trend will require more analysis by school administrators and
teachers, but is explained at least in part by the high percentage of special
education students in the cohort of returning students. Slicing the data another
way demonstrates that of 6 of the 10 students scoring at the advanced level in
reading had attended Capital City in a previous year. Yet another promising sign
is that only 3 students in the entire 10t grade class scored in the below basic
range in reading.
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2010-2011 DC-CAS Analysis
10th grade students

New (n=35) Returning (n=36) Diff
# Prof | % Prof | # Prof | % Prof
ELA 23 65.7% 17 47.2% -18.5%
Math 13 37.1% 15 41.7% 4.5%

The following table presents test score data from Capital City’s internal reading
assessments for 9th through 11t graders: the Gates-MacGinitie Reading Tests.
The Gates tests allow the school to assess the reading grade-equivalent of high
school students.

High School Gates Summary

% #Yrs % Years
Grade # Tested | # Proficient | Proficient Growth Growth
9 * 64 25 39% -- --
10 73 18 25% 17 23%
11 48 19 40% 18 38%
TOTAL 185 62 34% 35 29%

*9' graders were tested several months early, so year’s growth statistics are not
available

The results of the Gates exams (with only 34% of high school students scoring at
or above grade level) demonstrate the need to focus on reading proficiency for
all high school grade levels. This is particularly important as the school prepares
to graduate its first class of seniors in 2012. Given the low percentage of
students on grade level, it is helpful to investigate the annual growth in reading
at each of the grade levels. Only 23% of 10th grade students improved their
reading skills by the expected amount (approximately one grade level) during
the course of the year. The 11t grade students demonstrated more growth,
with 38% improving their reading skills by the expected amount. Nevertheless,
neither grade level showed as much growth as teachers and school leaders
would have liked to see. More information about how the school plans to
address the issue of reading proficiency and growth can be found in the “Lessons
Learned” section.

Capital City’s Upper School collected data for the PSAT ‘Gateway’ measure for the
first time during the fall of 2010. This year, 50 11t grade students participated
in the assessment. Of the 50 participating students, half scored at or above the
“on-track for college readiness” cut-off (set at a combined score of 80 for the
Math and Verbal sections).
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Fall 2010 11th Grade
PSAT Scores

Section

Average
Score

Math

39

Reading

39

Writing

37

As seen in the chart above, the average 11th grade score was the same for the
Math section and the Verbal section: 39 points. As a result, there were a large
number of students whose combined scores fell just below the cut-off of 80
points. As evidenced in the table below Capital City 11t graders scored slightly
above the DCPS average. In an effort to improve students’ scores when they take
the official SAT, the school provided SAT preparation classes to students during
the winter and spring of 2011.

DCPS PSAT comparisons
Math Avg Reading Avg Writing Avg
CCPCS 39.2 38.9 37.4
DCPS 37.8 37.2 36.8

The 9t and 10th grade students at the Upper School also took the PSAT during
the fall of 2010, in order to accustom them to the test. Ten of the 9th grade
students and 15 of the 10t grade students were already scoring at the on-track
for college readiness level. Capital City looks forward to seeing higher PSAT
scores for next year’s 11th graders, given that they will be more familiar with the
content of the test as well as with the testing format.

The Upper School’s mission-specific indicators include writing and school
culture. The table below shows the percentage of 9th through 11t graders
proficient on the Six Plus One Writing Benchmarks.

High School 2011 Writing Benchmarks
Grade Tested Average # Prof % Prof
9 45 2.75 9 20%
10 65 2.88 36 43%
11 50 3.14 26 52%
Total 160 - 71 44%

While the 11t grade demonstrated a higher level of writing proficiency than the
9th and 10t grades, the overall high school average was just over 44% proficient.
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This proficiency rate is 10 percentage points below last year’s proficiency rate of
54%, and it demonstrates a need for more intensive work in this area. This topic
will be discussed later in the report.

The results of the CSCI for 9th through 11th grade students are displayed in the
table below.

Upper School High School CSCI Ratings

2010 2011

Dimension Category Dimension | Category

Category Dimension Average Average Average Average

Safety Physical Security 3.55

Safety Rules and
Norms 3.75 3.60

Sense of

Sense of Social-
Emotional
Security

Learning Social and Civic

Support for
Teaching and | Learning 3.74 3.52 3.69

Learning

Relationships | Adults 3.63

Respect for
Diversity 3.75 3.75

Interpersonal | Social Support - 3.76

3.76 3.80

Social Support -
Students 3.91 3.90

Institutional
Environment

School
Connectedness
Engagement 3.59
Physical
Surroundings

Average 3.52

The results of the CSCI among high school students at the Upper School show
that overall student satisfaction remained fairly stable, with increase in some
categories and decreases in others. A look at the specific dimensions within
categories is more informative, as there were notable increases in the
dimensions of Sense of Physical Security and School Connectedness and
Engagement. On the other hand, scores decreased for the dimension of Safety
Rules and Norms, and for the entire Teaching and Learning category. Capital
City teachers and administrators plan to share the results of the CSCI with
students during the fall of 2011 in order to delve more deeply into the results
and better understand issues that need to be addressed.
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Student Academic Performance -ELL / SPED Students:

Capital City English Language Learners and Special Education students from
both campuses made significant strides in both math and reading achievement
during the past school year.

Lower School ELL students demonstrated increasing comfort communicating in
English. 26% of students who were identified as English Language Learners last
year increased their ACCESS scores by at least one point during the school year.
8% of the ELL students tested high enough to exit from the ELL program and
enter monitoring status.

Upper School ELL students also exhibited progress toward learning English.
Overall, 45% of students who were designated as ELL at the Upper School last
year moved up at least one level toward English proficiency. Furthermore, 24%
of the ELL students tested out of the ELL program and entered monitoring status
for the 2011 - 2012 school year.

DC-CAS results for Special Education students have been discussed along with
the rest of the academic data, but more detail is provided here. The DC-CAS
results for Special Education students were mixed but mostly positive at Capital
City this past year.

At the Lower School, there were modest increases in proficiency rates for the
Special Education subgroup: 2.2 and 8.5 percentage points in reading and math,
respectively. When only the scores of the 23 returning Special Education
students are taken into account, there was a 5 percentage point increase in
proficiency in both reading and math.

At the Upper School, the Special Education subgroup overall had decreases in
both reading and math - but this information masks the fact that the subgroup
grew from 24 students in 2010 to 33 students in 2011, and that only 7 of the
students were in the subgroup both years. When we look at the DC-CAS scores
for only those 7 students, we find a 43 percentage point increase in the reading
proficiency rate and a 57 percentage point increase in the math proficiency rate.

In addition to the Special Education students mentioned above, this section will
also address special attention to the results of the DC-ALT, which was
administered to two 6t grade students during school year 2010-11.

Capital City prepared for the DC-ALT by selecting three grade level strands for
each student in both reading and math. Developmentally appropriate entry
points were then chosen, and students were tested to develop a baseline. The
strands that the students focused on this year were:
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For reading:
* Language Development
* Literary Text
* Informational Text

And for math:
* Number Sense and Operations
* Patterns, Relations, and Algebra
* Measurement

The results of the DC-ALT were positive, in that both students achieved

proficiency in all strands in both reading and math, demonstrating progress
toward mastering 6t grade standards.
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Non-Academic Performance

Compliance Review:

Capital City is in compliance with applicable laws, rules, and regulations. Capital
City did not receive an official Compliance Review for the 2010 - 2011 school
year. However, the school’s compliance with health and safety regulations,
certificate of occupancy, insurance certificates, background checks, inventory of
school assets, open enrollment process, and NCLB requirements was high.

One compliance concern during the 2010-2011 school year was the
procurement of the Certificate of Occupancy for the Upper School Campus.
There was some difficultly at the beginning of school year 2010 in securing this
document, despite the fact that the school was at all times legally occupying the
building. The difficulties arose from delays associated with the school’s
expansion into additional floors of the building to accommodate an increased
student body. Although the building was fully suited to accommodate the
students when the school year began, the official documentation had not yet
been received.

Another compliance concern during the 2010 - 2011 school year related the
apparent late electronic submission of one of 91 documents to the PCSB -
reflecting an on-time submission rate of 99%. This document (a set of approved
minutes from the Board of Trustees) was actually submitted early (October 14th
for an October 15t deadline) but was mis-categorized in the AOIS system. When
the mistake was noticed a few days later, AOIS was never updated to reflect the
change in submission date.

Governance Review:

Program Development Reviews

Capital City’s Upper School campus had a Program Development Review (PDR)
in November of 2010 and the Lower School campus had a PDR in December of
2010. Both PDRs included a governance review. For the Upper School review,
the school received an Exemplary rating for one indicator of the governance
section, Adequate for three indicators and Proficient for one indicator. Areas
cited for attention include the development of a succession plan for the Head of
School (HOS), finalization of the HOS evaluation tool, and the filling of board
vacancies to build capacity. For the Lower School review, the school received an
Exemplary rating for 4 of 5 governance indicators and a rating of Proficient for
the 5t indicator. The only area cited as needing attention was the development
of a school leadership succession plan. Many of the areas cited in both reports
were addressed by the board this year. Details are provided explained below.

Board Development

Capital City worked with consultant Joey Gustafson during the 2010-2011 school
year. Ms. Gustafson provided training and consultation to the board chair,
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supported the school with priority setting and strategic planning and worked
with board members to revise the Head of School evaluation tool. Four board
members also attended PCSB and FOCUS workshops during the school year. A
board retreat is planned for October 2011.

Board Composition

The board has focused this past year on bringing on new capacity in critical
areas. The Board worked with Charter Board Partners to identify and bring on
new board members. Five new board members were recruited (4 through
charter board partners). New board members officially joined the board in July
2011. New board members bring expertise in finance, fundraising and legal
review at a critical time where our board is overseeing the acquisition and
renovation of a new facility.

Board Practice/Operation

The board had several key accomplishments this year related to board practice
and governance. The board revised its bylaws. This task was led by the
Governance Committee, with the support of legal counsel with expertise in this
area. The board revised the Head of School evaluation tool to be more
streamlined and to include a clear implementation timeline. The Program
Evaluation Committee of the board refined their program dashboard for
reporting on academic progress and presented quarterly dashboards.

During the 2011-2012 school year, the board will work on developing
succession plans and will begin by reaching out to other schools and
organizations for models.

2. Certification of Authorizations: Please see attached document in Appendix A,

certifying that all authorizations required to operate the school (certificate of
occupancy, insurance, lease, etc.) are in full force and effect.
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B. Lessons Learned and Actions Taken Based on Performance Management Data and
Review Findings

Data Collection Issues

The collection of data was successful in both the Upper School and the Lower School
during the 2010-2011 school year. Although the school faced a few challenges,
most needed information was readily available for reporting.

One data collection concern that the school identified during the 2010-2011 school
year was that some new teachers were unclear about the process for assessing
students and reporting scores in a timely manner. This led to some confusion at the
end of the school year when all the data were collected. More importantly, in one
case a high school teacher failed to give an assessment as scheduled, and this
oversight was not discovered until after the end of the school year. This resulted in
some missing data at the 9th grade level.

Given the school’s continuing expansion and the increasing numbers of new
teachers, school leaders feel that it is increasingly important to clearly standardize
the assessment timeline as well as the process for submitting assessment data. To
this end, the Data and Reporting Manager has developed specific assessment
calendars for the Early Childhood/Elementary, Middle, and High School levels.
These calendars inform teachers regarding in which grade levels assessments
should be given, when assessments should take place, and how and when the
information should be reported to school administrators. All teachers received
training related to the new assessment calendars prior to the 2011-2012 school
year, and Capital City anticipates that this new system will greatly improve teachers’
ability to report assessment data in a timely, complete, and accurate manner.

Lower School
In this section, any notable academic issues (both positive and negative) from the
2010 - 2011 school year will be discussed.

Early Childhood

At the Lower School, one area of concern is the low literacy scores of Kindergarten
students and, similarly, the low DRA scores of 15t and 2"d grade students. Last year’s
report mentioned a concern about the comparatively low 1st grade DRA proficiency
rate (60%), but noted that the school was monitoring the students who were
scoring below grade level. This year, however, many of those same students are still
below grade level as 2nd graders, and this warrants an elevated level of attention.
School leaders have already met with early childhood teachers to develop a plan for
increased support of these students. Next school year, there will be additional class
time allocated for literacy, and professional development will be provided to ensure
that every teacher and teaching fellow in the early childhood classrooms is well-
versed in delivering reading instruction using the guided reading model.
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Elementary & Middle Grades

An area of success during school year 2010-2011 was in 4th grade, in both reading
and math. School leaders believe they understand many of the reasons for the high
scores in this grade, and look forward to seeing continued gains for these students
in years to come. Capital City revised the elementary math curriculum in the
summer of 2010 to bring more rigor and rational numbers work to 34 and 4t
grades, and school leaders believe this had a significant impact on students’ ability
to demonstrate achievement on the DC-CAS. Also, the school started a Math
Leadership Cadre and provided additional professional development for math
instructors. The fourth grade math teacher participated (as did middle school math
teachers).

The changes described above were implemented in large part to address another
trend that school leaders have noticed over time - the tendency of proficiency rates
to drop during the 5t grade year. By increasing rigor at the 3rd and 4t grade level,
Capital City hopes to better prepare students for the expectations of 5th grade math.
However, since this is the first year of implementation for the new curriculum, the
results were not yet evidenced in the 5th grade classroom, where scores took a
significant dip. This class was the only class being taught by a first year teacher.
While support was provided to the teacher, it was not sufficient in this particular
case. This experience has led Capital City to look further at the supports provided to
new teachers and their students.

Another success at the 4th grade level was the reading scores (92% proficient on the
DC-CAS and 92% reading on grade level according to the DRA), but 3rd grade scores
did not show the same level of achievement. While 80% of 3rd grade students
scored at or above the proficient level on the DC-CAS, only 56% scored at or above
grade level on the DRA, the lowest average of any of the elementary grades. Key
factors leading to the high scores of 4th graders were ANet interim assessments used
to target areas for re-teaching. The focus on differentiation and co-teaching was key
to targeting support for individual students. There was also a strong team of
returning teachers who maximized instructional time during the literacy block.

Subgroups

One area of continued focus from year to year, and one that was tied closely to this
year’s Corrective Action Plan at the Lower School, is subgroup achievement along
with the achievement gaps that are commonly seen between subgroups. One major
focus at the Lower School during this past year was on the achievement of ELL
students, a group that had exhibited low proficiency rates for several years. In order
to address this concern, the school hired an ELL Coordinator beginning with the
2010-2011 school year. The results of this intervention were quite positive. The
DC-CAS proficiency rates of returning ELL students increase by 15 percentage
points in math and 7 percentage points in reading. Although these scores are not
yet on par with the scores of most other subgroups, there has been significant
movement in the right direction.
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The achievement gap between Hispanic and White students has also been an
ongoing concern at Capital City’s Lower School. This past year, the gap narrowed as
returning Hispanic students increased their proficiency by 7 percentage points in
both reading and in math. Nevertheless, the gap between returning Hispanic
students and returning White students remains wide - 30 percentage points in
reading and 29 percentage points in math. When all Hispanic and White students in
grade 3 through 8 are included in the calculation, the disparity is even worse - 37.2
percentage points in reading and 44 percentage points in math. Despite the
achievement of the goals set out in the Corrective Action Plan, clearly there is more
work to be done in this area, and further closing of this gap will be a key goal during
the 2011-2012 school year.

The attempt to close achievement gap between low income students and students in
higher economic brackets is another goal that, although Corrective Action Plan
targets were met, warrants continued attention in future years. In 2010-2011,
economically disadvantaged students who were returning to Capital City increased
their proficiency rates by 12 percentage points in reading and 8 percentage points
in math. However, when the 3rd through 8th grade student body as a whole is taken
into account, there remains a 35 percentage point gap in reading and in math
between disadvantaged and non-disadvantaged students. In order to identify
strategies for closing this gap, the Lower School will look to the Upper School, where
interventions throughout the school year successfully closed the gap between
disadvantaged and non-disadvantaged students.

New Students

Students new to the Lower School in school year 2010-2011 scored significantly
lower than returning students. This trend was particularly noticeable at the 7t and
8th grade levels, where none of the 6 students who were new to the Lower School
scored proficient in either reading or math by the end of the school year. School
leaders are concerned to see that new students entering the Lower School during
their middle school years need to be given additional support to bring them up to
grade level. Next year, these students will be targeted for interventions earlier in
the school year, and more opportunities for academic support will be provided
outside of school hours. For example, the Saturday Scholars program that was made
available to students at the Upper School will also be offered to middle school
students at the Lower School. The Saturday option is particularly important for
students in this age group, because to a greater extent than the elementary level
students, they tend to be involved in various sports and after-school clubs, making it
difficult for them to receive support immediately after school.

Advanced Students

One of the biggest successes at the Lower School during this past school year, and
one that was anticipated by school leaders, was the increase in the percentage of
students scoring at the advanced level on the DC-CAS, both in reading and in math.
23% of students scored advanced in reading, and 26% in math, more than double
the number of advanced students during the previous school year. Results were
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even more noticeable at the 7th and 8th grade level, where 28% of students were
advanced in reading and math, 28% were advanced in math, representing 6
students in reading and 8 students in math who moved from proficient to advanced.
School leaders were excited, but not surprised, to see these results, because the
school had placed added emphasis on instructional differentiation throughout the
school year, allowing high performing students to truly excel. One of the main
contributing factors to this achievement was the introduction of interim
assessments, provided by the Achievement Network. These interim exams allowed
teachers to carefully track the progress of each student against specific standards.
Data planning days provided teachers with both the time and the data that enabled
them to place students into flexible groupings for re-teaching or extension lessons,
based on student performance. This kind of targeted instruction benefited all
students, including higher performing students, who are sometimes left out of the
discussions around school improvement.

Upper School
The Upper School saw some significant improvements this year. Significant

academic issues (both positive and negative) from the 2010 - 2011 school year will
be discussed below, along with the strategies we have identified for improvement.

Middle School

Overall, the 6t though 8th grade DC-CAS scores at the Upper School were strong for
the 2010-2011 school year. 58 were percent proficient in reading and 72 percent
proficient in math. The biggest success, therefore, was the middle school math
program, with 62% of 6t graders, 77% of 7th graders, and 80% of 8th graders
scoring proficient or above in math. The 84% proficiency rate among returning 8th
graders - which represents a 26 percentage point increase over their 7th grade
scores - is even more encouraging. As a result of these successes, middle school
math proficiency rates at the Upper School this year mirrored those of the Lower
School. Although the Lower School still has a high percentage of students scoring at
the advanced level, this is a significant achievement.

Middle School DC-CAS Math Scores 2011
100%
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80%
70%
60% B Math %
50% Adv
40% B Math %
30% Prof
20%
10%

0%
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Given that all 6th grade students were new to Capital City (as is the case each year at
the Upper School), teachers and school leaders were pleased with the 62%
proficiency rate in math, particularly as it is a 19 percentage point increase over the
scores of last year’s 6th graders. School leaders believe that this is a direct result of
the increase time that was dedicated to math instruction during the 2010-2011
school year. The weekly schedule was revised to add two additional instructional
hours for math. Additionally, the interim assessments provided by the Achievement
Network provide strong evidence that 6th grade students made significant progress
over the course of the year. On the first interim assessment, only 36% of the 6t
grade students scored in the proficient range, but as the math teacher targeted
instruction to students’ greatest areas of need, this percentage increased throughout
the school year.

6th grade reading scores were less strong, with only 43% of students proficient, and
this is an area of concern as these students move into 7th grade. One caveat is that,
based on the results of the Achievement Network assessments, school leaders and
teacher predict that a significant number of students made progress but did not
quite cross the threshold of proficiency this year. Additionally, 92% of the students
in the 6th grade class made at least the expected amount of growth on the DRA this
past year, despite the fact that only 57% of them finished the year reading on grade
level. The goal for next year is to continue supporting these students so that they
reach grade level proficiency within two (or fewer) years of enrolling at Capital City.
In order to get a head start on this goal, the school held a mandatory summer school
session during the summer of 2011 for all incoming 6t grade students. This
allowed teachers to have an additional 4 weeks to work with students on their
literacy skills, prior to the start of the school year.

High School

DC-CAS results at the high school level were mixed for the 2010-2011 school year.
While the reading scores showed a 12 percentage point jump when compared to
10th grade scores from the previous year, math scores decreased by one point.

The increase in reading scores was expected, given a major change in the staffing
structure for the 2010-2011 school year. For the first time this past year, English
and history were taught separately at the high school level, whereas previously
students had received instruction in both of these subjects during one larger
Humanities block. This change was made to allow the school to hire experienced
and highly qualified English teachers for every grade at the high school level, an
intervention that was deemed necessary given the low reading and writing skills
with which many high school students are arriving at Capital City. The school plans
to continue with this high school staffing structure in upcoming years.

The 10t grade math program during school year 2010-2011 was less successful,

leaving school leaders concerned about college readiness for many of the rising 11th
grade students. 10th grade was a difficult year, as a teacher new to Capital City
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struggled to effectively differentiate instruction and support students through a
rigorous course sequence. This coming year, 10th and 11t grade students will be
instructed by highly qualified experienced teachers who are up to the challenge of
preparing these students for college.

In January, we began a Saturday Scholars program and a Wednesday afternoon
program (after early dismissal) geared at supporting students with math skills.
Next year, we will begin these programs earlier in the year and expand them to
include more students.

Writing

Writing scores were and continue to be a concern in all grades at the Upper School.
In part, the decreased writing scores result from a large influx of students new to
Capital City, many of who have not had the benefit of high-quality writing
instruction. However, given the expectation that all students will exit Capital City as
12t graders capable of effective written communication, targeted writing
instruction for both new and returning students continues to be a major priority.

This year, there will be an increased effort to ensure that students are writing in all
classes across the curriculum, and integrating writing into every aspect of their
learning. Additionally, teachers will be provided with targeted professional
development to ensure that they are capable of providing high quality writing
instruction regardless of their subject area expertise.

Subgroups

The Upper School developed a School Improvement Plan for the first time during
the 2010-2011 school year. The plan set goals for a set amount of increased
proficiency in various low-scoring subgroups, and the increases were measured
using the Achievement Network interim assessments. Due to the high math
achievement at the middle school level, most of the targets were met for math, but
none of the targets were met in reading.

However, there were large double-digit increases in the DC-CAS proficiency
percentages for all subgroups in both reading and math, when looking only at
students returning to Capital City. Tables detailing these increases are included on
pages 29 and 30 of this report. However, even when including new students in the
calculations, Capital City is proud to report the narrowing of the achievement gap
between disadvantaged and non-disadvantaged students. Scores for disadvantaged
students increased by 3.7 percentage points in reading and by 9 percentage points
in math, narrowing the gap to 10 percentage points in reading and completely
eliminating it in math. School leaders believe that these gains are a direct result of
the interventions introduced during the 2010-2011 school year, in particular the
Saturday Scholars program, which will expand next year through the use of Title I
funds.
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New Students

The need to provide adequate support for the large numbers of new middle and
high school students at Capital City (particularly in 6th and 9th grades) continues to
be a concern. 6t graders continue to be the lowest-scoring middle school grade,
despite significant gains in math. And although 9th grade students are not tested on
the DC-CAS, their Gates and writing scores highlight the need for continued
interventions if they are to be ready for college and/or the workplace within three
years.

Some interventions for these students that began during the 2010-2011 school year
are the Saturday Scholars program, which provided grade level-specific reading and
math instruction beginning in January 2011, a restructured academic support block
that provided more focused instruction for students, and a Wednesday after-school
program. This year, these interventions will be expanded and continued. The
Saturday Scholars program will start right away in the fall of 2011, and will provide
students with the option to actually earn credits for specific classes attended on
Saturdays. The Wednesday programming will continue, since students have early
dismissal on that day and are available for several afternoon hours. Additionally,
Upper School students for the first time this year will be eligible for Supplemental
Education Services, so qualified Title I students will also have the option of seeking
additional tutoring on afternoons and weekends. Finally, a new study hall period
was added this year at the Upper School, to allow students time to work on projects
during the school day in a supervised environment where they can readily receive
support from teachers. All of these interventions, as well as the summer orientation,
will be monitored throughout the school year so that school leaders can gauge their
impact on student learning.
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C. Reporting Performance Management Framework Information

The Annual Report, both in its entirety and in abbreviated form, is extremely
valuable for reporting information both internally to parents, staff, and Board
members, and externally to members of the community interested in our school.
Capital City distributes the school performance report card published by the DC
Public Charter School Board to all parents, staff and Board members, as well as to
outside partners and supporters. The items below provide more detail about how
Capital City shares performance data with stakeholders.

Educating parents on goals and assessment mechanisms

Beyond reporting data, Capital City is committed to educating parents and the
community about the school’s goals, as well as how to understand and interpret
assessment information. The newsletter, monthly community meetings, weekly
classroom newsletters, parent-teacher conferences, and periodic parent workshops
are all part of an extended dialogue regarding the school’s mission, goals, and
approaches to instruction and assessment. We make a strong link between
assessment and instructional improvement, and we strive to make that link clear to
everyone.

Annual Report

We distribute the Annual Report in its entirety to members of the School Planning
Team and the Board, and we strongly encourage all members to spend significant
time reading and responding to the information it contains. Copies of the report are
on reserve at the front desk and in the teacher’s room for parents and staff to
review, and are distributed when requested. Data and analysis from the Annual
Report are presented to the entire parent community in school newsletters and
bulletins. Teachers are given information about progress toward all measures in the
PMF. Time is spent during staff development reflecting on progress toward targets.
Copies of the Annual Report are presented to community members on request and
used by the school as an important tool to educate people about our school.
Additionally, copies are supplied to potential funders, banks, members of
community organizations, and individuals interested in Board membership.

Parent Bulletin

Beginning in 2009-2010, the Principals sent out quarterly bulletins to parents. The
bulletins contain information about a variety of school topics and are ideal vehicles
for reporting accountability information, such as test score data, parent and student
satisfaction survey results, and other relevant information.

Website

Capital City launched a new website, www.ccpcs.org, during the summer of 2011.
This website was made possible by a Taproot Foundation grant. A team of pro bono
professionals assisted in developing a website that allows for greater transparency
and provides another avenue for distributing information about the school to
internal and external audiences. Capital City posts organization newsletters on the
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school website, as well as electronic versions of the annual report. Additionally,
press releases, board information, Head of School Updates, the school calendar, and
other information are available online.

Reporting to parents individually

Progress reports: Teachers and/or advisors provide detailed narrative progress
reports on individual students at the end of each semester. Progress reports are
translated for Spanish-speaking parents.

Parent-teacher conferences: Capital City holds three sets of parent-teacher
conferences each year. These provide opportunities for parents to learn more about
their individual child’s performance as well as the different types of assessment
used by the school. Assessment data and student work is shared at all conferences.
Attendance at parent-teacher conferences is required, and this year 100% of
parents attended at least one conference at the Lower School, and 84% of parents
attended all conferences. At the Upper School, 99% of parents attended at least one
conference and 80% of parents attended all conferences. As part of the February
and June conferences, students present their portfolios to parents. This gives
parents a stronger sense of what students are learning at Capital City.

Reporting test score results: Capital City mails DC-CAS scores to each student’s home.
Scores are mailed during the summer, since generally they are received too late to
be distributed during the regular school year. A letter from the principal is included
with the score reports, with the intent of helping parents interpret the scores and
understand their context as just one way to measure their child’s progress. Parents
are encouraged to schedule a conference if they have questions or concerns about
their child’s test scores.

Celebrations of Learning
Each learning expedition culminates in a celebration of learning for parents and/or

others, and these showcases have been extremely well attended. Showcases are
wonderful opportunities for parents and community members to understand more
about how and what students learn at Capital City. We use a Celebration of Learning
format in which all classes present their work on the same evening. This facilitates
parent attendance and enables students to see work from grade levels other than
their own.

Other Reporting
Capital City makes other accountability information available whenever possible.

Results of Capital City’s Self-Study Review have been disseminated to members of
the Board of Trustees and the Design Team, as well as to staff. Minutes of monthly
School Design Team meetings are posted on a school bulletin board.
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D. Unique Accomplishments

During the 2010-11 school year, Capital City Public Charter School student and staff
efforts yielded a number of unique accomplishments and achievements.

Technology Infrastructure Improvements and Enhanced Staffing: Capital City
Capital City made great strides in implementing our technology vision through
investments in technology infrastructure and staffing over the past year. As
mentioned in our prior report, we received a $216,000 EdTech federal grant, which
allowed us to make strategic hardware and software upgrades to improve our
ability to enhance instruction, impact student achievement, and monitor and report
performance.

We established a team of staff members to act as our “Tech Team”. In 2010-2011,
the team collaborated to develop curriculum with enhanced technology integration
and piloted new equipment. In early 2011, we hired a Technology Integration
Specialist (TIS) and a new IT Coordinator. With the input of the Tech Team, our new
staff researched and purchased equipment (e.g. netbooks, interactive projectors,
document cameras), provided individualized staff training to support effective
technology integration, and created new systems for managing and maintaining all
technology assets.

The TIS used the summer months (in 2011) to develop a multi-tiered training
strategy for professional development at the Upper School, utilizing concepts and
strategies based on the Partnership for 21st Century Skills and National Educational
Technology Standards (NETS).

In addition, we improved our use of technology to improve communication with
families. During the 2010-2011 school year, we researched and piloted the Moodle
communications system. In the summer, our TIS conducted individualized training
sessions on the system first with members of the Tech Team and then with the
entire staff. All Upper School teachers will be required to use Moodle beginning in
Fall 2011.

Awards and Accolades: We are pleased to note that our students and staff received
outside recognition for their accomplishments. In October, Keonie Smith, Clara
Lincoln, and Jonah Best received an award from the Gertrude Stein Foundation for
their work to stop discrimination against the LGBTQ community in public schools.
In March, 11th grader Luis Rumbaut was the first place winner in the 13 & Up
category of "The World & Me" - Split This Rock's youth poetry contest in March for
his poem "Define Latino." In May, Lower School Principal Janine Gomez received the
Outstanding Elementary Principal Award and 8th grade student Liza Murdoch
received the Outstanding Middle School Student Award at the DC Charter School
Association’s STARS Tribute. Two students won awards for their work at the Mt.
Pleasant Art Fair in May, and the Congressional Art Competition honored two other
Capital City students in June. Eleven (20%) of our 11th graders earned spots to
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compete at the National History Day finals in June. This summer our 6t graders
were awarded a Healthy Schools Act Hero Award for their documentary on school
lunches. In addition to showing the capabilities of our students and staff, these
awards show the broad success of our program in many areas including art, history
and wellness.

Adoption of Common Core Standards: The most exciting progress to report in
terms of curriculum during the spring and summer of 2011 was our collaborative
mapping of curriculum to meet the new Common Core standards, which Capital City
has voluntarily decided to adopt with fidelity for the 2011-12 school year. The
school held two days of professional development in the spring to familiarize all
teachers with the new standards. In June, a team of eighteen teachers came together
for a three-day institute where they developed K-12 curriculum maps in reading
and math for teaching common core standards. Teachers and administrators alike
report that the process invigorated thinking about teaching and deeper learning,
and a collective focus on increasing rigor while aligning to the new standards.
Capital City is ahead of the curve with Common Core adoption; citywide adoption
will not take place until 2014. We are pleased with the direction of Common Core in
terms of its focus on critical or higher level thinking, and think it’s a good fit with
our program.

12th Grade Curriculum/High School Program Development: Capital City will
graduate its first high school class in 2012 and we have continued to grow our
program in a deliberate manner to ensure our students are well prepared for college
acceptance and success. Over 80% of our 12th graders will be the first in their
families to attend college. We have focused on developing a rigorous program of
academics paired with comprehensive support for students and their families with
the college admissions process.

Our newly developed 12th grade course structure allows for a student-directed
culminating senior expedition with an opportunity for students to explore a topic in
depth. Students wrote proposals for their expedition in spring of their senior year.
We will offer a full credit senior seminar course that focuses on college applications
and planning for the senior expeditions in the spring. Seniors will finish their
coursework in early May just before AP and course exams. Then seniors will engage
for four weeks with expeditions, arranging a field experience and completing a
project that they will present prior to graduation. A time when seniors at other
schools are least engaged (“senior slump”), our students will be fully involved in this
self-directed learning experience further preparing them for the independence and
rigor of a college curriculum.

Our Director of College Counseling has worked to ensure that our students have the
credentials they need to apply for college. All 9th-11th graders took the PSAT this
fall and 11th graders took the SAT in the spring. An SAT class in coordination with
Kaplan was offered this year at Capital City (free for students). Our Director of
College Counseling also conducted a variety of college readiness activities this year.
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She held monthly college curriculum meetings for families with Spanish
interpretation (average attendance of 25), and met with all juniors. We use the
Naviance database for college planning during advisory and all students/parents
have accounts. Our Director of College Counseling met with all students/families
this summer to develop postsecondary plans, and drafted a senior year handbook
for families. We are also hosting a 3-day college readiness retreat for all seniors just
before school starts. Students will work on college essays and plan for their senior
year. Students attended college fairs this year went on school sponsored college
visits. We will continue college visits for students in all high school grades this year.

Expanded Out of School Supports for Students: We significantly increased our
academic programming for out of school time for our middle school and high school
students. We began a Saturday Scholars program in January designed to provide
remediation and targeted test preparation for our middle and high school students
for 3 hours each Saturday. The program was voluntary and an average of 50
students attended each week. Teachers used data to plan for the sessions and
students completed exit tickets to help teachers track mastery of targeted skills. We
also offered a smaller program on Wednesday afternoons (after early dismissal)
with a similar remediation focus.

We added a summer Algebra I extension in 2011 to allow more 8t graders the
opportunity to complete a full Algebra I course before high school. Some of our
students complete the full course during the school year, but others need more time
to master the rigorous content in the course. Participating in the summer extension
means students that previously needed to retake Algebra I in 9th grade, can be ready
to take Geometry when they enter high school. This will put them on-track to take
college level math classes later in high school.

For the first time, Capital City provided a month of structured orientation for all of
our incoming 6th and 9th grade students. Because these grades provide an entry
point for large numbers of students and many arrive with skills below grade level,
requiring summer orientation allows us to assess incoming students and to
introduce them to the Capital City culture and school-wide norms. In the fall, then,
we are then ready to differentiate instruction effectively and maximize learning
time.

Science Program Strength: Capital City has developed an exceptional science
program that exemplifies our focus on deeper learning. 74% of 8th graders were
proficient on the DC-CAS science exam this year and 60% of biology students were
proficient. In 2010-2011, learning expeditions were refined to effectively teach
content standards while ensuring an authentic purpose for students. In our 7th/8th
grade, for example, students learned about energy by studying green buildings,
making a presentation to our Board of Trustees on green building features and
publishing a green building book.
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Improved Data Practices: As discussed in the Lessons Learned section of this
report, Capital City partnered with the Achievement Network to administer interim
assessments and deepen our data practices. We revised our school calendar to
include data days dedicated to reviewing student data and planning for instruction.
Our leadership team (administrators and teachers from both campuses) met with
our ANEt coach to plan data sessions and review progress. Our Board Program
Evaluation Committee also reviewed interim assessment data presented in
quarterly dashboards to track progress and effectiveness of interventions. We are
excited to continue and deepen our data work in 2011-2012 with greater focus on
student ownership and using strategies and protocols for analyzing other forms of
data.

Disseminating Our Best Practices: Capital City’s longstanding open-door policy has
established the school as a renowned center for cutting-edge practices in school
reform. We hosted roughly 250 visitors in the summer of 2010 and during the 2010-
11 school year: mostly targeted visits from educators wishing to observe and
discuss specific practices.

This year we were honored to be chosen by Expeditionary Learning as a mentor
school. The award recognizes Capital City as one of the top performing schools in
Expeditionary Learning’s national network of 165 schools in 30 states. As a mentor,
we welcome interested visitors from other schools, introduce them to the
Expeditionary Learning model, and disseminate best practices we’ve developed to
successfully implement the EL design. We are the only EL mentor school in the Mid-
Atlantic region.

Capital City was a featured school at the Achievement Network (ANet) best practices
showcase in February. Capital City was also selected to host a “First Fridays” tour in
May. In 2011, CityBridge launched First Fridays with FOCUS and Charter Board
Partners to host interested philanthropists, community leaders and business
professionals on tours of high-performing DC charters to learn about education
reform and gain insight into the successes/challenges of the charter movement. We
also offered extensive technical assistance/support this past year to two new
charters opening in fall of 2011: Mundo Verde and Inspired Teaching.

We attempted recently to develop a cross-sector collaborative of schools with a
shared commitment to social/emotional learning and constructivist math/literacy
practices. Although our application this round was not successful, the consortium of
DC public and public charter schools submitted a Race to The Top (PLaCES) grant
proposal in Spring of 2011 to OSSE. The other members of the collaborative are, in
their own words, “starved for high quality professional development” and sought
out Capital City as the lead LEA for the grant in large part due to their experiences
visiting our school. We will continue to partner with these schools in the future.

Permanent Facility/Planned Expansion: One of the biggest challenges for Capital
City, and for most urban charter schools, is finding a permanent facility. We made
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great strides this year in securing and planning for a new facility. We have been
negotiating a lease with the city for the former Rabaut School building at 15t and
Peabody Streets, NW. In Fall 2010, our Board engaged in a period of due diligence
and work with consultants to learn more about what the facility needed, whether it
would be a good fit for our program and whether we could afford to renovate and
occupy the building. The results of the study period were very positive showing the
site to be structurally sound and an excellent fit programmatically for Capital City.
Financial analysis also revealed showed viable scenarios for renovation and long-
term occupancy.

Since the study period, we have moved forward in designing the building,
negotiating a lease and securing financing under a timeline for occupying the
building in summer 2012.

The new facility will fulfill our desire to have a unified campus serving a full
continuum of Pre-K(3)-12th grade students. We will retain our small school model
by breaking the campus up into distinct Early Childhood, Elementary, Middle, and
High School programs, each with separate physical space. At the new site, we plan
to serve 918 students (currently we serve 630 students on two campuses). The new
facility has a ggmnasium, an auditorium, a cafeteria and seven acres of outdoor
space ideal for supporting our arts and fitness programs and our implementation of
Expeditionary Learning.

A move will allow us to expand our Early Childhood program to include a Pre-K year
for threes, in recognition of the benefit of reaching children early with quality
instruction. We will expand our EC/Elementary offerings by adding a class at each
grade (Pre-K-4th) in deference to the disproportionate number of applications we
receive for these grades and a desire to provide more students with a continuous
Pre-K-12 education. We will consolidate/expand our Middle School (5th-8th
grades) program, which is designed to meet the unique needs of pre-adolescents.

We have been engaging our families (both parents and students) in planning for the
new facility. We have also been reaching out to the community surrounding Rabaut.
We received a vote of ANC support in May. We look forward to ongoing efforts to
build new relationships and strengthen our current base of support.
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PCSB Format Annual Budget
Capital City Public Charter School: SY10-11
Consolidated

Annual Budget

REVENUE
01. Per Pupil Charter Payments 6,814,395
02. Per Pupil Facilities Allowance 1,506,400
03. Federal Entitlements 426,085
04. Other Government Funding/Grants 344,552
05. Private Grants and Donations 183,000
06. Activity Fees 19,000
07. Other Income (please describe in footnote) 34,000
TOTAL REVENUES 9,327,432

OPERATING EXPENSE

Personnel Salaries and Benefits
08. Principals/Executives Salary 399,890
09. Teachers Salaries 3,082,734
10. Teacher Aides/Assistance Salaries -
11. Other Education Professionals Salaries -
12. Business/Operations Salaries 146,000
13. Clerical Salaries 163,020
14. Custodial Salaries 93,000
15. Other Staff Salaries 1,102,904
16. Employee Benefits 1,053,504
17. Contracted Staff 25,000
18. Staff Development Expense 118,800
Subtotal: Personnel Expense 6,184,852

Direct Student Expense
17. Textbooks 33,420
18. Student Supplies and Materials 128,890
19. Library and Media Center Materials 15,000
20. Student Assessment Materials 25,000
21. Contracted Student Services 85,700
22. Miscellaneous Student Expense ** 11,400
Subtotal: Direct Student Expense 299,410

Occupancy Expenses
23. Rent 888,365
24. Building Maintenance and Repairs 60,000
25. Utilities 199,347
26. Janitorial Supplies 22,000
27. Contracted Building Services 64,980
Subtotal: Occupancy Expenses 1,234,692

Office Expenses
28. Office Supplies and Materials 81,192
29. Office Equipment Rental and Maintenance 15,000
30. Telephone/Telecommunications 49,142
31. Legal, Accounting and Payroll Services 177,394
32. Printing and Copying 51,896
33. Postage and Shipping 11,000
34. Other 23,620
Subtotal: Office Expenses 409,243

Capital City Public Charter School FY11 Budget
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General Expenses

35. Insurance 36,050
36. Transportation 66,788
37. Food Service 207,896
38. Administration Fee (to PCSB) 41,604
39. Management Fee -
40. Other General Expense 141,746
41. Unforeseen Expenses 76,334
Subtotal: General Expenses 570,418
TOTAL OPERATING EXPENSES 8,698,616
NET OPERATING INCOME 628,816
42. Depreciation Expense 393,255
43. Interest Payments 176,842
NET INCOME 58,719

Paid meal sales, student fundraising, rental revenue, and miscellaneous revenue
comprise "07. Other Income."

**Student recruiting and general miscellaneous student expense comprise
"22. Miscellaneous Student Expense."

Capital City Public Charter School FY11 Budget
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2010-11 Employed Educator Report Teachers, Administrators Service Providers
LEA Name LEA Code |School Name |School Code| School Level Last Name First Name D.O.B. Race | Gender | Tot. Ed. Exp.| Tot. LEA Exp. | Tot. Sch. Exp.| Assgmt. Code | Curr. Code| Core | Gr.Code | SPED | ESL
Capital City PCS 108 Lower School 184 ELEM Balk Thora 3/6/74| BL F 14 11 11 MLTGRELE 06 Y 13 N N
Capital City PCS 108 Lower School 184 ELEM Conklin Ashton 6/16/81| WH M 6 6 6 GENMUSIC 45 Y 14 N N
Capital City PCS 108 Lower School 184 ELEM Conklin Ashton 6/16/81| WH M 6 6 6 GENMUSIC 45 Y 15 N N
Capital City PCS 108 Lower School 184 ELEM Conklin Bethany 11/4/78| WH F 4 4 4 MLTGRELE 06 Y 14 N N
Capital City PCS 108 Lower School 184 ELEM Cory-Watson Damon 5/3/82| WH M 6 6 6 HEALTH 41 N 14, 15 N N
Capital City PCS 108 Lower School 184 ELEM Dorvil Judith 2/25/70 BL F 12 6 6 PSYCLGST 59 N 15 N N
Capital City PCS 108 Lower School 184 ELEM Dresden Karen 6/1/67| WH F 17 11 11 ASSTSUP 67 N 14, 15 N N
Capital City PCS 108 Lower School 184 ELEM Duane Melissa 2/13/67| WH F 10 8 8 INTERR 47 N 14 Y N
Capital City PCS 108 Lower School 184 ELEM Fufa Leensa 11/28/81 BL F 5 5 5 MLTGRELE 06 Y 14 N N
Capital City PCS 108 Lower School 184 ELEM Gomez Janine 1/26/63 BL F 19 3 3 PRINC1 67 N 14, 15 N N
Capital City PCS 108 Lower School 184 ELEM Gray Michele 12/10/72 BL F 5 1 1 PRINC2 67 N 14, 15 N N
Capital City PCS 108 Lower School 184 ELEM Gubartalla Abdel 5/3/77| BL M 4 4 4 SOCSTU 19 Y 07 N N
Capital City PCS 108 Lower School 184 ELEM Gubartalla Abdel 5/3/77 BL M 4 4 4 SOCSTU 19 Y 08 N N
Capital City PCS 108 Lower School 184 ELEM Gubartalla Jayme 7/5/78] WH F 4 4 4 MLTGRELE 06 Y 14 N N
Capital City PCS 108 Lower School 184 ELEM Hosang LeShone 3/10/81| BL F 6 6 6 INTERR 47 N 14 Y N
Capital City PCS 108 Lower School 184 ELEM Lauchlan Caitlin 7/8/77] WH F 8 8 8 MLTGRELE 06 Y 13 N N
Capital City PCS 108 Lower School 184 ELEM Lewton Joanna 6/21/61| WH F 17 11 11 DRAMATH 31 Y 08 N N
Capital City PCS 108 Lower School 184 ELEM Lewton Joanna 6/21/61| WH F 17 11 11 DRAMATH 31 Y 13,14 N N
Capital City PCS 108 Lower School 184 ELEM Miller Alison 2/7/83] WH F 3 3 3 MLTGRELE 06 Y 14 N N
Capital City PCS 108 Lower School 184 ELEM Moore Melissa 12/2/75 BL F 11 3 3 GENSCI 14 Y 07 N N
Capital City PCS 108 Lower School 184 ELEM Moore Melissa 12/2/75 BL F 11 3 3 GENSCI 14 Y 08 N N
Capital City PCS 108 Lower School 184 ELEM Morrissey Michele 7/2/70| BL F 8 6 6 SPEECH 58 N 14 Y N
Capital City PCS 108 Lower School 184 ELEM Neary Annie 5/10/80( WH F 5 2 2 INTERR 47 N 15 Y N
Capital City PCS 108 Lower School 184 ELEM Pyles Justin 11/18/76( WH M 3 1 1 ART 36 Y 14,15 N N
Capital City PCS 108 Lower School 184 ELEM Rosenberger Fabiola 9/14/74 HL F 8 2 2 SPANISH 37 Y 14 N N
Capital City PCS 108 Lower School 184 ELEM Rosenberger Fabiola 9/14/74 HL F 8 2 2 SPANISH 37 Y 07 N N
Capital City PCS 108 Lower School 184 ELEM Rosenberger Fabiola 9/14/74 HL F 8 2 2 SPANISH 37 Y 08 N N
Capital City PCS 108 Lower School 184 ELEM Schneider Jennifer 1/19/77( WH F 5 3 3 6GRADELE 06 Y 06 N N
Capital City PCS 108 Lower School 184 ELEM Scott Rebecca 7/7/81] WH F 2 2 2 5GRADELE 06 Y 05 N N
Capital City PCS 108 Lower School 184 ELEM Shegog Eric 6/17/70 BL M 10 5 5 PE 41 N 14, 15 N N
Capital City PCS 108 Lower School 184 ELEM Simons Erin 5/11/80( WH F 7 5 5 LBRN 62 N 14, 15 N N
Capital City PCS 108 Lower School 184 ELEM Smith Gilchrist |Ellen 12/13/81 WH F 5 1 1 ENGLISH 12 Y 07 N N
Capital City PCS 108 Lower School 184 ELEM Smith Gilchrist [Ellen 12/13/81| WH F 5 1 1 ENGLISH 12 Y 08 N N
Capital City PCS 108 Lower School 184 ELEM Spellacy Katherine 2/21/77| WH F 9 4 4 ESL 51 N 14. 15 N Y
Capital City PCS 108 Lower School 184 ELEM Thiel Christa 7/8/78] WH F 5 1 1 SOCWRK 60 N 14, 15 N N
Capital City PCS 108 Lower School 184 ELEM Wendel Amy 7/6/67| WH F 18 8 8 CURRIC 71 N 14,15 N N
Capital City PCS 108 Lower School 184 ELEM Wu Jennifer 3/16/69| AS F 2 2 2 ALGEBRA 13 Y 08 N N
Capital City PCS 108 Lower School 184 ELEM Wu Jennifer 3/16/69| AS F 2 2 2 BMATH 13 Y 07 N N
Capital City PCS 108 Upper School 1101 SEC Anthony John 8/24/57| HL M 7 1 1 ALGEBRA 13 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Anthony John 8/24/57| HL M 7 1 1 GEOMETRY 13 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Anthony John 8/24/57| HL M 7 1 1 GEOMETRY 13 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Anthony John 8/24/57| HL M 7 1 1 GEOMETRY 13 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Bernecker John 10/17/80| WH M 8 1 1 ASTRNMY 14 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Bernecker John 10/17/80| WH M 8 1 1 PHYSICS 17 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Bernecker John 10/17/80| WH M 8 1 1 PHYSICS 17 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Bernecker John 10/17/80| WH M 8 1 1 PHYSICS 17 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Blake Adriana 12/8/72] WH F 7 2 2 INTERR 47 N 11 Y N
Capital City PCS 108 Upper School 1101 SEC Buxton Darryl 12/25/83| BL M 9 1 1 INTERR 47 N 10 Y N
Capital City PCS 108 Upper School 1101 SEC Byrd Kathryn 3/31/55| WH F 12 3 3 PRINC1 67 N 15,17 N N
Capital City PCS 108 Upper School 1101 SEC Carducci Jennifer 8/4/72] WH F 10 7 2 INTERR 47 N 06 Y N




2010-11 Employed Educator Report

Teachers, Administrators Service Providers

LEA Name LEA Code |School Name |School Code| School Level Last Name First Name D.O.B. Race | Gender | Tot. Ed. Exp.| Tot. LEA Exp. | Tot. Sch. Exp.| Assgmt. Code | Curr. Code| Core | Gr.Code | SPED | ESL
Capital City PCS 108 Upper School 1101 SEC Coleman Alan 10/19/70| WH M 11 6 3 WRLDHIST 19 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Coleman Alan 10/19/70| WH M 11 6 3 WRLDHIST 19 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Coleman Alan 10/19/70| WH M 11 6 3 WRLDHIST 19 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Coleman Alan 10/19/70| WH M 11 6 3 WRLDHIST 19 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Cook Alice 6/20/82| WH F 4 2 2 ALGEBRA 13 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Cook Alice 6/20/82| WH F 4 2 2 ALGEBRA 13 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Cook Alice 6/20/82( WH F 4 2 2 GEOMETRY 13 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Cook Alice 6/20/82| WH F 4 2 2 PRECAL 13 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Corrales Cassandra 1/24/78| HL F 2 2 2 SPANISH 37 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Corrales Cassandra 1/24/78| HL F 2 2 2 SPANISH 37 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Cory-Watson Damon 5/3/82] WH M 6 6 3 HEALTH 41 N 15 N N
Capital City PCS 108 Upper School 1101 SEC Coyle Graham Patrick 10/2/80| WH M 8 1 1 ENGLISH 12 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Coyle Graham Patrick 10/2/80| WH M 8 1 1 ENGLISH 12 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Coyle Graham Patrick 10/2/80| WH M 8 1 1 ENGLISH 12 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Coyle Graham Patrick 10/2/80| WH M 8 1 1 ENGLISH 12 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Cuevas Jose 12/21/70| HL M 9 3 3 ART 36 Y 06 N N
Capital City PCS 108 Upper School 1101 SEC Cuevas Jose 12/21/70| HL M 9 3 3 ART 36 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Cuevas Jose 12/21/70| HL M 9 3 3 ART 36 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Cuevas Jose 12/21/70| HL M 9 3 3 ART 36 Y 15 N N
Capital City PCS 108 Upper School 1101 SEC Degraffinreaidt |Adrian 7/21/56( BL M 23 7 3 PE 41 N 15,17 N N
Capital City PCS 108 Upper School 1101 SEC Dorvil Judith 2/25/70( BL F 12 6 3 PSYCLGST 59 N 17 N N
Capital City PCS 108 Upper School 1101 SEC Foster Rebecca 4/28/85| WH F 4 1 1 INTERR 47 N 10 Y N
Capital City PCS 108 Upper School 1101 SEC Graves Roilyn 6/23/81 BL F 8 3 3 INTERR 47 N 15 Y N
Capital City PCS 108 Upper School 1101 SEC Gregory Wanda 6/16/69( BL F 2 2 2 PRINC2 67 N 15,17 N N
Capital City PCS 108 Upper School 1101 SEC Hedin Erika 5/9/85| WH F 2 2 2 6GRADELE 06 Y 06 N N
Capital City PCS 108 Upper School 1101 SEC Hipkins Julian 9/14/76| BL M 4 4 3 USHIST 19 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Hipkins Julian 9/14/76( BL M 4 4 3 USHIST 19 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Hipkins Julian 9/14/76 BL M 4 4 3 USHIST 19 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Jackson Bridget 5/8/69| BL F 4 1 1 CAREERED 57 N 17 N N
Capital City PCS 108 Upper School 1101 SEC Jordan Pamela 9/22/70( BL F 4 2 2 SOCWRK 60 N 17 N N
Capital City PCS 108 Upper School 1101 SEC Kimport Rebecca 6/10/81| WH F 5 2 2 CHMSTRY 16 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Kimport Rebecca 6/10/81| WH F 5 2 2 CHMSTRY 16 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Kimport Rebecca 6/10/81| WH F 5 2 2 CHMSTRY 16 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Kimport Rebecca 6/10/81| WH F 5 2 2 CHMSTRY 16 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Martin Gregory 9/25/72| WH M 8 2 2 GENMUSIC 45 Y 06 N N
Capital City PCS 108 Upper School 1101 SEC Martin Gregory 9/25/72| WH M 8 2 2 GENMUSIC 45 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Martin Gregory 9/25/72| WH M 8 2 2 GENMUSIC 45 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Martin Gregory 9/25/72| WH M 8 2 2 GENMUSIC 45 Y 15 N N
Capital City PCS 108 Upper School 1101 SEC Mejia Alberto 6/22/83( HL M 1 1 1 SPANISH 37 Y 17 N N
Capital City PCS 108 Upper School 1101 SEC Mejia Alberto 6/22/83( HL M 1 1 1 SPANISH 37 Y 17 N N
Capital City PCS 108 Upper School 1101 SEC Mejia Alberto 6/22/83 HL M 1 1 1 SPANISH 37 Y 17 N N
Capital City PCS 108 Upper School 1102 SEC Mejia Alberto 6/22/83| HL M 1 1 1 SPANISH 37 Y 17 N N
Capital City PCS 108 Upper School 1101 SEC Moorman Barrie 11/10/83| WH F 6 6 3 WRLDHIST 19 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Moorman Barrie 11/10/83| WH F 6 6 3 WRLDHIST 19 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Moorman Barrie 11/10/83| WH F 6 6 3 WRLDHIST 19 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Moorman Barrie 11/10/83| WH F 6 6 3 WRLDHIST 19 Y 10 N N
Capital City PCS 108 Upper School 1101 SEC Morenoff Lisa 7/20/71| WH F 10 5 5 INTERR 47 N 15, 09 Y N
Capital City PCS 108 Upper School 1101 SEC Orlando Oscar 7/9/74] HL M 6 1 1 ENGLISH 12 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Orlando Oscar 7/9/74] HL M 6 1 1 ENGLISH 12 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Orlando Oscar 7/9/74] HL M 6 1 1 ENGLISH 12 Y 09 N N




2010-11 Employed Educator Report

Teachers, Administrators Service Providers

LEA Name LEA Code |School Name |School Code| School Level Last Name First Name D.O.B. Race | Gender | Tot. Ed. Exp.| Tot. LEA Exp. | Tot. Sch. Exp.| Assgmt. Code | Curr. Code| Core | Gr.Code | SPED | ESL
Capital City PCS 108 Upper School 1101 SEC Orlando Oscar 7/9/74] HL M 6 1 1 ENGLISH 12 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Patel Hemangini 5/29/79 [0} F 5 2 2 BMATH 13 Y 07 N N
Capital City PCS 108 Upper School 1101 SEC Patel Hemangini 5/29/79 O F 5 2 2 BMATH 13 Y 08 N N
Capital City PCS 108 Upper School 1101 SEC Reaves Belicia 12/25/77| BL F 5 1 1 CURRIC 71 N 15,17 N N
Capital City PCS 108 Upper School 1101 SEC Riggen Sarah 6/13/80[ WH F 5 3 3 GENSCI 14 Y 07 N N
Capital City PCS 108 Upper School 1101 SEC Riggen Sarah 6/13/80[ WH F 5 3 3 GENSCI 14 Y 08 N N
Capital City PCS 108 Upper School 1101 SEC Robin Joanna 6/1/62] WH F 5 3 3 INTERR 47 N 9 Y N
Capital City PCS 108 Upper School 1101 SEC Schroeter Atiyah 12/23/75| BL F 10 3 3 BIOLOGY 15 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Schroeter Atiyah 12/23/75 BL F 10 3 3 BIOLOGY 15 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Schroeter Atiyah 12/23/75 BL F 10 3 3 BIOLOGY 15 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Schroeter Atiyah 12/23/75 BL F 10 3 3 BIOLOGY 15 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Tison Elizabeth 2/8/82| WH F 6 2 2 ALGEBRA 13 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Tison Elizabeth 2/8/82| WH F 6 2 2 ALGEBRA 13 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Tison Elizabeth 2/8/82| WH F 6 2 2 ALGEBRA 13 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Tison Elizabeth 2/8/82| WH F 6 2 2 ALGEBRA 13 Y 09 N N
Capital City PCS 108 Upper School 1101 SEC Vaky Matthew 2/21/59( HL M 22 1 1 DRAMATH 31 Y 15,17 N N
Capital City PCS 108 Upper School 1101 SEC Vaky Matthew 2/21/59( HL M 22 1 1 DRAMATH 31 Y 15,17 N N
Capital City PCS 108 Upper School 1101 SEC Vaky Matthew 2/21/59( HL M 22 1 1 SPANISH 37 Y 07 N N
Capital City PCS 108 Upper School 1101 SEC Vaky Matthew 2/21/59( HL M 22 1 1 SPANISH 37 Y 08 N N
Capital City PCS 108 Upper School 1101 SEC Villaflor Brittain 10/7/70| WH F 11 9 1 6GRADELE 06 Y 06 N N
Capital City PCS 108 Upper School 1101 SEC Weiler Jill 6/2/61] WH F 10 1 1 APENLIT 12 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Weiler Jill 6/2/61] WH F 10 1 1 APENLIT 12 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Weiler Jill 6/2/61] WH F 10 1 1 APENLIT 12 Y 11 N N
Capital City PCS 108 Upper School 1101 SEC Williams Rolanda 6/27/84 BL F 3 2 1 PE 41 N 14, 15 N N
Capital City PCS 108 Upper School 1101 SEC Zika Brianne 7/12/85( WH F 2 2 2 ENGLISH 12 Y 07 N N
Capital City PCS 108 Upper School 1101 SEC Zika Brianne 7/12/85( WH F 2 2 2 ENGLISH 12 Y 08 N N
Capital City PCS 108 Upper School 1101 SEC Zika Brianne 7/12/85( WH F 2 2 2 SOCSTU 19 Y 07 N N
Capital City PCS 108 Upper School 1101 SEC Zika Brianne 7/12/85( WH F 2 2 2 SOCSTU 19 Y 08 N N




2010-11 Employed Educator Report

Instructional Paraprofessionals

LEA Name LEA Code |School Name School Code | Elem/Sec Last Name | First Name D.O.B. Race Gender FTE Tot. Ed. Exp. | Tot. LEA Exp. | Gr. Code SPED SPED 3-5; 6-21
Capital City PCS 108 Lower School 184 ELEM Berger Natalie 7/6/87] WH F 1.00 1 1 13 N N/A
Capital City PCS 108 Lower School 184 ELEM Evans Jasmine 12/28/78 NR F 1.00 1 1 14 N N/A
Capital City PCS 108 Lower School 184 ELEM Gubartalla Abdel 5/3/77 BL M 1.00 5 5 15 N N/A
Capital City PCS 108 Lower School 184 ELEM Hassan Aisha 4/28/71 BL F 1.00 9 9 14 Y 6-21
Capital City PCS 108 Lower School 184 ELEM Marder Hillary 6/16/88| WH F 1.00 1 1 05 N N/A
Capital City PCS 108 Upper School 1101 SEC Massey Brian 12/26/84 WH M 1.00 3 2 15 N N/A
Capital City PCS 108 Lower School 184 ELEM McElroy Nicole 12/16/86 BL F 1.00 2 2 14 N N/A
Capital City PCS 108 Lower School 184 ELEM Myers Erica 8/29/87 BL F 1.00 2 2 14 N N/A
Capital City PCS 108 Lower School 184 ELEM Rhoads Olivia 7/1/861 WH F 1.00 2 2 13 N N/A
Capital City PCS 108 Lower School 184 ELEM Saint Amy 2/22/87 WH F 1.00 2 2 14 N N/A
Capital City PCS 108 Lower School 184 ELEM Scribner Grant 6/12/86] WH M 1.00 3 3 06 N N/A
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Mission Statement

1. Enter your Campus/LEA's Mission Statement in the space provided below.

CENTRAL OFFICE: Capital City enables a diverse group of students to meet high expectations; develop creativity, critical thinking, and problem-solving skills;
achieve deep understanding of complex subjects; and acquire a love of learning along with a strong sense of community and character. We will graduate
young adults who are self-directed, intellectually engaged, and possess a commitment to personal and civic responsibility.

School Contact Information

2. Please choose your Campus/LEA's School Name. Each campus must submit a separate data sheet. (For Central Office submissions, use the CENTRAL OFFICE
choice provided for your organization).

Capital City Public Charter School CENTRAL OFFICE

3. Was your organization accredited in the 2010-2011 school Year? If yes, please list the name (s) of the accrediting organization (s) and the accreditation
term (month/year start- month/year end). If your accreditation is pending, meaning your organization has formally submitted an application to a nationally
recognized accrediting organization, please provide details with the expected date of accreditation in the space provided below.

Yes
Middle State Accreditation -- Lower School only

4. Please list the complete contact information for the person completing the Online Annual Report for your Campus/LEA. This may or may not be a member
of school leadership, however be advised that information collected will be used by the PCSB. Fill out all information completely. Contact information should
be direct and current.

Name
Megan Reamer

Title
Data and Reporting Manager

School Street Address
3047 15th Street NW Washington DC

School Zip
20009

School Ward
1
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Direct Phone Number
202-387-0309 x237

Email
mreamer@ccpcs.org

5. Please select the lowest grade level served by your Campus/LEA in the 2010-11 school year.
PK4

6. Please select the highest grade level served by your Campus/LEA in the 2010-11 school year .
11

7. Hours of Operation: Enter the Start time for the REGULAR school day for the 10-11 school year. For schools with Multiple Regular Start times please provide
details in the additional comments section. Enter time as 8:05 AM (See Definitions)

8:30

8. Please enter the End time for the REGULAR school day for the 10-11 school year. For schools with Multiple Regular Bell Dismissal Times, please provide
details in the additional comments section. (See Definitions)

3:30

9. Enter any additional comments regarding Start time/End time for Regular School Day.
Early dismissal on Wednesdays, times differ by campus

10. Please enter the Start and End Dates for the 2010-11 School Year.

Start Date
8/30/10

End Date
6/15/11

11. Did your campus/LEA operate as a year-round school for the 2010-2011 school year?
No

12. Please enter the average class size and student teacher ratio for the 2010-2011 school year in the space provided below. Average Class Size:
Calculate using core subjects only-do not include specials. Student: Teacher Ratio: Calculate by using the total reported students divided by the number Full-
Time Education classroom teachers; do not include special needs teachers unless that is your school's focus. This value should be entered as "# of Students to
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# of Teachers" format. For example, a school with 300 students and 20 FTE teachers will enter the student teacher ratio 15 to 1.

Average Class Size:
20

Student/Teacher Ratio:
11:1

Student Attrition and Grade Advancement

13. For the 2010-2011 school year, please provide the total number of students falling into each category listed below. (Suspension counts should reference
the total number of incidents. For example, one student that is suspended short term 3 times will count as 3 "incidents" of short-term suspension.)

# Transferring out/Withdrawls
7

# Short Term Out of School Suspensions
71

# Long Term Out of School Suspensions
2

# Expulsions
5

# of Dropouts
0

# Retained at grade level
21

Staff Demographics
14. Please complete the following entries regarding the total number of Executive DIRECTORS that fall within the categories listed below.

# of Directors
1

# with Bachelors
1

# with Masters
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1

# Degree in Field of Expertise
1

# Licensed in Field of Expertise
1

# Meeting NCLB Requirements
1

% Meeting NCLB Requirements
100%

15. Please complete the following entries regarding the total number of PRINCIPALS that fall within the categories listed below.

# of Principals
2

# with Bachelors
2

# with Masters
2

# Degree in Field of Expertise
2

# Licensed in Field of Expertise
2

# Meeting NCLB Requirements
2

% Meeting NCLB Requirements
100%

16. Please complete the following entries regarding the total number of ASSISTANT PRINCIPALS that fall within the categories listed below.

# of Asst. Principals
q
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# with Bachelors
4

# with Masters
4

# Degree in Field of Expertise
q

# Licensed in Field of Expertise
4

# Meeting NCLB Requirements
4

% Meeting NCLB Requirements
100%

17. Please complete the following entries regarding the total number of CLASSROOM TEACHERS that fall within the categories listed below.

18. Please complete the following entries regarding the total number of SPECIAL SUBJECT TEACHERS that fall within the categories listed below.

19. Please complete the following entries regarding the total number of Bilingual/ESL Teachers that fall within the categories listed below.

20. Please complete the following entries regarding the total number of Special Education Teachers that fall within the categories listed below.

21. Please complete the following entries regarding the total number of VOCATIONAL/CAREER ED Teachers that fall within the categories listed below.

# of Vocational Teachers
0

22. Please complete the following entries regarding the total number of BUILDING RESOURCE Teachers that fall within the categories listed below.

23. Please complete the following entries regarding the total number of COUNSELORS that fall within the categories listed below.

# of Counselors
1

# with Bachelors
1

# with Masters
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1

# Degree in Field of Expertise
1

# Licensed in Field of Expertise
1

24. Please complete the following entries regarding the total number of LIBRARIANS/MEDIA SPECIALISTS that fall within the categories listed below.
25. Please complete the following entries regarding the total number of COORDINATORS that fall within the categories listed below.

26. Please complete the following entries regarding the total number of CLASSROOM AIDES that fall within the categories listed below.

27. Please complete the following entries regarding the total number of TITLE | EDUCATIONAL AIDES that fall within the categories listed below.

# of Title | Educational Aides
0

28. Are you a single-campus LEA or a central office?
Yes
29. Please complete the following entries regarding staffing statistics listed below.

Staff Attrition Rate
N/A

Number of Teachers
N/A

Salary Range for Teachers
N/A

Average Teacher Salary
N/A

Number of School Administrators
N/A

Salary Range for School Administrators
N/A
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Average School Administrator Salary
N/A

Number of Central Office Administrators
10

Salary Range for Central Office Administrators
$32,000 - $129,000

Average Central Office Administrator Salary
$63,216.36

Number of School Support Staff
N/A

Salary Range for School Support Staff
N/A

Average School Support Staff Salary
N/A

30. To ensure that PCSB has up to date information for the 2011-2012 School Year, provide contact information in the fields listed below for the

following: School/Organization Board Chair, Executive Director, Principal/Head of School, Assistant Principal, and Business Manager.* #31. Parents,
employees, and community members call the PCSB with individual and specific school-related issues and concerns (Complaints). These issues and concerns
include questions and at times, complaints about individual schools. In the space provided below, list the desired representatives from your Campus/LEA's
staff and one member of your school's Board of Trustees to receive all initial correspondence from PCSB regarding these concernsfor the 2011-2012 school

year.

Board Chair Name
David Bennett

Board Chair Title
President, Board of Directors

Board Chair Email
dpsb@aol.com

Board Chair Phone
(703) 627-6110



Deployment Type: Web
Completion Time: Sep 15, 2011 10:53AM Page 8 of 10

Board Chair Mailing Address
1275 25th St., NW Apt. 603

Board Chair Mailing City, State
Washington DC

Board Chair Mailing Zip
20037

Exec. Director Name
Karen Dresden

Exec. Director Title
Head of School

Exec. Director Email
kdresden@ccpcs.org

Exec. Director Phone
202-387-1102

Exec. Director Mailing Address
3047 15th Street NW

Exec. Director Mailing City, State
Washington, DC

Exec. Director Mailing Zip
20009

Principal Name
N/A

Principal Title
N/A

Principal Email
N/A

Principal Phone
N/A
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Asst. Principal Name
N/A

Asst. Principal Title
N/A

Asst. Principal Email
N/A

Asst. Principal Phone
N/A

Business Manager Name
Arogya Singh

Business Manager Title
Business Manager

Business Manager Email
asingh@ccpcs.org

Business Manager Phone
202-387-0309

Business Manager Mailing Address
3047 15th Street NW

Business Manager Mailing City, State
Washington, DC

Business Manager Mailing Zip
20009

Complaint Staff Member Name
Karen Dresden

Complaint Staff Member Title
Head of School

Complaint Staff Member Phone
202-387-1102
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Complaint Staff Member Email
kdresden@ccpcs.org

Complaint Board Member Name
David Bennett

Complaint Board Member Title
President, Board of Directors

Complaint Board Member Phone
(703) 627-6110

Complaint Board Member Email
dpsb@aol.com



ANNUAL REPORT DATA COLLECTION TOOL WORKSHEETS

Use these sheets to enter your data in the ANNUAL REPORT DATA COLLECTION TOOL. Include the information from these sheets
in your Annual Report.

1. Enter the school’s Mission Statement in the space provided below.

Capital City enables a diverse group of students to meet high expectations; develop creativity, critical
thinking, and problem-solving skills; achieve deep understanding of complex subjects; and acquire a love of
learning along with a strong sense of community and character. We will graduate young adults who are self-
directed, intellectually engaged, and possess a commitment to personal and civic responsibility.

2. Please choose your Campus/LEA's School and Name from the drop down choices provided below. Each
campus must submit a separate data sheet. (For Central Office submissions, use the CENTRAL OFFICE
choice provided for your organization).

Capital City Public Charter School — Lower School

3. Is your organization accredited? If yes, please list the name (s) of the accrediting organization (s)
and the accreditation term (month/year start- month/year end). If your accreditation is pending, meaning
your organization has formally submitted an application to a nationally recognized accrediting

organization, please provide details with the expected date of accreditation in the space provided below

YES X

NO

Additional Middle States Accreditation
Comments

4. Please list the complete contact information for the person completing the Online Annual Report for your
Campus/LEA. This may or may not be a member of school leadership, however be advised that information
collected will be used by the PCSB. Fill out all information completely. Contact information should be direct
and current.

Name Megan Reamer

Title Data and Reporting Manager
School Street Address | 3047 15" Street NW Washington DC
School Zip 20009

School Ward 1

Direct Phone Number 202-387-0309

Email mreamer@ccpcs.org

5. Please select the lowest grade level served by your Campus/LEA in the 2010-2011 school year.

PK3 2 6 10 Ed

X | PK4 3 7 11 GED
K 4 8 12 Progra
1 5 9 Adult m

6. Please select the highest grade level served by your Campus/LEA in the 2010-2011 school
years.




PK3

U
~
N

© 0o NOUAWNS X




7. Hours of Operation: Enter the Start time for the REGULAR school day for the 10-11 school year.
For schools with Multiple Regular Start times please provide details in the additional comments section.
Enter time as “8:05 AM” format (See “Definitions”)

8:30am

8. Please enter the End time for the REGULAR school day for the 10-11 school year. For schools
with Multiple Regular Bell Dismissal Times, please provide details in the additional comments section.
(See “Definitions”)

3:30pm

9. Enter any additional comments regarding Start time/End time for Regular School Day.

Early dismissal on Wednesday: 1:15pm

10. Please enter the Start and End Dates for the 2010-2011 School Year.

Start Date 8/30/10

End Date 6/15/11

11. Did your campus/LEA operate as a year-round school for the 2010-2011 school year?

YES (If Yes describe your school's year round structure in the space provided below. Include the dates that indicate the
start and end of the academic school year.)

X |NO

Additional
Comments

12. Please enter the average class size and student teacher ratio for the 2010-2011 school year in
the space provided below.

= Average Class Size: 24

= Student/Teacher Ratio: 10:1

13. For the 2010-2011 school year, please provide the total number of students/incidents falling
into each category listed below.

# Transferring out of school/Withdrawls (total students)

# Short-Term Out of School Suspensions (5 days or less) 1

# of Expulsions (total students)

# of Dropouts (total students)

0
1
# Long-Term Out of School Suspensions (more than 5 days) 0
1
0
3

rAr Al

# Retained at grade level (total students)

(Suspension counts should reference the total number of “incidents”. For example, one student that is
suspended short term 3 times will count as 3 “incidents” of short-term suspension)




spaces provided.

Questions 14-28: Staff Demographics Enter the Total Number of staff meeting criteria listed below in the

Position Total # with # with # with # with # meeting Percentage
Number Bachelors | Masters degree in | license in NCLB HQT meeting
degree degree or + | field field (optional) | requirements | NCLB HQT

Director 0
Principal 1 1 1 1 1 1 100%
Assistant Principal 2 2 2 2 2 2 100%
Classroom Teachers 11 11 3 10 11 100%
Special Subject 5 5 3 4 5 100%
Teachers
Bilingual/ESL 1 1 1 1 1 100%
Teachers
Special Education 3 3 3 2 3 100%
Teachers

i 0
Vocational/Career N/A
Teachers
Building Resource 0
Teachers
Counselors 2 2 2 2 2 N/A
Librarians/Media 1 1 1 1 1 N/A N/A
Specialists
Coordinators 0
Classroom Aides 1 N/A N/A N/A N/A
Tl.tle I Educational 0 N/A N/A N/A N/A
Aides

29. Are you a single-campus LEA or a central office?

YES skip to Question 28

X NO skip to Question 29

30. Please complete the following entries regardin

staffing and salary.

= Staff Attrition Rate 0.21

= Number of Teachers 21

> Salary Range for Teachers $43,000.00 - $77,250.00
> Average Teacher Salary $53,687.50

>~ Number of School Support Staff 7

= Salary Range for School Support Staff $15,181.08 - 49,920
»=  Average School Support Staff Salary $31,867.47

= Number of School Administrators 3

= Salary Range for School Administrators $71,500.00 - $90,640
= Average School Administrator Salary $80,046.67

= Number of Central Office Administrators N/A

»= _Salary Range for Central Office Administrators N/A




= Average Central Office Administrator Salary | N/A

31. To ensure that PCSB has up to date information for the 2011-2012 School Year,
provide contact information in the fields listed below for the

following: School/Organization Board Chair, Executive Director, Principal/Head of
School, Assistant Principal, Business Manager, Special Education Coordinator,

and Attendance Manager.

= Board Chair Name David Bennett

> Board Chair Title President, Board of Directors
= Board Chair Email dbennett@board.ccpcs.org
= Board Chair Phone (703) 627-6110

> 1275 25" St., NW, Apt 603

Board Chair Mailing Address

Board Chair Mailing City, State

Washington, DC

Board Chair Mailing Zip

20037

Exec. Director Name

Karen Dresden

Exec. Director Title

Head of School

Exec. Director Email

kdresden@ccpcs.org

Exec. Director Phone

202-387-1102

Exec. Director Mailing Address

3047 15" Street NW

Exec. Director Mailing City, State

Washington DC

Exec. Director Mailing Zip 20009
Principal Name Janine Gomez
Principal Title Principal

Principal Email

jgomez@ccpcs.org

Principal Phone

202-387-0309

Asst. Principal Name Michele Gray

Asst. Principal Title Director of Student Services
Asst. Principal Email mgray@ccpcs.org

Asst. Principal Phone 202-387-0309

Business Manager Name Arogya Singh

Business Manager Title Business Manager
Business Manager Email asingh@ccpcs.org

Business Manager Phone

202-387-0309

Business Manager Mailing Address

3027 15" Street NW

Business Manager Mailing City, State

Washington, DC

Business Manager Mailing Zip 20009
Special Ed Coordinator Name Michele Gray
Special Ed Coordinator Title See above

Special Ed Coordinator Email

Special Ed Coordinator Phone

Attendance Manager Name

Gabriela Mateus

Attendance Manager Title

Office Manager

Attendance Manager Email

gmateus@ccpcs.org

Attendance Manager Phone

202-387-0309

Admissions Manager Name

Angela Sugar

Admissions Manager Title

Admissions and Outreach

Admissions Manager Email

asugar@ccpcs.org

A A A A A A a A A A A A A A A A A A A A A A A A A A A A A A A A1

Admissions Manager Phone

202-387-1102




32. Parents, employees, and community members call the PCSB with individual
and specific school-related issues and concerns. These issues and concerns include questions
and at times, complaints about individual schools.

In the space provided below, list the desired representatives from your Campus/LEA’s staff and
one member of your school's Board of Trustees to receive all initial correspondence from PCSB
regarding these concerns for the 2011-2012 school year.

Campus/LEA Staff Member Name

Karen Dresden

Campus/LEA Staff Member Title

Head of School

Campus/LEA Staff Member Phone

202-387-1102

Campus/LEA Staff Member Email

kdresden@ccpcs.org

Board Member Name

David Bennett

Board Member Title

President, Board of Directors

Board Member Phone

Board Member Email

dbennett@board.ccpcs.org

Additional Campus/LEA Staff Member Name

Additional Campus/LEA Staff Member Title

Additional Campus/LEA Staff Member Phone

Additional Campus/LEA Staff Member Email




ANNUAL REPORT DATA COLLECTION TOOL WORKSHEETS

Use these sheets to enter your data in the ANNUAL REPORT DATA COLLECTION TOOL. Include the information from these sheets
in your Annual Report.

1. Enter the school’s Mission Statement in the space provided below.

Capital City enables a diverse group of students to meet high expectations; develop creativity, critical
thinking, and problem-solving skills; achieve deep understanding of complex subjects; and acquire a love of
learning along with a strong sense of community and character. We will graduate young adults who are self-
directed, intellectually engaged, and possess a commitment to personal and civic responsibility.

2. Please choose your Campus/LEA's School and Name from the drop down choices provided below. Each
campus must submit a separate data sheet. (For Central Office submissions, use the CENTRAL OFFICE
choice provided for your organization).

Capital City Public Charter School — Upper School

3. Is your organization accredited? If yes, please list the name (s) of the accrediting organization (s)
and the accreditation term (month/year start- month/year end). If your accreditation is pending, meaning
your organization has formally submitted an application to a nationally recognized accrediting

organization, please provide details with the expected date of accreditation in the space provided below

YES
X |NO

Additional In process
Comments

4. Please list the complete contact information for the person completing the Online Annual Report for your
Campus/LEA. This may or may not be a member of school leadership, however be advised that information
collected will be used by the PCSB. Fill out all information completely. Contact information should be direct
and current.

Name Megan Reamer

Title Data and Reporting Manager
School Street Address | 3047 15" Street NW Washington DC
School Zip 20009

School Ward 1

Direct Phone Number 202-387-0309

Email mreamer@ccpcs.org

5. Please select the lowest grade level served by your Campus/LEA in the 2010-2011 school year.

PK3 2 X6 10 Ed
PK4 3 7 11 GED

K 4 8 12 Progra
1 5 9 Adult m

6. Please select the highest grade level served by your Campus/LEA in the 2010-2011 school
years.




PK3

U
~
N
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7. Hours of Operation: Enter the Start time for the REGULAR school day for the 10-11 school year.
For schools with Multiple Regular Start times please provide details in the additional comments section.
Enter time as “8:05 AM” format (See “Definitions”)

8:30am

8. Please enter the End time for the REGULAR school day for the 10-11 school year. For schools
with Multiple Regular Bell Dismissal Times, please provide details in the additional comments section.
(See “Definitions”)

3:30pm

9. Enter any additional comments regarding Start time/End time for Regular School Day.

Early dismissal on Wednesday: 12:30pm

10. Please enter the Start and End Dates for the 2010-2011 School Year.

Start Date 8/30/10

End Date 6/15/11

11. Did your campus/LEA operate as a year-round school for the 2010-2011 school year?

YES (If Yes describe your school's year round structure in the space provided below. Include the dates that indicate the
start and end of the academic school year.)

X |NO

Additional
Comments

12. Please enter the average class size and student teacher ratio for the 2010-2011 school year in
the space provided below.

= Average Class Size: 18

= Student/Teacher Ratio: 12:1

13. For the 2010-2011 school year, please provide the total number of students/incidents falling
into each category listed below.

= # Transferring out of school/Withdrawls (total students) 7
= # Short-Term Out of School Suspensions (5 days or less) 60
= _# Long-Term Out of School Suspensions (more than 5 days) 2
> # of Expulsions (total students) 4
= # of Dropouts (total students)

= # Retained at grade level (total students) 18

(Suspension counts should reference the total number of “incidents”. For example, one student that is
suspended short term 3 times will count as 3 “incidents” of short-term suspension)




spaces provided.

Questions 14-28: Staff Demographics Enter the Total Number of staff meeting criteria listed below in the

Position Total # with # with # with # with # meeting Percentage
Number Bachelors | Masters degree in | license in NCLB HQT meeting
degree degree or + | field field (optional) | requirements | NCLB HQT

Director 0
Principal 1 1 1 1 1 100%
Assistant Principal 2 2 2 2 2 100%
Classroom Teachers 17 17 10 15 17 100%
Special Subject 6 6 2 4 6 100%
Teachers
Bilingual/ESL 0
Teachers
Special Education 7 7 4 6 7 100%
Teachers

i 0
Vocational/Career N/A
Teachers
Building Resource 0
Teachers
Counselors 2 2 2 2 2 N/A
Librarians/Media 1 1 1 1 1 N/A N/A
Specialists
Coordinators 0
Classroom Aides 2 N/A N/A N/A NA |2 100%
Tl.tle I Educational 0 N/A N/A N/A N/A
Aides

29. Are you a single-campus LEA or a central office?

YES skip to Question 28

X NO skip to Question 29

30. Please complete the following entries regardin

staffing and salary.

Salary Range for Central Office Administrators

= Staff Attrition Rate 0.10

= Number of Teachers 30

> Salary Range for Teachers $41,500.00 - $62,000.00
> Average Teacher Salary $53,516.67

>~ Number of School Support Staff 4

= Salary Range for School Support Staff $15181.08 - $42,000.00
> Average School Support Staff Salary $29,823.77

= Number of School Administrators 3

= Salary Range for School Administrators $76,000.00 - $92,700.00
> Average School Administrator Salary $81,983.33

>~ Number of Central Office Administrators N/A

= N/A




= Average Central Office Administrator Salary | N/A

31. To ensure that PCSB has up to date information for the 2011-2012 School Year,
provide contact information in the fields listed below for the

following: School/Organization Board Chair, Executive Director, Principal/Head of
School, Assistant Principal, Business Manager, Special Education Coordinator,

and Attendance Manager.

= Board Chair Name David Bennett

> Board Chair Title President, Board of Directors
= Board Chair Email dbennett@board.ccpcs.org
= Board Chair Phone (703) 627-6110

> 1275 25" St., NW, Apt 603

Board Chair Mailing Address

Board Chair Mailing City, State

Washington, DC

Board Chair Mailing Zip

20037

Exec. Director Name

Karen Dresden

Exec. Director Title

Head of School

Exec. Director Email

kdresden@ccpcs.org

Exec. Director Phone

202-387-1102

Exec. Director Mailing Address

3047 15" Street NW

Exec. Director Mailing City, State

Washington DC

Exec. Director Mailing Zip 20009

Principal Name Kathryn Byrd
Principal Title Principal
Principal Email kbyrd@ccpcs.org

Principal Phone

202-387-1102

Asst. Principal Name

Wanda Gregory

Asst. Principal Title

Director of Student Services

Asst. Principal Email wgregory@ccpcs.org
Asst. Principal Phone 202-387-1102
Business Manager Name Arogya Singh
Business Manager Title Business Manager
Business Manager Email asingh@ccpcs.org

Business Manager Phone

202-387-0309

Business Manager Mailing Address

3027 15" Street NW

Business Manager Mailing City, State

Washington, DC

Business Manager Mailing Zip 20009
Special Ed Coordinator Name Wanda Gregory
Special Ed Coordinator Title See above

Special Ed Coordinator Email

Special Ed Coordinator Phone

Attendance Manager Name

Yanira Cuellar

Attendance Manager Title

Office Manager

Attendance Manager Email

ycuellar@ccpcs.org

Attendance Manager Phone

202-387-1102

Admissions Manager Name

Angela Sugar

Admissions Manager Title

Admissions and Outreach

Admissions Manager Email

asugar@ccpcs.org

A A A A A A a A A A A A A A A A A A A A A A A A A A A A A A A A1

Admissions Manager Phone

202-387-1102




32. Parents, employees, and community members call the PCSB with individual
and specific school-related issues and concerns. These issues and concerns include questions
and at times, complaints about individual schools.

In the space provided below, list the desired representatives from your Campus/LEA’s staff and
one member of your school's Board of Trustees to receive all initial correspondence from PCSB
regarding these concerns for the 2011-2012 school year.

Campus/LEA Staff Member Name

Karen Dresden

Campus/LEA Staff Member Title

Head of School

Campus/LEA Staff Member Phone

202-387-1102

Campus/LEA Staff Member Email

kdresden@ccpcs.org

Board Member Name

David Bennett

Board Member Title

President, Board of Directors

Board Member Phone

(703) 627-6110

Board Member Email

dbennett@board.ccpcs.org

Additional Campus/LEA Staff Member Name

Additional Campus/LEA Staff Member Title

Additional Campus/LEA Staff Member Phone

Additional Campus/LEA Staff Member Email
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SCHOOL DESCRIPTION

A. Mission Statement

Capital City enables a diverse group of students to meet high expectations; develop
creativity, critical thinking, and problem-solving skills; achieve deep understanding of
complex subjects; and acquire a love of learning along with a strong sense of community
and character. We will graduate young adults who are self-directed, intellectually
engaged, and possess a commitment to personal and civic responsibility.

B. School Program
a. Grades and Age Levels Served

Capital City Public Charter School has three separate schools that all share one
facility: a Lower School, a Middle School, and a High School. Each campus has its
own dedicated floor of the building, while larger spaces such as the cafeteria, the
library, and the gymnasium are shared.

Lower School

In SY2013-2014, the Lower School enrolled 321 students in grades PK3 through 4.
There are four combined PK rooms (which serve both PK3 and PK4 students) and
two classrooms each for grades K through 4. Lower School was operating at full
capacity in SY2013-14.

Middle School

The Middle School in SY2013-2014 served 326 students in grade levels 5 through 8,
a 10% increase in enrollment from last school year. The Middle School campus
served 81 students in 5t grade; 81 students in 6t grade; 79 students in 7th grade;
and 85 students in 8t grade. The Middle School was fully enrolled in SY 2013-2014,
in its second year of independent operation.

High School
The High School enrolled 337 students in grades 9 through 12. The school had 91

9th graders, 85 10t graders, 83 11t graders, and 78 12t graders. The High School
graduated its third graduating class in June of 2014. This graduating class was
nearly double the size as compared to SY2013.

All campuses met their recruitment targets and were fully enrolled in SY 2013-2014.

b. Curriculum Design and Instructional Approach

At Capital City we believe that schools should prepare students to participate in
society by offering a challenging academic program based on active learning



through real-world experience. We also believe that schools should foster healthy
social development, character building, and the acquisition of life skills.

Capital City Public Charter School implements the Expeditionary Learning (EL)
model. EL uses “learning expeditions to challenge students to meet rigorous
academic and character standards.” Learning expeditions are long-term, in-depth
investigations of a theme or topic that engage students through authentic research,
projects, fieldwork and service. The content and skills taught through learning
expeditions are based on Common Core State Standards. Expeditions provide
students with opportunities to develop and apply literacy, communication, research,
analytical, artistic, interpersonal, mathematical, and other skills to meaningful and
engaging projects.

The Expeditionary Learning model includes a set of “core practice benchmarks” in
five key areas: learning expeditions, active pedagogy, school culture and character,
leadership and school improvement, and structures. Capital City uses these
benchmarks to guide instructional and educational planning, frame professional
development for staff, and evaluate the effectiveness of instruction.

The academic curriculum is supported by the use of Responsive Classroom®, which
is both a classroom management model and a social curriculum. Educators at
Capital City recognize that academic achievement goes hand in hand with social
growth. Responsive Classroom, and its middle school counterpart Developmental
Designs, focus on respectful social interaction as an integral part of children’s
cognitive development and are instrumental in creating a strong and supportive
learning community. Responsive Classroom and Developmental Designs provide
the environment necessary for Expeditionary Learning to work.

Capital City has curriculum frameworks for each grade that outline the content and
skills for core academic subjects, plus Spanish, arts (theater, music, visual arts),
health, and fitness. The school’s curriculum is aligned with Common Core State
Standards and with District of Columbia graduation requirements.

Lower School

Capital City Public Charter School’s Lower Campus implements an individualized
approach to reading instruction. Using the principles of Guided Reading, teachers
plan lessons for students based on ongoing assessment. Children write daily during
writing periods such as journal time and writers’ workshop, as well as across the
curriculum to explain thinking and express ideas in other content areas.

The Lower School’s mathematics curriculum is aligned with DC and national
standards. Mathematics is both integrated into learning expeditions and taught as a
separate subject. Capital City Lower School uses a carefully selected mathematics
program, Investigations (PK - 4). This program serves as a primary resource for
teaching the mathematics curriculum, and supports Capital City’s developmental
approach to teaching mathematics, emphasizing problem-solving and concrete
experiences.



Capital City Lower School students engage in a science curriculum that teaches basic
scientific thinking skills, while encouraging enthusiasm and a desire to conduct
independent scientific inquiries. As much as possible, science instruction is
included as a component of learning expeditions, and individual learning
expeditions may be explicitly scientific in nature. Full Option Science System (FOSS)
kits are used as a key resource for structured, hands-on science experiences.
Community service, physical education, the arts, and Spanish language instruction
are also part of Capital City Lower School’s core curriculum. Students study Spanish
in grades K through 4. The curriculum focuses on speaking practice, vocabulary
development, and beginning Spanish reading and writing skills. The language
program also provides many students with exposure to other cultures.

Middle School

Middle School, as a stand-alone program, is the newest component of Capital City.
The middle school serving grades 5-8 opened in 2012. Prior to 2012, middle grades
were served on two campuses as part of our Lower School and Upper School. The
current middle school structure and configuration is the result of a robust planning
process that involved visiting other schools and reviewing research on best
practice.

Middle school is characterized by the gradual release of responsibility. There is
significant scaffolding for students in 5th grade as they transition from elementary
grades. Each year students gain more independence as the program structure shifts
to more closely mirror the demands of high school. In 5th and 6th grades students
have two core content teachers, a humanities teacher and a math/science teacher,
and students move as a group between their classes. In 7th and 8th grades, students
have separate classes for math and science and transition to moving independently
between classes.

For all middle school students, there is a focus on personalization and knowing
students well. Information is used to tailor instruction to meet individual student
needs

As in the other campuses, there is a deliberate emphasis on school culture. This is
particularly important in Middle School where we welcome many new

students. Middle School staff are committed to addressing social needs and
concerns as they arise so that school time can be focused on academics. One
strategy for creating a strong school culture was the introduction of CREWs, small
advisories that serve as a home base for students.

High School
Our High School is currently the only high school in DC to be affiliated with the

Coalition of Essential Schools (CES), a network of hundreds of personalized,
equitable, and intellectually challenging schools around the country. All CES
schools, including Capital City High School, follow Ten Common Principles, a set of



beliefs about the purpose and practice of schooling. The Common Principles guide
the High School’s priorities, structures, and management.

Capital City students in grades 9 through 12 complete an academically rigorous
college-preparation curriculum. Capital City uses DCPS graduation requirements as
the minimum expectation for students.

In addition to the 12t grade courses required by the District of Columbia, seniors
developed a senior expedition, which they engaged in during the spring of their
senior year.

Key Mission-Related Programs

Arts Program
Capital City integrates the arts into the curriculum to encourage both creative

expression and arts appreciation, and to accommodate students’ multiple learning
styles. The arts emphasis is especially helpful to students with special needs. The
program provides students with regular, weekly instruction in the performing and
visual arts, including drama, art, and music. Teachers use art as a tool for helping
students learn in a developmentally appropriate manner about society, culture,
history, science, and the human experience.

Learning Expeditions

Learning Expeditions are one of the core components of Expeditionary Learning,
and are one of the goals listed in Capital City’s charter. Some elements of Learning
Expeditions include guiding questions (what we want to find out), authentic
projects, fieldwork in the community, involvement of outside experts, presentation
to an audience outside the classroom, and community service. Although they are
linked to standards and learning targets, expeditions are inherently
multidisciplinary and bring together many strands of the curriculum.

Responsive Classroom/Developmental Designs

Capital City implements the Responsive Classroom model in the Lower School and
the Developmental Designs model in middle school. Some elements of
Developmental Designs also used and incorporated at the high school level. These
models support a strong social curriculum and provide a structure for classroom
meetings, positive discipline, and classroom problem solving.

Community Service

Community Service is an essential component of EL and is often embedded in
Learning Expeditions. Students participate in both service to the school and service
to the broader Washington community. A dedicated weekly service time provides
an opportunity for all students and teachers to engage in service and reflect on the
experience.




Advisory

Beginning in the 5t grade and continuing through high school, Capital City features
an advisory program that divides students into groups of ten to twelve. The goal of
advisory is to build a community of respectful learners who are able to listen and
respond to the thoughts and ideas of others, collaborate successfully, and resolve
conflicts in a healthy way. Each student’s advisor serves as the main point of contact
with the student’s family.

Advisories meet for a half-hour each day for a time of team initiatives, group
sharing, and academic check-ins. Additionally, there is one longer meeting period
each week, during which time the groups focus on emotional health and
interpersonal relationships. Topics include conflict resolution, peer pressure, stress
management, and the influence of gender, race, and culture on identity and self-
concept. Grade-level teams collaborate to plan advisories so that there is
consistency from group to group. Advisory is also a vehicle to work on college
awareness and preparatory activities.

Inclusion

Capital City addresses the needs of its special education population and English
Language Learners (ELLs) through an inclusion program. The program has grown
since the school’s opening, and has been designed around the needs of the

students. Each of the three campuses has a Director of Student Services. These
directors coordinate teams of inclusion teachers and other specialists who manage
student Individual Learning Plans (IEPs), coordinate with grade level teams, and
have weekly consult times with classroom teachers to discuss ways of supporting
students and meeting professional development needs. Academic and related
services are provided to students within the regular classroom by a team consisting
of inclusion teachers responsible for each classroom, a school psychologist, a social
worker, an occupational therapist, and a speech and language pathologist.

The needs of Capital City’s limited and non-English proficient students are met
primarily within the regular classroom as well. Our inclusion and ESL teachers
work one-on-one or in small groups with students to address their individual needs.
The school’s intensive focus on language arts and literacy development is ideally
suited for English language learners, and classrooms structured to accommodate
small group and individual instruction facilitate the provision of additional support
to these students.

Adventure Program

Capital City’s adventure program is designed to take students off-site for extended
periods of physical activity each season. Our Adventure Coordinator plans and
takes each class on a full-day trip three to five times per school year. Classroom
teachers and community and parent volunteers come along as

chaperones. Examples of adventure outings include hiking, rock climbing, ice-
skating, and canoeing. These trips allow students to try new activities, engage in a
group experience, take risks, and experience the outdoors. Safety is paramount, and




certified experts lead the more technical activities. Students are encouraged to take
appropriate risks and to move outside of their comfort zones.

After-School Activities

Capital City offers a variety of after school options for all grade levels. There is a fee-
based aftercare program run by Capital City available to students in grades PK-

6. Fees are on a sliding scale to make this option affordable to all families.

The Lower School also offers afternoon enrichment activities, planned and
conducted by Capital City staff. These programs are available to students grades
Pre-K through 4th grade. In the past, the 6-week clubs have focused on activities
such as cooking, beading, poetry, soccer, kickball, dance, and scrapbooking.

Capital City offers a free cross-campus athletic program for middle school and high
school students. The program is available four days per week. After-school sports
are open to all students, regardless of ability to play or prior experience. There are
three seasons, with a choice of at least three activities per season. Typical offerings
include flag football, soccer, cross-country running, volleyball, basketball,
swimming, softball, tennis, and track. Teams practice at area parks, recreation
centers, and community facilities, and play competitive games against other schools.
Capital City participates in the DC Charter School League and the Independent Small
Schools Athletic Conference (ISSAC). Capital City also participates with DC SCORES
for middle school soccer.

Students can also choose from a variety of other after-school activities, including
yearbook, debate, and improvisational drama. Most offerings are led by Capital City
staff.

Summer School

Over 400 students attended a 2014 summer school program at Capital City. There
were several different types of summer offerings. For younger students, grades
PreK through 4, Capital City offers four weeks of summer school. The goal of this
program is work with students in small groups to reinforce literacy and math skills
and ensure that students do not lose ground over the summer.

In 2014, the school also offered credit recovery and enrichment courses for high
school students. Students missing credit for a one-semester course were required
to enroll in and pass that course during summer school in order to be promoted to
the next grade. Additionally, Capital City held orientation sessions for all incoming
students in grades 5 and 9 (both new and returning). The orientations allowed
teachers to meet students prior to the start of the school year, and to assess their
academic strengths and weaknesses. Students also had the opportunity to learn
about the school culture of Capital City, and to prepare themselves for the school’s
expectations around behavior and scholarship.



Other Key Features

The following features, more beliefs than programs, are also key elements of Capital
City’s mission.

- Shared Leadership: Leadership at Capital City Public Charter School is widely
shared at every level. Teachers have a voice in all decision-making related to
curriculum and instruction. Students have a voice in determining classroom rules
and in choosing their activities. Parents and staff work together to advise the
principals on issues and priorities. The principals, Head of School, and the Board of
Directors work collaboratively to set policy and provide leadership for the school.

- Professional Development: Capital City is committed to establishing a culture of
professional development. Teachers are expected to be learners along with their
students, and Capital City provides all teachers with opportunities and support to
fulfill their individual professional development goals. Time for staff development is
built into the weekly schedule, as is time for reflection on instructional practice.

d. Parent Involvement Efforts

Parent involvement is encouraged, welcomed, and expected at Capital City, and it
takes a number of forms, including the school’s open door policy, opportunities for
parent leadership and involvement in decision-making, ongoing communication
between the school and parents, and utilization of parent resources and skills to
enhance school programs. Keeping in mind that families have varying schedules,
interests, and resources, the school staff and leadership actively work to develop a
range of ways that families can become involved in supporting the school. Last year,
Capital City brought on staff a bilingual (Spanish and English) full-time Admissions
and Outreach Coordinator. Her role is split between managing the admissions
process and coordinating other types of parent outreach, including open house
events, community meetings, among other initiatives.

Additionally, Capital City expects and requires that all parents attend quarterly
parent-teacher conferences. Historically, Capital City has had conference
attendance rates of over 95% each year, and teachers and administrators were
committed to continuing this trend even with the addition of hundreds of new
families to the Capital City community. Accordingly, teachers and advisors worked
tirelessly to reach out to families and communicate the expectation that each family
would participate. Several teachers even opted to do home visits for families that
were unable to make the trip to the school. As a result, 98% of parents attended at
least one conference over the course of the year. Capital City is proud of this effort
and will continue to seek opportunities to engage families in the coming school
year.



e.

School Staff/ Leadership

Head of School: Karen Dresden has a Masters in Education from Harvard University,
with a concentration in Educational Leadership. She also has a B.A. in Public Policy
from Duke University and an M.S.Ed. in Elementary Education from the University of
Pennsylvania. Before the establishment of Capital City Public Charter School, she
taught for 7 years at Hearst Elementary School in the DC public school system. She
was Capital City’s founding principal.

Lower School Principal: Amy Wendel joined Capital City in 2000 when she provided
orientation and training to the founding staff. She has held a variety of positions at
Capital City including 1st/2nd Grade Classroom Teacher, Literacy Coordinator, and
most recently, Instructional Coach. Amy began teaching in 1992 and has taught for
the D.C. Public Schools, Fairfax County Public Schools, and Newton Public Schools in
Massachusetts. She has taught courses for teachers as an adjunct professor at
Catholic University. Amy received her B.A. in English with a minor in Italian from
Dickinson College and her M.S. Ed. in Elementary Education from Boston University.
She has presented on various topics at Expeditionary Learning Conferences and at
the National Council of Teachers of Mathematics Annual Meeting,.

Middle School Principal: Laina Cox joined Capital City in 2012 as Middle School
Principal. She has her Ed.M. in teaching and curriculum from Harvard University
and her B.A. from Spelman College. She completed a principal licensure program at
Northeastern University. Prior to joining Capital City, she worked for two years as a
school designer for Expeditionary Learning in the Mid-Atlantic region. Prior to that,
she was an assistant principal for three years at a middle school in Boston and a
humanities teacher for five years at an Expeditionary Learning school also in
Boston.

High School Principal: Belicia Reaves joined Capital City in 2010 as the Instructional
Coach and Curriculum Coordinator. She has over 12 years of experience teaching
and working in schools. She held positions including Grade Dean, Math Instructor
and Director of High School Research Program at Georgetown Day School; and
Admissions Associate, Division III Leader High School and Math Teacher at
Wildwood Secondary School. Additionally, she was a Pre-College Math Instructor for
Stanford University. Belicia received her B.S. in Mathematics from Hampton
University and her M.Ed. in Teaching and Curriculum from Harvard University. In
2013, she was nationally endorsed as a New Leaders Aspiring Principal.

Chief Operating Officer: John Breyer (July 2013-June 2014)brings more than ten
years of operational and program management experience to Capital City, where he
currently oversees all non-instructional matters. Prior to joining Capital City, John
was the Founding Director of Finance and Operations for KIPP Central City Academy
in New Orleans where he supported KIPP Central City’s long-range facilities vision,
which included fostering relationships with on-site contractors, tracking progress




on construction, and advising architects on building plans. Previously, John was
Director of Programs, Adventure Education and Director of Technology at Hyde
Leadership Public Charter School in Washington DC, and Program Coordinator at
For Love of Children, where he managed all aspects of the after-school outreach
program.

Jonathan Weinstein (June 2014- present) comes to Capital City with 20 years of
management experience. He was the Deputy COO at Friendship Public Charter
School and previously worked as the VP for Facilities at Unity Healthcare and as the
COO and CFO at Jair Lynch Development Partners. Jonathan has his MBA in Urban
Economic Development from the University of California, Berkley and his B.S in
Foreign Service from Georgetown.

f. Student Characteristics

The total student population at Capital City Public Charter School during the 2013 -
2014 school year was 984 students. The re-enrollment rate was 94% from the
Lower School; 95% from the Middle School; and 91% from the High School.

Capital City’s student body in 2013 - 2014 was racially and ethnically diverse, with
46% of students self-identifying as Latino, 37% as African-American, 9% as
Caucasian, and 3% as Asian/Pacific Islander. (The remaining students self-
identified in multiple racial and ethnic categories). Capital City’s racial and ethnic
make-up has remained consistent for the last three years.

Additional demographic information is as follows: 71% of Capital City students were
classified as low income during the 2013 - 2014 school year and were eligible for
free or reduced lunch -an increase of 2 percentage points over the previous

year. 15% of students were identified as requiring special education services, and
20% of students were identified as English Language Learners. The student body
was 48% male and 52% female.
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SCHOOL PERFORMANCE

A. Evidence of Performance and Progress
1. Pursuit of the mission

For over fourteen years, Capital City has remained true to its mission. In our
original charter and our charter amendment, we outlined goals, reported on in this
annual report, that were focused on the implementation of the mission. We have
remained focused on these goals.

Capital City implements the Expeditionary Learning model, a comprehensive model
based on core practices in five areas: curriculum, instruction, assessment, culture
and character, and leadership. Capital City identified this model in our charter as a
vehicle to realizing our mission and has invested the time, attention and resources
to implement this model with fidelity. Capital City is recognized as a mentor school
by Expeditionary Learning for its strong implementation of the model, high quality
student work, and achievement.

In tandem with Expeditionary Learning, Capital City implements the Responsive
Classroom® model in our Lower School and the Developmental Designs model in
the Middle School and High School. These models focus on teaching children to care
about themselves, each other, and their environment. Respectful interaction is
paramount. Structures detailed in the discussion of our charter goals support the
implementation of these models.

Capital City has a commitment to diversity that is named in our mission

statement. Capital City is one of the most diverse schools in the city and has been
recognized as such. With diversity comes a responsibility to ensuring equity for our
students. Capital City engages in ongoing work with staff, parents, and students on
Race and Equity with a goal of ensuring all of our students meet high expectations.

Our mission states that we will “graduate young adults who are self-directed,
intellectually engaged, and possess a strong sense of community and

character”. Through structures like our Senior Expedition, students demonstrate
their preparedness for college and careers. For the past three years, 100% of
graduating seniors at Capital City have been accepted to college, with the majority
the first in their families to go.
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2. Reporting on Charter Goal Progress
Academic Goals
Students will become competent, independent readers.

Pre-Kindergarten students take the GOLD to assess their developmental levels in
pre-literacy, math, and socio-emotional competencies. The GOLD assessments have
a proficiency scale to determine if a student is performing below expectations, is
meeting expectations, or is exceeding expectations. Students were given the
assessment in the fall and the spring.

GOLD Literacy for PK 3 and PK4
Fall Spring
% % % % % %
Below | Meeting | Exceeding | Below | Meeting | Exceeding
Literacy 18% 75% 7% 7% 55% 38%

The Pre-Kindergarten students show tremendous progress throughout the year as
the number of students who are below expectation shrunk from the beginning of the
school year to the end; and the number of students exceeding expectation rose by
the end of the year. By year’s end, 93% of students have developed the needed pre-
literacy skills for next year.

For Kindergarten students, Capital City administers the Phonological Awareness
Literacy Screening (PALS), a diagnostic and progress-monitoring tool that measures
literacy development. The PALS was administered thrice during the school year - in
the fall, in the winter, and again in the spring.

Kindergarten students took the PALS assessment to determine their levels of per-
literacy and literacy skills. Kindergarteners are tested on rhyme awareness
beginning sounds and letter recognition. Additionally, Kindergarten students are
assessed in the areas of spelling and concept of words. This last category assesses
students’ ability to identify certain words both inside and outside of a line of text (a
familiar rhyme).
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PALS: 2013-2014 Kindergarten Literacy Development (n=41)

%

Literacy Fall Spring Reaching % Making
Concept Average Fall Goal Average Spring Goal Goal Growth
Rhyme

Awareness 8.4 4 9.4 9 90% 88%
Beginning

Sounds 8.7 5 9.9 9 100% 98%
Lower Case

Recognition 19.7 12 23.8 24 90% 66%

Letter Sound

Recognition 13.3 4 20.6 20 78% 78%
Spelling 9.1 2 13.9 12 85% 66%
Concept of

Words 7.0 4 15.8 21 39% 95%

When compared to the PALS scores last year, the results are very similar, but with
more students reaching the goals set by the end of the year. With more of Capital
City’s students taking two years of pre-kindergarten instead of one, students have
an increase of instructional time to develop pre-literacy skills in a classroom
setting. Just like the results from the last two years show, the lowest on-target
percentage was for the “Concept of Words” measure; only 39% of students ended
the year having met this target. However, on this same measure, 95% of students
demonstrated growth. When student scores are assessed in the aggregate, instead
of by individual skill, 66% of Kindergarten students are meeting the PALS
benchmark and entering first grade with the necessary literacy skills needed at the
beginning of 1st grade. The 15t grade teachers for school year 2013-14 will look
carefully at the Kindergarten data, in order to gauge which gaps still exist for
individual students.

Capital City students in grades K through 2 are assessed in reading with The
Developmental Reading Assessment (DRA). The DRA is used to monitor students’
reading levels and growth for 1st and 2nd graders. In school year 2013-14, only 50%
of Early Childhood students were reading at or above grade level by the end of the
school year. However, 77% of Capital City students in grades 1 and 2 demonstrated
at least a year’s worth of growth in reading throughout the year. The 2013-14 DRA
results by grade level can be seen in the table below.
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Early Childhood DRA Scores

% on Grade
Level or Above % Made Year's
Grade Goal (Spring) Growth or More
1 44% 77%
2 69% 55% 77%
EC Total 50% 77%

Although proficiency is not as high as the proficiency of the cohorts tested last year,
more students are showing growth on the DRA in SY 2013-14 than in the previous
year. The first and second grade did not make the goal set by the school at the
beginning of the year that 69% of the students would be reading on grade level per
this assessment. Historically, 15t graders have struggled the most on this measure,
since the bar for a year’s worth of growth in 1st grade is quite high.

3rd and 4th graders’ reading scores are assessed by DC CAS proficiency. The
following table shows Lower School DC-CAS reading scores.

2014 DC CAS Lower School Reading Scores
Grade # Tested % Proficient
49 49%
4 51 53%
Total 100 51%

The DC-CAS reading results increased for the Lower School from last year. This
shows that additional literacy supports provided in the Lower School are having a
positive impact on the program. Also, the 31 graders at Capital City outscored the
citywide 3 grade reading average of 44% proficient. 4th grade proficiency rates are
also slightly higher than the citywide average.

As we will see with math, the DC-CAS reading results show that students who are
consistently enrolled in Capital City are doing better than the students who have
just entered the program. The table below compares the scores of the same cohort
of students who took DC CAS at Capital City in 2013 and 2014.

DC CAS Lower School Reading Cohort
Cohort 2013 | 2014 | Net change
3rd/4th 21% | 49% 28%
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One of the main goals for the school year was to support all students reading below
grade level in order to ensure that they would make at least a year’s worth of
growth in reading level between September and June. The Developmental Reading
Assessment (DRA) is used by the Lower School to track students’ reading levels, and
the results of that assessment are presented in the table below.

Lower School DRA Grade Level Proficiency and Growth
% on
Grade % Made
Level or Year's
Fall Above Growth
Grade Goal Baseline | (Spring) or More
3 75% 88%
4 69% 55% 75% 88%
ES Total 75% 88%

A comparison between DRA and DC-CAS scores sheds more light on the overall
reading proficiency of Lower School students. The table above shows that in grades
3 and 4, 75% of students were able to demonstrate grade-level reading by the end of
the school year, when given the chance to do so on a one-on-one assessment.
Additionally, the DRA provides information about how many students demonstrated
a year’s worth of growth over the course of the year. 88% of students did so during
school year 2013-14. These data indicate that Capital City Lower School students
are becoming fluent readers, but it is not translating well yet to DC CAS.

The Median Growth Percentile (MGP) provides another way to look at student
growth in reading proficiency from 2013 to 2014. Capital City’s MGP for reading
was 59 for school year 2013-14, meaning that the median 4th grade student at
Capital City grew significantly compared to the city-wide average in reading
proficiency. This demonstrates that even though not all students have attained
proficiency per DC CAS, they are making tremendous growth based upon the level
they started at in the previous year.

The Middle School 2014 DC-CAS reading scores in the table below show that reading

achievement at the Middle School varied greatly by grade level. Although 60% of 5t
and 7t graders were proficient readers, only 43% of 6t graders were proficient.
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Middle School 2014 DC CAS Reading

Grade # Tested % Proficient
5 78 60%
6 81 43%
7 77 60%
8 85 47%
Total 321 52%

As with the reading scores in other grades, it is interesting to note the differences in
reading achievement between students who are new to Capital City and those who
have been here for at least two years of instruction. The table below contains that
information.

Middle School Reading Cohort Analysis
Cohort # in Cohort 2013 Prof. 2014 Prof. Net Change
5th/6th 58 62.07% 44.83% -17.24%
6th/7th 64 51.56% 59.38% 7.81%
7th/8th 78 60.26% 44.87% -15.38%

Across all the cohorts in all three campuses in both Reading and Math, we have been
able to see growth in DC CAS scores over a two-year period; the stark exception is
our 6% and 8t grade cohorts in Reading for 2014. When we look at the same group
of students in that period, a number of students have demonstrated lower levels of
proficiency. These are also the grade levels with the lower reading scores in 2014.
This will be discussed further in the ‘Lessons Learned’ section of the report.

The Middle School administers the DRA assessment to all students as a way of

gaining more granular information about students’ individual reading levels and
tracking their growth. The table below shows the DRA scores.
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2014 Middle School DRA
(V)
Grade Goal | Fall Baseline Yo on Grade: Level or
Above (Spring)
> 77%
6 71%
7| 69% 62% 81%
8 62%
MS Total 72%

Middle school students performed well on the DRA this year, and met the
schoolwide proficiency goal they set at the beginning of the year. This was a
significant increase from 2013 and reflects a focused effort in the middle school to
catch students up in their reading and support them in their ability to read grade
level texts. In comparing the DC-CAS scores to the DRA scores, however, there is a
clear lack of correlation. The DRA did not predict the performance seen on the 2014

DC CAS.

The reading MGP score takes into account not only the students in the table above,
but all students in grades 5 through 8 who had a 2013 DC-CAS score from any
school and were assessed at Capital City in 2014. The 2014 Middle School MGP was
47. This means that the average Capital City Middle School student grew almost as
much as the average middle school student city-wide. This MGP score is lower than
last year’s MPG of a 49.

All Capital City high school students are assessed at the beginning and end of each
school year using the Gates-MacGinite reading assessment. This assessment allows
the school to track student achievement and growth in reading over the course of
the school year to see which students are reading on grade level (GL). The results of
the Gates assessment are displayed in the table below.

High School GATES 2014
All
Campus
LEA Goal %
for Summer | Winter % | Spring % | Proficient
Proficiency | Baseline on GL on GL for Spring
9th 19% 28%
10th 39% 16%
11th 37% 42%
12th 69% 28% 42% 45% 32%
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The results of the Gates assessment were fairly consistent across grade levels, and
consistent with what we have seen in the past, in that students test very poorly on
the Gates. As was the case last year, the average proficiency rate for high school
students hovers around 32%. However, unlike last year, the percentage of 9th and
10th grade students who scored proficient or above on the DC-CAS reading
assessment is much higher. Therefore, we question the validity of the Gates scores
to truly track the proficiency and growth of our students. For the past several years
we have been displeased with the Gates assessment and have wanted to adopt a
different high school literacy assessment that will better enable us to track student
progress. This is under consideration for the upcoming school year.

One method to determine if students are making growth relative to where they
started is Median Growth Percentile. MPG is the measure that gives the possibility of
looking back two years to the 8th grade DC-CAS data. Although this measure
necessarily leaves out any student who did not take the DC-CAS to years prior, it
does provide more information about the growth of 10th grade students.

For the DC-CAS reading assessment, the 2013 MGP was 59, meaning that the median
Capital City student grew more than 59 percent of students citywide in the two
years since the students were last assessed. This is an extremely high result that
denotes good growth in students. This is the second year of strong MGP in high
school reading (MGP was 69 last year) demonstrating the impact of our reading
program and interventions.

Students will become effective oral and written communicators.

Writing instruction is a very important part of the balanced literacy program at
Capital City Public Charter School. Capital City’s mission is to graduate students with
strong written communication skills. Capital City’s curriculum gives students many
opportunities to express themselves through writing, including major writing
projects associated with expeditions portfolios.

Capital City tracks students’ level of writing development through internal
benchmarks and though DC CAS Composition scores. In the chart below are the
writing benchmarks scores for Kindergarten through 12th grade. Middle school and
High School scores have decreased this year as the benchmarks were re-designed to
match the more rigorous types of writing prompts students might encounter in the
Next Generation Assessments.
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Fall % Winter % Spring %
Goal Proficient Proficient Proficient
K 36% 73%
1 27% 44%
2 10% 89%
3 3% 71% 53%
4 40% 30%
LS Total 38% 50%
5 21% 28%
6 14% 23%
7 80% 16% 11% 10%
8 26% 23%
MS Total 21% 21%
9 NA 19%
10 NA 25%
11 NA 58% 60%
12 NA 9%
HS Total NA 28%

Additionally, the 4th and 7th graders took the DC CAS Composition exam in 2014.
This year 53% of Capital City students were proficient in writing as compared to
51% of 4th graders in DC. We see that by 7th grade, students have become stronger
writers. In 2014 57% of Capital City 7th graders were proficient in writing as
compared to 51% of the students citywide. 54% of 10t graders were considered
proficient writers on the DC CAS, which matches well with the internal writing
benchmarks the school gave to the students. As will be discussed further in the
‘Lessons Learned’ section, all Capital City campuses will have a more targeted focus
on guiding students to improve their writing skills. See the DC CAS composition
results in the chart below.

Grade % Proficient
4 53%
7 57%
10 54%
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Children will be able to reason mathematically and effectively present their thinking to
others.

To track math achievement in the Early Childhood program, Capital City uses
Teaching Strategies GOLD (GOLD) and Measures of Academic Progress (MAP). The
GOLD assessments have a proficiency scale to determine if a student is performing
below expectations, is meeting expectations, or is exceeding expectations. Students
were given the assessment in the fall and the spring.

GOLD Math for PK 3 and PK4
Fall Spring
% % % % % %
Below | Meeting | Exceeding | Below | Meeting | Exceeding
Literacy 50% 49% 1% 21% 57% 21%

As is shown on the table above, students did make tremendous growth in meeting
the math goals for their grade levels, but the math scores are lower than other
subjects, indicating a need to refine math practices in the Early Childhood grades.

The first and second graders take a different assessment to determine math
proficiency called the Measures of Academic Progress (MAP). This is an online
assessment that adapts to a student’s needed level of difficulty. This was the first
time the Lower School students had taken an assessment online. As can be seen
from the results below, the students had high proficiency level by the end of the
school year.
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% of Students Meeting
Grade # Students Target
K 45 82%
1 46 70%
2 47 85%

Capital City’s additional, internally-created math assessment is conducted using
Math Benchmarks, which have been developed by teacher teams. Benchmarks
assessments are used in grades K-8.

The Math Benchmarks are administered as a series of assessments through the
course of the year. Teachers use the Benchmarks to gauge student progress and to
check for understanding and mastery of specific concepts and skills. Students who
do not demonstrate mastery are reassessed after receiving additional

instruction. The table below shows the 2014 Benchmark data.

Grade

Goal

% Passed
80%+ of
Fall Baseline | Benchmarks

BW N =

LS Total

QR [([3 O U1

MS Total

80%

67%
42%
64% 41%
46%
49%
45%
4