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L. RENEWAL APPLICATION COVER SHEET

Name of school: Cedar Tree Academy Public Charter School

Point person for renewal process: Dr- LaTonya Henderson

Certification Statement:

L Dr. Carla Bailey , certify that the information submitted in this charter
renewal application is accurate to the best of my knowledge and that this application has
been reviewed by the school’s Board of Trustees.

I also certify that the school has submitted the most current version of the school’s articles of
incorporation and bylaws to Epicenter as part of its renewal application.

Authorized Signature: COULQ&..

Must be a member of the Board of Trustees

Print Name: Carla Bailey Date: 10/14/2014
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IL. Executive Summary

The Board of Directors of Cedar Tree Academy Public Charter School is applying for charter
renewal based on academic performance, legal compliance, sound fiscal management, self-
identification of areas of concern and actions taken to remedy concerns.

Cedar Tree Academy Public Charter School formerly Howard Road Academy was chartered
by the District of Columbia Public Charter School Board in 2000.

We believe that all children have the right to be respected, accepted and embraced as having
capable, young minds. We are committed to academic excellence for all students and achieve
this by building a foundation for lifelong learning in a safe and nurturing learning
environment. Our curriculum is designed to enhance social and emotional growth, as well as
cognitive and creative development while preparing students to become active independent
learners. Learn Today, Lead Tomorrow.

Cedar Tree Academy PCS formerly known as Howard Road Academy Public Charter School
was managed by Mosaica Education, Incorporated until the end of school year 2012-2013.
Cedar Tree is now governed by a dedicated Board of Trustees and has been accredited by
Middle States Association of Colleges and Schools since May of 2008.

The year 2013 marked a new beginning for the former Howard Road Academy Public
Charter School. The school now operates free from the Education Management Company and
has been rebranded and is currently known as Cedar Tree Academy PCS. New leadership has
been hired and the student body has been trimmed from more than 600 students to 350
students. This reduction of the student body was due to the closure of the elementary and
middle school campuses and the relocation of the Pennsylvania Avenue Early Childhood
Campus to the main campus located in Ward 8 at 701 Howard Rd SE, Washington, DC 20020.

Cedar Tree Academy’s transformation is an effort to narrow the focus, strengthen the
academic program, and to answer the call of the city to provide high-quality, all-day early
learning programs for students in the district. Quality early learning programs are
particularly important in Ward 8 which is the most economically-disadvantaged ward in the
city according to the Washington-based Urban Institute.

We understand and appreciate the importance of early childhood education. Our exceptional
teachers are united in their love for inspiring young minds. At Cedar Tree Academy, children
learn life skills that will carry them through the rest of their academic careers. Our top quality
early childhood education facility delivers both a place to learn and peace of mind.

Cedar Tree Academy is named as a tribute to the great abolitionist, educator, philosopher
and land owner, Frederick Douglass. His estate and home, Cedar Hill, is a national historic
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site very close to our school. His home provided the backdrop to his active political and
academic life. Like the cedar trees that populate Douglass’ estate, Cedar Tree Academy is
strong, well-rooted and local. Cedar Tree Academy works hard to break down barriers to
ensure all students are provided with a quality education. We hold true to Fredrick
Douglass’s saying, “It is easier to build strong children than to repair broken men”.

III. Review of Charter Performance

We have learned many lessons from the past fifteen years of operation and dealt with many
adverse situations but have stood as a beacon of hope for students with the most need, many
coming from some the poorest neighborhoods in the city.

In our charter amendment dated January 2014, the DC Public Charter School Board (PCSB)
granted our request to instruct students in grades pre-kindergarten through kindergarten,
utilizing one campus located at 701 Howard Road SE. After spending three years at this
grade configuration and provided that the school meets all requirements, the chartering
authority has agreed to allow Cedar Tree to apply to amend our agreement to include
additional grades.

We are in full compliance with PCSB’s recommendations in order to receive full approval.

Until such time, our focus and mission has shifted to create a high quality early learning
center at Cedar Tree Academy Public Charter School. We have increased our recruitment,
training and development of teachers and seek those who possess the pedagogical
knowledge and skill to work in our unique learning center. We exceeded our enrollment
expectations for the second year in a row. We are confident that we are doing our part in
helping the city meet the demand for high quality early learning programs. We are a part of
the Early Childhood Performance Management Framework (PMF) taskforce; utilize effective
approved curricula, and many staff members have been trained in the CLASS observation
system. We have also partnered with the Far Southeast Family Strengthening Collaborative
to ensure that our students and families have needed support.

It is with this commitment to early childhood that we submit this application to renew our
charter for the next 15 years.
A. Fulfillment of Charter Goals

We believe that providing a strong foundation is paramount to our success as an early
childhood school. In 2013, Our Board of Directors in conjunction with the DC Public Charter
School Board decided to change the configuration of our student body. We moved away from
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a PS3-8th grade model to an Early Childhood School. This paradigm shift was in effort to
strengthen the knowledge-base of students and narrow the focus of our academic program.

Because DC Public Charter School Board approved the amendment to our charter which
discontinued all upper grades subsequent to kindergarten, our goals for this renewal
application are based solely on our performance from the 2013-2014 school year. In the
following pages, we will discuss our progress on each of the goals.

The demand for our program is very high evidenced by our enrollment numbers for the past
two years. We are excited about the potential of creating a stronger foundation for students
in the District of Columbia.

B. Fulfillment of Charter Goals and Student Academic Achievement Expectations

Cedar Tree Academy Public Charter School is rooted in the understanding that building a
strong foundation is paramount to any organization. Thus, we created a school that educates
the youngest members of our society. We have worked closely with the District of Columbia
Public Charter School Board this year and appreciate their support in guiding us through our
transition from and Elementary/Middle School model to an Early Childhood Center. In the
following pages, our PMF Goals will be discussed in detail.

Goal 1

Sixty percent (60%) of Pre-Kindergarten (3) students will increase 3 points on the Picture
Naming section of the Individual Growth and Development Indicators, commonly referred
to as MylGDIs assessment.

Sixty percent (60%) of Pre-Kindergarten (4) students will increase one cut score or maintain
Tier I status on all three sections of the MyIGDIs assessment: Picture Naming, Rhyming and
Sound ID

Our Progress

Our Pre-Kindergarten students exceeded this goal with 76.1% of them meeting the required
standard. We will continue to strengthen our program to ensure that more of our students
are meeting the goals each year.

Goal 2

Sixty percent (60%) of Pre-Kindergarten (3) students will increase 1 cut score on the
Quantity Comparison subtest on the lowest level and maintain on the higher levels of the
MyIGDls assessment.
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Sixty percent (60%) of Pre-Kindergarten (4) students will increase 1 cut score on the Oral
Counting, Quantity Comparison and 1 to 1 Correspondence Counting subtests on the lowest
level and maintain on higher levels of the MyIGDIs assessment.

Our Progress

Forty-seven and three-tenths percent (47.3%) of our Pre-kindergarten students met this
goal falling short of our expected target. As a result, teachers have been provided with
professional development concentrated on Quantity Comparison which we identified as a
major area of concern for our scholars. We have also started an after school tutoring
program called Rising Stars to increase the academic achievement of students in Pre-
Kindergarten and Kindergarten.

Goal 3

Sixty percent (60%) of students will show a 200 point scale score increase from fall to spring
on the Scantron Performance Series Reading Assessment.

Our Progress

Our Kindergarten students, through the hard work and dedication of our teachers, exceeded
this goal by 20%. Eighty and three-tenths percent (80.3%) of our students showed a 200
point scale score increase from fall to spring on the Scantron Performance Series Reading
Assessment.

Goal 4

Sixty percent (60%) of students will show a 200 point scale score increase from fall to spring
on the Scantron Performance Series Math Assessment.

Our Progress

Our Kindergarten students exceeded this goal as well with 72.1% of the scholars reaching
the expected target.

Goal 5
The school will score at least 3 on the Emotional Support domain of the CLASS Assessment.
Our Progress

The emotional support domain assesses children’s social and emotional functioning in the
classroom. Children who are connected to others are more likely to positively develop in
both social and academic areas. Teacher’s support of children’s social and emotional
functioning is essential in an effective classroom. Emotional support contains four

Charter Renewal e Cedar Tree Academy PCS 7



dimensions: positive climate, negative climate, teacher sensitivity, and regard for students’
perspectives.

Cedar Tree exceeded expectations in this area scoring 5.84 with the highest dimension being
positive climate. It is evident that teachers and students enjoy warm, supportive
relationships with one other. See Table 1

Table 1: Emotional Support Scores

Emotional Support Scores

Dimensions*
O R, N W » U1 O N

Emotional Support Scores

Positive Negative Teacher Regard for
Climate Climate Sensitivity student
Perspectives

*Dimensions are classified as: Low Range (1-2), Middle Range (3-5) and High Range (6-7).

Goal 6

The school will score at least 3 on the Classroom Organization domain of the CLASS
Assessment.

Our Progress

The classroom organization domain reflects the range of classroom processes regarding
management of students, including their behavior and interest. Classrooms are able to
provide more learning opportunities when students are well-behaved and engaged in
activities. Classroom Organization contains three dimensions: behavior management,
productivity, and instructional learning formats.

Cedar Tree exceeded the target in this area with a score of 5.2 with the highest score in
Behavior Management (5.47) which is evident that teachers clearly communicate the rules
and expectations of behavior and enforces rules in a consistent manner. See Table 2
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Table 2: Classroom Organization Scores

Classroom Organization Scores
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Behavior Productivity Instructional
Management Learning Format

*Dimensions are classified as: Low Range (1-2), Middle Range (3-5) and High Range (6-7).

Goal 7

The school will score at least 1 on the Instructional Support domain of the CLASS
Assessment.

Our Progress

The Instructional Support domain examines students cognitive and language development.
There is a difference between simply learning facts and learning how facts are connected and
organized. The ability of the child to develop comprehension and thinking/reasoning skills
is paramount in their overall cognitive development. Interactions between teacher and
students that develop these skills are examined through three dimensions: concept
development, quality of feedback, and language modeling.

The teachers at Cedar Tree Academy exceeded this goal by scoring 2.7. Although Cedar Tree
reached the expected target, this area is of concern to the school. As a result of this concern,
many of our staff members have received CLASS training through OSSE and at least two key
staff members are certified CLASS observers through Teachstone. See Table 3
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Table 3: Instructional Support Scores

Instructional Support Scores

M Instructional Support Scores

Dimensions*

Concept Quality of Instructional
Development Feedback Support

*Dimensions are classified as: Low Range (1-2), Middle Range (3-5) and High Range (6-7).

Goal 8

On average, PK3-4 students will attend school 80% of the days. Kindergarten students will
attend 82% of the days.

Our Progress

Cedar Tree students met this goal. The Pre- Kindergarten and Kindergarten students
attended school 86.4% of days.

Goals-At-A-Glance

Domain 2013-2014 Goals Progress
on Goals
Pre-kindergarten 60% of PK3 students will increase 3 Yes
Literacy Progress points on the Picture Naming section

of the MyIGDIs assessment.

60% of PK4 students will increase 1 cut Yes
score on all three sections Picture Naming,
Rhyming, and Sound ID, of the MyIGDIs
assessment.
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Pre-kindergarten 60% of PK3 students will increase 1 cut No
Math Progress score on the Quantity Comparison subtest

on the lowest level and maintain on

higher levels of the MylGDIs assessment.

60% of PK4 students will increase 1 cut No

score on the Oral Counting, Quantity

Comparison and 1-to-1 Correspondence

Counting subtests on the lowest level

and maintain on higher levels of the

MylGDIs assessment.
Kindergarten 60% of students will show 200 point Yes
Literacy scale score increase from fall to spring

on the Scantron Performance Series

Reading assessment.
Kindergarten 60% of students will show a 200 point Yes
Math scale score increase from fall to spring

on the Scantron Performance Series

Math assessment.
Pre- The school will score at least 3 on the Yes
kindergarten Emotional Support domain of the CLASS
Emotional Assessment.
Support
Pre-kindergarten The school will score at least 3 on
Classroom the Classroom Organization Yes
Organization domain of the CLASS Assessment.
Pre-kindergarten The school will score at least 1 on the Yes
Instructional Instructional Support domain of the
Support CLASS Assessment.
In-Seat On average, PK3 - 4 students will attend Yes
Attendance school 80% of the days.

On average, Kindergarten students

will attend school 82% of the days.

Conclusion

The Board of Directors and Staff are excited about our performance of our Early Childhood
Education Program. We believe that we have demonstrated a commitment to children and
families in the District of Columbia. Under the guidance of a talented Board of Directors and
a committed school leader, Cedar Tree Academy will meet and exceed our highest
expectations. It is with this charge that we request that the Public Charter School Board
renew our charter for the next 15 years.
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C. Compliance with Applicable Laws
This information is on file at the DC Public Charter School Board

D. Fiscal Management and Economic Viability
Cedar Tree Academy has consistently received unqualified financial audits as well as
high CHARM scores from the DC Public Charter School Board. The school is
considered a low financial risk by both DC Public Charter School Board and an outside
approved independent auditor.

Detailed information is on file at the DC Public Charter School Board.
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DISTRICT OF COLUMBIA

PUBLIC CHARTER SCHOOL BOARD

March 5, 2014

Dr. Carla Bailey, Board Chair

Cedar Tree Academy Public Charter School
701 Howard Road, SE

Washington DC 20020

Dear Dr. Bailey:

The Public Charter School Board (“PCSB”) conducts Qualitative Site Reviews (“QSR”) to gather and
document evidence to support school oversight. According to the School Reform Act § 38-1802.11,
PCSB shall monitor the progress of each school in meeting the goals and student academic achievement
expectations specified in the school’s charter. Your school was selected to undergo a QSR during the
2013-14 school year for the following reason(s):

o School is eligible to petition for 15-year Charter Renewal during the 2014-2015 school year.

Qualitative Site Review Report

A QSR team conducted on-site review visits of Cedar Tree Academy Public Charter School between
January 13 and January 24, 2014. The purpose of the site review is for PCSB to gauge the extent to
which the school’s goals and student academic achievement expectations were evident in the everyday
operations of the public charter school. To ascertain this, PCSB staff and consultants evaluated your
classroom teaching by using an abridged version of the Charlotte Danielson Framework for Teaching
observation rubric. We also visited a board meeting in order to observe the school’s governance as it
relates to fulfilling its mission, and charter goals.

Enclosed is the team’s report. You will find that the Qualitative Site Review Report is focused primarily
on the following areas: charter mission and goals, classroom environments, and instructional delivery.

We appreciate the assistance and hospitality that you and your staff gave the monitoring team in
conducting the Qualitative Site Review at Cedar Tree Academy Public Charter School. Thank you for
your continued cooperation as PCSB makes every effort to ensure that Cedar Tree Academy Public
Charter School is in compliance with its charter.

Sincerely,

Naomi DeVeaux
Deputy Director

Enclosures
cc: School Leader



EXECUTIVE SUMMARY

Cedar Tree Academy Public Charter School (“Cedar Tree PCS”), formerly known as Howard Road Academy Public Charter School, serves
approximately 302 students in prekindergarten (PK)-3 through kindergarten. DC Public Charter School Board (“PCSB”) conducted a Qualitative
Site Review (“QSR”) at all campuses in January 2014 because Cedar Tree PCS is eligible for 15-year Charter Renewal during the 2014-15
school year.

PCSB conducted observations over a two-week window, from January 13 through January 24, 2014. A team of three PCSB staff members and
two consultants (including one Special Education Consultant) conducted observations of 23 classrooms, including classrooms where more than
one teacher was present. The spirit of the QSR process is to observe the educational experience for all students, inclusive of students with
disabilities, at a particular school. The results of this QSR reflect what the QSR team observed in all learning environments within your school,
including the one Special Education teacher observed in seven different pull-out and inclusion settings. Observers visited the school on multiple
days throughout this two week window and saw classes in the morning and in the afternoon. In some instances, the review team may have
observed one teacher twice. In addition to this two-week window, PCSB also attended a Board of Trustees meeting to observe the school’s
governance as it relates to fulfilling its mission and charter goals.

In 2013, as part of a school-initiated restructuring that resulted in the school closing grades 1-8 and focusing on offering a high quality early
childhood program, Cedar Tree PCS chose the Performance Management Framework as its goals for student achievement expectations. The
review team saw various ways in which the school was making progress towards meeting its goals. The review team saw the teaching of early
literacy skills throughout classroom observations through modeling fluency and reading left to right in read-alouds, explicit vocabulary
development, and frequent activities (both group and individual) focused on letter recognition. Math instruction included teachers reading math
stories and asking math-related questions, whole-class counting, math centers using math manipulatives, and through independent student work.
In the vast majority of observations, the review team noted that classroom activities required only recall. Teachers assessed individual student
learning in about half of the observations.

Overall, observers rated just above two-thirds of classroom observations as proficient or above in the domain of Classroom Environments. The
highest rated element within the Classroom Environments domain was Creating an Environment of Respect and Rapport with 78% of classroom
observations rated as proficient or exemplary. Teachers and students were generally warm and kind to each other. Additionally, teachers
throughout observations recognized and expected student effort. Routines and procedures were well-established, and transitions from activities

Qualitative Site Review Report Cedar Tree Academy Public Charter School March 5, 2014
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were generally smooth. Teachers addressed rare instances of student misbehavior on an individual basis, and did so in a way as to correct future
behaviors by telling students explicitly how to work better together.

Observers rated under half (43%) of classroom observations, overall, as proficient or above in the domain of Instructional Delivery. This is
extremely low for a school in its 14" year of operation and of concern to PCSB staff. The highest rated element within the Instructional Delivery
domain was Communicating with Students, with 56% of observed classrooms rated as proficient or exemplary. Teachers presented content in
clear ways, often modeling learning tasks for students. In some classrooms, students participated in presentations of content as they explained
their thought processes to fellow classmates. Students throughout observations enthusiastically participated in classroom activities and were
highly motivated to share thoughts with the class as a whole. The lowest rated element within this domain was Using Questioning and
Discussion Techniques, with only 13% of observed classrooms rated as proficient. The review team noted that most questioning and discussion

happened between teachers and students, with few lessons giving students opportunities to talk to each other and most questions requiring only
recall.

Qualitative Site Review Report Cedar Tree Academy Public Charter School March 5, 2014
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CHARTER MISSION, GOALS, ACADEMIC ACHIEVEMENT EXPECTATIONS, AND BOARD GOVERNANCE

This table summarizes Cedar Tree PCS goals and academic achievement expectations as detailed in its charter and subsequent Accountability
Plans, and the evidence that the Qualitative Site Review (“QSR”) team observed of the school meeting those goals during the Qualitative Site
Visit. Cedar Tree PCS adopted the goals of the Performance Management Framework for school year 2013-2014.

Mission: The Academy is committed to academic excellence for all The QSR team observed various ways that Cedar Tree PCS was
students. We will build the foundation for all students in a safe learning | making progress on meeting its mission. The school’s safe learning
environment designed to enhance social and emotional growth, environment was evident throughout observations, with roughly two-
cognitive and creative development while preparing students to become | thirds of the teachers scoring proficient or exemplary on the Classroom
active independent learners. No exception, No excuses! Environment. Teachers throughout these observations fostered social
and emotional growth by helping students interact positively with
classmates, as in one observation where the teacher redirected a student
by asking the student to think of a nicer way to play with blocks.
Additionally, teachers enhanced social and emotional growth by
warmly greeting students as they entered classrooms, connecting with
them at eye level, and encouraging them to resolve turn-taking issues
on their own in respectful ways. Teachers fostered cognitive and
creative development in a number of ways and many presented content
clearly, through well-organized lessons that followed a clear structure.
Learning tasks were a mix of those requiring recall and higher-order
thinking; however, the majority of tasks required only recall-level
thinking, such as letter, animal, or color recognition. With regard to
creative development, observers saw student artwork throughout the
school. In some observations, students had choice in participating in
learning centers and in how they fulfilled the learning task, as in the
observation noted above where students had to choose and draw what
they would make with apples. Teachers fostered independent learning
by modeling learning tasks for students before having them attempt
tasks on their own, by establishing clear procedures for learning tasks,

Qualitative Site Review Report Cedar Tree Academy Public Charter School March 5, 2014
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and by establishing clear standards for classroom routines (such as
transitions and lining up to leave the classroom).

PMF Goal # 1: Student Progress — Academic Improvement over
time

Effective Instruction supporting student academic progress and
achievement in reading.

PMF Goal #2: Student Achievement — Meeting or exceeding
academic standards
Moving students to advanced levels of proficiency in reading.

The review team saw a range of literacy instruction. Observers saw a
content-related vocabulary lesson, a discussion on multiple problem-
solving thought-processes to tackle a math problem, and phonemic
awareness and fluency strategies.

In terms of moving students to advanced levels of proficiency in
reading, the review team saw differentiation and assessment in about
half of the observations. Students in some observations worked in
small, heterogeneous groups to do literacy activities. Students
frequently answered direct questions from teachers around letter
recognition, what they saw in read-alouds, and what they played with
in centers. However, in about half of the observations, assessment was
primarily global or relied only on student volunteers to gauge
individual learning.

PMF Goal #1: Student Progress — Academic improvement over
time

Effective instruction supporting student academic progress and
achievement in math

PMF Goal #2: Student Achievement — Meeting or exceeding
academic standards
Moving students to advanced levels of proficiency in math

The review team noted in about half of the observations of math
instruction that learning tasks were a mix of those requiring recall and
deeper thinking. Students in one observation used manipulatives with
math problems, and then wrote out those same math problems on post
cards. In another observation, the teacher read students a math story
and asked the students math-related questions, such as “How many
bears do you see? How many bears is that all together?”” In another
observation, students completed worksheets where they matched two
sets of objects (such as pencils and erasers)

In terms of moving students to advanced levels of proficiency in math,
the review team saw differentiation and assessment in about half of the
observations. Students in one observation collectively chose what

Qualitative Site Review Report
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number they would count by and which counting method: snap, clap,
or stomp, hey would use. One teacher asked students, “Can I challenge
you? Let’s see if you can do it. Count to 100.” The review team saw
some teachers assess students one-on-one as other students worked in
learning centers. In another class, the teacher provided feedback to
individual students working at a learning center on a math worksheet.

PMF Goal #3: Gateway — Outcomes in key subjects that predict
future educational success

Promotion of reading proficiency by third grade and math proficiency
by eighth grade

See evidence described in literacy and math goal above.

PMF Goal #4: Leading Indicators — Predictors of future student
progress and achievement
Culture of learning and support in the classrooms

The review team observed teachers promoting a culture of learning and
support in classrooms. Teachers created warm and welcoming
environments for students, greeting them and talking to them at eye
level. Teachers encouraged and taught kind behaviors to students by
explaining to them better ways to ask students to play with them and by
telling students explicitly how to resolve turn-taking issues. Students
greeted each other as they walked into classrooms.

Please refer to the Classroom Environment domain of Establishing a
Culture for Learning for additional information.

Board Governance

A PCSB staff member observed the Cedar Tree PCS Board of
Trustee’s meeting on January 30, 2014. Eight board members were in
attendance and some school staff members. School leadership
presented information on the school’s assessments, compliance
reviews, and MySchoolDC applications. The school is also focusing on
a behavior mental health initiative and reading 50,000 books. EdOps

Qualitative Site Review Report
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presented the financial report to the board.
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CLASSROOM ENVIRONMENTS?

This rubric summarizes the school’s performance on the Classroom Environments elements of the rubric during the unannounced visits. The
label definitions for classroom observations of "limited,” "satisfactory,” "proficient,” and "exemplary" are those from the Danielson

framework. PCSB considers any rating below "proficient” to be under the standard of quality expected of DC charter schools. On average, 64%
of classroom observations received a rating of proficient or exemplary for the Classroom Environment domain.

Observers rated 78% of the observations as proficient or exemplary in Creating
an Environment of Respect and Rapport. Teachers encouraged respectful talk Limited 0%
among students. In a few classrooms, teachers privately addressed students who
had been disrespectful to classmates. In one particular observation, the teacher
told the student that s/he could ask another student nicely to help build a tower.

This teacher also said, “Sharing is caring,” as a reminder for how students work
at centers. Students were generally warm and kind to each other. In one

observation, a student entered late and multiple students greeted him warmly. Satisfactory 22%
Teachers were also kind to students. In one observation, a student who was
having a hard time getting on task was invited to sit on the teacher’s lap; in

another, where one student was laying their head on the table, the teacher called
the student over and felt their head to make sure they did not have a fever and
asked the student what was wrong. This teacher eventually got the student to
participate by joking around and encouraging the student to complete the Proficient 74%
learning task. Teachers in many observations created personal connections with
students by asking them what they did the evening or day before.

Interactions were uneven between teachers and students in approximately 20%
of the observations, displaying little familiarity. In one classroom, the teacher’s
tone with two students was louder and more negative than with the rest of the Exemplary 4%
class. In another classroom, the teacher’s interaction with students focused on
correcting their behavior for the entire class period.

! Teachers may be observed more than once by different review team members.

Qualitative Site Review Report Cedar Tree Academy Public Charter School March 5, 2014
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Qualitative Site Review Report

Observers rated just 61% of the observations as proficient or exemplary in
Establishing a Culture for Learning. On the positive side, teachers often
communicated the importance of learning. In one observation, a student was
finishing breakfast and the teacher told the student they hoped the student
would be finished by the time centers started because, “We don’t want you to
miss anything!” Teachers praised students for completing work of high quality
and students took pride in their work. In one classroom, after the teacher had
modeled an activity for a small group, the student told the teacher, “I can do it
because I’m very smart!” and the teacher responded, “You are very smart!” In
another observation, a student showed pride in their work by saying, “I did it!
Look!” after completing a learning task. Teachers generally demonstrated high
regard for student ability, as in one classroom observation where the teacher
told students, “You can do anything. | believe in you.” In another classroom
observation, the teacher told students, “You can do anything you put your mind
to. Say, ‘I can do it.””

In roughly 40% of the classrooms, however, teacher expectations were not
universally high, and teachers appeared to have low energy for the learning
task. When teachers in these classrooms requested student participation, only
some students complied and raised hands to answer questions or participate in
reading activities like the Morning Meeting message. Students in another
observation continued to socialize as the teacher sent them back to their tables
to practice writing, indicating little commitment to the learning task. In another
observation, a teacher or aide asked students to select a book for read-aloud;
but when the students selected a book, the teacher didn’t read it, saying that the
book was too long for them.

Limited

17%

Satisfactory

22%

Proficient

57%

Exemplary

4%

Cedar Tree Academy Public Charter School

March 5, 2014
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Qualitative Site Review Report

Observers rated 57% of the observations as proficient in Managing Classroom
Procedure, with none rated exemplary. Teachers and aides collaborated to
ensure smooth transitions. Paraprofessionals and teachers took separate groups
of students to the bathroom, with clear standards for lining up and how students
should behave in lines, such as with their fingers on their mouths to hold in
bubbles and by maintaining space between them and their neighbors in line. In
one classroom, students waited quietly as the teacher called them to the carpet
by table to transition from independent work to group story time. In other
observations, teachers used students as clean-up helpers to transition from one
activity to another. Teachers throughout these rooms used songs and chants to
help with routines and transitions, such as “criss cross applesauce,” to get
students to sit on the carpet correctly. Teaching aides throughout classrooms
also supported instruction by leading small groups.

However, in almost half of the observations, routines functioned unevenly,
leading to a loss of instructional time. In one classroom, students needed
several reminders to respond to the teacher’s request to transition. Procedures
in other classrooms were chaotic, as demonstrated by students chatting with
other students when they were supposed to be independently working, moving
to areas of the classroom where they had not been assigned, and using materials
beyond those intended for the learning task.

Limited

13%

Satisfactory

30%

Proficient

57%

Exemplary

0%

Observers rated 61% classroom observations as proficient in Managing Student
Behavior, with none rated exemplary. These teachers established standards of
conduct in the classroom. Student behavior was generally appropriate. Teacher
attempts to correct rare instances of negative behaviors were gentle and
effective, as teachers gave reminders such as, “Use your walking feet, please,”

Limited

13%
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and, “Bubbles in your mouths, please.” Teachers also monitored student
behavior by moving around the room during learning tasks. They used wide-
ranging, inventive strategies to respond to student misbehavior, such as
breathing exercises, puppets, class discussion, and behavior tracking. In one Satisfactory 26%
classroom, the teacher used a gentle voice to guide the student from under the
table back to his seat. Teachers consistently recognized positive student
behavior by naming the specific action students took, such as listening to

classmates, helping clean up, tracking the teacher with their eyes, staying
“frozen” at their tables until called to the carpet, and by keeping their finger on
their mouth to “hold in the bubble” in line. .
Proficient 61%
Behavior management was not effective in roughly 40% of the observations,
leading to a loss of instructional time. In one classroom, the teacher appeared to

be unaware of student misbehavior. In a few classrooms, the teachers attempted
to address an individual student’s misbehavior, though the negative behaviors
continued. The teacher in one observation seemed to have a different response
for the same misbehaviors among different students, as the teacher ignored
behaviors with some students but gave a consequence (moving the student’s Exemplary 0%
clothespin down to a more negative color on a pole) to another student who had
the same misbehavior. In another observation, the teacher threatened a student
with a consequence, but failed to follow through.
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INSTRUCTIONAL DELIVERY

This rubric summarizes the school’s performance on the Instructional Delivery elements of the rubric during the unannounced visits. The label
definitions for classroom observations of "limited," "satisfactory,”" "proficient,”" and "exemplary" are those from the Danielson framework. PCSB
considers any rating below "proficient” to be under the standard of quality expected of DC charter schools. On average, less than half (43%) of
classroom observations received a rating of proficient or exemplary for the Instructional Delivery domain. This is extremely low for a school
entering its 15" year of operation.

Observers rated just over half (56%) of the observations as proficient or
exemplary in Communicating with Students. These teachers clearly
explained content and invited student participation. In one classroom, the Limited 290
teacher described rhyming words and asked students how they knew that a
certain word rhymed with another word, leading students to answer that the
words have the same ending. Teachers in several classrooms invited
students to explain content to other students, such as in one classroom

observation when the teacher asked, “Can someone raise a silent hand and
remind us what a plus sign means?” Teachers used rich vocabulary,
appropriate to students’ level of development, and repeated new words
throughout lessons. In one classroom where the teacher was reading a story Satisfactory 22%
about the jungle, the teacher frequently reviewed the new vocabulary,
including the different words for the levels of the jungle, showing students
with hands the location of the levels relative to each other. In another

classroom observation, the teacher emphasized the proper way to discuss
differences in a subtraction problem, telling students, “There are three
leftover, so we would say there are three fewer pencils.” In another
classroom, the teacher told students, “We’re so excited about enlarging our
brains! What does ‘enlarge’ mean?” Proficient 52%

However, the learning objective was unclear in almost half of the
observations, with teachers referring only in passing to what students would
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be learning or not at all. In one classroom the teacher appeared to switch
activities based on student behavior, without clear indication of how the
activities related to an instructional purpose. In another classroom, the
teacher had students sing four songs and listen to a story about baby
animals and did not tell students the purpose of the learning activities.
Teachers in some classrooms provided no specific directions or procedures
for the learning tasks. In a few classrooms, explanations consisted only of a
monologue by the teacher, inviting minimal to no student participation.

Exemplary

4%

Observers rated just 13% of the observations as proficient in Using
Questioning and Discussion Techniques, with none scoring exemplary.
This is a particularly weak result. A small number of teachers varied
between open-ended and recitation-style questions, such as in one
classroom where the teacher asked, “What was the shape of the balls? What
could I use from nature to make the snowman’s eyes? What do you predict
will happen next?”

Observers rated the vast majority of observations (87%) below proficient.
Across observations questioning required mostly recall on the part of
students with a single correct response, such as questions around the
recognition of letters, animals, and colors or the number of objects on a
page. Many teachers favored asking questions that required only one-word
responses. In most classrooms teachers did not encourage students to
answer in complete sentences or elaborate on their answers, such as by
asking how they knew that their answer was right. In many classroom
observations teachers did not appear to have a system for ensuring that all
students participated in the discussion and questions.

Limited

17%

Satisfactory

70%

Proficient

13%

Exemplary

0%
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Observers rated 52% of classroom observations as proficient or exemplary
in Engaging Students in Learning. Materials and resources throughout these
classrooms generally supported the learning goals. Students enthusiastically
participated in learning and free-play centers and in small groups with the
teacher. In one observation, students were asked to isolate the beginning

Limited 17%

sounds (onsets) of words by matching a card with the last two letters of a
word on it and its picture with the correct beginning letter from a pile of
letters. These teachers connected learning tasks to real life and to other
subject areas, such as in a manipulative center where a teacher told students |  satisfactory 30%
that they needed to practice using zippers so that when the weather got
warmer, they would be able to take their jackets off outside. In another
classroom, the teacher asked students to draw on knowledge from their

Spanish class by saying “white” in Spanish as the students learned colors in
English.

However, observers rated approximately half of observations below Proficient 48%
proficient. In these classrooms, learning tasks were a mix of those requiring
thinking and recall. In one classroom, students spent time generating a list

of words that began with their letter of the day and moved on to a read-
aloud without any closure or explanation. Students in some classrooms
performed only rote, low-cognitive challenge tasks, such as singing songs
for most of the class. Pacing in these classrooms was uneven, such as in
one classroom where students were sitting on the carpet for the entire Exemplary 4%
observation period of thirty minutes. Students in this classroom continued
to lose focus, lie on the ground, and socialize with their neighbors around
non-academic content.

Qualitative Site Review Report Cedar Tree Academy Public Charter School March 5, 2014
13



Qualitative Site Review Report

Observers rated 52% of the observations as proficient or exemplary in
Using Assessment in Instruction. Feedback to students included specific
guidance on how students could improve. In one classroom students
worked on writing the letter H; the teacher watched and gave students
specific feedback on how to improve. The teacher modeled how to write
“H” for some students. In another classroom, a student was able to self-
correct with feedback from the teacher. In another classroom, as students
played at centers, the teacher rotated individual students through a short
math assessment. The teacher in one observation gauged how students
represented math problems by asking the students to look at pictures and
write the math problem that the picture represented on notecards; the
teacher provided individual feedback. Students had the opportunity to
provide feedback to each other in one observation where students had to cut
objects out of paper along dotted lines; students corrected each other in
respectful ways.

However, observers rated approximately half of classroom observation as
below proficient. In these classrooms teachers requested only global
indications of student understanding, without ensuring that all students
understood the presentation. In some observations the teacher asked for
volunteers to gauge understanding (such as letter recognition and math
concepts) without eliciting that all students understood the presentation.
Throughout these observations teachers made little attempt to adjust lessons
based on student understanding. In some observations there was little to no
monitoring of student learning, as students did not seem to be learning
content—they were observed singing songs they knew or playing freely
with minimal interaction by the teacher.

Limited 22%
Satisfactory 26%
Proficient 52%
Exemplary 0%
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Classroom interactions, both between
the teacher and students and among
students, are negative or inappropriate
and characterized by sarcasm,
putdowns, or conflict

APPENDIX I: CLASSROOM ENVIRONMENT OBSERVATION RUBRIC

Classroom interactions are generally
appropriate and free from conflict but
may be characterized by occasional
displays of insensitivity.

Classroom interactions reflect general
warmth and caring, and are respectful
of the cultural and developmental

differences among groups of students.

Classroom interactions are highly
respectful, reflecting genuine warmth
and caring toward individuals.
Students themselves ensure
maintenance of high levels of civility
among member of the class.

The classroom does not represent a
culture for learning and is
characterized by low teacher
commitment to the subject, low
expectations for student achievement,
and little student pride in work.

The classroom environment reflects
only a minimal culture for learning,
with only modest or inconsistent
expectations for student achievement,
little teacher commitment to the
subject, and little student pride in
work. Both teacher and students are
performing at the minimal level to
“get by.”

The classroom environment
represents a genuine culture for
learning, with commitment to the
subject on the part of both teacher and
students, high expectations for student
achievement, and student pride in
work.

Students assumes much of the
responsibility for establishing a
culture for learning in the classroom
by taking pride in their work,
initiating improvements to their
products, and holding the work to the
highest standard. Teacher
demonstrates as passionate
commitment to the subject.

Classroom routines and procedures
are either nonexistent or inefficient,
resulting in the loss of much
instruction time.

Classroom routines and procedures
have been established but function
unevenly or inconsistently, with some
loss of instruction time.

Classroom routines and procedures
have been established and function
smoothly for the most part, with little
loss of instruction time.

Classroom routines and procedures
are seamless in their operation, and
students assume considerable
responsibility for their smooth
functioning.

Student behavior is poor, with no
clear expectations, no monitoring of
student behavior, and inappropriate
response to student misbehavior.

Teacher makes an effort to establish
standards of conduct for students,
monitor student behavior, and
respond to student misbehavior, but
these efforts are not always
successful.

Teacher is aware of student behavior,
has established clear standards of
conduct, and responds to student
misbehavior in ways that are
appropriate and respectful of the
students.

Student behavior is entirely
appropriate, with evidence of student
participation in setting expectations
and monitoring behavior. Teacher’s
monitoring of student behavior is
subtle and preventive, and teachers’
response to student misbehavior is
sensitive to individual student needs.
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Teacher’s oral and written
communication contains errors or is
unclear or inappropriate to students.
Teacher’s purpose in a lesson or unit
is unclear to students. Teacher’s
explanation of the content is unclear
or confusing or uses inappropriate
language.

APPENDIX Il: INSTRUCTIONAL DELIVERY OBSERVATION RUBRIC

Teacher’s oral and written
communication contains no errors,
but may not be completely
appropriate or may require further
explanations to avoid confusion.
Teacher attempts to explain the
instructional purpose, with limited
success. Teacher’s explanation of the
content is uneven; some is done
skillfully, but other portions are
difficult to follow.

Teacher communicates clearly and
accurately to students both orally and
in writing. Teacher’s purpose for the
lesson or unit is clear, including
where it is situation within broader
learning. Teacher’s explanation of
content is appropriate and connects
with students’ knowledge and
experience.

Teacher’s oral and written

communication is clear and
expressive, anticipating possible
student misconceptions. Makes the
purpose of the lesson or unit clear,
including where it is situated within
broader learning, linking purpose to
student interests. Explanation of
content is imaginative, and connects
with students’ knowledge and
experience. Students contribute to
explaining concepts to their peers.

Teacher makes poor use of
questioning and discussion
techniques, with low-level questions,
limited student participation, and
little true discussion.

Teacher’s use of questioning and
discussion techniques is uneven with
some high-level question; attempts at
true discussion; moderate student
participation.

Teacher’s use of questioning and
discussion techniques reflects high-
level questions, true discussion, and
full participation by all students.

Students formulate may of the high-
level questions and assume
responsibility for the participation of
all students in the discussion.

Students are not at all intellectually
engaged in significant learning, as a
result of inappropriate activities or
materials, poor representations of
content, or lack of lesson structure.

Students are intellectually engaged
only partially, resulting from
activities or materials or uneven
quality, inconsistent representation of
content or uneven structure of
pacing.

Students are intellectually engaged
throughout the lesson, with
appropriate activities and materials,
instructive representations of content,
and suitable structure and pacing of
the lesson.

Students are highly engaged
throughout the lesson and make
material contribution to the
representation of content, the
activities, and the materials. The
structure and pacing of the lesson
allow for student reflection and
closure.
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Students are unaware of criteria and
performance standards by which their
work will be evaluated, and do not
engage in self-assessment or
monitoring. Teacher does not
monitor student learning in the
curriculum, and feedback to students
is of poor quality and in an untimely
manner.

Students know some of the criteria
and performance standards by which
their work will be evaluated, and
occasionally assess the quality of
their own work against the
assessment criteria and performance
standards. Teacher monitors the
progress of the class as a whole but
elicits no diagnostic information;
feedback to students is uneven and
inconsistent in its timeliness.

Students are fully aware of the
criteria and performance standards by
which their work will be evaluated,
and frequently assess and monitor the
quality of their own work against the
assessment criteria and performance
standards. Teacher monitors the
progress of groups of students in the
curriculum, making limited use of
diagnostic prompts to elicit
information; feedback is timely,
consistent, and of high quality.

Students are fully aware of the
criteria and standards by which their
work will be evaluated, have
contributed to the development of the
criteria, frequently assess and
monitor the quality of their own work
against the assessment criteria and
performance standards, and make
active use of that information in their
learning. Teacher actively and
systematically elicits diagnostic
information from individual students
regarding understanding and
monitors progress of individual
students; feedback is timely, high
quality, and students use feedback in
their learning.
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Appendix C



FIFTH AMENDMENT TO CHARTER SCHOOL AGREEMENT BETWEEN DISTRICT
OF COLUMBIA PUBLIC CHARTER SCHOOL BOARD AND CEDAR TREE
ACADEMY PUBLIC CHARTER SCHOOL

Cedar Tree Academy Public Charter School (formerly Howard Road Academy Public
Charter School, and formerly Washington Public Charter School for Academic Excellence, Inc.),
a District of Columbia nonprofit corporation (the “School Corporation”) and the District of
Columbia Public Charter School Board (the “Charter Board”) entered into a contract, dated June
20, 2000 (the “Charter Agreement”) wherein the School Corporation agreed, among other
things, to operate a public charter school (the “School”) in the District of Columbia in accordance
with the District of Columbia School Reform Act of 1995, as amended (the “Act”) and the
Charter Agreement.

On November 21, 2005, the Charter Board voted to approve a petition from the School
Corporation to change its reading curriculum. The petition submitted by the school constitutes the
“First Amendment” to the Charter Agreement.

On October 16, 2006, the Charter Board voted to approve a petition from the School
Corporation to change its math curriculum. The petition submitted by the school constitutes the
“Second Amendment” to the Charter Agreement.

On February 21, 2008, the Charter Board voted to approve a petition from the School
Corporation to amend its Charter Agreement to add a pre-school and pre-kindergarten program,
and to increase its student enrollment ceiling from 600 to 900 students. The petition submitted by
the school constitutes the “Third Amendment” to the Charter Agreement.

On June 24, 2013, the Charter Board voted to approve a petition from the School
Corporation to amend its bylaws and articles of incorporation to change its name to Cedar Tree
Academy Public Charter School. The petition submitted by the school constitutes the “Fourth
Amendment” to the Charter Agreement.

This Amendment to the Charter School Agreement (the “Fifth Amendment”) is effective
as of July 29, 2013, incorporates all previous amendments as already agreed to by and between
the Charter Board and the School Corporation”) (individually, each may be referred to as the
“Party,” and collectively, the “Parties”), and is entered into by the Parties.

In consideration of the mutual covenants, representations, warranties, provisions, and
agreements contained herein, the Parties agree as follows:

This CHARTER SCHOOL AGREEMENT AMENDMENT (this “Agreement”) is dated
as July 29, 2013, and entered into by and between the DISTRICT OF COLUMBIA PUBLIC
CHARTER SCHOOL BOARD (the “Charter Board”) and CEDAR TREE ACADEMY
PUBLIC CHARTER SCHOOL (the “School Corporation™).



SECTION 1. AMENDMENT
1.1 The School Corporation and the Board agree to amend the Charter Agreement as follows:

A. Section 2.1 of the Charter Agreement and the “Mission” section on pages 9 and 10
of the Charter Application are deleted in their entirety and replaced with the following:

The Academy is committed to academic excellence for all students. We will build the
" foundation for all students in a safe learning environment designed to enhance social and
emotional growth, cognitive and creative development while preparing students to become active
independent learners. — No exception, No excuses!

B. The School Management Section on pages 67 through 71 of the Charter
Application is deleted in its entirety, and is replaced with the following:

The School Corporation has terminated its contract with Mosaica Education, Inc. as its
charter management organization, effective as of June 30, 2013.

C. The School Corporation closed its Pennsylvania Avenue and Martin Luther King
Jr. Avenue campuses effective as of June 30, 2013, and operates the school from 701 Howard
Road, SE Washington, DC 20020.

D. Section 2.2 of the Charter Agreement is deleted in its entirety and replaced with the
following:

The School Corporation shall instruct students in grades pre-kindergarten-3, pre-
kindergarten-4 and kindergarten at one campus located at 701 Howard Road, SE Washington DC
20020. After three years at this grade configuration, if the School Corporation meets all the
requirements, the School Corporation may apply to PCSB’s board to amend its charter to add
grades.

Campus Address Grade Levels Enrollment
Ceiling
Cedar Tree PCS | 701 Howard PK-3, PK-4, K 600
Road, SE
Washington, DC
20020

Students enrolled in pre-kindergarten-3 and pre-kindergarten-4 in the 2012-13 school year
may continue attending the School Corporation without participating in the lottery.

E. The “Goals” section on pages 10, 11, and 12 of the School Corporation’s Charter
Application is deleted in its entirety and replaced with the following:

The School Corporation has selected as its measure of goals and academic achievement
expectations the Early Childhood Performance Management Framework developed by the Board
(referred to as “EC PMF”).



Changes to this PMF implemented by the Board after a public hearing and notice period for
public comments, including changes in state assessments, performance indicators, floors, targets,
formulas, and weights will automatically become part of the measurement of the School
Corporation’s academic achievement expectations. However, if changes are made to any PMF
that the School Corporation elects not to accept, the School Corporation reserves it right to submit
to the Board a petition for a charter revision pursuant to §38-1802.04(c)(10).

F. If, at any time during the duration of the charter agreement, the School Corporation
amends it charter to operate two or more campuses under the Charter, each campus will be
evaluated both individually by PCSB and collectively across all campuses in the Charter using the
measurement of academic achievement expectations and goals outlined in this Section.
(“Campus” is defined as a distinct grade-span, such as early childhood, elementary, middle, or
high school or a combination of the above. These may be in the same facility or different
facilities).

G. Review. In the Charter Board’s review assessments and renewal conducted after
this amendment is executed, the Early Childhood PMF, will be assessed as the School
Corporation’s goals and academic achievement expectations starting in the school year that the
PMF is formally adopted by the Charter Board. The Early Childhood PMF is still in pilot status,
and PCSB anticipates it to be formally adopted in 2014, at which point PCSB will assess the Early
Childhood PMF as the School Corporation's goals and academic achievement expectations for its
early childhood programming using the following standard for review and renewal:

In order to be considered for having met its goals and student achievement expectations at
its charter renewal and every high stakes review there-after, a school will need to earn at
least 55% of the possible PMF points in two of the previous three years and not under 45%
of the points in any of the previous five years. In cases where the school has not achieved
this but has demonstrated annual consistent improvement over the course of the previous
five years, the PCSB Board may determine the school to have met its goals and student
achievement expectations.

In the event that the Early Childhood PMF is not formally adopted, the Parties shall, no later than
one month after the final decision by the PCSB Board to not formally adopt the Early Childhood
PMF, work in good faith to establish other early childhood goals and academic achievement
expectations for the School Corporation's early childhood programming, and will amend the
School Corporation's charter accordingly to reflect these goals and academic achievement
expectations.

Given that the School Corporation’s current charter expires at the end of school year 2014-15; that
the school will be undergoing charter renewal during that school year; and that the EC PMF is still
in pilot phase for school year 2012-13 and 2013-14(the two years prior to the School
Corporation’s review), the standard for renewal above will not be used for the School
Corporation’s 2014-2015 renewal assessment. In addition, the School Corporation has either
changed assessments or has incomplete data on the same assessment between 2012-13 and 2013-
14, making it impossible to measure progress on any indicator except in-seat attendance'.
Accordingly, the following standard will be used:

' Choosing School Year 2012-13 baseline scores for attendance: Because the School Corporation
operated two campuses in 2012-2013 that served early childhood grades, PK-3, PK-4, and K at



The School Corporation, when undergoing its charter renewal in the 2014-15 school year
will perform at or above the floor on the indicators in the EC PMF Pilot, as indicated in
the chart below. Each indicator will be treated as a separate goal or student achievement

expectation.
Domain 2013-2014 Goals
Prekindergarten 60% of PK3 students will increase 3 points on the Picture Naming
Literacy section of the myIGDI assessment.
Progress

60% of PK4 students will increase 1 cut score on all three sections
Picture Naming, Rhyming, and Sound ID, of the myIGDI assessment.
Prekindergarten 60% of PK3 students will increase 1 cut score on the Quantity

Math Comparison subtest on the lowest level and maintain on higher levels
Progress of the myIGDI assessment.

60% of PK4 students will increase 1 cut score on the Oral Counting,
Quantity Comparison and 1-to-1 Correspondence Counting subtests
on the lowest level and maintain on higher levels of the myIGDI

assessment.
Kindergarten 60% of students will show 0 NCE growth or meet or exceed the 50th
Literacy percentile on the Scantron Performance Series Reading assessment.
Kindergarten 60% of students will show 0 NCE growth or meet or exceed the 50th
Math percentile on the Scantron Performance Series Math assessment.

Prekindergarten The school will score at least 3 on the Emotional Support domain of

Emotional the CLLASS Assessment.

Support

Prekindergarten The school will score at least 3 on the Classroom Organization
Classroom domain of the CLLASS Assessment.

Organization
Prekindergarten The school will score at least 1 on the Instructional Support domain

Instructional of the CLASS Assessment.

Support

In-Seat On average, PK3 - 4 students will attend school 80% of the days.
Attendance

On average, Kindergarten students will attend school 82% of the
days.

H. Other Goals. For purposes of the 2013-2014 renewal only, the Charter Board will
evaluate the following goal, which has been consistently measured over time:
1. 70% of parents will report "Satisfied" or "Highly Satisfied" with the school
on the end of year parent satisfaction survey

Pennsylvania Avenue and only K at Howard Road Main--there are two 2013 Pilot EC PMF
reports. The School Corporation will adopt the Pilot EC PMF scores of the Pennsylvania Avenue
campus as these students are the only reenrolled students from either campus at its current campus
on 701 Howard Road, SE for the 2013-14 school year.



L The school will supply PCSB with all valid student-level data needed to accurately
calculate PMF scores.

J. The following updated documents are included in this amendment and attached
hereto:
i Revised discipline policy [Attachment A]; and
il. Enrollment table [Attachment B].

SECTION 2. CHARTER AGREEMENT

2.1  Reservation of Rights. The Parties reserve their rights under the Charter
Agreement. The execution of this Fifth Amendment shall not, except as expressly provided in this
Fifth Amendment, operate as a waiver of any right, power or remedy of any party under the
Charter Agreement, or constitute a waiver of any other provision of the Charter Agreement.

2.2  Continuing Effectiveness. Except as expressly provided in this Fifth Amendment,
all of the terms and conditions of the Charter Agreement remain in full effect.

SECTION 3. OTHER PROVISIONS

3.1 Representations and Warranties. The Parties represent and warrant that this
Fifth Amendment has been duly authorized and executed, and this constitutes their legal, valid
and binding obligations.

3.2  Counterparts and Electronic Signature. This Amendment may be signed by the
Parties in separate counterparts, each of which when so executed and delivered shall be deemed
an original, but all such counterparts together shall constitute but one and the same instrument;
signature pages may be detached from multiple separate counterparts and attached to a single
counterpart so that all signature pages are physically attached to the same document. Electronic
signatures by either of the parties shall have the same effect as original signatures.

33 Severability. In case any provision in or obligation under this Fifth Amendment
shall be invalid, illegal, or unenforceable, the validity, legality, and enforceability of the
remaining provisions or obligations in this Fifth Amendment or in the Charter Agreement shall
not in any way be affected or impaired thereby.

33 Assignment. This Amendment shall not be assignable by either Party; except that
if the Charter Board shall no longer have authority to charter public schools in the District of
Columbia, the Charter Board may assign this Agreement to any entity authorized to charter or
monitor public charter schools in the District of Columbia.

3.4  No Third Party Beneficiary. Nothing in this Amendment expressed or implied
shall be construed to give any Person other than the Parties any legal or equitable rights under this
Agreement. “Person” shall mean and include natural persons, corporations, limited liability
companies, limited liability associations, companies, trusts, banks, trust companies, land trusts,
business trusts, or other organizations, whether or not legal entities, governments, and agencies, or
other administrative or regulatory bodies thereof.




3.5  Waiver. No waiver of any breach of this Amendment or the Charter Agreement
shall be held as a waiver of any other subsequent breach.

3.6  Construction. This Amendment shall be construed fairly as to both Parties and not
in favor of or against either Party, regardless of which Party drafted the underlying document.

3.7  Dispute Resolution. Neither the Charter Board nor the School Corporation shall
exercise any legal remedy with respect to any dispute arising under this Amendment or the
Charter Agreement without first providing written notice to the other Party hereto describing the
nature of the dispute; and thereafter, having representatives of the Charter Board and the School
Corporation meet to attempt in good faith to resolve the dispute. Nothing contained herein,
however, shall restrict the Charter Board’s ability to revoke, not renew, or terminate the Charter
Agreement pursuant to Section 38-1802.13 of the Act.

3.8  Notices. Any notice or other communication required or permitted to be given
shall be in writing and shall be deemed to have been given when (i) sent by email, provided that a
copy also is mailed by certified or registered mail, postage prepaid, return receipt requested; (ii)
delivered by hand (with written confirmation of receipt); or (iii) received by the addressee, if sent
by a nationally recognized overnight delivery service (receipt requested) or certified or registered
mail, postage prepaid, return receipt requested, in each case to the appropriate addresses set forth
below (until notice of a change of address is delivered ) shall be as follows:

If to PCSB:

District of Columbia Public Charter School Board
3333 14™ St., NW; Suite 210

Washington, D.C. 20010

Attention: Scott Pearson, Executive Director

spearson@dcpcsb.org
Telephone: (202) 328-2660

If to the School Corporation:

Cedar Tree Academy PCS

Washington, D.C. 20020

Attention: LaTonya Henderson
Email: Lhenderson @cedartree-dc.org
Telephone: (202) 610-4193




IN WITNESS WHEREOF, the Parties have caused this Amendment to be duly
executed and delivered by their respective authorized officers as of:

DATE: [/ 38/ 2014

CEDAR TREE ACADEMY
PUBLIC CHARTER SCHOOL

sy (o i mﬁ%ﬂlyé&

Signature

Name: QAQ,L»A L%A)LEK/
Title: _ Boa RN CHAOR




DISTRICT OF COLUMBIA PUBLIC
CHARTER SCHOOL BOARD

BW\M@W\ @&\w c«\b}o‘g}/

Signature @}/ N\\@\\

Name: John H. “Skip” McKoy

Title: PCSB Board Chair
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ATTACHMENT A

Cedar Tree Academy PCS Discipline Policies

General Guidelines and discipline policies for Working with Children

We use positive discipline techniques at Cedar Tree Academy PCS. These techniques are based on the
premise that even problem behaviors are spurred by a positive impulse—all behaviors are attempts, if
occasionally misguided, to solve what children see as problems. Positive discipline is discussed below and
will be discussed further at parent meetings. Keep posted, as these techniques are very helpful at home and
during volunteer shifts at the school!

Corporal punishment is never used at Cedar Tree Academy. Staff members using corporal punishment
will face immediately disciplinary action. Parents using corporal punishment at school will be reported to
Child and Family Protective Services and may be forced to withdraw from the school. Yelling,
humiliation, and intimidation of children are also never appropriate at Cedar Tree Academy PCS.

Practical Tips for Classroom Volunteers

When you are in charge of a group of children, stay close to them and at their level. Don’t be afraid to play
with the children, talk with them, and ask them directly how they feel. Listen to their conversations, and
intervene if things get negative. Stopping hurtful words can often prevent physical fights.

Measures such as time-outs should be used only as a last resort. Solve problems through talking, providing
words for younger children if necessary. If a conflict cannot be solved through direct negotiation, try
redirection, or come up with a creative solution. (*’I can see that you both want that shovel. What if we took
turns? Well, what if we went over here and dug with these cans instead? Or, let’s see if this tractor can also
dig.”’) However, if something dangerous is about to happen, step in immediately with gentle physical
intervention (for example, take the shovel out of a child’s hand if he/she is about to hit another child with it).
Remember to be mindful of your voice and strength—you are huge to these children.

Use neutral, positive language rather than commanding, negative language when working with the children
(for example, instead of ‘“Don’t run!” try “Please walk,” and instead of “Don’t hit!” try “We are gentle with
our friends at school””). When with very young children, “sports cast”—talk out loud about what they’re
doing. (“Bobby is digging with the shovel. Look at the hole he’s making in the sand. Oh, it looks like Timmy
would like to dig too...”) Create choices for children, but be clear and direct. Avoid open-ended suggestions
that encourage rebellion, such as “Would you like to come to circle now?”” Only give choices that are real
choices, such as “Would you like to hop or skip to circle?” However, if children are not comfortable
participating in an activity, allow them to watch, and to the degree possible for supervision, allow them to
play by themselves if they choose to do so.

Most importantly, model the sort of behavior you want to see in the children. In the long run, this is the most
powerful teaching tool! If a child resists your suggestions, get a teacher to handle the discipline.



Please note: Report any accident, however small, to the head teacher. Accidents must be shared with
parents via an On-Site Injury form, or, in the case of a serious accident, by an immediate phone call.

Positive Discipline Principles

The positive discipline method used at Cedar Tree Academy PCS encourages children to become
increasingly self-regulated. We believe in creating dialogue with children and teaching them how to solve
problems themselves. Children should be encouraged to come up with their own positive solutions, rather
than to rely on adults to solve their problems for them. For example, if two children are fighting over a toy,
the adult should ask them how they would like to resolve the conflict, rather than simply giving the toy to
one party. Of course, if children begin to act destructive, their destructive behaviors must be stopped so that
all children feel safe.

In situations requiring discipline, we distinguish between behaviors and the children themselves. For example,
if a child is climbing the fence, we say “Fences are not for climbing,” or “It is not acceptable to climb the
fence.” We avoid blaming a child for an action. Rather, limits are set in a neutral fashion. In general,
children feel more comfortable when limits are clear (some children will contest limits to get attention; we
attempt to redirect such behavior rather than engaging in a power struggle). It is also important to remember
that feelings are valid to the individual having them. We encourage children to express their feelings in words,
listen to them, and acknowledge their feelings. All children’s behaviors, however misdirected, are an attempt
to solve a problem in the children’s eyes.

Do not be surprised if children try out new behaviors at school that they have never before displayed at
home. Children can be imtimidated by a group setting or become excited about mimicking behaviors they see
in peers. It is important that we create a positive atmosphere in the classroom and on the playground at all times,
encouraging helpful and cooperative behavior and discouraging destructive or competitive behavior. Adults
need to model positive attitudes for the kids, to obey school rules and state regulations, and to act in a manner
that they’d like the children to copy. Helpful behaviors that the children display should be praised. Negative
behaviors should be ignored if they are not destructive, so that they are not seen as ways to get attention; if the
negative behaviors are destructive,

children should be redirected to other behaviors or activities.

We try to set up the school environment so that children can succeed. Sometimes that setup changes
depending on what’s going on among the children at the time, and teachers will alert you to any
changes in the rules. Parent helpers in the classroom should consult teachers whenever they are
confused about which behaviors are admissible and which are not. They should also (if there is time)
summon a teacher to handle any difficult behavioral situations in the area they are supervising. We try
to anticipate problems in order to avoid them—setting up a safe environment with clear limits is central
to avoiding discipline problems, as is good communication between teachers and volunteers
about rules and boundaries.

Above all, our goal is to create a caring community, both for the children and among the teachers and
parents who work with them. Discipline is not only the desire to regulate child behavior, but also to help
shepherd children into an ability to live with others peacefully and productively. Learning to behave for the



good of the group is hard for young children. It needs to be taught like any other skill, and to be modeled by
adults at all times.

Green, Yellow, and Red Light Behaviors

One useful concept is that of green light, yellow light, and red light behaviors. With very young children,
choosing battles is vital and can sometimes be even more important than consistency (having the same rules
all the time). Consistency becomes more important as children enter the elementary years and become
interested in rules as a principle (this is one reason why preschool and elementary discipline often looks
different).

Green light behaviors do not cause harm to the child or others. An example of a green light behavior might be
a child taking off his/her shoes. If the weather is warm and you are not about to go to the park, it’s probably
okay.

Yellow light behaviors alert adults that something might go wrong, but are not yet dangerous or
violating rules. If a child approaches another child who has a toy, the adult might watch to see what
happens, rather than intervene too quickly. It is important to let children solve problems on their own if
they can. On the other hand, it is important to be alert to situations that may become problematic, since
many such situations can be prevented if intercepted early.

Red light behaviors are dangerous or violate firm rules. An adult needs to step in immediately. If a child is
about to hit another with a shovel, the adult must intervene and grab the shovel. Then, when the danger
has passed, the adult can speak with the children about why this behavior was occurring. In the older
grades at Cedar Tree Academy PCS, scheduled time-outs can result from red light behaviors. This is
developmentally appropriate, as children become increasingly rule-govemed over time.

What to Do when Hurtful Words or Behaviors Occur

Children must feel safe at school, both physically and emotionally. School should be a place where they feel
that they are encouraged and cared about by those around them, not that their self-esteem is being hurt.
Adults need to watch children at play closely and redirect behaviors that are hurtful or potentially dangerous.

If a dangerous or hurtful behavior occurs, the following steps are taken:

1. Aggressors are stopped and reminded that their behavior is hurting another child or
violating a rule.

2. The aggressors’ targets are taken aside with their aggressor and asked to say how they felt, so that the
aggressors can learn the consequences of their actions. Our attitude is not that anyone is bad, but
rather that children need to communicate with each other in ways that are successful for all. Above
all, our goal is to teach empathy, which children learn through seeing the reactions of others.

3. Children who are violating the rules of a certain area are asked to stop. If they do not comply, they may
be redirected to another activity, while being told clearly why this is happening. (““You cannot play in
the sand any more right now, since you are having trouble remembering not to throw sand. Would you
like to play with blocks or read a book?"")



. If children will not sit by themselves, they are asked to accompany a teacher or parent. In all

cases, everyone must be kept safe.

. Children who get seriously upset or who defy a teacher or parent are referred to the head teacher.
The teacher or parent who brings the troubled child to the head teacher relieves her in her current
duties in order to let her deal with the child.

. If children repeat the same pattems of hurtful language or aggressive acts over time, the teachers
attempt the analyze the situation by considering other causes, such as upsetting things going on at
home, conflict with a friend, illness, and the child’s developmental stage.

. Continued problems are handled with a behavior plan devised by talking to children and their parents
and deciding what will work to remedy the situation. In some cases, the teacher may recommend the
student to the schools Response to Intervention Team (RTT).



It is essential that judgment be avoided in disciplinary situations, and that all parties center on the goal of
helping every child to succeed and get along with others. Children try out a variety of behaviors as they grow
and change, and they are by nature experimental and egocentric. Our job is to help them leam to explore their
worlds within reasonable limits, and without hurting others, while maintaining a positive sense of self-worth.
This is no easy task—it is assumed that all children will have ups and downs, and that our community will be
here to help all children succeed



Discipline Strategies NOT Allowed at Cedar Tree Academy

It is strictly forbidden to punish children physically by shaking, hitting, or intimidating them in any way. If a
child is in danger, an adult may gently move that child from a position of danger. However, care must be
taken not to hurt or intimidate the child in the process.

Punishments, as opposed to consequences, are discouraged, because they humiliate children and decrease
their self-image. We try to teach children to be self-regulating by demonstrating the rewards of positive
behavior and the consequences of negative behavior.

Beyond Discipline

Our goal is to create a positive community in which a group of adults and children care about each other’s
growth and welfare, cheer for each other’s successes, and help each other through hard times. We seek to
model tolerance rather than judgment, and embrace every child as a potentially successful member of the

group.
Discipline Procedures & Policies

A very important part of the early childhood experience is helping children learn how to get
along in the world, enjoy being with other children, and follow the direction of an adult other
than their parent. A caring and positive approach will be taken regarding behavior management
and discipline. The teachers will focus on the positive behaviors of the children and reinforce
those behaviors as often as possible. Our goal is to help the children develop self-control and
responsibility for their actions.

Our discipline procedures will consist of the following strategies:

1. Encouraging children to use their words when having a disagreement with another
child. Facilitating children in their attempts to settle their own disputes.

2. Redirecting behavior when this seems potentially effective.

3. Separating a child from the group (Time-Out) — one minute away for each year of
age.

4. Counseling children individually about their behaviors.

5. Making parents aware of disciplinary concerns (Incident Report).



Disruptive Behavior distracts from the full benefit of the early childhood program and will
result in consequences. The following behaviors are considered disruptive:

Requires constant attention from the staff for negative actions

Inflicts physical or emotional harm on other children, adults, or self

Disrespects people and materials provided in the program

Consistently disobeys the rules of the classroom

Verbally threatens other students and/or staff

Uses verbal or physical activity that diverts attention away from the group of children.

Discipline Procedures for disruptive behavior

e Disruptive Behavior will be addressed in an incident report. This will be completed to
document any inappropriate behaviors that directly impact other children, staff members,
or the group as a whole. This report will be shared with the parent and will explain the
behavior and how the behavior has affected others. It will also explain how the situation
was resolved. The incident report will be placed in the child’s folder to be taken home,
signed, and returned the next day to the teacher.

e If a child has difficulty managing his/her behavior on a recurring basis, parents will be
asked to meet with the child’s teacher and school counselor

e If the child’s behavior continues to be inappropriate, consistently disruptive, and/or
dangerous, it may be necessary for the child to be sent home for a time to be
determined, or removed from the early childhood program altogether.

Children cannot become self-disciplined unless adults teach them right from wrong. At Cedar
Tree Academy, children will be taught the expectations for correct behavior and encouraged to
live and act accordingly. When children know something is wrong, and choose to do it anyway,
consequences will follow to communicate that the behavior is not acceptable and will not be
tolerated in our school. The following chart will be used to help children self- regulate:



Behavior/Consequence Chart

Behavior 1% Offense | 2™ Offense | 3™ Offense | 4™ Offense

Fighting 2 days 5 days 7 days/ 10 days/ Expelled
Expelled

Bullying 2 days 5 days 7 days/ 10 days/ Expelled
Expelled

Physical Contact 3 days 5 days 7 days 10 days/Expelled

(harmful)

Vandalism/ Property 3 days 5 days 7 days 710days/Expelled

Damage

Inappropriate Time out 2 days 3 days 5 days/Expelled

Language

Stealing/Theft Time Out 2 days 3 days 5 days/Expelled

Classroom Disruption | Time Out 2 days 3 day 5 days/Expelled

Disrespecting Staff Time Out 2 days 3 days 5 days/Expelled

Lying Time Out 2 days 3 days 5 days/Expelled

Teasing/Taunting Time Out 2 days 3 day 5 days/Expelled

**Each infraction is explained for your reference below

Fighting- the exchange of punches between 2 or more people. All students that participate in a
fight, both the aggressor and defender will be suspended.

Bullying- a form of aggressive behavior manifested by the use of force or coercion to affect
others, particularly when the behavior is habitual and involves an imbalance of power. It can
include verbal harassment, physical assault or coercion and may be directed repeatedly towards
particular victims, perhaps on grounds of race, religion, gender, sexuality, or ability. Physical,
emotional, and verbal bullying will yield the same consequences.

Physical contact - includes horseplay, wrestling, and pushing. Physical contact 1 is mild use of
hands or feet in contact with another person or people. Physical contact 1 is not aggressive, but
deemed playful by student and adult witnesses.- Physical contact with malicious intent including
slapping, punching, kicking, pushing, or use of objects to hurt or harm others
Vandalism/property damage- writing on school items or property belonging to someone else or
intentional destruction or attempt to destroy school property; including bulletin boards, walls,
desks, chairs, books, lockers, bathroom stalls, etc.

Inappropriate language- any words, phrases or gestures that are deemed obscene or profane
Stealing- Intentional taking of objects/property of value that belongs to someone else (value will
be determined at administrator’s discretion)

Classroom disruption- significant and repeated interruption of classroom instruction that
prevents teacher from teaching and other students from learning

Disrespecting staff- repeated and significant defiance or language used against staff member
Lying- repeated non-truth told to an adult in an attempt to avoid a task or prevent consequences
Teasing/Taunting- to irritate or provoke with persistent petty distractions, trifling raillery, or
other annoyance, insulting or jeering including *“joning.”




Discipline Policy Agreement

I have read the early childhood Disciplinary Policies and Procedures. I have discussed this with
my child and agree to comply with the discipline policies and procedures of Cedar Tree
Academy PCS.

Parent/Legal Guardian Signature:

Parent/Legal Guardian Name Printed:

Child’s Name:

Date:



ATTACHMENT B

Cedar Tree Public Charter School

Maximum Enrollment

Grade Academic Academic Academic Academic Academic
Year 2014 Year 2015 Year 2016 Year 2017 Year 2018
PK3 -K 600 600
Total 600 600

The school will undergo charter renewal in school year 2014 - 2015. If renewed, the school will
negotiate a renewed charter, which will include a Schedule I.
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CHARTER SCHOOL AGREEMENT

This CHARTER SCHOOL AGREEMENT (this “Agreement”) is dated as of May
___,2000 and entered into by and between the DISTRICT OF COLUMBIA PUBLIC
CHARTER SCHOOL BOARD (the “Board”) and WASHINGTON PUBLIC CHARTER
SCHOOL FOR ACADEMIC EXCELLENCE, INC. (the “School Corporation”).

RECITALS

WHEREAS, pursuant to Section 2203 of the District of Columbia School Reform
Act of 1995, as amended (as now and hereafter in effect, or any successor statute, the “Act”), the
Board has the authority to approve petitions to establish charter schools in the District of

Columbia;

. WHEREAS, the School Corporation submitted a petition in accordance with
Section 2202 of the Act to establish a public charter school (such petition, as amended through
the date hereof, the “Application”; a copy is attached hereto as Exhibit A);

WHEREAS, the Board has (i) determined that the Application satisfies the
requirements set forth in Subtitle B of the Act and (ii) approved the Application subject to the
execution of this Agreement by the Board and the School Corporation; and

WHEREAS, the Board and the School Corporation hope to foster a cooperative
and responsive working relationship;

NOW, THEREFORE, in consideration of the premises and the agreements,
provisions and covenants herein contained, the Board and the School Corporation agree as

follows:

SECTION 1. ESTABLISHMENT OF SCHOOL

1.1 Charter. The School Corporation shall establish a public charter school
(the “School™) in the District of Columbia and shall operate such school in accordance with the
Act, this Agreement and the Application. The Application is incorporated in this Agreement and
binding on the School Corporation. To the extent any provision in this Agreement conflicts with
any provision of the Application, the provision in this Agreement shall govern. This Agreement
and the Application shall constitute the School Corporation’s charter for purposes of Section
2203(h)(2) of the Act. '

1.2 Term; Renewal. A. This Agreement shall commence on the date hereof
and shall continue for a term of fifteen years unless sooner terminated in accordance with

Section 7.1 hereof.

B. The School Corporation may seek to renew its authority to operate the
School as a public charter school in the District of Columbia pursuant to the terms of the Act and
any rules established by the Board. If such renewal is granted by the Board, the Board and the
School Corporation shall (i) renew this Agreement with amendments satisfactory to the Board
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and the School Corporation or (ii) enter into a substitute agreement satisfactdrg'"'to the Board and
the School Corporation.

1.3 Location; Permits. The School shall be located at Lot 80, 81 and 949,
Square 5861 @ Howard Road, SE, Washington, D.C. (the School Corporation’s fee or leasehold
interest in such property, the “School Property”). At least 30 days prior to the first day of the
School’s first academic year, the School Corporation shall submit to the Board (i) a report
regarding the status of all Authorizations required for the School Corporation’s use of the School
Property, including occupancy permits and health and safety approvals, and (i) a report
identifying any lease, sublease, deed or other instrument authorizing the use or evidencing the
ownership of the School Property by the School Corporation and summarizing any financing
entered into in connection therewith. The School shall not begin instruction of students at the
School Property until the School Corporation has provided to the Board a copy of the certificate
of occupancy for the School Property certified by an officer of the School Corporation, a
member of the Board of Trustees or the chief administrator of the School as true, correct and
complete. The Schéol- Corporation shall not operate the School at a location other than the
School Property without the prior written consent of the Board. “Authorizations” shall mean
(a) any consent, approval, license, ruling, permit, certification, exemption, filing, vanance, order,
decree, directive or other authorization of, by or with, (b) any notice to or from, (c) any
declaration of or with, or (d) any registration with, any governmental authority, in each case
relating to the operation of the School.

SECTION 2. EDUCATIONAL PROGRAM

2.1 Mission Statement. The School Corporation shall operate the School in
accordance with the mission statement set forth in the Application.

2.2 Age; Grade. In its first academic year, the School shall instruct students in
grades K to 5. In subsequent academic years, the School may instruct students in grades K to 12.
The School shall not instruct students of any other grade without the prior written consent of the

Board. -

2.3 Enrollment. A. Enrollment in the School shall be open to any pupil in the
grade range set forth in Section 2.2 who resides in the District of Columbia. Students who are
not residents of the District of Columbia may be enrolled at the School to the extent permitted by
the Act. The School Corporation shall determine whether each pupil resides in the District of
Columbia according to the procedure set forth in the random selection process established
pursuant to clause C below. Subject to clause B below, the School Corporation shall maintain an
enrollment of no more than 550 pupils in its first academic year and no more than 1390 pupils in
subsequent academic years substantially in accordance with Schedule I attached hereto.

B. No later than April 1, 2005 and April 1, 2010, the School Corporation may
petition the Board in writing to change the maximum enrollment of the School for the five
academic years succeeding the deadline applicable to such petition. The Board shall review the
petition and determine the maximum enrollment of the School for such five-year period. The
School Corporation shall provide promptly to the Board any additional information requested by
the Board in connection with such petition. Notwithstanding the foregoing, prior to the end of

[y
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any five-year period, the School Corporation may petition the Board to increasé the maximum
enrollment of the School by up to 5% from the original maximum enrollment for such five-year
period provided that the School Corporation delivers to the Board (i) evidence that (a) the
School Property has sufficient capacity to accommodate the increased enrollment, (b) the
financial position of the School Corporation will improve as a result of such increase, (c) the
quality of the educational program at the School is satisfactory and will not deteriorate as a result
of such increase and (ii) such other items as the Board may request.

C. If eligible applicants for enrollment at the School for any academic year
exceed the number of spaces available at the School for such academic year, the School
Corporation shall select students pursuant to the random selection process set forth as Exhibit B
attached hereto. The School Corporation shall notify the Board in writing of any material change
to the random selection process at least 60 days prior to the date (as set forth in the notice to the
Board) of the proposed implementation thereof. With respect to any such proposed change, the
School Corporation shall consider any comments of the Board, its staff and its agents in
connection with such change. The School Corporation shall not implement any material change
to the random selection process unless after giving effect to such change the random selection
process would (i) include (a) an annual deadline for enroliment applications that is fair and set in
advance of such deadline and (b) a process for selecting students for each academic year (1) if
applications submitted by the deadline exceed available spaces for such academic year, and (2)
for spaces available after the beginning of such academic year, (ii) publicize the application
deadline and the selection processes, and (iii) provide a procedure to determine whether
applicants reside in the District of Columbia.

D. The School Corporation shall keep records of student enrollment and daily
student attendance that are accurate and sufficient to permit preparation of the reports described
in Sections 5.1E and Section 5.1F.

2.4  Curriculum. A. The School Corporation shall design and implement the
educational program set forth in the Application, as modified in accordance with this Agreement.
The School Crporation shall notify the Board in writing of any change in the curriculum or
instructional method of the School that is a significant departure from the curriculum or
instructional method in the plan set forth in the Application as amended in accordance with this
Agreement at least 120 days prior to the date (as set forth in the notice to the Board) of the
proposed implementation thereof (the “Implementation Date™). With respect to any such
proposed change, the School Corporation shall consider any comments of the Board, its staff and
its agents in connection with such change. The School Corporation shall provide promptly to the
Board any materials requested by the Board in connection with such change in curriculum or
instructional method. I

B. The School Corporation shall not implement any material change in the
curricutum or instructional method of the School without the prior written consent of the Board

if:

(1) the Board has previously notified the School Corporation in writing that
the School Corporation is on probation for failure to satisfy performance targets
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set forth in the Accountability Plan and such notice has not beerf rescinded by the
Board in writing; or

(11) the Board determines in consultation with the School Corporation that
such change would constitute a significant departure from the mission and goals
set forth in the Application, as previously amended in accordance with this
Agreement, and notifies the School Corporation of such determination in writing
within 60 days after the Board receives notification of such change.

2.5  Standards. As part of its Accountability Plan, the School Corporation
shall adopt student content and performance standards for all subject areas at all grade or other
performance levels served by the School. The School’s educational program shall be aligned
with the School’s content and performance standards.

2.6  Students with Disabilities. The School Corporation shall comply with all
federal requirements-conceming the education of students with disabilities and shall designate
and notify the Board and the Director of the Office of Special Education of the District of
Columbia Public Schools of the individual responsible for case management of the education of
the School’s students with disabilities. At least 30 days prior to the first day of the School’s first
academic year, the School Corporation shall notify the Board in writing of its election to act as
either a local education agency or a District of Columbia Public School for purposes of Part B of
the Individuals with Disabilities Education Act, as amended, and Section 504 of the
Rehabilitation Act of 1973, as amended. The School Corporation shall notify the Board in
writing by April 1 prior to any academic year for which the School Corporation shall change
such election from the current academic year.

2.7 Student Policies; Expulsion and Suspension. A. No later than 30 days
prior to the beginning of the School’s first academic year, the School Corporation shall deliver to
the Board in writing copies of the policies governing students at the School. The School
Corporation shall notify the Board in writing of any material change to such policies within 30
days of the atoption of such change. The School Corporation shall consider the comments of the
Board, its staff and its agents in connection with such policies. Notwithstanding the foregoing,
the policies regarding the expulsion or suspension of students shall be as set forth in Exhibit C
hereto. The School Corporation shall make the policies governing students at the School
available in writing to parents and students.

B. The School Corporation shall notify the Board promptly of any expulsion
or any suspension of more than 5 school days of any student enrolled in the School.

SECTION 3. EVALUATION

3.1 Accountability Plan. A. The School Corporation shall develop an
accountability plan setting forth (i) goals, content and performance standards and performance
indicators for the School, (ii) specific annual and long-term performance targets for such
performance indicators related to each goal, (iii) 2 method to measure the School’s achievement
of such performance targets, (iv) timelines for achieving performance targets set forth in the
Accountability Plan, (v) procedures for taking corrective action when the School’s performance
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falls below such performance targets, (vi) strategies for reporting the School’s Performance and
progress to parents, the community and the Board, and (vii) such other items as the Board may
require. In developing or modifying an accountability plan, the School Corporation shalil
cooperate with the Board, its staff and its agents.

B. Within six months after the beginning of the School’s first academic year,
the School Corporation shall submit an accountability plan in writing to the Board. Upon notice
to the School Corporation of the Board'’s approval of an accountability plan, such accountability
plan (the “Accountability Plan”) shall be attached to this Agreement and, without further action
by the Board or the School Corporation, shall become a part hereof and be binding upon the
School Corporation.

C. The School Corporation shall provide the Board written notice of any
change in the Accountability Plan at least 120 days prior to the proposed implementation thereof.
If such change significantly amends the performance goals, objectives, standards, indicators,
targets or othgr basis:against which the School Corporation has elected to have its performance
judged, the School Corporation shall not implement such change without the prior written
approval of the Board. With respect to any other proposed change in the Accountability Plan,
the School Corporation shall consider any comments of the Board, its staff and its agents in
connection with such change. With respect to any proposed change in the Accountability Plan
requiring the Board’s approval, the Board shall rule on such change within 90 days after the
Board’s receipt thereof.

3.2  Corrective Action. In connection with the Board’s review of the School’s
performance, if the Board determines that the School is not progressing toward one or more
performance goals set forth in the Accountability Plan or that the quality of the School’s
educational program is not satisfactory, then the Board, in consultation with the School
Corporation, may require the School Corporation to develop and implement a corrective action
plan. Nothing contained herein shall restrict the Board’s ability to revoke the School
Corporation’s charter in accordance with the Act.

e

3.3  Standardized Testing. At a minimum, the School Corporation shall
administer, in accordance with the policies of the governmental body responsible for the District
of Columbia Public Schools (the “Board of Education”), any District-wide assessments used to
measure student achievement required by the Board of Education to be administered in public
schools in the District of Columbia covering the same grades or ages as the School and the
results of which the Board of Education intends to make publicly available; provided that with
respect to students receiving special education, the School Corporation shall only be required to
administer tests related to such students’ individual education plans. s

SECTION 4. CONTRACTS

4.1 Contracts. A. Within 45 days after the end of each fiscal quarter, the
School Corporation shall submit to the Board with respect to each contract (other than an
employment contract) entered into, materially amended or terminated during such fiscal quarter
that has (i) a value equal to or in excess of $10,000, or (ii) a term that exceeds one Fiscal Year, a
list of the following items: (a) the parties, (b) an indication of whether any party is an Affiliate
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(as defined in Section 4.5) of the School Corporation, (c) the product or service that is the subject
of such contract, and (d) whether the value of such contract equals or exceeds $50,000 or such
other threshold as the Board may determine in writing.

B. By October 1 of the School’s first academic year and by October 1 of each
subsequent year in which there is a change, the School Corporation shall submit to the Board a
range of salaries and benefits in effect for each category of employees identified by the School
Corporation. Within 45 days after the end of each fiscal quarter, the School Corporation shall
submit to the Board a list of‘each employment contract entered into, materially amended or
terminated during such fiscal quarter which provides an annual salary and benefits package in
excess of the relevant range delivered to the Board pursuant to the preceding sentence.

C. Each contract described in clause A or B above shall be referred to herein
as a “Material Contract.” Upon the request of the Board, the School Corporation shall deliver
to the Board copies of any Material Contract.

4.2  Contracts for School Management. A. Without the prior written consent
of the Board, the School Corporation shall not (i) enter into any contract (a “School
Management Contract”) for the management of the School by another entity, (ii) cancel or
terminate or provide a notice of cancellation or termination of any School Management Contract
or consent to or accept any cancellation or termination thereof, or (iii) enter into any material
amendment, modification or supplement of any School Management Contract.

B. If the Board has previously notified the School Corporation in writing that
the School . Corporation is on probation for failure to satisfy performance targets set forth in the
Accountability Plan or for fiscal management reasons and such notice has not been rescinded by
the Board in writing, the School Corporation shall notify the Board in writing 5 business days
prior to taking any of the following actions: (1) waiving any material default under, or material
breach of, any School Management Contract or waiving, failing to enforce, forgiving,
compromising, settling, adjusting or releasing any material right, interest or entitlement,
howsoever afising, under, or in respect of any School Management Contract, or giving any
consent, waiver or approval under any School Management Contract, or in any way varying, or
agreeing to the variation of, any material provision of any School Management Contract or of the
performance of any material covenant or obligation by any other party under any School
Management Contract, or (2) providing any notice, request or other document permitted or
required to be provided pursuant to any School Management Contract affecting any materal
rights, benefits or obligations under any such School Management Contract in any material
respect. If the Board so notifies the School Corporation in writing prior to the intended date of
such action, the Board shall have the right to approve such action, and the School Corporatién
shall not take such action without the prior written consent of the Board.

4.3  Insurance Coverage. A. The School Corporation shall procure and
maintain in full force and effect at all times insurance policies with an independent insurance
broker with a license in the District of Columbia providing at least the limits and coverage
provisions set forth below:
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(1) Workers’ compensation insurance as required by appliéé"ﬁle Law. “Law”
shall mean any statute, law, constitutional provision, code, regulation, ordinance,
rule, judgment, order, decree, permit, concession, grant, franchise, license,
agreement, directive, binding guideline or policy or rule of common law,
requirement of, or other governmental restriction of or determination by, or any
interpretation of any of the foregoing by, any governmental authority, whether
now or hereafter in effect.

(1) General liability insurance on an occurrence basis against claims for
personal injury (including bodily injury and death) and property damage. Such
insurance shall provide coverage with a $1,000,000 minimum limit per
occurrence for combined bodily injury and property damage, a maximum
deductible of $2,500 per occurrence and aggregate limits of liability of at least
$2,000,000. '

- (iii)- ~- -Automobile liability insurance against claims for personal injury

(including bodily injury and death) and property damage covering all owned,
lease non-owned and hired motor vehicles, including loading and unloading, with
a $1,000,000 minimum limit per occurrence for combined bodily injury and
property damage and containing appropriate no-fault insurance provisions
wherever applicable.

(iv)  Excess liability insurance on an occurrence basis covering claims in
excess of the underlying insurance described in the foregoing clauses (ii) and (iii),
with (a) if the School provides transportation for any of its students, a $5,000,000
minimum limit per occurrence and (b) otherwise, a $3,000,000 minimum limit per
occurrence; provided that aggregate limits of liability, if any, shall apply
separately to each location.

(v) Property damage insurance on an “all risk” basis, boiler and machinery

~={nsurance on a comprehensive basis and providing coverage for (a) the School

Corporation in a minimum aggregate amount equal to the “full insurable value” of
the School Property, and (b) attorneys’ fees, engineering and other consuiting
costs, and permit fees directly incurred in order to repair or replace damaged
insured property in a minimum amount sufficient to cover 100% of the cost to
reconstruct the School Property. For purposes of this clause (v), “full insurable
value” shall mean the full replacement value of the School Property, including
any improvements, equipment, fuel and supplies, without deduction for physical
depreciation and/or obsolescence; all such policies may have deductibles of not -
greater than $2,500 per occurrence; provided that to the extent such policies do
not have such deductibles, the School Corporation shall establish adequate
reserves or other appropriate provisions, if any, as shall be required by the Board.
Such insurance shall (x) not include any coinsurance provision, (y) provide for
increased cost of construction and loss to undamaged property as a result of
enforcement of building Laws with sub-limits not less than 10% of the “full
insurable value” of the School Property, and (z) include debris removals with a
sub-limit of not less than $50,000. The property damage coverage shall not



contain an exclusion for freezing, mechanical breakdown, loss of damage covered
under any guarantee or warranty, or resultant damage caused by faulty
workmanship, design or materials.

(vi)  Directors and officers liability insurance and professional liability
insurance with a $1,000,000 minimum limit per occurrence. The policies for such
insurance shall name the Board of Trustees, the School Corporation, School
employees and School volunteers as insureds.

(vii)  Educators legal liability insurance with a $1,000,000 minimum limit per
occurrence.

B. If the School Corporation has entered into a School Management Contract,
the School Corporation shall require the Person managing the School pursuant to that School
Management Contract (the “School Manager”) to maintain management professional liability
insurance with a $1,000,000 minimum limit per occurrence.

C. The School Corporation may satisfy its obligations under this Section 4.3
by being an additional named insured on insurance policies of an Affiliate of the School
Corporation or the School Manager, if any, providing the School Corporation the coverage
required pursuant to this Section 4.3 to the same extent as if the School Corporation obtained
such required insurance itself.

D. All policies of insurance required to be maintained pursuant to clause A
(except subclauses (vi) and (vii)) shall be endorsed to name the Board and its directors, officers,
employees and agents as additional insureds. All policies of insurance required to be maintained
pursuant to this Section 4.3 shall be endorsed to provide that the insurer is required to provide the
Board with at least 30 days’ prior notice of substantial reduction in coverage or amount (other
than a reduction in coverage or amount resulting from a payment thereunder), cancellation or
non-renewal of any policy. The Board may from time to time, by written notice to the School
Corporation;-amend the amount and scope of insurance coverage required by this Section 4.3 to
include such additional insurance coverage which, in the reasonable opinion of the Board, is
generally maintained with respect to schools by prudent school management, subject to the
availability of such insurance in such amounts on commercially reasonable terms.

4.4  Insurance Certificates. No later than August 1, 2000 and no later than
August | of each subsequent year, the School Corporation shall deliver to the Board a certificate
of insurance with respect to each insurance policy required pursuant to Section 4.3. Such
certification shall be executed by each insurer providing insurance hereunder or its authorized -
representative and shall (1) identify underwriters, the type of insurance, the insurance limits and
the policy term and (2) specifically list the special provisions enumerated for such insurance
required by Section 4.3. Concurrently with the furnishing of the certification referred to in this
Section 4.4, the School Corporation shall furnish the Board with a report of an independent
insurance broker satisfactory to the Board, signed by an officer of such broker, stating that ail
premiums then due have been paid. In addition, the School Corporation will notify the Board in
writing promptly of any default in the payment of any premium and of any other act or omission
on the part of the School Corporation or the School Manager, if any, which may invalidate or

DC1 430574.4 8



render unenforceable, in whole or in part, any insurance being maintained purstiant to Section
4.3. Upon request by the Board, the School Corporation will promptly fumnish the Board with
copies of all insurance policies, binders and cover notes or other evidence of insurance relating to
the insurance required to be maintained pursuant to Section 4.3.

4.5  Transactions with Affiliates. The School Corporation shall not, directly or
indirectly, enter into or permit to exist any transaction (including the purchase, sale, lease or
exchange of any property or the rendering of any service) with any Affiliate of the School
Corporation, any member of'the board of trustees of the School Corporation (the “Board of
Trustees”) or any employee of the School Corporation uniess the terms of such transaction

(considering all the facts and circumstances) are no less favorable to the School Corporation than
those that could be obtained at the time from a Person that is not such an Affiliate. “Affiliate”
shall mean, as applied to any Person, any other Person directly or indirectly controlling,
controlied by, or under common control with, that Person and, if such Person is an individual,
any member of the immediate family (including parents, spouse, children and siblings) of such
individual and anytrist whose principal beneficiary is such individual or one or more members
of such immediate family and any Person who is controlled by any such member or trust; for
purposes of the definition of “Affiliate,” “control” (including, with correlative meanings, the
terms “controlling,” “controlled by and “under common control with”), as applied to any
Person, means the possession, directly or indirectly, of the power to direct or cause the direction
of the management and policies of that Person, whether through the ownership of voting
securities or by contract or otherwise. “Person” shall mean and include natural persons,
corporations, limited liability companies, limited liability partnerships, limited partnerships,
general partnerships, joint stock companies, joint ventures, associations, companies, trusts,
banks, trust companies, land trusts, business trusts or other organizations, whether or not legal
entities, governments and agencies or other administrative or regulatory bodies thereof.

4.6  Costs. The School Corporation shall be responsible for all costs
associated with its operation and the operation of the School including the costs of goods,
services and the assessments administered pursuant to Section 3.3 hereof.

4.7  No Agency. The School Corporation shall disclose to all third parties
entering into contracts with the School Corporation that the Board has no responsibility for the
debts or actions of the School Corporation. The School Corporation shall not purport to act as
the agent of the Board or the government of the District of Columbia with respect to any
contract.

4.8 Inventory. The School Corporation shall maintain an inventory of all
assets of the School Corporation purchased with District of Columbia public funds or federal
funds. The School Corporation shall make such inventory available to the Board from time to
time upon the Board’s request.
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SECTION 5. REPORTS

5.1 Reporting Requirements. The School Corporation shall deliver to the

Board:

A. Annual Reports: no later than November 1 of each year, beginning
November 1, 2001, an annual report in a format acceptable to the Board which shall set forth the
financial status, academic program and performance of the School Corporation as of the close of
the prior academic year including all items required by Section 2204(c)(11)(B) of the Act, the
results of any standardized tests not contained in the prior annual report delivered to the Board
pursuant to this clause A (or in the case of the first annual report, any such results obtained prior
to the submission of such report), an assessment of compliance with the performance goals,
objectives, standards, indicators or targets or any other basis for measuring the School’s
performance set forth in the Accountability Plan and such other items as the Board may
reasonably request; such report shall be delivered to the Board in a paper format and transmitted
electronically:in a-format acceptable to the Board; such report shall be made available to the
public upon request;

B. Audited Financial Statements: as soon as available but no later than 120
days after the end of each Fiscal Year, audited financial statements for such Fiscal Year prepared
in accordance with generally accepted auditing standards and the Government Auditing
Standards issued by the Comptroller General of the United States, by an independent certified
public accountant licensed in the District of Columbia and reasonably acceptable to the Board,
such audited financial statements shall be made available to the public upon request; “Fiscal
Year” shall-mean the fiscal year of the School Corporation ending on June 30 of each calendar
year;

C. Interim Financial Reports: as soon as available and in any event within
45 days after the end of each Interim Period starting with the Interim Period beginning July 1,
2000, (i) the balance sheet of the School Corporation as at the end of such Interim Period and the
related stateifients of income and cash flows of the School Corporation for such Interim Period
and for the period from the beginning of the then current Fiscal Year to the end of such Interim
Period, all in reasonable detail and certified by the treasurer or chief financial officer of the
School Corporation that they fairly present, in all material respects, the financial condition of the
School Corporation as at the dates indicated and the results of their operations and thetr cash
flows for the periods indicated, subject to changes resulting from audit and normal year-end
adjustments, and (ii) notes to the balance sheet describing the financial status of the School
Corporation including contributions (monetary or in-kind) in excess of $500 and fundraising
efforts for such Interim Period and for the period from the beginning of the then current Fiscal -
Year to the end of such Interim Period; “Interim Period” shall mean (x) initially, month and (y)
from time to time thereafter, upon written notice by the Board to the School Corporation, the
period designated by the Board in such notice; the Board may require the School Corporation to
submit the financial reports to be delivered pursuant to this Section 5.1C on a computer disk or in
another electronic format compatible with software designated by the Board from time to time;
notwithstanding the foregoing, the School Corporation may deliver the reports required pursuant
to this clause C for July and August 2000 on October 15, 2000;
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D. Budget; Fiscal Year: no later than June 1 of each year Starting June 1,
2000, an annual operating budget, an annual capital budget and cash flow projections
(collectively, a “Budget”) for the next succeeding Fiscal Year; the School Corporation’s
operating budget for the period from July 1, 2000 to June 30, 2002 is set forth in Exhibit D
hereto; the School Corporation shall deliver to the Board no later than October 30, 2000 a
revised operating budget for the period from July 1, 2000 to June 30, 2002; the School
Corporation shall consider the comments of the Board, its staff and its agents with respect to
each Budget; if the Board has previously notified the School Corporation in writing that the
School Corporation is on probation for fiscal management reasons and such notice has not been
rescinded by the Board in writing, the School Corporation may only implement such Budget
with the prior written approval of the Board;

E. Enrollment Census: on dates identified by the Board in writing, a report
(i) identifying the number of students (including nonresident students and students receiving
special education) currently enrolled in the School in each of (a) preschool, (b) prekindergarten,
(c) grades kirdergarten through 12, (d) adult, community and vocational programs and (e)
nongrade level programs, (ii) identifying the number of students enrolled in the School and their
grade levels who are any of the following: (a) nonresident students, (b) students receiving special
education, (c) emergency migrants, (d) new or leaving students, () eligible for free or reduced
meals or (f) students with limited English proficiency, (iii) setting forth the amount of fees and
tuition assessed and collected from nonresident students currently enrolled in the School and (iv)
certified by the chair of the Board of Trustees and the principal or other chief administrator of
the School that such report is true and correct in all material respects; unless the Board notifies
the School Corporation otherwise in writing, such report shall be in the format required by the
Board of Education for similar reports from public schools in the District of Columbia and such
count shall be conducted in a manner comparable to that required by the Board of Education for
enrollment counts by District of Columbia Public Schools;

F. Attendance: no later than 15 days after the end of each month during the
academic year, a report listing the average daily attendance for the School during such month;

G. Key Personnel Changes: promptly upon the chair of the Board of
Trustees or an officer of the School Corporation obtaining knowledge of the departure or
anticipated departure of a person from his or her position with the School Corporation who is a
member of the Board of Trustees or an officer of the School Corporation or holds a key
personnel position identified on Exhibit E hereto (but no later than the time the School
Corporation announces such departure publicly), a notice identifying the person, the position
such person is leaving, the date of such departure and the actions the School Corporation has
taken or intends to take to replace such person; o

H. Events of Default, Etc.: promptly upon the chair of the Board of Trustees
or an officer of the School Corporation obtaining knowledge of any event or circumstance that
could reasonably be expected to have a material adverse effect on the operation, properties,
assets, condition (financial or otherwise), prospects or reputation of the School Corporation or
the School including (i) any material breach of any covenant or agreement contained in this
Agreement (including the Application or Accountability Plan) or any Material Contract, (i) any
notice given to the School Corporation or any other action taken with respect to a claimed default
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under any financing obtained by the School Corporation, or (iii) the failure of fhie School
Corporation to comply with the terms and conditions of any Authorization, a report in reasonable
detail of the nature and date, if applicable, of such event or circumstance and the School
Corporation’s intended actions with respect thereto; '

I Litigation: (i) promptly upon a member of the Board of Trustees or an
officer of the School Corporation obtaining knowledge of (a) the institution of or nonfrivolous
threat of any action, suit, proceeding, governmental investigation or arbitration against or
affecting the School Corporation or any property thereof (collectively, “Proceedings”) not
previously disclosed in writing by the School Corporation to the Board, or (b) any material
development in any Proceeding to which the School Corporation is a party or the School
Corporation’s property is subject, written notice thereof; (ii) no later than February 14 and
August 14 of each year, a schedule of all Proceedings involving an alleged liability of, or claims
against or affecting, the School Corporation or, if there has been no change since the last such
report, a statement to that effect, and (iii) promptly after request by the Board, such other
information as may be.reasonably requested by the Board to enable the Board and its counsel to
evaluate any of such Proceedings;

J. Authorizations: (i) within 45 days after the end of each Fiscal Year
starting in Fiscal Year 2001, a certification by an officer of the School Corporation, a member of
the Board of Trustees or the chief administrator of the School that all Authorizations required for
the operation of the School and the lease or sublease, if any, of the School Property remain in full
force and effect; and (ii) within 7 days after the School Corporation receives notice (whether
formal or informal, written or oral) of any alleged failure of the School Corporation to comply
with the terms and conditions of any Authorization, a repost in reasonable detail of the nature
and date, if applicable, of such notice and the School Corporation’s intended actions with respect
thereto; and

K. Board of Trustees Meeting Minutes: Within 15 days after the end of
each fiscal quarter, the School Corporation shall submit to the Board copies of all minutes of
meetings of thie Board of Trustees of the School Corporation (including any actions of the Board
of Trustees taken by unanimous written consent in lieu of a meeting) during such fiscal quarter.
Documents submitted to the Board pursuant to this clause K shall be accompanied by a
certification by an officer of the School Corporation or a member of the Board of Trustees as to
the completeness and accuracy of such documents; and

L. Other Information: such other reports, financial statements and
information as the Board shall reasonably request.

5.2 Reports Required by the Act. The School Corporation shall comply with
all reporting requirements set forth in the Act and shall provide the Board with a copy of each
such report at the time the School Corporation provides such report to the Person required to
receive such report under the Act.
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SECTION 6. ORGANIZATION

6.1  Organization. A. The School Corporation is and shall remain a District of
Columbia nonprofit corporation in accordance with the District of Columbia Nonprofit
Corporation Act, as now and hereafter in effect, or any successor statute.

B. Copies of the School Corporation’s articles of incorporation and bylaws
are attached hereto as Exhibit F and Exhibit G, respectively. The School Corporation shall
notify the Board in writing of any material change to its articles of incorporation or bylaws
within 30 days after the effective date of such change. The School Corporation shall consider
any comments of the Board, its staff and its agents in connection with such change.

6.2  Tax-Exempt Status. The School Corporation shall obtain tax-exempt
status from the federal government and the District of Columbia within two years from the date
hereof and shall maintain such tax-exempt status.

6.3  Powers. The School Corporation shall have the powers set forth in the
Act.

6.4  Accreditation. The School Corporation shall comply with the
accreditation requirements set forth in the Act.

6.5  Nonsectarian. The School Corporation and the Schiool are and shall
remain nonsectarian and are not and shall not be affiliated with a sectarian school or religious
organization.

6.6  Financial Management. The School Corporation shall operate in
accordance with generally accepted standards of fiscal management and shall maintain a system
of accounting established and administered in accordance with sound business practices to
permit preparation of the audited financial statements described in Section 5.1B.

“"6.7  Board of Trustees. A. The School Corporation shall have a Board of
Trustees that complies with the requirements set forth in the Act. The Board of Trustees shall (i)
set the policy for the School Corporation, (ii) be responsible for overseeing the academic and
fiscal integrity of the School Corporation and assuring the School Corporation’s compliance with
this Agreement and the Act and (iii) select and evaluate the performance of the School
Corporation’s senior management.

B. Each member of the Board of Trustees shall act in an ethical manner _
consistent with its fiduciary obligations to the School.

6.8  Hiring. The School Corporation shall perform an initial background check
with respect to each employee and each person who regularly volunteers at the School more than
10 hours a week prior to the commencement of such employment or volunteer assignment. The
School Corporation shall conduct such other background checks as the Board may direct in
accordance with such timetable as the Board may establish. The School Corporation shall
consider the results of such background checks in its decision to employ or utilize such persons.
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6.9 Employee Handbook. The School Corporation shall develop and maintain
an employee handbook in compliance with Law.

6.10 Complaint Process. No later than 30 days prior to the beginning of the
School’s first academic year, the School Corporation shall deliver to the Board in writing a copy
of the complaint resolution process that the School Corporation is required to maintain pursuant
to the Act. The School Corporation shall notify the Board in writing of any proposed material
change to the complaint resolution process at least 45 days prior to the implementation of such
change. The School Corporation shall consider any comments of the Board, its staff and its
agents in connection with such complaint resolution process or any material change thereto.

SECTION 7. TERMINATION

7.1  Termination. A. This Agreement may be terminated and the charter of
the School Corporation revoked:

s

(1) | by the Board in accordance with Section 2213 of the Act; or
(i) by mutual agreement of the parties hereto; or

(iii) by the Board if, in the reasonable judgment of the Board, any
circumstance or condition shall exist at the School which jeopardizes the safety,
health or welfare of any students at the School, and the School Corporation shall
fail to remedy such circumstance or condition within 90 days after the Board
delivers written notice to the School Corporation that the Board has determined
such circumstance or condition exists; or

(iv) by the Board, if the School Corporation fails to secure use of the School
Property by August 1, 2001; or

V) by the Board, if the School fails to begin instructing students by December
31, 2001.
If the School has begun operation, any such termination shall be effective at the end of the
academic year unless the Board determines compelling circumstances require otherwise.

B. This Agreement shall be terminated:

(1) upon invalidation or termination of the statutory authority for the Séhdol
to exist as a public charter school in the District of Columbia; or

(1) upon termination of the Board or the Board’s authority to oversee public
charter schools in the District of Columbia unless the Board has assigned its rights
and obligations under this Agreement pursuant to Section 9.2.
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7.2 Actions Upon Expiration or Termination. Upon expiration or termination

of this Agreement (the date upon which such charter expires or terminates, the “Termination
Date”), the School Corporation shall:

A. if the School ceases operations on the Termination Date,

1) promptly but no later than 60 days after the Termination Date, deliver all
student records, reports, documents and files to the Board;

(i)  promptly but no later than 60 days after the Termination Date, transfer all
other assets of the School Corporation purchased with District of Columbia public
funds or federal funds as directed by the Board; and

(ili)  for 5 years after the Termination Date, maintain all its other records,
_. reports, documents and files of the School Corporation and shall not dispose of

" such records, reports, documents and files without first offering them in writing to

the Board;

B. if the Board of Education (or any other entity permitted by the Act to

assume the management of the School) assumes management of the School pursuant to the terms
of the Act, take such actions as the Board of Education (or such entity) shall reasonably require
(subject to any rights of grantors, donors or creditors of the School Corporation);

C. if the Board of Education places the School in a probationary status

pursuant to Section 2212(d)(5)(B) of the Act, take such actions as the Board of Education shall
reasonably require;

D. if the School continues operations but not as a public school,

() promptly but no later than 60 days after the Termination Date, deliver to
the Board all student records, reports, documents and files created during or
covering periods during which the School was a public charter school;

(ii)  promptly but no later than 60 days after the Termination Date, transfer all
other assets of the School Corporation purchased with District of Columbia public
funds or federal funds as directed by the Board; and

(iii)  for 5 years after the Termination Date, maintain all its other records,
reports, documents and files of the School Corporation created during or covering
periods during which the School was a public charter school and shall not dispose
of such records, reports, documents and files without first offering them in writing
to the Board.

SECTION 8. COMPLIANCE

8.1 Laws. The School Corporation shall comply with all applicable Laws

(including the Act) and Authorizations and shall from time to time and on a timely basis obtain,
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renew and comply with all Authorizations as shall now or hereafter be necessafy under
applicable Laws.

8.2  Cooperation. The School Corporation shall, and shall cause its trustees,
officers, employees and contractors to, cooperate with the Board, its staff and its agents in
connection with the Board’s obligations to monitor the School Corporation.

8.3  Access. The School Corporation shall authorize and permit the Board, its
staff and its agents to have access to the extent permitted by law, upon reasonable notice and in
such manner as will not unreasonably interfere with the conduct of the School, to all of the
School Corporation’s properties, books, records, operating instructions and procedures,
curriculum materials and all other information with respect to the operation of the School and the
School Corporation that the Board may from time to time request, and to make copies of such
books, records and other documents and to discuss the operation of the School and the School
Corporation with such third persons, including, without limitation, the School Corporation’s
trustees, officers, employees, students, accountants, counsel, contractors and creditors, as the
Board considers necessary or appropriate for the purposes of evaluating the operation and
performance of the School and the School Corporation in accordance with this Agreement and
the Act. The School Corporation shall, and shall cause its trustees, officers, employees and
contractors to, cooperate with the Board, its staff and its agents in connection with the foregoing

activities.

84  School Emergency. If the Board determines (i) any event or circumstance
could have a material adverse effect on the operation, properties, assets, condition (financial or
otherwise), prospects or reputation of the School Corporation or the School, (ii) any action or
failure to act by the School Corporation could threaten the health, safety, welfare or education of
the students of the School, (iii) the School Corporation has failed to act ina fiscally responsible
manner, or (iv) there has been a sudden and significant decrease in enrollment at the School
(each of clause (i) through (iv), a “School Emergency”), then the Board of Trustees, upon the
request of the Board, shall meet with the Board to discuss the School Corporation’s response to
such School Efergency. The School Corporation shall cooperate with the Board to resolve such
School Emergency to the reasonable satisfaction of the Board.

SECTION 9. MISCELLANEOUS

9.1 Administrative Fee. The School Corporation shall pay annually to the
Board, no later than November 15 of each year, the maximum amount permitted by the Act to
cover the administrative responsibilities of the Board. Notwithstanding the foregoing, the Board
shall not seek any remedy against the School Corporation for failure to timely pay such fee if the
School Corporation shall not have received the fall allocation of its annual academic year
funding from the government of the District of Columbia by such date provided that the School
Corporation pays the Board such fee within 5 business days of the School Corporation’s receipt

of such funding.

9.2 Assignment. This Agreement shall not be assignable by either party;
provided that if the Board shall no longer have authority to charter public schools in the District
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of the Columbia, the Board may assign this Agreement to any entity authorized'to charter or
monitor public charter schools in the District of Columbia.

9.3 Definitional Provisions. Words used herein, regardless of the number and
gender specifically used, shall be deemed and construed to include any other number, singular or
plural, and any other gender, masculine, feminine or neuter, as the context indicates is
appropriate. When a reference is made in this Agreement to an introduction, recital, section,
appendix, exhibit or schedule, such reference shall be to the introduction, 2 recital, a section or a
paragraph of, or an appendix, an exhibit or a schedule to, this Agreement unless otherwise
indicated. The words “hereof”, “herein” and “hereunder” and words of similar import shall be
deemed to refer to this Agreement as a whole and not to any particular provision of this
Agreement. The headings contained in this Agreement are for reference purposes only and shall
not affect in any way the meaning or interpretation of this Agreement. Whenever the words
“include,” “includes” or “including” are used in this Agreement, they shall be deemed to be
followed by the words “without limitation.” Accounting terms not expressly defined in this
Agreement shall have the respective meanings given to them under generally accepted
accounting principles.

9.4  Entire Agreement; Amendments. This Agreement, together with all the
attachments hereto (including the Application and Accountability Plan as amended hereby),
constitutes the entire agreement of the parties and all prior representations, understandings and
agreements are merged herein and superseded by this Agreement. This agreement may not be
amended or modified other than by a written agreement executed by the Board and the School
Corporation; provided that the Board shall have the right to require that any amendment to this
Agreement changing the curriculum, instructional method, grades, student ages or management
of the School that differs substantially from the curriculum, instructional method, grades, student
ages or management as set forth in the Application shall occur only in accordance with the
procedures set forth in the Act.

9.5  Dispute Resolution. Subject to the last sentence of this Section 9.5,
neither the S&ool Corporation nor the Board shall exercise any legal remedy with respect to any
dispute arising from this Agreement without (i) first providing a notice to the other party hereto
setting forth a description of the dispute and (ii) thereafier, causing representatives of the School
Corporation and the Board to meet and attempt in good faith to negotiate a resolution of such
dispute. Nothing contained herein shall restrict the Board’s ability to terminate this Agreement
and revoke the School Corporation’s charter in accordance with the terms of the Act.

9.6  Notices. Unless otherwise specifically provided herein, any notice or
other communication herein required or permitted to be given shall be in writing and shall be
deemed to have been given when (a) delivered by hand (with written confirmation of receipt),
(b) sent by telecopier (with written confirmation of receipt), provided that a copy is mailed by
certified or registered mail, postage prepaid, return receipt requested, or (c) when received by the
addressee, if sent by a nationally recognized overnight delivery service (receipt requested) or
certified or registered mail, postage prepaid, return receipt requested, in each case to the
appropriate addresses and telecopier numbers set forth below (until notice of a change thereof is
delivered as provided in this Section 9.6) shall be as follows:
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If to the Board:

District of Columbia Public Charter School Board
1717 K Street, N.-W.
Suite 802
Washington, D.C. 20006
Attention: Chairperson
Telephone: (202) 887-5011
- Telecopier: (202) 887-5026

If to the School Corporation:

Washington Public Charter School for Academice Excellence, Inc.

4700 23" Parkway

Apartment T-2

Temple Hills, Maryland 20748
Attention: Kenneth L. Evans, Jr.
Telephone: (301) 505-0415
Telecopier: (202) 399-7945

9.7 Failure or Indulgence Not Waiver; Remedies Cumulative. No failure or
delay on the part of the Board in the exercise of any power, right or privilege hereunder shall
impair such power, right or privilege or be construed to be a waiver of any default or
acquiescence therein, nor shall any single or partial exercise of any such power, right or privilege
preclude other or further exercise thereof or of any other power, right or privilege. All rights and
remedies existing under this Agreement are cumulative to, and not exclusive of, any nights or
remedies otherwise available.

9.8  Severability. In case any provision in or obligation under this Agreement
shall be invatid, illegal or unenforceable, the validity, legality and enforceability of the remaining
provisions or obligations, shall not in any way be affected or impaired thereby.

9.9  Applicable Law. THIS AGREEMENT AND THE RIGHTS AND
OBLIGATIONS OF THE PARTIES HEREUNDER SHALL BE GOVERNED BY, AND
SHALL BE CONSTRUED AND ENFORCED IN ACCORDANCE WITH, THE LAWS OF
THE DISTRICT OF COLUMBIA, WITHOUT REGARD TO CONFLICTS OF LAWS
PRINCIPLES.

9.10 No Third Party Beneficiary. Nothing in this Agreement expressed or
implied shall be construed to give any Person other than the parties hereto any legal or equitable
rights under this Agreement.

9.11 Counterparts; Effectiveness. This Agreement and any amendments,
waivers, consents or supplements hereto or in connection herewith may be executed in any
number of counterparts and by different parties hereto in separate counterparts, each of which
when so executed and delivered shall be deemed an original, but all such counterparts together
shall constitute but one and the same instrument; signature pages may be detached from multiple
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separate counterparts and attached to a single counterpart so that all signaturé pages are
physically attached to the same document. This Agreement shall become effective upon the
execution of a counterpart hereof by each of the parties hereto and receipt by the School
Corporation and the Board of written or telephonic notification of such execution and
authorization of delivery thereof.

[Remainder of page intentionally left blank]
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IN WITNESS WHEREOF, the parties hereto have caused this Agreement to be
duly executed and delivered by their respective officers thereunto duly authorized as of the date

first written above.

WASHINGTON PUBLIC CHARTER
SCHOOL FOR ACADEMIC
EXCELLENCE, INC.

ettty bt W
By:) \
Title:

DISTRICT OF COLUMBIA PUBLIC
CHARTER SCHOOL BOARD

e (Aaerpeerean

0]
1
—
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DISTRICT OF COLUMBIA PUBLIC CHARTER SCHOOL BOARD

DECISION MEMORANDUM
PREPARED BY : Nelson Smith
SUBJECT : Howard Road Opening
DATE : July 12, 2001

BACKGROUND

Howard Road Academy PCS was approved by PCSB in 1999 and delayed
opening for a year due to Advantage Schools Inc.'s inability to begin
construction on their new, modular facility at the downtown Anacostia site.
Construction began this spring, and the building is about 2/3 complete. More
than 350 students have been recruited, coming from a wide variety of schools
and locations (although the largest single group, about 30, is from Savoy
Elementary, the DCPS school two blocks away).

After running into financial losses, Advantage told Howard Road officials that
they would suspend operations at the school, but then was acquired by Mosaica
Schools Inc. Mosaica has made proceeding with Howard Road a top priority.
The Howard Road management contract gives Advantage explicit right to assign
the contract in case of a merger -- but Mosaica indicated that it did not want to
take on any school "kicking and screaming" simply because of the assignment
provision.

Under its charter, Howard Road must "secure use of the school property" by
August 1, 2001, and must begin classes by December 31, or the PCSB may
terminate the charter.

Wednesday evening, after considering other EMOs and the possibility of self-
management, the Howard Road board met with Mosaica officials. The Board
agreed to go ahead with Mosaica.

OPTIONS

1) Approve Howard Road opening with assurances about readiness of facility,
staff, and academic program, as well as contingency plans for temporary
location.

2) Begin revocation proceedings.

Monday, June 04, 2007.max



If the school is unable to open, enrolled students will have to find other options
(and most are not from the immediate zone). In addition, there could be
additional repercussions from a high-profile failure - especially including
damage to the credibility of the Board's budget estimates provided to the Council
each spring, based on anticipated enroliments.

Recommendation of Staff and/or Board Committee

No recommendation at this point, pending Howard Road presentation at the
public meeting.

DISPOSITION

1. Approved Date:
2. Rejected Date:
3. Original memorandum changed Date:
4. Final resolution Date:

Monday, June 04, 2007.max
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Applicant Information Sheet
Request for Approval
This proposal is a request to assume operations of Washington Academy Public Charter School upon its closing.

Name of Charter School Howard Road Academy

Contact Person LaTonya Henderson, Chief Administrative Officer

Address 701 Howard Road, SE, Washington, DC 20020

Daytime Telephone (202) 610-4193 E-mail LHenderson@howardroadacademy.org
Fax (202) 610-2845

Name of Person Authorized to Negotiate Tracey Johnson, Board President

Authorized Signature

Proposed Budget $1,110,169

Enrollment: From age/grade 3/ECU to age/grade 11/6 Number of students 254

Do you wish to retain the existing Washington Academy school sites? Yes

Jones Memorial United Methodist Church

X Yes o0 No If yes, for what duration? o End of SY-07-08 X SY 08-09

Pennsylvania Ave. Baptist Church

X Yes o0 No If yes, for what duration? o End of SY-07-08 X SY 08-09

Name of Educational Service Provider (if applicable): Mosaica Education, Inc.

LEA Status: Will the school elect to be treated as a Local Education Agency (LEA) for purposes of Part B of the IDEA and

Section 504 of the Rehabilitation Act of 1973? (A document explaining public charter school LEA status is available upon
request.) XYes oNo


mailto:LHenderson@howardroadacademy.org

EXECUTIVE SUMMARY

The Board of Trustees of Howard Road Academy (HRA) is pleased to present the following proposal for assuming
the operations of the Washington Academy (WA) effective March 1, 2008.

We believe that it is in the best interest of the charter school movement at large — and thus Howard Road Academy
- that continuity of service at Washington Academy is ensured. Closing the Washington Academy mid-year would
have serious negative ramifications not just on the school’s students and staff, but also on the reputation of charter
schools throughout the Washington DC area.

We recommend a long-term solution for Washington Academy. We believe that a smooth transition to new long-
term management by HRA is in the best interest of the Charter School Board, the Washington Academy, and the
community and students the Academy serves. HRA today operates at full enroliment and has a long waiting list.
As a Board, we have extensive hand-on experience in operating a successful charter school, and we are enthusiastic
about the prospect of serving a larger number of DC-area students.

We have demonstrated the necessary financial responsibility. At HRA, our Board has proven its ability to
effectively manage school operations within budget while providing quality education for its students.
This financial management has included school start-up, acquisition/development of new facilities, and
facilities expansion. HRA opened in 2001. We finished FY 2006 with a budget surplus and excellent
results on our audit by an independent auditor.

We have demonstrated educational excellence. Under our guidance, HRA has made AYP during both the
2005-2006 and 2006-2007 school years. Further, we have implemented numerous improvements over our
tenure to ensure ongoing student achievement.

The Board of Trustees of Howard Road Academy will manage a smooth and effective transition for Washington
Academy this year, and offer an outstanding long-term solution for the school’s future.

Academic Program

Our academic program at HRA combines a rigorous program of the basics with the innovative integrated Paragon®
Social Studies curriculum, intensive teacher professional development, and outstanding instructional strategies.

The strength of this program is evident in its results:

= HRA is one of few the DC charter schools achieving AYP for both of the last two school years
=  HRA compares well to both PCSB schools and to BOE schools in 2007 District testing.

HOWARD ROAD ACADEMY CITYWIDE RANKING READING AND MATH
PCSB, BOE AND DCPS SCHOOLS - 2007

SCHOOL CONTENT | RANKING | % GAIN | % PROFICIENT
Howard Road Academy — PCSB Schools Reading 3 14.5% 63.39
Math 2 19.9% 54.24
Howard Road Academy — DCPS Schools (City Wide) Reading 8
Math 7
Howard Road Academy — BOE Schools Reading 1
Math 1

We intend to begin immediately to transition WA to our academic program upon assumption of operations and to
fully transition WA to this program for the 2008-2009 school year.



Governance

The Board of Trustees at Howard Road Academy has proven both active and effective. This Board, which is
comprised of community members and parents, is seven members strong. Mosaica Education, Inc. serves as the
school’s educational service provider. Recognized as an “Educational Innovator” by the U.S. Department of
Education®, Mosaica Education, Inc. manages over 70 public charter schools, serving 15,000 students in eight
states, the District of Columbia, and the countries of Qatar, and United Arab Emirates.

Together, HRA Board and Mosaica Education have achieved outstanding results for HRA:

= HRA has produced excellent academic results.

= HRA received an overall rating of better than 9 out of 10 on its spring 2007 parent satisfaction surveys.

= In 2007 audit, independent auditors found that: “No matters involving internal control over financial
reporting that are considered to be weaknesses were identified and no instances of non-compliance which
are required to be reported under Government Auditing Standards were identified”.?

= HRA has successfully acquired its own permanent facility and is preparing for an expansion so we can
serve some of the many students on our waiting list

= HRA'’s financial position is solid

= HRA has been effective in recruiting excellent teachers

= HRA operates at full capacity with a waiting list

We will manage Washington Academy to the same high standards and anticipate equally excellent results.

Finance

We have prepared viable operating budgets and cash flow projections based both on the given enroliment of 254
and a more conservative enrollment of 190 students. Total Revenues of $1,110,169 and expenses of
$1,109,489 are anticipated for the final months of the 2007-2008 school year under the 254 enrollment assumption.
Assuming an enrollment of 190, we place revenues at $831,477 and expenses at $819,570. In both instances, we
conservatively assumed that almost all revenue would come from per pupil allocations.

Facilities

In the short term, we intend to keep all WA students where they are today. This will be least disruptive. Further,
the distance between the two sites would make a quick consolidation difficult for students’ families, and
maintaining the status quo in the short term will enable us to conduct a more thorough assessment of facilities
options for the longer term. The options for consideration going forward include: maintaining both current sites,
consolidating students into one of the two WA sites, and/or identifying and securing a different site or sites that will
better serve the school. We will make a final decision on sites for next school year by June 1, 2008.

Staffing

Mosaica Education will bring on additional management team members in order to make the transition work as
effectively as possible. Key personnel have already been identified. These seasoned administrators are versed in
running school campuses to the high standards set at HRA. All current WA teaching staff will be interviewed, and
their capabilities and certifications will be reviewed. In keeping with HRA’s policies, starting in school year 2008-
2009, WA will limit class sizes to a maximum of 25 students per class.

In summary, Howard Road Academy is prepared to begin the replication of our strong academic program and
financial and operational management at Washington Academy. Not only are we best positioned to do so, our
proven track record of success to date will assure success for the students at Washington Academy.

1 U.S. Department of Education, The Education Innovator, September 8, 2003.

22007 School Performance Reports: Howard Road Academy Public Charter School, published by the District of Columbia
Public School Board.



A. ACADEMIC PROGRAM
1. Mission and Philosophy

Mission: The mission the Howard Road Academy will share with the Washington Academy is to provide a
rigorous academic program geared toward college preparation and designed to engender a lifelong love of learning.

Philosophy: At Howard Road Academy, we offer students a rigorous program of the basics coupled with an
innovative integrated Social Studies curriculum. The design of this program comes from our educational service
provider Mosaica Education, Inc., and it has proven highly successful in generating strong academic progress in
schools across the country.

We structure each day for maximum educational impact, emulating the research-based best practices of the Reading
First program for ELA instruction, and utilizing the best in math and science curricula. We also offer the innovative
Paragon® curriculum, an integrated social studies program that allows students to learn about the history of great ideas
and heroes in U.S. and world culture in a hands-on approach with integrated art and technology. This innovative
curriculum and academic approach has successfully increased student achievement at schools across the country.

2. Curriculum

Student Population: The Washington Academy currently serves students from Early Childhood/Pre-school to
grade 6. We plan to continue to serve all of these grades through the end of the 2007-2008 school year, and
through 2008-2009. Subsequently, contingent upon space availability, we plan to add a grade per year for the next
two years, so that the school ultimately serves students through the 8th grade.

Proposed Curriculum:

Obijectives: Consistent with the school’s overall objective and philosophy (presented above), Washington
Academy will offer rigorous, researched-based curricula geared toward college preparation and designed to
engender a lifelong love of learning.

Standards: This curriculum will be completely aligned with the standards set forth by the District of Columbia and
No Child Left Behind.

Content/Materials to be taught for Core Subjects:
Early Childhood/Pre-school/Pre-K:
HRA does not currently offer Early Childhood or Pre-K programs at its campus. However, the HRA Board
intends to request an amendment to HRA’s charter to enable HRA to offer them at its present and other
campuses; while we won’t have space at our facility until our expansion is completed for the 2009-10
school year, in the interest of continuity and minimal disruption at WA, we are willing and able to continue
these programs for the remainder of this school year and next at Washington Academy.

Mosaica Education offers Pre-K programs today at many of its other schools — and its founders (Dawn and
Gene Eidelman) as the former owners of the Prodigy child care company, which provided pre-K and
preschool programs across the country, have extensive experience in this area. Mosaica was also invited by
the government of Qatar to establish an early childhood program there. Through a wide range of learning
centers in Mosaica’s current United States programs, children are able to explore, manipulate, solve
problems, and learn at their own rate. Skills are carefully charted and each child’s development is reported
to the parents. Pre-reading skills are vigorously supported through activities emphasizing letter
recognition, visual discrimination, eye-hand coordination, auditory discrimination, and concept
development. Letters, sounds, word recognition, and language experiences are presented as foundations
for reading. Pre-math concepts, such as sets, size, and counting, are developed through manipulatives and



hands-on experiences. Thematic units developed around topics of interest that integrate literacy and
numeracy further stimulate the children’s desire to learn. Art projects, a fitness program, foreign language
and music round out the pre-kindergarten program. Further information on these programs is included in
the appendices. Howard Road Academy will implement the same level and quality of program at the
Pennsylvania Avenue site where Washington Academy now offers an early childhood and pre-K program.

Elementary/Middle School - the basics:

Short-term: For the remaining months of the 2007-2008 school year the practical choice is to continue on
with the current curricula for the basics of English language arts (ELA), math and science. This will create
the smoothest transition for students and teachers, and it is not viable to bring in new textbooks on such
short notice. We will, however, modify how this curriculum is delivered to ensure maximum
effectiveness. Our approach is discussed further in the instructional strategies below. We are pleased to
note that Open Court is our preferred ELA curriculum and it is currently in use at WA.

Longer-term: For school year 2008-2009 and beyond, we propose to utilize the following curriculum:

Elementary school core morning program:

= Language Arts: Open Court Reading, Phonics, and Language Arts - SRA/McGraw-Hill
= Math: SRA Real Mathematics - SRA/McGraw-Hill,

= Science: Science 2006, published by Harcourt Brace.

Middle school core morning program:

= Language Arts: Prentice Hall Literature Timeless Voices, Timeless Themes - 2005 and
Prentice Hall Writing and Grammar - 2004

= Math: Impact Mathematics — McGraw Hill/Roscoe

= Science: Holt Science & Technology, Integrated Science ©2006

These core-subject curricula are well-established and well-regarded. They are interdisciplinary, and lend
themselves to programming connecting the basics with Paragon®. (discussed below)

Key in our selection of these curricula is the availability of specialized materials for students in need of
intervention: both Open Court Reading (elementary) and Prentice Hall (middle school) provide strong
solutions. These materials have proven effective for supplementary learning. This is an important factor in
the Washington Academy community where so many students currently read below grade level.

Elementary/Middle School Social Studies/Technology/Music & Art: We feel it is viable and
appropriate to shift the social studies and technology curricula immediately.

For social studies, HRA uses Mosaica Education’s own proprietary, integrated Paragon® social studies
curriculum — and we plan to use this curriculum at WA as well. Paragon® is an interdisciplinary world
history curriculum that follows a student-centered, personalized approach to learning that combines
constructivism with rich content. Paragon® Curriculum K-5 is divided into eight five-week units or
Human Eras. Each unit immerses students in a school-wide study of the same historical time period, with
each grade focused on a unique essential question, geographic location and concentration of study. This
structure enables Paragon® to satisfy District standards by highlighting the areas that students are expected
to master at a specific grade level and by aligning daily lessons plans with grade level expected outcomes.
Paragon® provides continuity by maintaining the over-arching chronological order dictated by history, but
accommaodates specific content standards with five-week units based on an essential question that can
address skills and content knowledge appropriate for different grade levels. Paragon Humanities 6-8 units



in Middle School are ten-week long quarters that align in modules with Washington DC’s social studies,
history, economics, and civics content standards.

A testament to MEI’s arts- integrated Paragon curriculum, five of the Mosaica Education-managed schools
in Michigan were awarded a federal multi-year dissemination grant to concentrate on true cross-curricular
arts integration and pedagogies and to track student achievement. Mosaica is incorporating new and
effective methods from this study and others in its professional development plans. Materials from
Paragon® aligned to DC standards are included in the appendices to this application.

We consider technology, music and art to be fundamental elements of an HRA education. Technology at
WA, as at HRA, will be integrated throughout the various school curricula rather than being taught as a
discrete subject. Music and art will be incorporated throughout the various school curricula and will also
be offered as “specials” at WA in the long term.

Instructional Strategies: The approach in use at HRA today incorporates a wide range of instructional
strategies. These are research-based and have been proven successful at numerous schools throughout the
country. These strategies are discussed in further detail below (see A3). Key elements include: adopting best
practices from the highly successful Reading First program, devoting mornings to rigorous curriculum of the
basics (ELA and math/science), teaching to multiple intelligences, utilizing Personalized Student Achievement
Plans (PSAPS) to bring out the best in each student, integrating technology throughout the curriculum, and
using myriad assessments to ensure that our programs are working and our students are excelling.

Assessments: As with instructional strategies, assessments are described in greater detail in their own section
below. HRA is committed to achieving its performance goals. As such, it utilizes a wide range of assessments
including national norm-referenced tests, all tests required by DCPS, computer adaptive assessments, criterion-
referenced tests in reading/language arts, mathematics, science, and social studies, authentic assessments using
portfolios, performance-based assessments and documentary assessments. Further discussion of how these
different assessments will be utilized is provided below in A6.

Special needs students: Both Open Court Reading (elementary) and Prentice Hall (middle school) provide
excellent specialized materials for students in need of intervention solutions. This is an important factor for
Washington Academy where so many students currently read below grade level. The instructional strategies
(see A3) HRA employs also lend themselves to individualized learning. WA will put these strategies to use
and provide after-school tutoring for students needing extra help. We favor inclusion and will pursue it
whenever possible. However, we recognize that some students may need more accommodation than inclusion
alone can provide. Our approach for identifying and assisting these students as needed is described below
under A4.

English Language Learners: At present, Washington Academy has no ELL students enrolled, and the make-
up of the local community is such that ELL enrollment is not anticipated. Nevertheless, Mosaica Education has
considerable experience in supporting ELL students, and the core curricula selected for WA for 2008-2009 and
beyond offers supports for ELL inclusion. Further detail on serving ELL students is provided below in A5.

Gifted students: We do not plan to offer a separate curriculum for gifted and talented students at WA. Rather,
we will enrich and challenge gifted and talented students — as well as other students who may have a passionate
interest in a given topic - through extensions to the existing curriculum.

Across subjects, Mosaica Education has developed enriching interventions that augment the curricula, enabling
students in a single classroom to address any given topic at a variety of different levels. Often, particularly in
the Paragon curriculum, there are opportunities for students to work individually or in pairs — and during these



times students with different capabilities and/or interest levels will be given different types of tasks appropriate
to their personal capabilities and needs. Students will also have opportunities to present their findings and
share their learning with their classmates — thus turning this differentiated approach into a richer learning
experience for all.

The Paragon® curriculum treats all students as gifted students. Each lesson features an “Above and beyond”
segment that provides supplementary materials and suggestions for further study, allowing a continuum of
learning possibilities. Teachers will guide students to the appropriate materials based on their individual
learning plans and goals and will help students challenge themselves and exceed their goals at every step.

3. Methods of Instruction

At HRA, as with other schools supported by Mosaica Education, innovative, research-based instructional strategies
are employed to ensure best-practice delivery of all curricula. The same will be true at Washington Academy.
Intensive teacher professional development and teacher mentoring in effective teaching strategies will begin as
soon as the HRA Board assumes WA operations. The strategies include:

e Cooperative learning: in cooperative learning, learning occurs as a result of interactions between members of a
group (meaning two or more individuals). Cooperative learning promotes all students’ high achievement through
sharing their strengths and helping each other to overcome their weaknesses.

e Graphic Organizers are tools that help students to sort, organize, summarize, retain and recall important information.
Since most learners are visual, graphic organizers provide a great alternative to print for a more conceptual, big
picture. These tools also foster effective group brainstorming techniques.

e Role-plays provide students with the opportunity to “step into the shoes” of another person or historical period. It
allows students to understand another point-of-view experientially, kinesthetically and affectively. It gives them the
chance to work out challenges and construct knowledge creatively. Students in the “audience” of a role-play learn
from the performance of their peers.

e Activating prior knowledge: students use knowledge they already possess in order to construct and build further
knowledge. When using prior knowledge, students are more likely to make connections and draw analogies. Students
feel confident in learning because they feel that they already possess some of the knowledge. Using prior knowledge
empowers students to learn more.

e Personal connection journaling leads students into a topic by connecting to their personal experiences. Teachers
guide them to share family histories, personal and current experiences and anecdotal stories to make the content
relevant. It may be used as a lead-in to a lesson, as a means of activating prior knowledge or as a comprehension
activity for students to understand on a personal level an idea or historical event.

e Socratic Discussion: in Socratic discussion, the teacher uses logical, incremental questions to arouse interest and
guide students in using their own insights to explore or decipher a complex idea or topic. In the Socratic Method the
teacher uses no other instructional tool other than question asking. The teacher skillfully guides her students through
making observations, connections, analysis and discoveries: each line of questioning, rather than being scripted, flows
from the teachers’ familiarity with students’ prior knowledge, experience, level and frame of reference, as well as the
responses the students give. When students answer questions for themselves, instead of passively relying on the
teacher as a source of information, they construct the knowledge themselves and are more likely to remember and
apply what they learn.

e Experiential Learning: HRA and Mosaica Education believe that “people learn best by doing” and that “learning is the
driving force in human growth and development.” Experiential activities will range from simulated “life” experiences in
the subject areas of history and governance to math and the sciences. WA will feature both in-school experiences-based
learning units that are connected with field trips and community-based learning experiences.



e Teaching to Multiple Intelligences. HRA recognizes different domains of ability, or “intelligences”, as described by
Dr. Howard Gardner? and will apply these at WA as well. Gardner’s Theory of Multiple Intelligences provides a
foundation for recognizing the different abilities and talents of students. This theory acknowledges that while all students
may not be verbally or mathematically gifted, children likely have expertise in other areas, such as music, spatial
relations, or interpersonal skills. Approaching and assessing learning in this manner allows a wider range of students to
successfully participate in classroom learning. Our program seeks to capitalize on children’s various skills, experiences,
and talents to provide them with multiple opportunities to learn and succeed.

e Reciprocal Teaching: Using reciprocal instruction, a teacher introduces a concept and then reinforces it by circling
back to it in later lessons. WA will use the Mosaica model, which is predicated on the Paragon Curriculum's yearly
passage through the eight ages of history, to daily lessons that are integrated across multiple disciplines.

e Constructivist Teaching Practices: According to the Association of Supervision and Curriculum Development’s
The Language of Learning, “many researchers say that each individual ‘constructs' knowledge instead of receiving it
from others.” This paradigm encourages teachers to value students' points of view, structure lessons to challenge
students' suppositions, recognize that students must see relevance in the curriculum, plan lessons around big ideas, and
assess student learning in the context of daily classroom investigations.

e No Tracking by Ability. HRA is committed to providing all students with a first-rate education and believes that early
tracking often polarizes students into winners and losers and becomes a self-fulfilling prophecy. A substantial body of
research suggests that tracking generally fails to increase learning and has the unfortunate consequence of widening the
achievement gaps between students judged to be more able from those judged less able*. We realize that children have
varying abilities and will accommodate their differences through personalized learning plans, use of tutorials, adaptive
curriculum-based software and constructivist teaching practices at Washington Academy.

e Use of Technology. The national average student-to-computer ratio ranges from 8:1 in low-economic districts to 5:1
in affluent districts; WA will have a target ratio of two or three students to one multimedia computer. In addition,
every teacher and administrative staff member is assigned a laptop computer. All of the computers will be networked
and have Internet access. WA will use feature-rich multimedia to supplement all facets of learning - Math, Science,
Language Arts and the Paragon® curriculum and infuse technology into our experiential activities. In-class computer
usage improves student learning in two main ways. First, computer software allows frequent monitoring of student
progress at individual and class levels. Second, it enables students of different abilities to work at levels that
challenge them. WA will use the A+Learning software program to supplement teacher instruction and track student
progress in math and language arts. A+Learning aligns with District of Columbia standards and national standardized
tests including the ITBS and Terra Nova. A+Learning provides detailed reports to help evaluate individual students’
needs, provides information for use in parent conferences, guides instructional decisions, and assesses progress toward
critical goals. The software’s “adaptive” features allow struggling students to experience successes while motivating
able learners to extend their reach.

e Personalized Student Achievement Plans (PSAPSs). In a coordinated analysis of initial base-line test results, teacher
assessments of student learning styles and current learning levels, parent input, student self-analysis, and any
requirements delineated in existing IEPs, staff at the Academy will design personalized learning plans for every
student. These plans become the basis for monitoring individual student achievement. As students grow and master
skills, the learning plans are modified to reflect increasing levels of challenge or emphasize areas of weakness that
require intensive focus. These plans allow the leadership, teachers, parents, and the students to consistently document
and reflect on learning successes or on-going needs. The use of A+Learning software tutorial program enhances the
ease of modifying student plans by offering “real- time” student assessments in Reading / Language Arts,
Mathematics, and ESL or Bilingual education.

® Gardner, H. The unschooled mind: how children think and how schools should teach (1991); Gardner, H., & Hatch, T.,
Multiple intelligences go to school: Educational implications of the theory of multiple intelligences (1989) at 18(8), 4-9.

* Oakes, J. 1990a. “Multiplying inequalities: The effects of race, social class, and tracking on opportunities to learn
mathematics and sciences,” Santa Monica, CA: Rand Corporation. ED 329 615; Oakes, J., 1985. “Keeping track: How schools
structure inequality,” New Haven, CT: Yale University Press.



4, Students with Disabilities

Under Section 504 and Title Il, students with disabilities enrolled in public schools, including charter schools, are
entitled to a free appropriate public education (FAPE). We intend to comply with these regulations, Child Find,
and the District’s approved Policies and Procedures for the Provision of Specially Designed Instruction and Related
Services at Washington Academy, implementing a series of effective practices that seek to identify at-risk students
at the point of enrollment and prescribe the necessary instructional interventions that will meet the needs of
individual students.

One such model is the Teacher Support Team Program (TSTP) developed by Chuck Stockwell, a long-time
educator and school founder. TSTP meets recommendations issued by the President’s Commission on Excellence
in Education Report in 2001 and requirements under NCLB. TSTP is a general education service delivery approach
that ensures compliance with special education legislation. A trainer will work with school staff to organize teams
of expertise, train staff on the process of screening all students for foundational skill readiness (spoken language,
motor, ocular, motor, and reading) and designing 10-week interventions to build skills in these areas. This process
correctly identifies students that merely lack foundation skills and need quick training and greatly reduces the
number of students who are misplaced in special education. It also permits students who require more long-term
services to receive appropriate attention. This is a model, therefore, designed to prevent learning failure.

Philosophically, we favor inclusion, and whenever possible Howard Road Academy will apply at Washington
Academy a general education service delivery approach rather than pull students out of the classroom. We
recognize, however, that not all special needs can be adequately addressed through inclusion. Thus, when
necessary, we will employ a “pull out” approach to provide specialized education for students who need it at
Washington Academy.

Students who are pulled out will receive specialized instruction from qualified special-education teachers in the
subjects necessary. When special education services are delivered using an inclusive model, services will include
such activities as teacher consultation and co-teaching, with the special education teacher concentrating on
differentiation of instruction to address student goals and objectives within the general education class. When a
“pull out” model is used, students will receive supplemental instruction (after receiving original instruction in the
general education curriculum in the general education classroom). This supplemental instruction could range from
differentiation of the general curriculum to meet student goals and objectives, or additional targeted instruction to
meet skill gaps and deficits using additional or alternate curriculum as defined by the IEP team.

The intention is always to provide the supports necessary for the student to participate and progress in the general
curriculum. Both our inclusion and pull-out programs will be designed to comply with federal and district special
education legislation and will be tailored to the needs of the student.

The specific nature of the special education services required at WA will be a function of the specific special needs
of the school’s students. 1EP information and parental insight obtained at time of enrollment will enable us to begin
to shape these services — once school begins, observations and assessments will help to define these further.

When a student enrolls in WA with an active IEP, and as the charter changes hands, the school and parents will
either agree to implement the current IEP as written, or will agree to a comparable services agreement for a period
of no more than 30 days, at which time a new IEP will be developed with information collected as previously
described (enrollment information, observations curriculum based assessments). The school will operate special
education programming (such as Resource Rooms or other educational programming) that meets requirements set
forth by district rules governing special education. Ancillary services will be provided to students based on need as
outlined on their Individualized Education Plans (IEP). All decisions made regarding placement and services by
the IEP team will be made to help the student progress and participate in the general curriculum.



Throughout planning, assessment and implementation, Washington Academywill benefit from the oversight of
Mosaica specialists in special education. Howard Road Academy special education students are well served as are
those students at the Mosaica schools with any significant enrollment of students with special needs; we are
confident that Howard Road Academy and Mosaica’s success in effectively addressing the special needs of these
students will serve Washington Academy students well.

5. English Language Learners

At present, we do not anticipate a need for ELL programming at the Washington Academy sites. However, should
a need arise, we will use an inclusion approach that incorporates elements of immersion and sheltered content.
This approach will challenge students to quickly acquire English-language skills and will do so in a manner that
keeps them closely involved in regular classroom life. Mosaica serves a number of schools with significant ELL
populations, and has developed a professional development program specifically designed to prepare foreign-
language specialists to work effectively with English language learners using an inclusion approach.

The program explores six effective teaching strategies for language teachers: Immersion, Total Physical Response
(TPR), Cross-Curricular Connections, Reinforcing Parts of Speech, Writing in a Foreign Language, Listening in a
Foreign Language. In addition to delving in depth into these strategies, this program also addresses the particular
classroom-management challenges that arise in a classroom with various levels of ELL and native English speaking
students, and it includes a discussion of how to effectively implement these six strategies.

A Mosaica Education language specialist versed in effective teaching strategies for ELL instruction will provide
professional development instruction as necessary. ELL instructors will be certified and will comply with the
qualification for their specialty as set forth by the District.

Teachers at WA will be expected to tailor the content and vocabulary they use with their given classes to a level
appropriate to the students they are teaching. Methods for doing so, and for including/involving ELL students in
classroom exchanges, will be components of our planned teacher professional development for WA faculty.

6. Student Assessment

Existing performance data will be obtained from each student upon our assumption of WA operations. Data from
ongoing assessments, annual tests, pre- and post-testing and the other forms of assessment mentioned below will
then be logged and kept in each student’s individual file and included as part of each student’s Personalized Student
Achievement Plan (PSAP).

1. All student performance data and school business records will be tracked and monitored by highly-
qualified staff in order to meet and exceed DC standards;

2. Our core curriculum is fully aligned with DC content standards and as such our assessments provide
guidance towards outcomes;

3. Our specific student expectations meet requirements for annual growth, growth of student subgroups,
attendance requirements and measure all students using a statistically valid assessment approved under the
District’s accountability plan.

4. A progress monitoring plan meeting District requirements will be put in place. Parents will receive regular
updates about their child’s progress as per District law, and Washington Academy will work closely with
parents to ensure a collaborative effort in improving student academic achievement.

Baseline standards for achievement will be set:
1. Utilizing national norm-referenced testing: the ITBS (lowa Test of Basic Standards) will be taken as a pre-
test and post-test (twice annually) by all students. Subsequent to 2007-2008, these baselines will be
established within the first three months of the school year.



2. Using the school’s prior performance on assessments required by the District of Columbia. (These may have
to be tempered should drastic changes in enrollment occur despite all efforts to make the transfer of charter as
smooth as possible).

Outcomes to be achieved include meeting and/or exceeding AYP as indicated by participation in District-wide
testing, achieving NCE gains of 2.5 or better on the ITBS, achieving high levels of parent satisfaction, and
demonstrating excellent progress against PSAPSs.

Assessments will include:
District-wide assessments: The academy will participate in all required District-wide assessments in accordance
with District rules and regulations.

National norm-referenced tests: as cited above.

Computer adaptive assessments: In addition, the use of computer adaptive assessments has the advantage of
allowing frequent and convenient monitoring of the academic achievement of individual students, entire classes and
the whole school. Thus, the most frequent assessment will be the weekly reports of student performance generated
by the A+Learning software.

Criterion-referenced tests in Reading/Language Arts, Mathematics, Science, and Social Studies—specifically for
detailed information about how well a student has performed on each of the educational goals of the curriculum.

Authentic assessments using portfolios—print and videotape: We will rely heavily on student portfolios at
Washington Academy. These portfolios will document students’ work, display a command of skills and content,
and provide insight into the learning process over time. These portfolios will include a variety of student work
samples along with observations and evaluations of student learning and performance by the student, peers, school
staff and parents.

Performance-based assessments: These assessments require students to actively solve problems and apply
knowledge in production-driven learning activities. These activities may include science experiments, dramatic and
oral presentations, video productions, research, etc. Each Human Era curricular unit will culminate in a
collaborative production. Children can elect to perform a dramatic production with a group of students on-stage,
another group in costumes and set design, yet another in sound effects and lighting. Still another group of students
can work together in promotions and marketing, designing a program with web site images and flyers with their
own computer-generated designs. The possibilities are endless. Paragon® serves as an invitation to teachers and
students alike to identify and actualize the possibilities best suited to their unique talents and collaborative efforts.

Documentary assessments: These assessments involve organizing the information a teacher collects regarding a
child’s learning process and achievements. Interpretations of these assessments will be used to individualize
curriculum and instruction. These methods of assessment are connected to students’ lives and learning experiences
and represent the real-world challenges they will face.

Tailored instruction: The assessments we will use at Washington Academy will be designed to gauge student
progress against goals, and a key element of teacher professional development and mentoring at WA will be the use
of these assessments in tailoring instruction to better serve the needs of classes and individual students. These
assessments will serve as the basis for PSAPs, and they will be continually referred to as the school fine-tunes its
curricula to address Washington Academy enrollment.

Alignment to standards: The curricula at Washington Academy will all be aligned to District standards and,
consistent with the curricula, the assessments will serve as measures of the school’s success in meeting these
standards.



7. Basis for Promotion and Graduation

At Washington Academy as at HRA, a “no social promotion” policy will mandate that students earn their way from
one grade to the next through academic achievement. The school will provide myriad interventions both in the
classroom and after school to assist students in achieving that goal.

8. Safety, Order, and Student Discipline: Describe the procedures in place to ensure the school is a safe, orderly,
and drug free environment where both teachers and learners can feel secure and where effective learning can
take place. Describe the school's philosophy regarding student behavior, discipline, and participation in school
activities for the general student population and special needs students. Describe the role of teachers,
administrators, and other school staff in monitoring student behavior, advising and mentoring students,
maintaining communication with parents and families, and other activities associated with orderly schools. See
838-1802.02(10) and §38-1802.02(11), DC School Reform Act.

We will adapt the comprehensive behavior management system and discipline plan in place at HRA today for us at
the Washington Academy sites. Creating a school culture and an environment conducive to learning is paramount to
the Mosaica design that we currently use. The Code of Civility is a crucial tool in achieving the desired culture and
environment. The Code delineates the rights and responsibilities of all the members of the school community—
students, parents, teachers, administrators, and trustees—to ensure school integrity and to foster an environment
conducive to learning.

The Code of Civility will be distributed to parents and students at the assumption of the charter and at the beginning of
each school year. The parent, student, and teacher will be required to sign the acknowledgment page, stating that the
parent understands the Code of Civility, including the consequences of unacceptable behavior by the student. The
acknowledgement page also states that the parent has reviewed and discussed the Code of Civility with the child, and
that the teacher shares responsibility with the parent to ensure a safe, secure school for learning.

Like the academic curriculum, this behavior management system is based on a large and varied body of research
literature. CHAMPs, a program developed by Randall Sprick, Mickey Garrison, and Lisa Howard, has been derived
from that literature, and serves as the basis for Mosaica’s behavior management strategies. The program is centered
on the following principles or beliefs:

e Classroom organization has a huge impact on student behavior; therefore teachers should carefully structure
their classrooms in ways that prompt responsible student behavior

e Teachers should overtly teach students how to behave responsibly (i.e., be successful) in every classroom
setting

A copy of the Code of Civility in use at HRA is included in the appendices.

9. Structure of the School Day and Year.

As soon as HRA Board assumes Washington Academy operations, WA daily schedules will be adjusted to emulate
as closely as possible the schedules followed at HRA. (To minimize disruption, the length of the WA school day
will not be changed for the remainder of school year 2007-2008. However, going forward, WA will match HRA’s
extended instruction time).



HRA’s daily schedules allow for two full hours of ELA instruction, a full hour each of math and science and 90
minutes of integrated social studies curriculum.  This time allotment for ELA is modeled after Reading First®, a
program with documented success in improving ELA performance among students below grade proficiency levels.
Teachers at Washington Academy will instruct students in reading (including phonics for K-2), writing, arithmetic
and science everyday in the morning without exception. The reading will be literature-based and drawn from classical
and multi-cultural works. Students will be immersed in an experiential-based math and science program.

This year’s HRA calendar (included in the appendices) will be used as a guide for scheduling for Washington
Academy. However, our actual schedule will largely take into account the calendar parents had assumed the school
would follow — as with all else, we will make every attempt to be as non-disruptive as possible. WA’s 2008-2009
calendar will be modeled after HRA’s current calendar, with adjustments made to reflect holidays, etc. in 2008-20009.

The longer school day and year proposed for 2008-2009 and beyond will enable Washington Academy students to
graduate with significantly more schooling than other children. A sample elementary school schedule for our
proposed extended day is provided in the appendices as well.

10. Before- and After-care Programs

We plan to offer the OASIS Before and After School Program at Washington Academy. The OASIS Program, an
acronym for “Opportunities After School for Intellectual Success,” is committed to providing children with various
enriching and rewarding experiences that will enhance their childhood memories about school and learning. We
believe that by being actively involved in our program, each child will have increased opportunities for developing
social, psychological and academic growth — we’ve witnessed its effectiveness first-hand at HRA.

The OASIS program has been developed to assist parents in providing their school-age children the opportunity to
relax, study and involve themselves in personal interests in a safe environment when they are not in school. The
program does not duplicate the educational program, but rather supplements the program in a recreational manner.
The A+Learning software program will be used during OASIS as an academic tutorial.

The OASIS program is offered for a nominal fee, and that fee is adjusted on a sliding-scale basis to reflect the
families’ ability to pay. The OASIS program will be offered at both Washington Academy sites. The proposed
hours of operation will initially match the before/after school hours currently being offered by WA. Each site will
be staffed by one person from the WA staff, and volunteers will be recruited from the community.

Further information on OASIS is included in the appendices to this application.

® Reading First grants are awarded to a limited number of schools nationwide. Their purpose is to provide intensive ELA
instruction. Mosaica Education, the educational management company used by HRA, has adopted many of the Reading First
best practices so that the schools they support can benefit with or without a Reading First grant.



B. GOVERNANCE

1. Board of Trustees: Describe the selection process and the terms of office of the Board of Trustees. See §38-
1802.02(9), DC School Reform Act. Describe how parents have meaningful input into the selection of at
least two parents to the Board of Trustees. See 838-1802.05, DC School Reform Act. Describe the
composition, roles, and responsibilities of the Board. Please provide the name and home address of each
member. See §38-1802.05, DC School Reform Act. Describe how the Board functions in making executive
decisions about the operation of the school. Describe the relationship of the Board of Trustees to the
school’s administrative structure and staff, and to the parents, and students. Please submit the board’s
Articles of Incorporation and bylaws in the appendices. See §38-1802.02(7), DC School Reform Act.

Washington Academy will be governed by the HRA Board of Trustees. The governing Board will set the direction
for the charter school in accordance with this Charter Application. The governing Board will set policy, is
responsible for compliance with the charter contract and all applicable laws, and will help guide and promote the
ongoing vitality of Washington Academy, its staff and its students. The names and addresses of the current board
are listed below — their resumes are included in the appendices to this application.

Tracey Johnson, Board President
15414 Overlea Court
Accokeek, MD 20607

Carla Bailey
12 Union Hall Court
Baltimore MD 21228

Clara Duhon
PO BOX 1150
Clinton MD 20735

Jewel A. Goodman
843 Chatsworth Drive
Accokeek, MD 20607

Chrystal L.M. Jones
1432 T Street, SE
Washington, DC 20020

Keith Reed
346 March Lane
Bolling AFB DC, 20032

Derek J. Spencer
15412 Overlea Ct.
Accokeek MD. 20607

Method of Selection: In accordance with local regulations, parents and other individuals from the community
comprise the governing Board of Trustees. As a Board, we actively solicit Board applications from parents at
HRA, and will also solicit Board applications from parents at WA for future vacancies. As vacancies arise, the
governing Board shall nominate and vote on a list of potential members until the number of board members reaches
a maximum of seven members.

Qualifications: Qualifications for Board membership shall include but not be limited to: 1) An interest in children
and quality education; 2) Enthusiasm for HRA/WA and their mission; 3) A willingness to devote time and energy
to accomplishing the school’s mission; 4) Special skills needed to address Academy operations; 5) The ability to
represent the community and interpret community needs and views; 6) A willingness to accept and support
decisions made democratically; and 7) An ability to act as a representative of the schools within the community.



Length of Term: The term of each of the Board of Trustees shall be three (3) years.

Number of Trustees: The number of HRA Board members is currently at seven (7), though we anticpate
expanding the Board to include at least one parent member from each Washington Academy site.

Background Checks: All Trustees are required to submit to background checks in accordance with District law.
Removal of Board Members: Board members may be removed by a majority vote of the existing Board.

Board Meetings: The Board meets a minimum of ten times per year. The Board decides, by majority vote, the
number of additional meetings required to conduct Academy business. Public notice of all Board meetings is
posted on the school’s front door and bulletin board not less than 48 hours prior to scheduled meetings. Notices
state the date, time, and place of meetings and shall include the following language: “This meeting is open to all
members of the public.”

Function of Board of Trustees:

A. Primary Function and Duties of the Board: The primary function of the Board of Trustees is to oversee the
education of students enrolled at HRA and WA by setting policy. The responsibility of the Board is to pass the
necessary resolutions to create policies and guidelines necessary for the effective operation of the school. Board
members rely on school staff and Mosaica Education for information but are also required to visit the school on a
routine basis and participate in school events. These policies and guidelines include, but are not limited to the
following:

® Educate students

Ensure the safety and welfare of the students on campus
Acquire and dispose of school property

Determine matters relating to school employees and contractors
Control the expenditure and receipt of school funds

Make joining arrangements and cooperative arrangements

Set the curricula and course for educating students

Employ an education service provider responsible for management
Coordinate decisions on daily operational issues

B. Planning:
1) Define a future vision for Washington Academyand the means for achieving that vision.

e Define the Washington Academymission.
® Ensure that action steps are measurable and monitored for progress.

2) Financial Management:
e A Budget and Finance Committee consisting of selected Board members, Mosaica representatives, and the
school’s CAO develops the annual budget. The Board approves and monitors the annual budget, ensuring
a balanced budget.
e Obtain and approve an annual audit.
e Periodically review insurance coverage to ensure assets are protected.

3) Human Resources:
e Ensure compliance with laws regarding employers and assist staff in policy development.



Oversee Mosaica’s employee hiring procedures

Approve personnel policies.

Approve employment contracts

Oversee Mosaica’s management of employee matters and functions

The governing board will work with Mosaica to ensure that CAO performance exceeds expectations each year.
They will do this by reviewing student achievement scores, reviewing teacher performance in the classroom,
reviewing parent-satisfaction forms and by speaking with the CAQ directly about the direction and leadership
provided. This information will then be shared with Mosaica and a decision reached about CAO compensation,
training, and future employment.

The Board has ultimate authority over Washington Academy- it has engaged Mosaica to act on its behalf,
performing management functions as set forth in the Management Agreement. Pursuant to that, Mosaica will hire
all Washington Academy employees under carefully defined parameters and with the ultimate approval of the
Board. Likewise, should Mosaica deem it necessary to terminate employees, it will do so with the Board’s
approval.

4) Information and Technical Support:
e Mosaica Education, Inc. will assist the Board in establishing a management information system with the
technological and software support to ensure its effectiveness and compliance with DC requirements.
e Assist staff in determining a needs assessment to make quality decisions.

5) Board Affairs:

Define the Board’s composition and mission.

Ensure Board continuity

Institute Board governance training to help guide policy making and monitor effectiveness.
Require Board members to be prepared for each meeting.

Rules for defining delegable and non-delegable powers:

The Management Agreement sets forth certain decisions that have to be made or approved by the Board and those
that can be made by Mosaica as manager. In particular, the Board must approve budgets, significant school
policies and other important matters. The bylaws also set forth certain actions that require Board and/or officer
action, including the authority of officers to sign significant contracts.

Committees: The Chair of the Board has authority to establish committees proposed and approved by majority vote
by the members of the Board of Trustees. Authority of established committees is defined and approved by the
Board. At present, planned subcommittees are as follows: Curriculum, School Business, Community Relations and
Outreach, Accountability, and Student Activities.

Board/Academy Staff Relations: The contracted EMO will employee all Washington Academystaff and therefore,
with oversight from the Board of Trustees, Mosaica Education will manage the daily monitoring of school
operations. Washington Academy’s CAO will act as the main liaison between the governing board and school staff.
The CAO will attend all board meetings and prepare reports for board members as needed. Mosaica’s Regional
Vice President (RVP) will also attend Academy board meetings to ensure board members are complying with the
Open Meetings and Records laws and maintaining proper board relations with parents and the community. A
representative staff member will sit on the governing board in a rotating position as an advisory member and other
Washington Academy teachers and staff will be invited to participate in governance and advisory issues based on
the establishment of committees by the governing board. As part of its services to Washington Academy, Mosaica
will submit annual reports on comprehensive teaching and staff evaluations that will include staff members’ self-
analyses.




Articles of Incorporation and Bylaws for HRA are included in the Appendices.

2. School Management Contracts:

The Board of Trustees has a contract with Mosaica Education, Inc., a school management firm. The following
documents are provided in the appendices:

a.A copy of the contract, including roles and responsibilities, performance evaluation measures,
payment structure, conditions for renewal and termination, and investment disclosure

b. Audited financial statements (Mosaica does not prepare an annual report)

c. The total number of canceled contracts;

dA description of the firm's roles and responsibilities for the financial management of the proposed
charter school, including descriptions of the accounting software to be used, the procedures for
financial reporting to the Board of Trustees and the District of Columbia Public Charter School Board,

and the internal controls that will be in place for the proposed charter school.

(as noted in the appendices, Mosaica Education does not have a credit rating since it has not issued bonds).



C. FINANCE

1. Anticipated Sources of Funds: Discuss the level of funding you calculate will be generated by the per pupil
allocation that you will be entitled to receive if you are approved to assume operations of the closed school.
Indicate the amount and sources of additional funds, property, or other resources you expect will be available
for the costs of operation of the public charter school. Where grants or loans are included, please indicate
which of these are in hand and which are anticipated. For anticipated grants or loans, please provide evidence
of firm commitments where they exist.

The following excerpt from the proposed budget shows anticipated funding for WA at an enrollment of 254.
As illustrated, we have made the conservative assumption that little additional funds will be available
beyond the per pupil allocations.

Washington Academy Public Charter School
FY08 Budget
All Funds
Enroliment of 254 FYO08
Mar - June

Revenues
Per Pupil Revenues
Per Pupil Regular 753,786
Per Pupil SPED 44,856
Summer School -
Facility Allotment 263,229
Subtotal - Per Pupil Revenues 1,061,871
Federal Meals Program 48,298
Subtotal - Federal Revenues 48,298
Subtotal - Other Revenues -
Total Revenues $1,110,169

Under an even more conservative assumption for an enrollment of 190, the revenues are anticipated to be as
follows:

Washington Academy Public Charter School
FY08 Budget
All Funds

Enrollment of 190 FYO08
Mar - June




Revenues

Per Pupil Revenues

Per Pupil Regular 563,349
Per Pupil SPED 35,008
Summer School -

Facility Allotment 196,903
Subtotal - Per Pupil Revenues 795,261
Federal Meals Program 36,216
Subtotal - Federal Revenues 36,216

Subtotal - Other Revenues -

Total Revenues 831,477

2. Financial Management and Accounting: Describe the financial management and internal accounting
procedures of the school, including the fiscal controls you in place to ensure accountability.

HRA uses Mosaica Education’s services for financial management and accounting as follows — the same processes
and procedures will be applied at WA:

Mosaica Education provides comprehensive financial, payroll, and accounting services through staff at its Midwest
hub and New York Offices. The staff assigned to the various accounting, payroll, and reporting functions all have a
high level of school accounting experience and/or professional certifications qualifying them to perform their
assigned tasks. The staff utilizes

The typical finance management model Mosaica utilizes includes designating a hub accountant and a school-based
employee with a college degree in accounting and several years of related work experience, who are assigned to
perform day-to-day accounting and data processing functions, assist school site personnel in developing quality
internal controls over cash flows, asset management, and procurement processes. In addition, the accountant works
closely with school site staff and the regional staff to provide detailed financial reporting on a monthly basis and
takes an active role in assisting auditors through the audit process. In addition to having an accountant assigned to
each school, the regional hub office has a payroll/benefits department that processes time records provided by the
school's staff to generate payroll checks and payroll reports that provide division/department breakdowns to the
accountants. The payroll/benefits department is staffed by a number of individuals with significant payroll training
and experience that helps them relate key data in easily manageable formats to the accountants. All financial
reports and key procedures involving reconciliations, payroll allocations and budget to actual variances are
reviewed by the regional school controller, a CPA with extensive experience as a school auditor and/or providing
school business management services. In addition to assisting as needed in the daily and monthly accounting
process, the school controller also facilitates the budget development/amendment process and oversees the audit
process. MEI has found that the budget development/amendment process is most meaningful when a finance
committee from the school's board of Trustees, the school leadership (as the practical source to identify what the
school's needs are and how best to provide for those needs on a day to day basis) and regional management
company leadership (as a resource for problem solving and thinking outside the box) are involved as team. To this



end, an annual budget workshop and periodic group sessions are held to address both the general budget
development process and to address school specific issues that need attention.

The governing body of the school provides the vision and direction of the school and the finance/payroll staff work
with the finance committee of the governing board to help them realize their visions in the most cost effective and
time efficient manner possible. Monthly budget to actual reports are provided within 25 days of month end,
supporting documentation for board authorized disbursements is made available for review as checks are being
signed by the board, and oversight of the budget development process and control over the budget approval process
are all ways that the governing boards are kept informed and involved.

On a monthly basis, Mosaica Education Inc. will prepare an Income Statement, a Balance Sheet and a Statement of
Cash Flow. The HRA Governing Board will review these documents on a monthly basis for budget compliance.
The preparation of the annual budget will begin 120 days before the beginning of the fiscal year and will be
adopted by the Governing Board prior to the beginning of each fiscal year. Audits will be prepared by October 1 of
each year by a District of Columbia independent auditor and will be paid for as a normal business expense of the
school and provided for in the school budget.

Rita Hackel Chapin, Mosaica’s Chief Financial Officer oversees school finances and answers to the school’s
governing board. Ms. Chapin, who earned her MBA at the Wharton School of Business, formerly worked for
Citibank.

The following personnel will also be integrally involved in managing finances for WA:

Sr VP School Finance — Roger Gray

Director of Finance — Rich Troutman

Assistant Corporate Controller (including Payroll & Benefits) — Diane Jiggetts
Manager, Financial Planning & Analysis and Purchasing — Carla Holder
Corporate, Midatlantic, and West Payroll — Caroline Kerins

Corporate, Midatlantic, and West Benefits Coordinator - Nadyah Bissessar

Further information on our financial management and control processes can be found in the appendices documents
on Mosaica Education.

3. Civil Liability and Insurance: In the appendices, provide documentation of the types of insurance and the levels
of coverage currently in place for the school.

Please see the appendices for documentation of HRA’s current insurance coverage. Similar coverage, in
compliance with District requirements, will be obtained for Washington Academy.




D. FACILITIES

Identification of a Site: Describe the locations where students will be served. If the applicant proposes to use its
existing facilities, describe how the space is adequate to serve the additional students; transportation services to be
provided (if any); and if serving the additional students is within the school’s Certificate of Occupancy. If the
proposed enrollment exceeds the school’s capacity as stated in the Certificate of Occupancy, provide a timeline for
obtaining a revised Certificate of Occupancy. If the applicant proposes to use the existing facility/facilities of the
closed school, provide a description of the anticipated lease costs, the amount of building space you anticipate
using (e.g., number of classrooms/floors; square feet); and the timeline for applying for a new Certificate of
Occupancy in the school’s name. Also, discuss the future plans for where students will be served, if not using the
facility/facilities beyond the current school year.

Washington Academy is currently housed in two locations. Presuming that these sites are sufficient to
accommodate current enroliment (representatives attempted to visit these sites to assess them prior to preparing this
application, but they were not permitted to enter the facilities), and consistent with our plan to make the transfer of
Washington Academy as non-disruptive as possible for the students and their families, we plan to continue to use
both these facilities and to keep all students at their current locations through the end of this school year. We will
pursue valid Certificates of Occupancy for both sites upon assumption of responsibility for Washington Academy.

The HRA board, with the support of Mosaica Education, has successfully obtained a permanent site for HRA and is
currently working on the application for bond financing for a new addition at its present site to accomidate the large
number of students on its waiting list, as well as early childhood and pre-K students and Grade 8 students. We have
experience in and an understanding of local DC real estate as pertains to facilities suitable for school use. Should
the Washington Academy charter extend into 2008-2009 and beyond, the Board intends to begin this spring to
investigate whether Washington Academy’s facilities are optimal from both an educational and financial vantage
point. In doing so, we will explore other options, including consolidation into a single facility and/or relocation to
other facilities — new or existing — in the community.



E. STAFFING

1. Key Leadership Roles: Please provide the names and qualifications of the persons who will hold the following
or equivalent critical positions or roles--chief administrative officer (e.g., principal, executive director, or
headmaster); curriculum leader (e.g., curriculum coordinator or director, lead teacher, principal); and
business officer. If you are proposing to use the existing facility/facilities of the closed school, explain how the
persons in these positions will interface with staff, students and parents at that site.

The following personnel have been identified for key leadership roles at WA:

CAO/Program Facilitator — 1: Allen Blessing
CAO/Program Facilitator — 2: Vargha Azad
Business Officer/Assistant CAO - for both sites: Harold Belcher

Resumes of these individuals are included in the appendices. They will immediately assume their roles upon
assumption of responsibility for Washington Academy, and they will be located onsite at the Washington Academy
sites so as to be readily accessible to staff, students and parents. EAch CAOs will be assigned to one site and will
have their offices at that site . The Assistant CAO will float between the two sites as needed.

As listed in the Transition Plan, an open meeting for parents and community members will be held (ideally in
conjunction with DCPS on February 16" or 19" as tentatively proposed), during which these administrators, with
support from the HRA Board and administrators as well as Mosaica personnel, will introduce themselves, the goals
for the school and the transition process, and field questions.

2. Staffing Plan: Please provide information about the anticipated number of staff members, their positions, and
the pupil teacher ratio. Describe your plans, if any, to retain existing staff from the closed school.

HRA’s Board will act to make Washington Academy financially viable in part by reducing and streamlining
administration and staff. In February 2008, mid-school year, our objective will be to make these changes in the
least disruptive manner while keeping quality squarely in mind. For fall of 2008, we anticipate greater changes.
Given our experience at HRA, we are confident that we can make these changes while improving educational
standards:

Reducing administrative personnel: A reduction in administrative personnel at Washington Academy will not
equate to a reduction in resources. Our educational management company, Mosaica Education, brings significant
administrative resources to bear. At Howard Road Academy, our administrators are supported by a network of
experts in all areas — from curriculum to professional development, records and financial management to IT,
classroom management to parent and community relations.

In the interest of conducting a quick and effective transition, current top administrators at Washington Academy
will be replaced with personnel as identified in E1 above.

Other administrative personnel currently in existing roles at Washington Academy will be interviewed. Three
possible courses of action will result for each individual: termination at the start of the new charter, termination at
the end of the school year, or indefinite retention (assuming that the charter extends into the next school year and
beyond). Considerations will include the financial impact of retention, each administrator’s capabilities, each



administrator’s ability and willingness to adapt in a changing learning environment, and each administrator’s
willingness to accept a salary + bonus compensation scheme going forward.®

Additional new administrators, as needed, will be swiftly recruited. Mosaica Education has schools across the U.S.
and has extensive recruiting capabilities. Mosaica also has the personnel necessary to bring in stand-ins as needed
until the right longer term administrators can be brought onboard.

Reducing teaching staff: At HRA, we limit class size to no more than 25 students. We will apply the same size
standards at Washington Academy beginning in school year 2008-2009. With that in mind, Washington’s current
staffing shows some room for reduction.

The HRA Board is committed to quality. Existing WA teachers will be interviewed, and their experience and
certifications will be reviewed. As at HRA, we will also look closely at attitudes and objectives: we will seek
personnel that are open to a rigorous approach that combines best practices and innovation, and we will seek
personnel that are willing to step up to the challenge of salary + bonus incentive-based compensation. We anticipate
that some teachers will be let go, some will retained until year end, and the best may be retained indefinitely.

As per the enclosed budget, the Washington Academy staff will be configured as follows for the remainder of this
school year:

Enrollment 254 190
Teachers 12
IAs

SpEd Teachers

IT Teacher/Tech
Psychologist

BIS

Program Facilitator
AA

CAO

Custodians & Ops
Food Service
Nurse

Security Officer 1
OASIS 2x0.5 2x0.5
Total FTEs 34 24
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Based on our experience with HRA, we are confident that Washington Academy will be able to attract a qualified,
enthusiastic staff that embraces the school’s mission. The charter school mechanism allows for schools that are
schools of choice for teachers as well as for students and parents.

Washington Academy’s teaching staff will be provided the tools necessary to succeed: extensive professional
development; the freedom to focus on helping children learn; and access to state-of-the-art educational resources,
including the latest textbooks, multimedia technology, and personal and classroom computers linked to the Internet.
Because student learning will be interpreted as a direct reflection on how well they are taught, teachers and
administrators will be personally and professionally invested in children’s success and singularly focused on
accelerating achievement.

® At HRA, our teachers are paid a salary and are eligible for a bonus provided that they achieve certain specific performance
hurdles. The rationale: this creates a powerful incentive for teachers to take ownership of their students’ educational
experience and academic performance.



Washington Academy will prize diversity in its workforce, as a diverse staff brings a valuable breadth of
perspectives to tasks and decisions faced in any given day. Discrimination against any individual on the basis of
race, religion, color, national origin, gender, age, sexual orientation, disability, medical condition, marital status, or
veteran status will not be tolerated. All reasonable accommaodations will be made for those covered by the
Americans with Disabilities Act.

The school’s commitment to affirmative action means that beyond providing equal opportunities to all employees,
the Academy will take positive action to hire and promote people of color, women, disabled persons, and veterans.
Affirmative action will apply to all personnel activities, including employment advertising and recruiting;
opportunities for upgrading and transferring; and providing opportunities for training and development. Mosaica
will maintain the highest standards for equal employment opportunity and affirmative action including complying
with applicable federal, state, local laws and regulations, and initiating and supporting programs and practices
designed to create and sustain a diverse faculty and staff.

Washington Academy will offer teachers opportunities for professional growth and bonuses for outstanding job
performance.

3. Employment Policies: Describe your policies regarding salaries, contracts, hiring and dismissal, evaluation of
staff, benefit plans, (including pensions), and other matters related to staffing.

As at HRA, all Washington Academy employees will be employees of Mosaica Education, Inc. Compensation will
be competitive with the local district and is outlined in the attached budget. In addition to a competitive salary, all
Academy employees will receive merit-based bonuses, and opportunities for career advancement both within the
school and within Mosaica’s network of over 70 schools in the U. S. and abroad. Each teacher will receive a laptop
computer.

Mosaica’s health insurance provider is Blue Cross/Blue Shield of Michigan.

All benefits eligible employees may participate in the school’s medical benefits program (medical, prescription,
vision, dental, life and long-term disability insurance).

Full-time employees: Washington Academy will contribute 100% of full-time employees’ single premium
coverage during employment by BCCS. Dependent coverage is available at the expense of the employee through a
payroll deduction plan. Employees do get the advantage of group discount rates for dependent coverage.
Employees are eligible for coverage the first day of the month following 30 days of employment. Eligible
employees who choose not to obtain medical insurance through BCCS are eligible to receive cash in lieu (CIL)
payment of $70/pay period. The employee must submit required documentation of health coverage elsewhere.

Part-time employees: Part-time employees regularly scheduled to work more than 20 or more hours per week may
buy insurance for themselves and their dependents at full cost through a payroll deduction taking advantage of the
BCCS group discount rate. Employees are eligible for coverage the first day of the month following 30 days of
employment.

Employee rules and procedures are outlined in the Academy Employee Handbook, included in the appendices to
this application.




G. BUDGET

We have prepared two revised versions of the operating budget and cash flow for WA: the first reflects the given
254 enrollment, and the second more conservatively assumes an enrollment of 190. These are presented in the
pages that follow.



H. RESUMES

Submit a résumé from each board member that describes the expertise and resources that they bring to the charter
school.

Please see the following pages for Board resumes, followed by signed and completed Conflict of Interest
forms from each HRA Board member.
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DISTRICT OF COLUMBIA PUBLIC CHARTER SCHOOL BOARD
DECISION MEMORANDUM

PREPARED BY:  Schools Committee and Staff
(Jacqueline Scott-English and Susan Miller)

SUBJECT: Howard Road Academy — Charter Amendment and
Enrollment Ceiling Increase Requests

DATE: February 21, 2008

BACKGROUND

Section 2.4 of each school’s charter agreement states that “The School Corporation shall
design and implement the educational program set forth in the Application, as modified
in accordance with this Agreement. The School Corporation shall notify the Board in
writing of any change in the curriculum or instructional method of the School that is a
significant departure from the curriculum or instructional method in the plan set forth in
the Application as amended in accordance with this Agreement at least 120 days prior to
the date (as set forth in the notice to the Board) of the proposed implementation thereof
(the “Implementation Date™).”

In response to the impending closure of Washington Academy Public Charter School,
Howard Road Academy submitted a proposal to assume operations of the school upon its
closing on February 29, 2008. At a public meeting on February 13, 2008, the District of
Columbia Public Charter School Board approved Howard Road Academy’s request to
operate Washington Academy’s Pennsylvania Avenue and Jones Memorial campuses. In
order to serve all of the students at Washington Academy, Howard Road must amend its
charter to increase grade levels to include students in pre-school and pre-kindergarten.

Additionally, the school must seek an enrollment increase from 600 to 900 to
accommodate the additional students. Section 2.3 of each school’s Charter Agreement
states the maximum number of students a school may enroll over a five-year period.
Further, it states that schools may submit written requests to “the Board to increase the
maximum enrollment of the School from the original maximum enrollment for such five-
year period provided that the School Corporation delivers to the Board (i) evidence that
(a) the School Property has sufficient capacity to accommodate the increased enrollment,
(b) the financial position of the School Corporation will improve as a result of such
increase, (c) the quality of the educational program at the School is satisfactory and will
not deteriorate as a result of such increase and (ii) such other items as the Board may

request.”

A school must meet the following criteria in order to be considered for an enrollment

ceiling increase request:
1. atleast a satisfactory rating on all areas of the Program Development Review

for the two most recent reviews;



2. access to a facility to accommodate the projected enrollment (as demonstrated
through a lease);

3. ahistory of meeting enrollment projections (within at least 80% of enrollment

projections for the two most recent years);

currently not under corrective action; and

at least a satisfactory rating on 3 of the 5 Fiscal Management criteria outlined

in the Charter Review Framework.

SN

Additional consideration will be given to the following:
1. size of the requested increase;
2. rationale for the requested increase;
3. years in operation; and
4. ifbeyond Year Six of operation, accreditation status (or at least a candidate
for accreditation).

PROPOSAL

Charter Amendment Request

Howard Road Academy Public Charter School is in its seventh year of operation. The
school was granted full continuance of its charter in January 2007 and is a candidate for
accreditation by the Middle States Commission on Elementary Schools. Howard Road
has made Adequate Yearly Progress for the past two years and is a nominee for the U S,
Department of Educatlon § 2008 Blue Ribbon Award.

Howard Road Academy seeks a charter amendment to add a pre-school and pre-
kindergarten program that will enroll 52 three- and four-year old children for the
remainder of the 2007-2008 school year. The school proposes to use Washington
Academy’s existing early childhood curriculum and materials for the remainder of this
school year to ensure a smooth transition for both the teaching staff and the students.

The school will implement the SR4 Real Math Building Blocks Pre-K (also referred to as
Building Blocks for Math) mathematics curriculum beginning in the fall of 2008. The
curriculum is designed to develop preschool and pre-kindergarten children's early
mathematical knowledge through various individual and small- and large-group
activities. In reading, Howard Road Academy will introduce Open Court Reading next
school year. Open Court Reading presents early learners with rich language experiences
through finger-plays, thymes, songs and poems. Comprehension activities are included in
each lesson to help promote understanding of quality literature. In addition,
phonological, phonemic and print-awareness activities are incorporated into each lesson
of the literacy program.

Howard Road Academy staff will receive training in SRA Real Math and Open Court
prior to its implementation. Specifically, staff will receive extensive training in the
summer and on-going professional development throughout the school year. Training
will involve interactive hands-on activities in the use of teacher guides, instructional
materials — manipulatives, literature, games, etc. - assessment tools and other components
of the programs.



In addition, Mosaica Education, Inc.’s (Howard Road’s management company),
proprietary infranet technology will enable teachers and other staff to communicate
online with their colleagues at other Mosaica locations to solve problems, to discuss new
challenges or to share ideas. Teachers will have adequate professional development time
each day, their own laptop personal computers and telephone/voicemail and facsimile
machines and their own private workspaces among other teachers.

Finally, Howard Road Academy will bring on additional staff members in order to make
the program work as effectively as possible. The school will maintain a low teacher-to-
student ratio of 10:1 in both the Early Childhood Unit and Pre-K programs.

Enrollment Ceiling Increase Request

An evaluation of the school’s performance in comparison to the criteria reveals the

following:

1. At least a satisfactory rating on all areas of the Program Development Review for
the two most recent reviews
Program Development Reviews were conducted in 2004-05 and 2005-06. The 2004-
05 review did not use the rubric now used for reviews; therefore, there were no
performance ratings. In the 2005-06 review, the school received exemplary and
satisfactory ratings in all areas except two~~1) use of internal assessments to improve
student learning and instructional effectiveness; 2) effective implementation and
appropriate aligoment of the curriculum.

2. Access to a facility to accommodate the projected enrollment (as demonstrated
through a lease)
HRA is negotiating with Pennsylvania Avenue Baptist Church and Jones Memorial
United Methodist Church for leases. The existing Certificates of Occupancy can
accommodate the expected enrollment.

3. A4 history of meeting enroliment projections (within at least 80% of enrollment
projections for the two most recent years)
In 2006-2007, the school came within 93% of its projected enroilment (600 projected
vs. 560 actual). In 2007-08, it exceeded ifs pr0]ected enrollment by 10 students (600
projected vs. 610 actual).

4. Currently not under corrective action
HRA is not currently under any corrective action.

5. Atleast a satisfactory rating on 3 of the 5 Fiscal Management criteria outlined in the

Charter Review Framework
HRA demonstrated satisfactory or above average performance in 5 of 5 categories.

The size of and rationale for the requested increase is in keeping with the expected
student enrollment of Washington Academy students and PCSB’s approval for Howard



Road to assume operations of Washington Academy, respectively. Howard Road
Academy is in its seventh year and is a candidate for accreditation with Middle States.

RECOMMENDATION

Based upon the information provided in the charter amendment request, the School’s
Committee recommends full approval of Howard Road Academy Public Charter School’s
request to add pre-school and pre-kindergarten programs. Additionally, given the
PCSB’s approval of Howard Road’s proposal and their generally satisfactory
performance, the School’s Committee recommends approval of the enrollment ceiling
increase from 600 to 900 students.

Date: 1 fgp g

Date:
Original memorandum changed Date:
Final resolution Date:
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DISTRICT OF COLUMBIA PUBLIC CHARTER SCHOOL BOARD

Staff Proposal School Request

[] Charter Application Approval (Full) [] Enroliment Ceiling Increase
[ ] Charter Application Approval (Conditional) [ ] Change in LEA Status

[] Charter Application Denial [ ] Lift Board Action

[ ] Charter Continuance [ ] Approve Accountability Plan
[ ] Proposed Revocation [ ] Operate in a New Location
[ ] Revocation DX Charter Amendment

[ ] Lift Board Action [] Approve E-Rate Plan

[] Board Action, Charter Warning

|:| Board Action, Notice of Concern

[] Board Action, Notice of Deficiency

[ ] Board Action, Notice of Probation

[ ] Proposed Revisions to PCSB Existing Policy

[ ] New PCSB Policy—Open for Public Comment
[ ] New PCSB Policy—Vote

[] other

PREPARED BY:  Monique Miller - Charter Agreement Team

SUBJECT: Charter Amendment Request - Howard Road Academy Public
Charter School (Howard Road Academy)

DATE: February 25, 2013

Proposal

PCSB staff requests the Board to approve with conditions Howard Road Academy Public
Charter School's (Howard Road Academy PCS) request to amend its mission; terminate its
contract with Mosaica Education, Inc.; and serve only prekindergarten-3 through
kindergarten students beginning in school year 2013-2014 and grow a grade per year until it
serves grades PK-5.

Background

Howard Road Academy PCS is in its 13th year of operation and has three campuses;
Howard Road Academy - Howard Road Main (serving grades K through 6), Howard Road
Academy - Pennsylvania Avenue (serving PK-3 - K), Howard Road Academy - Martin
Luther King Jr. Avenue (serving grades 7 and 8). The Howard Road Academy - Martin
Luther King Jr. Avenue and Howard Road Main campuses are located in Ward 8 and are .4
miles apart; Howard Road Academy - Pennsylvania Avenue Campus is located in Ward 7
and is 2.2 miles away from the Howard Road Main campus. Howard Road Academy PCS
has 720 students enrolled and is accredited by the Middle States Association of Colleges
and Schools.




Howard Road Academy Charter Amendment Request

The school's academic performance by campus is as follows:

Howard Road Main Campus (K - 6)

Accountability Plan 2011 - 2012 2 out of 9 targets met

PMF school year 2010 - 2011 30.5% (Tier 3)

PMF school year 2011 - 2012 28.8% (Tier 3)
Pennsylvania Avenue Campus (PK - K)

Accountability Plan 2011 - 2012 | 7out of 9 targets met
Martin Luther King Jr (MLK) Campus (7 - 8)

PMF school year 2010 - 2011 43.5% (Tier 2)

PMF school year 2011 - 2012 29.8% (Tier 3)

Currently Howard Road Academy PCS is in full compliance with all special education
performance reviews conducted by OSSE and is under no board action imposed by PCSB.

Summary of School's Proposal

Howard Road Academy PCS proposes to serve only PK-3 and -4 year-olds through
Kindergarten, as such, the school requests to amend its charter and not renew its contract
with Mosaica Education, Inc. Howard Road Academy PCS will close its Pennsylvania
Avenue and MLK campuses and cease offering grades 1 — 6 at its Main Campus. The early
childhood school would be located at the 701 Howard Road, SE Main campus and be open,
without lottery, to all students currently enrolled in PK-3 or PK-4 at the Main Campus or
the Pennsylvania Ave Campus. Because the school seeks to restructure its program and
focus on early childhood, it proposes to amend its mission.

The current mission is:

The Academy is committed to academic excellence for all students. We will achieve
individual measurable academic outcomes through a rigorous, engaging, and safe
learning environment designed to prepare students to gain entry into selective high
schools—No exception, No excuses!

The proposed mission if approved would be:

The Academy is committed to academic excellence for all students. We will build
the foundation for all students in a safe learning environment designed to enhance
social and emotional growth, cognitive and creative development while preparing
students to become active independent learners. - No exception, No excuses!

Howard Road Academy will use the District of Columbia Early Learning Standards for its
PK students and the Common Core State Standards for kindergarten students. The school
would continue to implement its newly adopted curricula, Mother Goose Time for PK and
Reading Street for K. Mother Goose Time integrates projects, music, storytelling, math
games, and science experiments around a monthly theme. It includes skill building
materials that support language, math, creative development, social-emotional and physical



Howard Road Academy Charter Amendment Request

development. HRA PCS chose these curricula because it believed it would better meet the
needs of its students.

The school currently has a Response to Intervention model that it employs with struggling
students that it proposes to continue to use. It has a special education coordinator to manage
the school's special education case load and certified special education teachers as well as
contracted related services providers to deliver services as outlined in a student's
individualized education program. HRA PCS acknowledges that it must further develop its
plan to service students who may require services at level 4 and that its current expectation
of less than 4% special education does not reflect averages at neighborhood schools with
similar grades.

Howard Road Academy PCS would need to recruit additional early childhood teachers and
has engaged a firm to assist with recruitment efforts for both teachers and students. The
school is particularly focused on recruiting teachers who are higly qualified and have early
childhood certification. There are approximately 120 students who could re-enroll in the
school, but the school must engage in an aggressive recruitment strategy to reach its target
of 500 students. Should Howard Road Academy be unable to meet its ambitious target, the
school submitted a conservative scenario budget based on an enrollment of 220 students.
The school would remain fiscally viable at this enrollment level. Still, at 220, Howard Road
Academy PCS, would need to recruit an additional 100 students to meet this conservative
budget, if 100% of their current PK-3 and PK-4 students re-enroll.

In order to receive full approval, PCSB staff recommends:

1) Howard Road Academy PCS join the Early Childhood Performance Management
Framework pilot and use this as their accountability measure beginning in SY12-13. It must
also agree that the new campus will inherit the Early Childhood Accountability Plan
scores from the campus with the majority number of students attending in school year
2013-2014. If equal numbers re-enroll, then the scores from Pennsylvania Avenue
campus will become the school’s year one in its EC PMF performance record.
2) Howard Road Academy PCS will develop mission-specific goals and goals specific to the
achievement of students with disabilities.
3) The grades served remain at prekindergarten through kindergarten for, at minimum, three
years, giving the school time to develop its PK program. If, after three years, the school’s
performance on the Early Childhood Performance Management Framework shows that they
are in the top 45% of all Early Childhood schools, they may request a charter amendment to
increase the grade levels served.
4) Howard Road Academy PCS agrees to use the Special Education Program Evaulation
Rubric to evaluate its current offerings and identify areas of growth by April 16, 2013,
5) Howard Road Academy PCS agrees to submit the following documents by March 15, 2013:
a) A realistic recruitment plan that is data-driven. It should include the number of students
who completed re-enrollment paperwork, the number who completed enrollment
paperwork, and the number who applied to the school but have yet to complete the
paperwork.

b) Revised discipline policy.

c) Revised attendance policy.



Howard Road Academy Charter Amendment Request

d) An organizational chart and teacher recruitment plan. The chart should indicate who is a
returning teacher and their years of experience at the grade level at Howard Road
Academy PCS and new hires with their teaching experience outlined as well.

e) A completed Professional Development plan for SY13-14, focusing on areas of
weakness as shown by interim assessment data results and missed Accountability Plan
targets.

f) A transportation plan for students currently attending the Pennsylvania Campus (Ward
7) to attend the Main Campus (Ward 8) (2.2 miles apart).

g) Five-year budgets, based on no additional grades for at least three years.

Date: !
PCSB Action: Approved Approved with Changes Rejected
Changes to the Original PrgpdSal/Reqyest:
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Cedar Tree Academy believes all children have the right to be respected, accepted and embraced
as having capable, young minds. We are committed to academic excellence for all students and achieve this
by building a foundation for lifelong learning, in a safe, nurturing learning environment. Our curriculum is

designed to enhance social and emotional growth, as well as cognitive and creative development while

preparing students to become active independent learners. [,earn Today’ Lead Tomorrow!




1. SCHOOL DESCRIPTION

A. Mission/Vision Statement

Cedar Tree Academy believes all children have the right to be respected, accepted and
embraced as having capable, young minds. We are committed to academic excellence
for all students and achieve this by building a foundation for lifelong learning, in a
safe, nurturing learning environment.

B. School Program

Curriculum Design and Instructional Approach

Cedar Tree Academy Public Charter School is an early childhood learning center for 3, 4
and 5 year old children in grades Pre-School, Pre-Kindergarten, and Kindergarten. Our
curriculum is designed to enhance the social and emotional growth as well as cognitive
and creative development while preparing students to become active independent
learners. We set high expectations for our young students and inspire a genuine love of
learning.

All children are capable of achieving bright futures. At Cedar Tree Academy we nurture
them so they can learn today and lead tomorrow.

Cedar Tree Academy Goals

e We aim to build a solid foundation for future success for every student.

e We stimulate and nurture every child in our care to develop physical, cognitive, social
and emotional skills.

e We provide experiences that offer each child the ability to tap in to his or her potential
as an individual and as a contributing member of the community.

e We support parents as their children’s first teachers. CTA provides parent-child
experiences and interactions, which enables the development of each child as a unique
individual, ready to succeed in school and life.

In Classrooms, you will see children working on the following:

o learning the letters of the alphabet

e learning to hear the individual sounds in words

e learning new words and how to use them

e learning early writing skills

e learning about written language by looking at books and by listening to stories

e becoming familiar with math and science

e learning about community expectations such as sharing, taking turns, caring for
oneself and others

Cedar Tree Academy PCS 3
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Core Academic Program

Pre-School

Mother Goose Time creatively weaves together art projects, music, storytelling, math games
and science experiments around a monthly theme. Each month, our activities enable skilled
teachers to balance teaching preschool skills and learning objectives. Mother Goose Time is a
professionally designed preschool curriculum that nurtures the whole child and supports the
child's social, emotional and intellectual growth. Our curriculum materials are complete with
detailed lesson plan guidebooks as well as an array of supporting hands-on materials that
support the diverse learning styles of students.

Pre-Kindergarten 4—Opening the World of Learning (OWL)

Our pre-k 4 students follow the comprehensive pre-K curriculum, Opening the World of
Learning (OWL). OWL prepares children for Kindergarten with ongoing assessment of
research-based success predictors and playful, purposeful, and personalized
instruction. OWL is based upon the belief that immersion in a learning-rich, pre-K
environment is critical. OWL prepares children for Kindergarten with ongoing assessment of
research-based success predictors and playful, purposeful, and personalized instruction. The
OWL curriculum is designed to develop oral language and early literacy skills for Pre-K
children

Kindergarten—Reading Street

Scott Foresman Reading Street is an all-new comprehensive Reading and Language Arts
series for the 21st Century. Reading Street delivers classic and soon-to-be classic literature,
scientifically research-based instruction, and a wealth of groundbreaking online experiences
for high student engagement. Reading Street Common Core helps you prioritize instruction to
support higher levels of reading and writing.

e Increase text complexity in reading

e Provide accessible rigor

o Balance fiction and informational texts

e Build content-area knowledge

e Emphasize close reading

e Focus on informative/explanatory, argumentative/opinion, and narrative writing
o Implement performance assessments

o Integrate media and 21st century skills

Pearson enVision Math

Pearson enVision Math engages our students as it strengthens their understanding of math.
enVision MATH uses problem based interactive learning and visual learning to deepen
conceptual understanding. It incorporates bar diagram visual tools to help students be better
problem solvers, and it provides data-driven differentiated instruction to ensure success for
every student. enVisionMATH Common Core was built from the ground up to meet the
Common Core State Standards. Mathematical Practices are deeply rooted in the curriculum.

These practices promote student success in mathematics.
Cedar Tree Academy PCS 4
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Parent Involvement Efforts

Cedar Tree Academy has embarked upon a renewed vision to collaborate with parents in an
effort to increase student achievement and create a positive school climate. The table below
outlines our Parental Involvement Calendar:

Open Houses August 20 and 21, 2013 Principals, Teachers and Staff

Back to School Night September 12, 2013 Teachers and Staff

Fall Harvest Festival October 21, 2013 Parent Center Director, Teachers
and all staff

Winter Extravaganza December 17, 2013 All Teachers and Staff

Spring Book Fling March 24-28, 2014 All Teachers and Staff

PTO Meetings First Tuesday of each month Parents Teachers and Staff

Week of the Young Child April 18-23,2014 All Parents and Staff

Planting of the School Garden April 28 - May 2,2014 All Parents and Staff

Celebration Around the World May 22,2014 All Teachers, Staff, Parents and
Students

Kindergarten Graduation June 25, 2014 Kindergarten Teachers and Staff

2. SCHOOL PERFORMANCE

A. Performance and Progress

1. Cedar Tree Academy is committed to academic excellence for all students. We will
achieve individual measurable academic outcomes through a rigorous, engaging,
and safe learning environment designed to build a strong foundation in all areas of
development. The chart below describes our progress on our mission specific goal
or goals.

Goal: 70% of parents will report “Satisfied” or “Highly Satisfied” with the school on
the end of the year parent satisfaction survey.

CTA - 701 Howard Road SE
Average Ratingst (N=225)*

*Total Score is an average of all category average ratings

8.97 9.27 9.15 9.03 3.81 8.92 9.03
Overall Overall Quality Feels Welcome Safe School Physical Music Teacher Total Score*
Satisfaction  of Education Education Satisfaction
w/Child's Program Teacher
Experience at Satisfaction
School
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PERCENTILE DETAIL

Overall
Satisfaction Overall
w/ Child’s Quality of

Physical
Feels Education
Welcome Sz Teacher
% Satisfaction

Music
Teacher
Satisfaction

Experience Education
at School Program
%

% :
% % e
(1]

10=Strongly Agree 63.60 78.80 78.80 75.80 59.30 61.50
7-9=Agree somewhat 3030 15.20 9.10 9.10 25.90 30.80
5-6=Neutral 0.00 0.00 6.10 9.10 11.10 0.00
2-4=Disagree somewhat 3.00 3.00 3.00 3.00 3.70 7.70
1=Strongly disagree 3.00 3.00 3.00 3.00 0.00 0.00
N/A 0.00 0.00 0.00 0.00 0.00 0.00

Goal: 70% of parents will report “Satisfied” or “Highly Satisfied” with the school on
the end of the year parent satisfaction survey.

Results: Cedar Tree exceeded this goal, with 93.90% of parents reporting “Strongly
Agree” or “Agree Somewhat” with the overall satisfaction with the child’s experience
at school.

Student Achievement

Cedar Tree Academy Public Charter School adopted the Performance Management
Framework (PMF) as its goals and academic achievement expectations. The Chartering
Authority, DC Public Charter School Board will report the academic achievement of Cedar
Tree in its annual publication of the PMF results.

Lessons Learned and Actions Taken

There are numerous lessons that the staff at Cedar Tree learned throughout this transition
from Elementary/Middle School to an Early Childhood Center. We have changed to focus of
professional development of teachers to hone in on the early childhood learner. Many of
the staff members have joined the National Association for Education of Young Children. All
teachers in the upcoming year will join the association in order to increase their knowledge
base and stay current with best practices.

We also learned the importance of children coming from healthy families. With so many
families in crisis, behavior problems and academic problems arise. We have partnered with
the Far Southeast Family Strengthening Collaborative and continued a relationship with
Department of Behavioral health to create a more robust Parent and Family Center.

Cedar Tree Academy PCS 6



Unique Accomplishments

Opened a successful Early Childhood Center exceeding our expectations for
enrollment.

Planted and unveiled our first School Garden complete with garden vegetables and
fruit.

Installed a new state of the art early childhood playground.

Councilmember Muriel Bowser gave keynote address at the Kindergarten
Graduation.

Hosted a family Harvest Festival with over 500 in attendance.

Hosted our first Multicultural Celebration where students were exposed to 15
different countries.

Partnered with Jumpstart from Trinity and Howard University to increase academic
achievement.

Partnered with the Far Southeast Family Strengthening Collaborative

Partnered with the Department of Behavioral Health

Continued a partnership with the Southeast Tennis and Learning Center where
students learn from professional tennis players.

List of Donors
No significant donors for the 2013-2014 School Year

Data Report

1 PCSB LEA Name Cedar Tree
Academy PCS

2 PCSB Campus Name Cedar Tree
Academy PCS

3 School Ages served - adult schools only

4.a PCSB All Grades 322

4.b PCSB PK3 115

4.c PCSB PK4 139

4.d PCSB KG 68

4.e PCSB 1 0

4.f PCSB 2 0

4.g PCSB 3 0

4.h PCSB 4 0

4.i PCSB 5 0

4.j PCSB 6 0

4.k PCSB 7 0

41 PCSB 8 0

4.m PCSB 9 0

4.n PCSB 10 0
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4.0
4.p

4.q
4.r

PCSB 11 0
PCSB 12 0
PCSB PG 0
PCSB Ungraded 0
School Total number of instructional days 191
Number of instructional days, not including holidays or professional
development days, for the majority of the school. If your school has
certain grades with different calendars, please note it.
PCSB Suspension Rate 4.66%
number of students with out of school suspension % 100
number of students enrolled as of Oct 2013 audit
PCSB Expulsion Rate 0.00%
number of students expelled % 100
number of students enrolled as of Oct 2013 audit
PCSB Instructional Time Lost to Discipline 0.07%
(sum of suspension days due to out of school suspensions)
(sum of enrollment days for all students for the entire school year)
X 100
PCSB Promotion rate 98.8%
number of students who advanced = 1 grade level in the LEA within SY20
from the audited enrollment count to the end of the school year
number of students enrolled as of Oct.2013 audit
X 100
PCSB AVERAGE DAILY MEMBERSHIP
The SRA requires annual reports to include a school’s average daily
membership.
PCSB will provide this using three data points:
(1) audited enrollment; (2) mid-year withdrawals; and (3) mid-year entries.
PCSB Mid-Year Withdrawals Rate 10.9%
# of students enrolled on or after October 7,2013
who withdraw prior to June 1st % 100
number of students enrolled as of Oct 2013 audit
PCSB Mid-Year Entries Rate 0.0%
#of students who enroll after October 7, 2013 prior to June 1st
- X 100
number of students enrolled as of Oct 2013 audit
School Teacher Attrition Rate 5%
# of teachers retired /resigned/outplaced between
October 7,2013 and first day of school 2014 % 100
(number of teachers employed as of October 7,2013)
School Number of Teachers 15
“Teacher” is defined as any adult responsible for the instruction of students
at least 50% of the time, including, but not limited to, lead teachers, teacher
residents, special education teachers, and teacher fellows.
School Teacher Salary 52,500
1. Average: $ 50,000-
Range -- Minimum: $ Maximum: $ 55,000
School Square footage for entire building (list separate facilities separately) 31,000
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16
17
18
19
20
21
22
23
24
25

26

27

28

29

30

31

32

33

34

35

36

37

38

39

40

School
School
School
School
School
School
School
School
School
School

School

School

School

School

School

School

School

School

School

School

School

School

School

School

School

Square footage for entire classroom space
Cafeteria (Yes/No)

Theater/Performing Arts Space (Yes/No)
Art Room (Yes/No)

Library (Yes/No)

Music Room (Yes/No)

Playground (Yes/No)

Gym (Yes/No)

Playing field large enough to hold outdoor sports competitions (Yes/ No)

Integrated/Infused Arts Program (Yes/No)

School integrates arts into academic curriculum beyond dedicated art
periods.

Classical Education School (Yes/No)

School integrates classical texts in the Greek and Roman tradition into the
curriculum.

College Prep Program (Yes/No)

School uses a college preparatory curriculum.

Expeditionary Learning Program (Yes/No)

School uses the expeditionary learning curriculum as its primary academic
focus.

Evening Program (Yes/No)

School offers a course schedule that allows students to attend classes
exclusively

in the evening hours. (School may also offer a separate day-time program.)
Extended Academic Time (Yes/No)

School has at least 30% more mandatory academic time than the DCPS
calendar.

GED Program (Yes/No)

School has a program that specifically prepares students

for a GED in lieu of a high school diploma. (School can also have a diploma
track program.)

Language Immersion Program (Yes/No)

School offers a language immersion program or

teaches academic content in a language other than English.

Math, Science, Technology Focus (Yes/No)

School uses math-, science-, or technology-focused

curriculum beyond what is required by the Common Core State Standards.
Montessori Program (Yes/No)

School uses a Montessori instructional approach to learning.

Online/Blended Learning Program (Yes/No)
School offers an online-only or blended learning program.

Public Policy/Law Program (Yes/No)
School integrates law or public policy into the curriculum.

Reggio Emilia Program (Yes/No)
School uses the Reggio Emilia inspired curriculum.

Residential Program (Yes/No)
School offers a program for students to stay overnight at the school.

Special Education Focus (Yes/No)

A majority of students receive special education services. (Must be more than

50%.)
Stand-Alone Preschool (Yes/No)
A preschool/prekindergarten without any upper grades.

Cedar Tree Academy PCS 9
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41

42

43

44

45

46

School

School

School

School

School

School

World Culture Focus (Yes/No)
School integrates world cultural awareness
(such as Multiculturalism or African heritage) into the curriculum.

Dual Enrollment (Yes/ No)

School offers dual enrollment with the charter school and a higher education
institution.

Career/Technical Program (Yes/No)

School offers a Career and Technical Education (CTE) program of study.

Credit Recovery Courses Offered (Yes/No)

School offers a mechanism for students to earn credits in courses they did not
pass the first time.

If Yes: Are credit recovery courses free to the student?

Advanced Placement (Yes/No)
School offers Advanced Placement course options to all students.
If Yes:

e  Name of AP courses offered in SY13-14?

e How many students took each course?

e How many students took the AP exam?
How many students passed with a 3 or higher? (OPTIONAL)
International Baccalaureate Program (Yes/No)
School offers International Baccalaureate option to all students.
If Yes:

e  Names of IB courses offered in SY13-14?

e How many students took each course?

e How many students sat for the exams?
How many students received an IB diploma?

Cedar Tree Academy PCS 10
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Appendix A: Staff Roster

Last Name
Barnhill
Brown
Brown
Bryant
Cann

Cash
Coleman
Coleman
Edison
Edwards
Faulker
Fogle
Fonville
Hannah
Henderson
Henderson
Hicks

Hill

Hill
Jackson
Jayanthi
Jennings
Johnson
Johnson
Jones
Kelley
Kent
Knox-Smith
Lancaster
Lewis Breedlove
Long
Lowe
Lundy
Matta

May
McQueen

First Name
Darnell
Darlene
Lola
Natasha
Dequirry
Tiffany
Danieta
Hazel Denise
Celenease
Marie
Amber
Chanel
Belita
Dayna
LaTonya
Marquisha
Latrice
Christen Camille
Mariela
Camille
Usha
Melinda
Todd
Aminah Hadiyah
Dennis
Shirl

Jin K
Crystal
Deborah
Robinette
Sadiqa
Freddie
Christal
Anastashia
LaDonna
Tiffany

Role/Responsibility
Security

Teacher

Teacher
Paraprofessional
Paraprofessional
Paraprofessional

Admin Assistant

HR Director

Director of Curriculum & Instruction
Paraprofessional
Building Aide

Director of Parent Center
Teacher

Teacher

Executive Director
Paraprofessional
Director of Accountability
Paraprofessional
Teacher

Building Aide

Accounts Manager
Paraprofessional
Director - Before/After Care
Teacher

Teacher

Building Aide

Food Service

Teacher
Paraprofessional
Director of Operations
School Counselor
Teacher

Teacher
Paraprofessional

Admin Assistant
Paraprofessional
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Meissner Alexis

Paige Tiara

Park Elisa
Pierorazio Erin

Porter Sequoia
Powell Kameka

Quick Clinton

Ray Regina

Smith Francine Christine
Stevens Lauren
Stewart Emma

Tucker Meghan
Washington Ternaira Ophel
Watts Crystal
Whitehead Dondra
Williams Justin

Wilson Schiviena
Zellner Torrance

Staff Qualifications

Teacher

Teacher

Food Service
Teacher
Paraprofessional
Paraprofessional
Paraprofessional

Special Education Coordinator/Teacher

Admin Assistant
Teacher
Paraprofessional
Teacher
Paraprofessional
Teacher

Teacher
Paraprofessional
Paraprofessional
IT

All teachers are highly qualified at Cedar Tree Academy. One hundred percent of Cedar
Tree teachers have Bachelor Degrees and forty-two percent the hold Master Degrees.
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Appendix B: Board Roster 2013-2014

Board Member Position

Carla Bailey Board Chair
Monica Ray Board Co-Chair
Vaun Cleveland Treasurer
Jewell Goodman Secretary
Antwon Biddy Sr. Parent
Arneice Williams Parent

Sandy Allen Member
LaTonya Henderson Ex-Officio
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Appendix C: Unaudited Year end 2013 Financial Statement

Budget vs. Actual
Cedar Tree Academy Public Charter School

As of 6/30/2014

Month Ending 6/30/2014 Year-to-Date
Actual Budget Variance Actual Budget Variance

REVENUE

Per Pupil Charter Payments
UPSFF General Payment 259,338 327,197 (67,859) 3,938,459 3,926,361 12,098
UPSFF Special Education 30,318 9,911 20,407 105,290 118,936 (13,646)
Funding
UPSFF Summer School Funding (116,330) - (116,330) 28,134 20,246 7,888
UPSFF Facilities Allotment 84,167 80,250 3,917 966,000 963,000 3,000
Subtotal: Direct Student 257,492 417,358 (159,866) 5,037,883 5,028,542 9,341
Expense

Federal Funding
Federal Entitlements 117,404 53,422 63,982 513,699 534,220 (20,521)
Other Federal Income 34,952 47,139 (12,188) 326,110 471,395 (145,285)
Food Service Income 24,580 17,061 7,519 196,417 170,607 25,810
Subtotal: Direct Student 176,936 117,622 59,314 1,036,225 1,176,221  (139,996)
Expense

Private Grants & Donations
Fundraising Income - 25,050 (25,050) 601 150,302 (149,701)
Subtotal: Direct Student - 25,050 (25,050) 601 150,302 (149,701)
Expense

Other

Income
Rental Income-MLK 18,000 18,000 - 216,000 216,000 -
Food Service Sales - - - - - -
After-Care Reimbursements 10,793 7,273 3,520 99,502 72,729 26,773
Interest Income 652 756 (105) 8,716 9,074 (358)
Other Income 1,115 125 990 3,060 1,500 1,560
Subtotal: Direct Student 30,559 26,154 4,405 327,278 299,303 27,975
Expense
TOTAL REVENUES 464,987 586,185 (121,197) 6,401,987 6,654,369  (252,382)

ORDINARY EXPENSE

Personnel Salaries and Benefits
Salaries and Wages 143,678 19,818 123,860 2,417,041 2,534,387 (117,346)
Staff Bonuses 4,000 21,667 (17,667) 105,250 130,000 (24,750)
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Health Benefits 277 14,210 (13,933) 157,572 170,521 (12,948)

Social Security/Medicare 8,197 17,808 (9,610) 185,339 203,826 (18,487)
Pension Benefits 790 2,328 (1,538) 8,709 26,644 (17,935)
Unemployment Insurance 926 1,974 (1,049) 52,289 43,876 8,412
Workers comp 5,009 2,517 2,492 46,051 30,202 15,849
Staff Development Expenses 9,445 14,309 (4,864) 127,219 157,397 (30,178)
Subtotal: Personnel Expense 172,322 94,630 77,691 3,099,469 3,296,853 (197,384)
Direct Student Expense
Student Supplies and Materials 14,899 - 14,899 165,593 151,435 14,158
Library and Media Center - - - - - -
Materials
Student Assessment Materials - 477 (477) 725 5,248 (4,523)
Paragon Supplies - - - - - -
Special Education Contracted 14,727 17,254 (2,527) 134,583 207,046 (72,463)
Services
Contracted Services- 15,213 14,950 263 129,850 149,496 (19,646)
Miscellaneous
Student Events/Food 5,292 1,818 3,473 27,743 20,000 7,743
Before and Aftercare Supplies - 434 (434) - 4,771 (4,771)
Food Service Expenses 25,574 17,561 8,013 188,672 193,166 (4,494)
Subtotal: Direct Student 75,704 52,493 23,211 647,166 731,162 (83,997)
Expense
Occupancy Expenses
Rent - 1,324 (1,324) 3,893 15,893 (12,000)
Building Maintenance and 4,494 10,909 (6,415) 153,920 200,000 (46,080)
Repairs
Utilities 10,393 14,080 (3,687) 161,009 168,960 (7,951)
Janitorial Supplies 223 - 223 3,636 - 3,636
Contracted Building Services 11,881 11,667 214 136,782 140,000 (3,218)
Mortgage Interest Expense 17,421 18,591 (1,171) 211,135 223,096 (11,961)
Subtotal: Occupancy Expenses 44,412 56,571 (12,159) 670,375 747,948 (77,574)
Office Expenses
Office Supplies and Materials 676 2,222 (1,546) 20,552 26,669 (6,117)
Office Equipment Rental and 1,809 1,510 299 14,838 18,119 (3,280)
Maintenance
Office Equipment/Non-Capital - 417 (417) 4,827 5,000 (173)
Contracted Tech Support 11,750 8,763 2,988 99,402 105,150 (5,748)
Services
Admin-Software - 398 (398) 2,981 4,771 (1,790)
Telephone and Internet 2,155 1,250 905 23,735 15,000 8,735
Legal and Accounting 5,906 12,206 (6,300) 128,982 146,470 (17,488)
Printing and Binding - 321 (321) 3,371 3,851 (480)
Postage and Shipping - 290 (290) 2,973 3,481 (508)
Subtotal: Office Expenses 22,296 27,376 (5,080) 301,663 328,512 (26,849)
General Expenses
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Contracted Administrative 27,728 18,650 9,078 203,327 223,800 (20,473)
Services
Insurance-General 5,015 2,817 2,199 42,565 33,800 8,765
Transportation 57 954 (898) 9,061 10,496 (1,435)
Other General Expenses 744 2,917 (2,173) 26,844 35,000 (8,156)
Board Supplies - 211 (211) 1,228 2,530 (1,302)
Nursing Supplies 192 119 73 533 1,431 (899)
PCSB Administrative Fee - - - 28,869 28,869 -
Management Fee - - - - - -
Bank Fees 279 1,042 (763) 4,679 12,500 (7,821)
Advertising 5,241 5577 (336) 136,471 122,697 13,774
Membership Dues and Fees- - 818 (818) 1,927 9,000 (7,073)
Admin
Fundraising Supplies - 199 (199) 100 2,385 (2,285)
Subtotal: General Expenses 39,257 33,303 5,953 455,603 482,509 (26,905)
Depreciation Expense
Depreciation 30,241 34,075 (3,834) 373,454 408,906 (35,452)
Subtotal: General Expenses 30,241 34,075 (3,834) 373,454 408,906 (35,452)
TOTAL EXPENSES 384,231 298,449 85,782 5,547,730 5,995,890 (448,160)
NET 80,756 287,735 (206,979) 854,257 658,479 195,778
INCOME
CAPITAL BUDGET
Facilities - - - - - -
Furniture & Equipment - - - - - -
TOTAL CAPITAL BUDGET - - - - - -
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Appendix D: Approved Budget

FY15 Budget
Cedar Tree Academy Public Charter School

March 31, 2014 Version

FY15 FY15
Budget % of Total Revenue
Enrollment 345
REVENUE
Per Pupil Charter Payments
UPSFF General Payment 4,633,428 64.4%
UPSFF Special Education Funding 162,021 2.3%
UPSFF Summer School Funding 189,850 2.6%
UPSFF Facilities Allotment 1,059,840 14.7%
Subtotal: Per Pupil Charter Payments 6,045,139 84%
Federal Funding
Federal Entitlements 170,688 2.4%
Other Federal Income 251,543 3.5%
Food Service Income 187,388 2.6%
Subtotal: Federal Funding 609,619 8%
Private Grants & Donations
Private Grants 236,682 3.3%
Subtotal: Private Grants & Donations 236,682 3%
Other Income
Food Service Sales - -
Rental Income-MLK 216,000 3.0%
After-Care Reimbursements 67,565 0.9%
Interest Income 9,346 0.1%
Fundraising Income 10,000 0.1%
Subtotal: Other Income 302,911 4%
TOTAL REVENUES 7,194,352
ORDINARY EXPENSE

Personnel Salaries and Benefits
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Principal/Executive 242,569 3.4%

Teachers 889,199 12.4%
Special Education 51,000 0.7%
Teacher Aides 833,485 11.6%
Before/After Care 81,600 1.1%
Other Ed Professionals 332,662 4.6%
Summer School 143,940

Business/Operations 108,549 1.5%
Clerical 217,314 3.0%
Custodial - 0.0%
Other Staff - 0.0%
Substitutes - 0.0%
Total Salaries and Wages 2,900,318 40.3%
Staff Bonuses 100,000 1.4%
Health Benefits 210,022 2.9%
Social Security/Medicare 229,524 3.2%
Pension Benefits 30,887 0.4%
Unemployment Insurance 63,202 0.9%
Workers comp 35,013 0.5%
Staff Development Expenses 152,119 2.1%
Subtotal: Personnel Expense 3,721,085 52%

Direct Student Expenses

Student Supplies and Materials 170,250 2.4%
Library and Media Center Materials -

Student Assessment Materials 6,900 0.1%
Paragon Supplies -

Special Education Contracted Services 204,000 2.8%
Contracted Services-Miscellaneous 184,800 2.6%
Instructional Software 13,800 0.2%
Student Recruitment 34,500 0.5%
Student Events/Food 26,900 0.4%
Before and Aftercare Supplies 6,038 0.1%
Food Service Expenses 234,173 3.3%
Subtotal: Direct Student Expense 881,360 12%

Occupancy Expenses

Rent 18,000 0.3%
Building Maintenance and Repairs 100,750 1.4%
Utilities 169,260 2.4%
Janitorial Supplies 13,950
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Contracted Building Services 155,000 2.2%
Mortgage Interest Expense 205,066 2.9%
Subtotal: Occupancy Expenses 662,026 9%
Office Expenses
Office Supplies and Materials 29,325 0.4%
Office Equipment Rental and 15,000 0.2%
Maintenance
Office Equipment/Non-Capital 5,000 0.1%
Contracted Tech Support Services 95,250 1.3%
Admin-Software 4914 0.1%
Telephone and Internet 31,470 0.4%
Legal and Accounting 149,790 2.1%
Printing and Binding 5,175 0.1%
Postage and Shipping 5,175 0.1%
Subtotal: Office Expenses 341,099 5%
General Expenses
Contracted Administrative Services 205,000 2.8%
Insurance-General 40,675 0.6%
Transportation 12,500 0.2%
Other General Expenses 40,000 0.6%
Board Supplies 1,500 0.0%
Board Events 10,000 0.1%
Board PD 20,000 0.3%
Nursing Supplies 1,450 0.0%
PCSB Administrative Fee 34,692 0.5%
Management Fee -
Bank Fees 12,875 0.2%
Advertising 50,000 0.7%
Membership Dues and Fees-Admin 2,000 0.0%
Fundraising Supplies 10,000 0.1%
Subtotal: General Expenses 440,692 6%
Contingency
Contingency Funds 143,887 2.0%
Subtotal: Contingency Expense 143,887 2%
Depreciation
Depreciation 398,475 5.5%
Subtotal: Depreciation 398,475 6%
TOTAL EXPENSES 6,588,624 91.6%
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Accountability Plan Performance Analysis

School: Howard Road Academy Public Charter School

ACADEMIC PERFORMANCE STANDARDS

Fifth Year Target

Performance/Data Verified

Target Met?

Baseline

Year 3

Year 4

Year 5

Y N

1.1 Original five year target:

By spring 2006, 70% of students who started HRA during
2000-2001 school year and are still enrolled in 2006 will have
an average Reading NCE score of 53.4

PCSB’s Fifth Year Target: School-wide, HRA will achieve
no less than the middle performance level in reading on the DC
CAS’

40.9

48.1

49.8

57.20%

1.2 Original five year target:

By Spring 2006, 70% of students who started HRA during the
2000-2001 school year and are still enrolled in 2006 will have
an average Mathematics NCE score of 53.3°

PCSB’s Fifth Year Target:

PCSB’s Fifth Year Target:

School-wide, HRA will achieve no less than the middle
performance level in mathematics on the DC CAS*

40.8

54.9

49.9

53.59%

1.3 95% of students will score 70% or above on Performance
Assessment

97%

97%

97%

No data
provided

1 DCPS, acting as the State Education Agency, changed the standardized assessment from SAT-9 to DC CAS in spring 2006. Therefore, the absence of common data does not
allow for an evaluation of the five year reading target as stated in the accountability plan.

2 In its December 2006 monthly meeting, the PCSB approved final revisions to the Charter Review Framework for schools undergoing Charter Review. Using DC CAS P-Value,
the percentage of items answered correctly, the PCSB established that a school undergoing Charter Review must achieve no less than a school-wide average of middle performance

level (50-70% of questions answered correctly) on the DC CAS in reading.

% DCPS, acting as the State Education Agency, changed the standardized assessment from SAT-9 to DC CAS in spring 2006. Therefore, the absence of common data does not

allow for an evaluation of the five year mathematics target as stated in the accountability plan.

* In its December 2006 monthly meeting, the PCSB approved final revisions to the Charter Review Framework for schools undergoing Charter Review. Using DC CAS P-Value,

the percentage of items answered correctly, the PCSB established that a school undergoing Charter Review must achieve no less than a school-wide average of middle
performance level (50-70% of questions answered correctly) on the DC CAS in mathematics.




Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ACADEMIC PERFORMANCE STANDARDS

) Performance/Data Verified Target Met?
Fifth Year Target -
Baseline Year 3 Year 4 Year 5 Y N
l___________________________________________________________________________________________________________________________________________________________________________|
Attained majority of 5-year academic performance goals? 2 1
Achieved no less than school-wide middle performance level in DC CAS in reading and math? X
Currently meets the State Education Agency’s standard for AYP in reading and math? X°

Comments: Howard Road Academy met 3 of 3 academic performance standards.

> Howard Road Academy has been identified as a school “in need of improvement” and will remain in this status until it makes AYP for two consecutive years.
However, the school did meet the State Education Agency’s 2005-2006 AY P standards for reading and math.



Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

NON-ACADEMIC PERFORMANCE STANDARDS

Fifth Year Target

Performance Data Verified

Target Met?

Baseline Year 5 Y N
2.1 Students will demonstrate skills necessary to reason, a) 10 incidents a) 1.8 incidents X
communicate and live with dignity in a civil society —
b) school exceeded 50% of | b) 98% of students X
a) <1-2 incidents of student violence or disruption each week students receiving “Student | received “Student of the
) of the Day” Day”
b) >90% of students receive "Student of the Day" award at least
once during the year c) 49% of students earned | c) 67% of students X
High Five Awards received High Five awards
¢) >50% of students receive High Five awards during the year
_ d) school exceeded 50% of | d) 84% of students felt safe X
d) >90% of students surveyed feel safe in school students feeling safe in in school
school
2.2 92% daily attendance rate 86% daily attendance rate | 91% daily attendance rate X
2.3 Students will participate in extracurricular activities — >50 of students 60% of students
10% student participation in activities participated in participated in X
extracurricular activities extracurricular activities
2.4 Faculty & staff will effectively implement the school model | a) SY ’03-‘04 a) 10% turnover rate X
and curriculum design — 30% staff turnover
e b) 76% of teachers rate X
a) 15% or lower turnover rate of staff %3\6( 05-’06 school as fair or better
b) 75% of teachers rate school as fair or better ’ . ) X
¢) SY '03-<04 ¢) 8.69 satisfaction score
¢) Achieve a score of 8.5 or higher on Parent Satisfaction 8.21 Parent satisfaction
Survey. d) 86% of 5-7 graders rate X

d) 75% of students in grades 5-7 rate teachers as fair or better

d) SY *04-05
81%

teachers as fair or better

® Howard Road Academy was unable to provide verifiable data related to teacher satisfaction prior to its fifth year of operation. Therefore, baseline data and the

fifth year performance data are the same.




Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

NON-ACADEMIC PERFORMANCE STANDARDS

Fifth Year Target Performance Data Verified Target Met?

Baseline Year 5 Y N

School-wide average within 80% of five-year targets? X

Attendance targets met? X

Enrollment levels sufficient to sustain the economic viability of the school? X

Re-enrollment of eligible students average 75% or higher for the past two years? Average re-enrollment = 74%

2005 — 2006 re-enrollment rate = 74 % X

2004 — 2005 re-enrollment rate = 74%

Comments: Howard Road Academy met 2 of 4 non-academic performance standards.




Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - MEETINGS AND BOARD STRUCTURE

Exemplary level of development and
implementation

Fully functioning and
operational level of
implementation

Limited development and/or partial
implementation

Low level or no evidence of
development and
implementation

The board holds regular meetings with
sufficient membership to meet a quorum
and submits copies of all minutes to the
PCSB as required. The minutes reflect

exceptional governance practices in areas

such as policy making and oversight of
academic and financial performance
through the effective use of committees.

The board meets regularly and
submits a majority of the
minutes to the PCSB as required,
which demonstrate sufficient
membership to meet a quorum.
The minutes reflect appropriate
governance practices, such as
policy making, and oversight of
academic, operational, and
financial performance. The
minutes demonstrate the Board’s
awareness of the school’s
performance, and that
appropriate action is taken, as
warranted, with or without a
committee structure in place.

The board meets sporadically and
submits some of the minutes to the
PCSB as required, which
inconsistently demonstrate
membership to meet a quorum. The
minutes provide limited evidence of
the Board’s familiarity with the
school’s performance as it relates to
academic, operational, and/or
financial performance. Committees,
if in place, play a limited role in the
oversight of assigned responsibilities.
The Board does not give full attention
to all issues confronting the school,
but focuses on only one or two.

The board meets infrequently, and
most often with low attendance,
and submits few, if any, copies of
minutes to the PCSB as required.
The minutes reflect poor
governance practices in the face
of serious academic, operational,
and/or financial problems. In
particular, the minutes do not
reflect evidence of sound
decision-making at the Board
level to effectively address issues
facing the school. Committees
are not in place, or are not used
effectively. The Board’s
composition and membership
have not been modified to address
the school’s challenges.

Comments: The PCSB has documentation of Howard Road Academy Public Charter School’s board meetings as follows: 2006 ( January, February,
April, May, and June), 2005 (March, April, May, June, July, August, September and October), 2004 (February, September, October, November, and
December), 2003 (January, October. November, and December), and 2002 (May, August, September, October and November). The minutes document
evidence of a quorum being present at all meetings and oversight of academic, operational, and financial performance were discussed. The minutes
demonstrate the Board’s awareness of the school’s performance, and that appropriate action was taken, as warranted, without a committee structure in

place.

Performance Level: 3.5




Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - REQUIREMENT FOR PCSB ACTION

Exemplary level of development and
implementation

Fully functioning and operational
level of implementation

Limited development and/or partial
implementation

Low level or no evidence of
development and
implementation

The school has demonstrated
exceptional performance, thereby
requiring no remedial action from the
PCSB.

The school has demonstrated above
average to average performance,
requiring minimal remedial action
from the PCSB. The school has
provided satisfactory responses to the
remedial action within the designated
timeframe.

The school has demonstrated below
average performance, requiring
substantial and/or repeated remedial
action from the PCSB. The school
has provided weak and/or incomplete
responses to the conditions set by the
Public Charter School Board, thereby
failing to adequately respond within
the designated timeframe. Given
time, the school is able to provide a
satisfactory response.

The school has demonstrated
failing performance,
requiring increasingly
substantial remedial action
over an extended period of
time from the PCSB for
issues for which the school
has not provided an adequate
response. Examples of
inadequate responses include
failure to submit a response
within the designated
timeframe, weak and/or
incomplete responses that
fail to fully respond to the
conditions.

Comments: Howard Road Academy Public Charter School received three remedial actions from the PCSB during its first five years of operation.
The school provided satisfactory responses to each action within the designated timeframe.

Performance Level: 3




Accountability Plan Performance Analysis

School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - ANNUAL REPORTING

Exemplary level of development
and implementation

Fully functioning and
operational level of
implementation

Limited development and/or partial

implementation

Low level or no evidence of
development and implementation

The board submits timely Annual
Reports that fully describe the
school’s performance in relation to
the targets established in its
accountability plan. Quantitative
evidence of performance is
presented and aligned with all
accountability plan targets.

The board submits timely
Annual Reports that describe the
school’s performance in relation
to the targets established in its
accountability plan. Quantitative
evidence of performance is
presented and aligned with the
majority of accountability plan
targets.

Although not timely, the board
submits Annual Reports within a
reasonable amount of time from the
due date that describes the school’s
performance in relation to the targets
established in its accountability plan
on a limited basis. Quantitative
evidence of performance is available
for some of the accountability plan
targets and/or evidence is aligned
with some of the accountability plan
targets.

The board submits late Annual Reports
that largely fail to describe the school’s
performance in relation to the targets in
its established accountability plan.
Quantitative evidence of performance is
lacking substantially, either due to a
failure to report performance or a
failure to present evidence that is
aligned with the accountability plan
targets. School may have been required
to submit an amended or supplemental
report.

Comments: Howard Road Academy Public Charter School has regularly submitted timely Annual Reports that describes the school’s academic
and non-academic performance in relation to the targets established in its accountability plan. However, the 2003 and 2004 Annual Reports lacked
some quantitative evidence of its performance as it relates to the accountability plan targets.

Performance Level: 3




Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - ADEQUATE RESOURCES

Exemplary level of development
and implementation

Fully functioning and operational level
of implementation

Limited development and/or
partial implementation

Low level or no evidence of
development and
implementation

The board and the school’s
administration deploy resources
effectively to further the academic
and organizational success of the
school.

The board and administration deploy
resources that further the academic and
organizational success of the school.

The school’s deployment of
resources at times contributes to
the academic and organizational
success of the school.

There is little or no evidence that
the school’s board and
administration work to deploy
resources in a way that supports
the academic and organizational
work of the school.

Comments: Howard Road Academy Public Charter School’s Board and administration effectively deploy resources to further the school’s
academic success, as evidenced by its most recent Program Development Review findings. The Board has shown commitment and dedication to
retaining teachers who are best suited to the needs of the students. It provides both financial support and opportunity for teachers to become
“highly qualified.” The Board also remains active in pursuing additional financial support, facility acquisition and recruiting new members.

Performance Level: 4




Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - IMPLEMENTATION OF SCHOOL DESIGN

Exemplary level of development and
implementation

Fully functioning and operational
level of implementation

Limited development and/or
partial implementation

Low level or no evidence of
development and implementation

Administrators and board members
have a strong understanding of the
school design and refer to it regularly in
managing and governing the school.

Administrators and board members
understand the school design, but
minimally use it to manage and
govern the school.

Most board members and school
administrators understand the
school’s design, but evidence of
its use in the management and
governance of the school is
lacking substantially.

Board members and administrators
fail to demonstrate an understanding
of the school’s design and/or they
have failed to use the design in the
management and governance of the
school.

Comments: The Board provided input and guidance in developing the Memorandum of Understanding, School Improvement Plan, and the
Accountability Plan as it relates to effectively implementing the school design. As such, the Board demonstrates a strong knowledge and
appreciation of the school’s design and works actively to support its full implementation. To ensure that the design is fully implemented and
integrated, the Board has linked academic performance with performance standards for key administrative personnel and staff.

Performance Level: 4




Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - LEADERSHIP

Exemplary level of development
and implementation

Fully functioning and operational
level of implementation

Limited development and/or
partial implementation

Low level or no evidence of
development and implementation

The board has established a school
that maintains exceptional
performance and stability through its
school leader. Changes in the school
leader either lead to exceptional
performance or have not negatively
impacted the school’s exceptional
performance.

The board has established a school
that maintains above average to
average performance and stability
through its school leader. Changes
in the school leader either lead to
improved performance or have not
negatively impacted the school’s
existing performance.

The board has established a school
that maintains below average
performance and lacks stability
through its school leader. Changes
in school leadership have not led
to an appreciable improvement in
performance.

The board has established a school
that is unstable and maintains failing
performance through its school
leader. There have been no changes
in school leadership in an attempt to
improve performance.

Comments: Howard Road Academy is currently identified as a school *“in need of improvement” and will remain in that status until it makes
AYP for two consecutive years. However, the school met the AYP reading and math standards for the 2005-2006 school year and has developed
measurable plans to meet the standard this school year. Achieving AYP and creating an instructional environment that promotes academic success
can be contributed to the current leadership team’s tenacity to improve student performance. While there has been no change in leadership [the
principal has been there for four years], the Board has established a school that maintains average performance through its school leader.

Performance Level: 3
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - OPERATING WITHIN BYLAWS

Exemplary level of development and
implementation

Fully functioning and operational
level of implementation

Limited development and/or
partial implementation

Low level or no evidence of
development and implementation

The board’s composition and operations
are substantially in keeping with its
bylaws. Bylaws are reviewed on a
regular basis to ensure alignment
between operations and bylaws.
Appropriate changes are made as
needed.

The board’s composition and
operations are substantially in
keeping with its bylaws. Bylaws are
reviewed occasionally to ensure
alignment between operations and
bylaws. Appropriate changes are
made as needed.

The board’s composition and/or
operations are largely not in
keeping with its bylaws. Bylaws
are reviewed sporadically, if at
all, but do not result in changes
to ensure alignment between
operations and the bylaws.

The board’s composition and
operations are not in keeping with
its bylaws. Bylaws are not
reviewed or consulted as it relates
to the board’s composition and
operations.

Comments: While there is no evidence that the by-laws are reviewed on a regular basis to ensure alignment, the operations of the Board are
substantially in keeping with its bylaws. However, the Board should comply with the law regarding D.C. residency for the majority of its

members.

Performance Level: 3

OVERALL COMMENTS - ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE
Howard Road Academy Public Charter School demonstrated fully functioning or exemplary performance in 7 of 7 categories, and thus meets the
standard for organizational performance in governance.
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: COMPLIANCE WITH APPLICABLE LAWS, RULES AND REGULATIONS

Exemplary level of
development and
implementation

Operational level of

implementation and development

Limited development and/or
partial implementation

Low level or no evidence of
development and implementation

School has an exemplary record
of compliance with applicable
laws, rules and regulations,
maintains highly effective
systems and controls for
ensuring that legal requirements
are met, and is currently in
substantial compliance with
relevant authorities.

School has a record of substantial
compliance with applicable laws,
rules and regulations, maintains
effective systems and controls for
ensuring that legal requirements are
met, and is currently in substantial
compliance with relevant
authorities.

School has a record of partial
compliance with applicable laws,
rules and regulations, maintains
inconsistently effective systems and
controls for ensuring that legal
requirements are met, and is
currently in substantial compliance
with relevant authorities.

School has a poor record of compliance
with applicable laws, rules and
regulations, has ineffective or non-
existent systems and controls in place
for ensuring that legal requirements are
met, and is currently out of compliance
with relevant authorities.

Comments: Howard Road Academy Public Charter School’s 2006-2007 Compliance Review revealed that the school’s performance is

generally in keeping with applicable laws, rules and regulations.

Performance Level: 3

OVERALL COMMENTS - ORGANIZATIONAL PERFORMANCE STANDARDS: COMPLIANCE

Howard Road Academy Public Charter School’s past Compliance Reviews revealed that over a five year period, the school has been
substantially compliant with applicable laws, rules and regulations. The school should ensure that funding sources are indicated on the
inventories of assets. Additionally, the school must adhere to NCLB (HQT) and residency requirements for Board members.

Howard Road Academy Public Charter School demonstrated fully functioning or exemplary performance in 5 of 7 categories, and
thus meets the standard for compliance.
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT - ACCOUNTING POLICIES

1. Accounting Policies
Above Average Satisfactory Watch - Improvements Substandard — Probation Poor — Revocation
Required
5 4 3 2 1
School follows PCSB With minor exceptions, The school has failed to follow | The school has failed to The school has failed to
accounting guidelines. school follows PCSB PCSB accounting guidelines for | follow PCSB accounting follow all PCSB
Guidelines include 1) using accounting guidelines. one audit cycle. School has guidelines for more than one | accounting guidelines for
approved auditors as required; implemented a corrective plan. | audit cycle and/or the school | more than one audit cycle.
2) following audit policies; 3) has committed a significant | A corrective plan was not
maintaining records under breach in one cycle. A developed or was never
accrual basis of accounting; 4) corrective planis in followed.
and reporting financial development.
statements according to
GAAP.

Comments: Based on its interim financial reports and annual financial audits, HRA PCS has adhered to GAAP. Key findings of the
FYO06 financial audit are...
Financial statements conform to accounting principles generally accepted in the United States of America.
No matters involving the internal control over financial reporting that are considered to be weaknesses
No instances of noncompliance which are required to be reported under Government Auditing Standards.
Other key audit findings
0 The school successfully remedied prior period audit findings
o0 No additional reportable findings were presented in the FY2006 audit

Overall, HRA PCS has been efficient in administering accounting policies which follow PCSB accounting guidelines.

GRADE FOR ACCOUNTING POLICIES: 4.50
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT - FINANCIAL REPORTING

2. Financial Reporting
a. Audited Statements

Above Average
5

Satisfactory
4

Watch — Improvements
Required
3

Substandard — Probation
2

Poor — Revocation
1

Audits are submitted on a
timely basis. Annual audit
receives an ungualified
opinion with no findings.
Management displays a high
level of transparency and an
interest in continuous
improvement of financial
management.

Audits are submitted on a
timely basis. Annual
audit receives an
unqualified opinion with
no findings.
Management letter
reflects minimal need for
changes in financial
management. Any
changes are implemented
immediately.

Audits are submitted on time
or with slight delay due to
specific circumstances.
Audit findings show need
for significant improvement;
school implements changes
immediately. Procedures are
tracked to ensure compliance
with auditor’s
recommendations.

At least one audit has been
significantly delayed.
Annual audit receives a
qualified opinion. Audit
report or management letter
indicates significant
financial problems; changes
not implemented from prior
year’s findings. School
develops realistic plan
based on auditor’s
recommendations to be
implemented over the next
year.

Audits have been significantly
delayed for more than one
cycle and/or not submitted at
all. Annual audit receives a
qualified opinion for two years
or more. Audit report or
management letter indicates
significant financial problems
for which turnaround is not
feasible; changes not
implemented from prior year’s
management letter.

Comments: HRA PCS has submitted its annual audits to the PCSB in a timely fashion. Each of the school’s audits received an unqualified opinion.

The school’s FY2005 audit identified two reportable findings pertaining to the school’s December 2004 enrollment audit and its fixed asset record. The
school successfully remedied each of the findings during the FY2006 accounting cycle.

GRADE FOR FINANCIAL REPORTING (Audited Statements): 4.50
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT - FINANCIAL REPORTING

2. Financial Reporting

b. Budgets and Interim Financials

Above Average
5

Satisfactory
4

Watch — Improvements
Required
3

Substandard — Probation
2

Poor — Revocation
1

Budgets and interim
financials are submitted on
time and follow the PCSB
template. No significant

problems identified in reports.

Budgets and interim
financials are submitted
on time and follow the
PCSB template with few
exceptions. Only minor
spending variances or
other problems are
reported.

Budgets and interim
financials are submitted late
and/or do not follow the
PCSB template. Significant
variances or other problems
are reported, but they have
reasonable justifications and
do not necessarily jeopardize
the school’s financial health.

Budgets and interim
financials have not been
submitted one or two times.
Or, significant variances or
other problems are reported
without reasonable
justifications. The school’s
financial health is potentially
weakened.

Budgets and interim
financials have not been
submitted on several
occasions. Or significant
variances or other problems
are reported, considerably
jeopardizing the school’s
ability to operate as a going-
concern.

Comments:

HRA PCS has submitted its annual budgets and interim financial statements to the PCSB on time. During the FY2006 accounting cycle,

the school expects to generate measurable spending variances as a result of it not reaching its projected enrollment target. However, because the school
has a sizable net asset reserve, it will be able to function as a going concern with minimal operational interruptions.

GRADE FOR FINANCIAL REPORTING (Budgets and Interim Financials): 4.00
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT - FINANCIAL REPORTING

2. Financial Reporting
c. Taxes and Insurance

Above Average
5

Satisfactory
4

Watch — Improvements
Required
3

Substandard — Probation
2

Poor — Revocation
1

Required IRS forms are filed
and evidence of adequate
insurance coverage is
provided. All documentation
is adequately maintained.

Required IRS forms are
filed and evidence of
minimal insurance
coverage is provided. All
documentation is
adequately maintained,
with minor exceptions.

Required IRS forms are
filed, but have been late
once or twice. Evidence of
insurance is provided.
Documentation is not
properly filed or maintained.

Required IRS forms are
consistently filed late. The
school shows no evidence of
adequate insurance
coverage. Documentation is
not properly filed or
maintained.

Required IRS forms are not
filed. The school does not
have adequate insurance
coverage. Adequate
documentation is lacking.

Comments: The PCSB has not previously monitored schools’ submission of filings to the Internal Revenue Service, so data are not available to
confirm or deny that forms have been filed. Similarly, historical data on schools’ level of insurance coverage are incomplete, as this criterion was
previously checked onsite without documenting specific levels.

GRADE FOR FINANCIAL REPORTING (Taxes and Insurance): N/A

OVERALL GRADE FOR FINANCIAL REPORTING (AVERAGE): 4.25
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT - INTERNAL CONTROLS

3. Internal Controls

a. Establishment and Adherence to Internal Controls Policy

Above Average
5

Satisfactory
4

Watch — Improvements
Required
3

Substandard — Probation
2

Poor — Revocation
1

Based on PCSB review and
annual audit, school has clear,
written internal controls in
place to provide checks and
balances. Audit indicates
that all internal control
policies are followed.

School has clear, written
internal controls in place
to provide checks and
balances, with minor
exceptions. Weaknesses
identified by PCSB or
auditor are minor and can
be addressed
immediately.

School has some internal
controls in place.
Weaknesses identified by
PCSB or an auditor can be
addressed over the course of
the fiscal year.

School lacks some major
internal controls.
Weaknesses identified by
PCSB or auditor need one to
two years to be addressed.
School is developing a
corrective action plan.

School lacks basic internal
controls and there is evidence
of financial mismanagement.

Comments:

The PCSB has not previously directly monitored schools’ adoption of internal controls, so the PCSB lacks data to affirm the existence of

written policies other than what is reported by an independent auditor. The school has engaged thorough audits and appears to have responded to
recommendations for improvements to internal controls and as stated earlier, no matters involving the internal control over financial reporting that are
considered to be weaknesses were presented in the school’s latest audit.

GRADE FOR INTERNAL CONTROLS (Internal Controls Policy): 5.00
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT - INTERNAL CONTROLS

3. Internal Controls
b. Procurement

Above Average
5

Satisfactory
4

Watch — Improvements
Required
3

Substandard — Probation
2

Poor — Revocation
1

School is in compliance with
PCSB’s contracting /
procurement requirements.

School is in compliance
with PCSB’s contracting /
procurement
requirements, with minor
exceptions noted.

School has had some
violations of PCSB’s
contracting / procurement
requirements over the course
of the year. Violations were
reasonably justified.

Policies and procedures are
in place to preclude future
violations.

School has had consistent
violations of PCSB’s
contracting / procurement
requirements. A corrective
plan is in development.

School has had consistent
violations of PCSB’s
contracting / procurement
requirements. Management
lacks capacity to assure
compliance.

Comments: HRA PCS regularly submits appropriate documentation of contracts to the PCSB for review. The PCSB believes that the school has been
compliant in following procurement requirements.

GRADE FOR INTERNAL CONTROLS (Procurement): 5.00

OVERALL GRADE FOR INTERNAL CONTROLS (AVERAGE): 5.00
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT - TRANSPARENCY OF FINANCIAL MANAGEMENT

4. Transparency of Financial Management

a. Annual Budgets

Above Average
5

Satisfactory
4

Watch — Improvements
Required
3

Substandard — Probation
2

Poor — Revocation
1

The schools prepares an
annual operating budget, a
cash flow projection and,
when required, a capital
budget by June 1 each year.
Budget reflects thoughtful
planning and detailed
assumptions. These
documents are certified by the
Board of Trustees.
Modifications are made as
necessary and are submitted
to PCSB.

With some exceptions,
school regularly prepares
annual operating budget,
cash flow projection and,
as required, a capital
budget. Budget reflects
thoughtful planning.
These documents are
certified by the Board of
Trustees. Modifications
occur as necessary and
are submitted to PCSB.

The school does not
consistently submit budgets
and/or modifications of
budgets to PCSB. Budget
lacks planning and/or clear
assumptions. There appears
to be a lack of consensus or
understanding of the budget
by board members.
Corrective plans are in
process and will be
implemented within a fiscal
quarter.

Budgets are not submitted
on time and/or do not have
board’s approval. Clear
budget policies are in
development.

School lacks budget policies
and procedures. The board
and staff lack capacity to
implement standard
budgeting procedures.

Comments:

GRADE FOR TRANSPARENCY (Annual Budgets): 5.00

HRA PCS has been very proactive in revising its budget as needed and providing updates to the PCSB. Budgets are thoughtful, show
detail and provide relevant explanations. Budgets have been submitted to the PCSB on time.
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT - TRANSPARENCY OF FINANCIAL MANAGEMENT

4. Transparency of Financial Management
b. Management Organizations

Above Average
5

Satisfactory
4

Watch — Improvements
Required
3

Substandard — Probation
2

Poor — Revocation
1

School accurately discloses
relationships with its
management organization.
Contracts are provided to
PCSB and are deemed
reasonable and fair.

School accurately
discloses relationships
with its management
organization. Contracts
are provided to PCSB and
are deemed reasonable
and fair with few
exceptions.

School does not adequately
disclose relationship with
organization upfront.
Information is provided at
PCSB’s request. Contracts
are unclear or present
concerns in terms of
financial and /or
management control. There
are indications of poor
relationship between school
and management
organization.

School does not disclose
relationship with
organization upfront.
Information is not easily
obtained by PCSB. There is
evidence of poor
relationship between school
and management
organization.

School does not disclose
relationship with organization
upfront. PCSB cannot obtain
satisfactory information.

Comments:

HRA PCS has a management agreement with Mosaica Advantage, Inc. (MALI), a wholly owned subsidiary of Mosaica Education, Inc. a

charter management company, to provide services to the school including: program development, faculty training, general, administrative and financial
services. The management agreement was amended in August 2004 and expires on June 30, 2011. During the year ended June 30, 2006, MAI was paid
total management fees of $1,064,255 as compensation for the services provided. That stated, the PCSB feels that the school has been forthright in

informing PCSB of all pertinent matters as they relate to HRA PCS and its management organization.

GRADE FOR TRANSPARENCY (Management Organizations): 5.00
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT - TRANSPARENCY OF FINANCIAL MANAGEMENT

4. Transparency of Financial Management
c. Related Party Transactions

Above Average
5

Satisfactory
4

Watch — Improvements
Required
3

Substandard — Probation
2

Poor — Revocation
1

School accurately discloses
transactions with related
parties, as required by
PCSB’s guidelines.

School accurately
discloses transactions
with related parties, with
minor exceptions.

School fails to disclose
related party transactions.
Information is provided at
PCSB’s request.

School fails to disclose
related party transactions.
Information is not easily
obtained by PCSB. There is
evidence of inadvertent
mismanagement.

School does not disclose
relationship with organization
upfront. PCSB cannot obtain
satisfactory information
and/or there is evidence of
unethical behavior and
mismanagement.

Comments:

discloses all related party transactions as required.

GRADE FOR TRANSPARENCY (Related Party Transactions): 5.00

OVERALL GRADE FOR TRANSPARENCY (AVERAGE): 5.00

Refer to Management Organizations detail (section 4b; page 20) Based on the information available, PCSB believes that the school
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT - FISCAL PRUDENCE

5. Fiscal Prudence
a. Balanced Budget

Above Average
5

Satisfactory
4

Watch — Improvements
Required
3

Substandard — Probation
2

Poor — Revocation
1

The school has a balanced
budget, based on reasonable
assumptions, for the
upcoming fiscal year.
Expenses are less than
revenues, or there is a
reasonable explanation for
deficit spending. Budgeting
is thoughtfully aligned with
long-term financial goals.

The school has a
balanced budget using

reasonable assumptions.

Expenses are less than
revenues, or there is a
reasonable explanation
for deficit spending.
Current spending plans
will contribute to long-
term financial goals.

The school has a balanced
budget using some
guestionable assumptions.
Expenses are greater than
revenues for one or more
years.

The school does not have a
balanced budget nor has one
with guestionable
assumptions. Expenses have
exceeded revenues more
often than not.

The school has no prepared
budget. Expenses
consistently exceed revenues.

Comments: With the exception of FY2003, HRA PCS has concluded each of its fiscal periods with positive net income balances, enabling the school
to amass a significant net asset reserve (see table).

fiscal period

Cumulative Reserves | $

NI $

2002
433,617 $

PAOK

2004
(26,819) $ 1,295,613 $1,243,680 $

2005

2006
354,721

433,617 $ 406,798 $ 1,702,411 $ 2,946,091 $ 3,300,812

GRADE FOR FISCAL PRUDENCE (Balanced Budget): 4.50
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT - FISCAL PRUDENCE

5. Fiscal Prudence
b. Debt Capacity

Above Average
5

Satisfactory
4

Watch — Improvements
Required
3

Substandard — Probation
2

Poor — Revocation
1

According to financial
statements, school takes on
debt only with very
thoughtful planning and well
within its debt service
capacity. Standard policies
are in place to prevent
unnecessary and/or onerous
borrowing.

According to financial

statements, school stays

within its debt service

capacity as required by

the lender. Standard

policies are in place to

prevent unnecessary
and/or onerous
borrowing.

According to financial
statements, school has
significant debt and has
exceeded its debt service
capacity, potentially
violating loan covenants.
School and lender are
implementing remedies.
Polices were in place and
were followed but
extraordinary circumstances
led to the current situation.

According to financial
statements, school has
significant debt and/or has
defaulted on its loan. Lender
has school on a watch list.
School and lender are
discussing remedies.

Polices were not in place or
were not followed.

According to financial
statements, school has
significant debt and defaulted
on its loan. The lender has
called the loan. No remedies
are possible.

Comments:

In August 2004, HRA PCS completed a transaction with Mosaica Advantage Inc. to purchase the land and building where the school currently resides at

a contracted price of $7,000,000. To effect the transaction, the school obtained a short-term bridge loan from a bank in the amount of $6,215,000. The school obtained
additional financing for the purchase transaction through a Loan Agreement with the District of Columbia Office of Charter School Financing and Support for
$1,250,000. This interest-only loan carries an interest rate of 5% and matures with a balloon payment in 2009. Interest payments are made on a quarterly basis. In
November 2004, the school entered into a Bond Indenture and Loan Agreement with the District of Columbia pursuant to which the District issued $6,295,000 of
Variable Rate Revenue Bonds. The proceeds were used to pay off the aforementioned bridge loan. The District Bonds bear interest at a variable rate and mature

in2024.

Projected |Estimated
District Bonds DISB Loan Total Revenues |Debt Service

Fiscal Year Ended

2007 $ 230,000 $ 230,000 $ 7,988,262 3%

2008 $ 235,000 $ 235,000 8,148,027 3%

2009 $ 245,000 $ 245,000 8,310,988 3%

2010 $ 255,000 $ 1,250,000 '$ 1,505,000 8,477,208 18%

2011 $ 265,000 $ 265,000 8,646,752 3%
2012 and thereafter $ 4,735,000 $ 4,735,000 n/a

Total $ 5,965,000 $ 1,250,000 '$ 7,215,000 $ 41,571,236

The annual maturities of the school’s long-term debt are shown in the table above. Assuming that the school’s annual revenues grow at 2%, the school should not have
any problems satisfying annual debt service requirements. GRADE FOR FISCAL PRUDENCE (Debt Capacity): 5.00
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT - FISCAL PRUDENCE

5. Fiscal Prudence

c. Appropriate Spending Decisions

Above Average
5

Satisfactory
4

Watch — Improvements
Required
3

Substandard — Probation
2

Poor — Revocation
1

School makes spending
decisions appropriate for the
management of educational
programs. Salaries and
occupancy costs, in
particular, are in line with
industry comparables. Minor
variances from industry
standards are well explained
and justified.

School makes spending
decisions appropriate for
the management of
educational programs.
Salaries and occupancy
costs are slightly out of
line with industry
comparables, but with
reasonable justifications.

School makes some
inappropriate spending
decisions, inadvertently.
Salaries and occupancy costs
are out of line with industry
comparables but still have
sufficient justifications. A
corrective plan is being
implemented.

School has a record of
inappropriate spending
decisions, with some
reasonable justification.
Salaries and occupancy costs
are considerably out of line
with industry comparables.
A corrective plan is in
development.

School has a record of
inappropriate spending
decisions which adversely
impact programming, with no
rational justifications. There
is evidence of unethical
behavior and fiscal
mismanagement. Salaries
and occupancy costs are
egregiously out of line with
industry comparables. No
corrective plan is feasible.

Comments: HRA PCS makes spending decisions appropriate for the management of educational programs. Salaries and occupancy costs are in line with
industry comparables and PCSB financial metrics. As indicated by the chart below, the school’s five-year average salary and occupancy expenditures expressed
as a percentage of total revenue are 44% and 10% respectively; well below PCSB established thresholds of 50% for salary and 25% for occupancy.

50%
40%
30%
20%
10%

0%

%

Personnel costs

HRA PCS: Expenditures as % of Revenues (FY2002-

FY2006 averages)

Direct Student
costs

Expenditure

Occupancy
expenses

General and
administrative
expenses

GRADE FOR FISCAL PRUDENCE (Appropriate Spending): 5.00
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT - FISCAL PRUDENCE

5. Fiscal Prudence
d. Investment Decisions

Above Average
5

Satisfactory
4

Watch — Improvements
Required
3

Substandard — Probation
2

Poor — Revocation
1

According to financial
statements, school has
significant liquid assets and
manages them prudently,
prioritizing safety over level
of return. Clear written
policies with board approval
address how assets should be
invested.

According to financial
statements, school has
minimal liquid assets and
manages them prudently,
prioritizing safety over
level of return. Clear
written policies with
board approval address
how assets should be
invested.

According to financial
statements, school has
minimal liquid assets but
their management is
questionable; investment
decisions appear somewhat
risky.

According to financial
statements, school has
minimal to no liquid assets.
Any assets invested are in

high-risk/questionable areas.

According to financial
statements, school has no
liquid assets or minimal
assets with no track record of
investment decisions.

Comments:

HRA PCS has been able to successfully manage its working capital needs and has been able to generate positive working capital

balances at the conclusion of each fiscal period (see table below). Additionally, the school has purchased its building, which appears to be a sound
investment. However, one area of concern regarding investment decisions surrounds that school’s decision to enter in to an interest rate swap
agreement with a financial institution to manage the cost and economic risk associated with variability in the school’s cash outflows for interest
payments required under provisions of the variable rate District Bonds. Little is known about the exact structure of the swap option arrangement.

fiscal period
Working Capital $

2004

2005
2,247,452 $

433,617 $ 242501 $ 1,375911 $ 2,108,965

GRADE FOR FISCAL PRUDENCE (Investment Decisions): 4.00

OVERALL GRADE FOR FISCAL PRUDENCE (AVERAGE): 4.625
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Accountability Plan Performance Analysis
School: Howard Road Academy Public Charter School

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT - FISCAL PRUDENCE (SUPPORTING DOCUMENTATION)

HRA PCS: 5-YEAR BALANCE SHEET ANALYSIS HRA PCS: 5-YEAR INCOME STATEMENT ANALYSIS
2002 2003 2002 2003 2004
Assets Revenue:
Current Assets: Support and revenue:
Cash $ 1,390,013 $ 935,785 $ 1,754,047 $ 2,977,469 $ 2,940,895 Fees and grants from government agencies 3,577,397 $ 4,976,823 $ 6,857,419 $ 6,762,547 $ 7,486,960
Segregated cash $ - $ - $ - $ 19,036 $ 23,097 Total revenue $ 3,577,397 $ 4,976,823 $ 6,857,419 $ 6,762,547 $ 7,486,960
Due from Federal Government $ 92,017 $ 185,735 $ 92,452 $ 52,331 $ 272,065
Prepaid expenses and deferred charges $ -3 835 §$ 7,103 $ 19,596 $ 45,406 Expenses:
Certificate of Deposit $ 35000 $ 35000 $ - 8 - 8 - Personnel costs $ 1,572,783 $ 2,233,874 $ 2,297,070 $ 2,560,122 $ 3,915,777
Total Current Assets $ 1,517,030 $ 1,157,355 $ 1,853,602 $ 3,068,432 $ 3,281,463 Direct Student costs $ 343,543 $ 400,918 $ 487,987 $ 452,473 $ 571,010
Occupancy expenses $ 205,101 $ 867,648 $ 999,269 $ 457,798 $ 317,527
General and administrative expenses $ 1022353 $ 1,501,202 $ 1,777,480 $ 2048474 $ 2,327,925
Total expenses $ 3,143,780 $ 5,003,642 $ 5,561,806 $ 5,518,867 $ 7,132,239
Textbooks $ - $ - $ - $ -
Restricted cash $ - 3 - 3 - 3 822,215 $ 821,756 1 Njet Income $ 433617 $ (26819) $ 1295613 $ 1243680 $ 354,721
Deferred charges, net $ - $ - $ - $ 304,076 $ 283,822 —
PPE net $ i $ 423584 $ 440813 $ 7679.986 $ 7,702,946 Beginning Net Assets $ - $ 433,617 $ 406,798 $ 1,845,108 $ 3,088,788
Total Fixed Assets, net 3 - 3 223584 5 230813 3 8306337 S 8.314.524 Total Net Assets (Year End Balance) $ 433,617 $ 406,798 $ 1,702,411 $ 3,088,788 $ 3,443,509
Profit Margin 12% -1% 19% 18% 5%
Total assets $ 1,517,030 $ 1,580,939 $ 2,294,415 $ 11,374,769 $ 11,595,987 Personnel costs/Total Revenue 44% 45% 33% 38% 58%
e Direct Student costs/Total Revenue 10% 8% 7% 7% 8%
Current liabilities G&A expenses/ Total Revenue 29% 30% 26% 30% 34%
Accounts payable $ 101,953 $ 390,291 $ 84,891 $ 113,175 $ 144,868
Due to management company $ 981,460 $ 502,013 $ 163,828 $ 80,856 $ 71,848
Accrued payroll $ - $ - $ 225,691 $ 278,727 $ 514,505
Deferred revenue $ - $ - $ 3,281 % 36,890 $ 194,945
Other liabilities $ - $ 22550 $ - $ 91,332 $ 11,332
Current portion of long-term debt $ - $ - $ - $ 220,000 $ 235,000
Total current liabilities $ 1,083,413 $ 914,854 $ 477,691 $ 820,980 $ 1,172,498

Long-term liabilties

Capital lease payable $ - $ 259,287 $ 114,314 $ - $ -
Long-term debt $ - $ - $ 7,465,000 $ 6,980,000
Total liabilities $ 1,083,413 $ 1,174,141  $ 592,005 $ 8,285,980 $ 8,152,498

Net Income $ 433,617 $ (26,819) $ 1,295,613 $ 1,243,680 $ 354,721

Beg. Net Assets $ - $ 433,617 $ 406,798 $ 1,845,108 $ 3,088,788
Total Net Assets (Ending Net Assets) $ 433,617 $ 406,798 $ 1,702,411 $ 3,088,788 $ 3,443,509
Total liabilities and net assets $ 1,517,030 $ 1,580,939 $ 2,294,416 $ 11,374,768 $ 11,596,007
Long-term debt/ Total Equity ratio: - - - 242 2.03
Net-working capital: $ 433617 $ 242501 $ 1,375,911 $ 2247452 $ 2,108,965
Ligiudity ratio: 1.40 1.27 3.88 3.74 2.80
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Charter Review Analysis - Howard Road Academy Public Charter School
Based On Charter Review Framework

ACADEMIC PERFORMANCE

A school becomes a candidate for revocation if it fails to meet 2 of the 3 academic
standards below:

Criterion #1: The school must attain the majority of the fifth year academic performance

goals.

Howard Road has 3 academic performance goals. Therefore, the school needs to meet 2
of 3 performance goals. The school met 2 goals related to the district-wide standardized
assessment (DC CAS) in reading and mathematics. Howard Road failed to provide
reliable data for the remaining target related to Paragon and therefore was not given

credit.

Overall, Howard Road Academy Public Charter School did meet this criterion.

Criterion #2: The school must achieve no less than school-wide middle performance levels
in reading and mathematics on the DC CAS.

Howard Road achieved school-wide middle performance levels in reading and
mathematics on the DC CAS. The school-wide average in reading was 57.20%. The

school-wide average in mathematics was 53.59%.

Overall, Howard Road Academy Public Charter School did meet this criterion.

Criterion #3: The school currently meets the State Education Agency’s standard for AYP
in reading and mathematics.

Howard Road met the State Education Agency’s 2005-2006 AYP standards in reading
and mathematics.

Overall, Howard Road Academy Public Charter School did meet this criterion.

OUTCOME: Howard Road Academy Public Charter School met 3 of 3 academic
standards, and thus does meet the standards for academic performance.




Charter Review Analysis - Howard Road Academy Public Charter School
Based On Charter Review Framework

NON-ACADEMIC PERFORMANCE

A school becomes a candidate for revocation if it fails to meet 2 of the 4 non-academic
standards below:

Criterion #1: For non-academic student outcomes, the school-wide average should
meet or exceed 80 percent of the five year targets.

Howard Road has 10 non-academic targets. Therefore, the school needs to meet 8 of 10
non-academic targets. The school met 8 targets and thus, it did meet the school-wide

average of 80% of its fifth year targets.

Overall, Howard Road Academy Public Charter School did meet this criterion.

Criterion #2: The school must attain the attendance targets set in its accountability

plan.

Howard Road’s fifth year attendance target was 92%. The school’s daily attendance rate
for the 2005-2006 school year was 91%. Therefore, the school failed to meet the fifth

year attendance target set in its accountability plan.

Overall, Howard Road Academy Public Charter School did not meet this criterion.

Criterion #3: Enrollment levels must be sufficient to sustain the economic viability of

the school.

Howard Road student enrollment levels are sufficient to sustain the fiscal viability of the
school.

Overall, Howard Road Academy Public Charter School did meet this criterion.

Criterion #4: Re-enrollment of eligible students should average 75 percent or higher
for the past two years.




Charter Review Analysis - Howard Road Academy Public Charter School
Based On Charter Review Framework

Howard Road’s re-enrollment data for 2004-2005 was 74% and for 2005-2006 the re-
enrollment rate was 74%. The average re-enrollment rate is 74%; therefore, the school
did not meet the re-enrollment standard.

Overall, Howard Road Academy Public Charter School did not meet this criterion.

OUTCOME: Howard Road Academy Public Charter School met 2 of the 4 non-
academic standards, and thus meets the standards for non-academic

performance.




Charter Review Analysis - Howard Road Academy Public Charter School
Based On Charter Review Framework

ORGANIZATIONAL PERFORMANCE - GOVERNANCE

Criterion: A school will be a candidate for a Charter Warning if it demonstrates limited or low
levels of development in 4 of 7 categories based on the following scale.

Performance Level Ratin
Exemplary 4
Fully Functioning 3
Limited/Partial Development 2
Low Level/No Evidence of Development 1

Category Performance Level/Rating

Meetings and Board Structure 3.5

PCSB Action

Annual Reporting

Adequate Resources

Implementation of School Design

Leadership

WWhrPrww

Operating within Bylaws

OUTCOME: Howard Road Academy Public Charter School demonstrated fully
functioning or exemplary performance in 7 of 7 categories, and thus meets this standard for
organizational performance.




Charter Review Analysis - Howard Road Academy Public Charter School
Based On Charter Review Framework

ORGANIZATIONAL PERFORMANCE - COMPLIANCE

Criterion: A school will be a candidate for a Charter Warning if it demonstrates a low or no
evidence of development or implementation as it relates to compliance with applicable laws,
rules and regulations based on the following scale.

Performance Level Ratin
Exemplary 4
Fully Functioning 3
Limited/Partial Development 2
Low Level/No Evidence of Development 1

Category Performance Level/Rating
Health and Safety Regulations 3.5
Certificate of Occupancy 4
Insurance Certificates 4
Background Checks 4
Inventory of School’s Assets 3
Open Enrollment Process 3
NCLB Requirements 2.5

OUTCOME: Howard Road Academy Public Charter School demonstrated fully

functioning or exemplary performance in 6 of 7 categories, and thus meets this standard
for organizational performance.




Charter Review Analysis - Howard Road Academy Public Charter School
Based On Charter Review Framework

ORGANIZATIONAL PERFORMANCE - FISCAL MANAGEMENT

following scale:

Performance Level
Above Average
Satisfactory

Substandard — Probation
Poor — Revocation

Watch — Improvements Required

Fiscal Management Criterion: A school will be a candidate for revocation of its charter if it
demonstrates substandard or poor performance in any 2 of 5 categories based on the

Category Performance Level/Rating
1. Accounting Policies 4.50
2. Financial Reporting 4.25
3. Internal Controls 5.00
4.  Transparency of Financial Management 5.00
5. Fiscal Prudence 4.625

OUTCOME: Howard Road Academy Public Charter School demonstrated satisfactory or
above average performance in 5 of 5 categories, and thus meets this standard for

organizational performance.




Charter Review Analysis - Howard Road Academy Public Charter School
Based On Charter Review Framework

Executive Summary

Howard Road Academy Public Charter School met the academic, non-academic,
and organizational performance standards in governance, compliance, and fiscal
management, and thus is not a candidate for revocation.

Academic

Howard Road has performed very well meeting 3 of 3 academic standards. Although the
school had only three fifth-year academic targets, it met 2 goals related to the district-
wide standardized assessment (DC CAS) in reading and mathematics and failed to
provide reliable data for the remaining target related to Paragon.! Therefore, Howard
Road met the majority of its academic targets. The school also met the State Education
Agency’s standard in reading and mathematics and the standard related achieving no less
than the middle performance level in reading and mathematics on the DC CAS.?

Non-Academic

Howard Road met 2 of 4 non-academic performance standards. The school met 80% of
its fifth-year targets and the enrollment levels are sufficient to sustain the school’s
economic viability. However, the school did not meet the attendance target and missed
the average re-enrollment rate target by 1%.

Organizational — Governance

Howard Road’s board has performed extremely well in governing the school,
demonstrating exemplary or fully functioning performance in 7 of 7 categories.
Specifically, Howard Road performed well in the areas of board meetings, responsiveness
to PCBS action, deployment of adequate resources, implementation of school design, and
the establishment of stable leadership. The board could further its performance by ensuring
compliance with the D.C. residency requirement for the majority of its members.

Organizational — Compliance

Howard Road met the organizational performance standards for compliance. Specifically,
the school demonstrated exemplary or fully functioning compliance in 6 of 7 categories
over the past five years. The school should continue to appropriately address NCLB

! Under the advisement of HRA’s Board of Trustees, the school increased reading and math instructional time (in
preparation for DC CAS), thus decreasing time allocated to Paragon instruction. As a result, the school did not
administer the Paragon Assessment to all students at all grade levels. In the absence of complete and verifiable data, the
school failed to meet the fifth-year target as stated in the accountability plan.

2 State Education Agency changed the standardized assessment from SAT-9 to DC CAS in spring 2006. Therefore, the
absence of common data did not allow for an evaluation of the fifth-year reading and mathematics targets as stated in
the accountability plan. Consequently, in its December 2006 monthly meeting, the PCSB approved final revisions to
the Charter Review Framework for schools undergoing Charter Review. Using DC CAS P-Value, the percentage of
items answered correctly, the PCSB established that a school undergoing Charter Review must achieve no less than a
school-wide average of middle performance level (50-70% of questions answered correctly) on the DC CAS in reading
and mathematics.



Charter Review Analysis - Howard Road Academy Public Charter School
Based On Charter Review Framework

requirements related to “HQT” and the identification of funding sources on inventoried
assets.

Organizational — Fiscal Management

Howard Road Public Charter School met the organizational performance standards for
fiscal management demonstrating satisfactory or above average performance in 5 of 5
categories. Based on the information available, the PCSB believes that HRA PCS has
developed, implemented and maintained strong fiscal management practices. The
school’s FY2006 financial audit indicates that the school has sound accounting and
internal controls policies in place. The school has done an extremely good job submitting
all necessary documents to the PCSB for review when required. Annual budgets are
extremely thoughtful and reflect careful planning and financial savvy. As with any not-
for-profit organization, the school should seek to continuously improve its fiscal
management and internal controls.
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DISTRICT OF COLUMBIA
PUBLIC CHARTER SCHOOL BOARD

January 25, 2012

Dr. Latonya Henderson

Board Chair

Howard Road Academy Public Charter School
2005 Martin Luther King Ave., SE
Washington, DC 20020

Dear Dr. Henderson,

This letter serves to inform you that in its public meeting held on January 23, 2012, the
District of Columbia Public Charter School Board (PCSB) granted charter continuance to
Howard Road Academy Public Charter School as it met the PMF academic standard and
the non-academic criteria stated in §38-1802.13(a)(b) of the School Reform Act.

The PCSB takes seriously its role in providing oversight of the schools under its
authority, and sees the charter review process as one that assesses a school’s ability to
meet high standards for providing quality education. We appreciate the efforts of your

Board of Trustees, teachers, administrators and staff in serving students of Washington,
D.C.

Sincerely,

Brian Jones
Chair

cc: Marva Tutt, Executive Director

3333 14™ Street NW Suite 210 = Washington, DC 20010 = t 202 328-2660 = f 202 328-2661 =
www.dcpubliccharter.com
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DISTRICT OF COLUMBIA
PUBLIC CHARTER SCHOOL BOARD

January 12, 2012

Dr. Latonya Henderson, Chair

Board of Trustees

Howard Road Academy Public Charter School
2005 Marin Luther King Jr. Avenue SE
Washington, DC 20020

Dear Dr. Henderson:

The District of Columbia Public Charter School Board (PCSB) will meet on January 23,
2012 at 6:30 PM to make a decision on Howard Road Academy Public Charter School’s
charter continuance based on an analysis of its academic and non-academic performance.
The meeting will be held at Carlos Rosario International Public Charter School (1100
Harvard Street, NW). Pursuant to the School Reform Act, §38-1802.13 (a)(b), a public
charter school is a candidate for revocation if the eligible chartering authority determines
that the school: 1) committed a violation of applicable law or a material violation of the
conditions, terms, standards, or procedures set forth in the charter, including violations
relating to the education of children with disabilities; 2) failed to meet the goals and
student academic achievement expectations set forth in the charter; 3) engaged in a
pattern of non-adherence to generally accepted accounting principles; 4) engaged in a
pattern of fiscal mismanagement; or 5) is no longer economically viable. A standard
charter school may be a candidate for charter revocation if its Performance Management
Framework (PMF) performance falls into any one of the following categories:

(1) Performs in Tier III for three consecutive years;
(2) Performs in Tier III and shows > 5 percentage point decrease in academic
score for two consecutive years; or

(3) Scores 20 percentage points or below in the most recent year.
A non-standard charter school may be a candidate for revocation of its charter if it fails
to: (1) attain the majority of the academic performance goals listed in its accountability
plan; or come within 90% of all missed academic performance goals on its accountability
plan; (2) perform within a minimum of 90% of its accountability plan attendance targets;

or (3) maintain enrollment levels sufficient to sustain the economic viability of the
school.

3333 14" Street NW Suite 210 = Washington, DC 20010 = t 202 328-2660 = f 202 328-2661 =
www.dcpubliccharter.com




Enclosed is a copy of your school’s charter analysis based on its academic and non-
academic performance. Please carefully review the report and plan to attend the January
23 meeting and have persons most knowledgeable about your charter school’s
performance present as well. The PCSB will engage Howard Road Academy Public
Charter School in a question and answer period for approximately 15-minutes to gain a
thorough understanding of the school’s overall performance.

Should you have any questions, please feel contact Jacqueline Scott-English at (202) 28-
2671 or jse @dcpubliccharter.com.

Sincerely,

)

Brian W. Jones
Chair

Enclosures
cc: Nicole Garcia, Principal

Allen Blessing, Principal
Marva Tutt, Executive Director
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DISTRICT OF COLUMBIA PUBLIC CHARTER SCHOOL BOARD

Charter Actions Requiring a Vote Non-Voting Board Items
D Approve a Charter Application (15 yrs) |:] Public Hearing ltem
|:| Approve a Charter Renewal (15 yrs) [] piscussion Item

[] Approve Charter Continuance (5 or 10 yrs) |:| Read into Record

E Approve a Charter Amendment Request

] Give a Charter Notice of Concern

[] Lift the Charter Notice of Concern

D Commence Charter Revocation Proceedings
[] rRevoke a Charter

[] Board Action, Other

Policies
[:I Open a New Policy or Changes to a Policy for Public Comment
|:| Approve a New Policy

Approve an Amendment to an Existing Policy

PREPARED BY:  Laterica Quinn, Equity and Fidelity Specialist

SUBJECT: Charter Amendment: Cedar Tree Academy Public Charter
School, Goals and Student Academic Achievement Expectations

DATE: October 14, 2014

A public hearing on the following Board Action was held at PCSB’s September 15, 2014
meeting. No public comment was submitted regarding this proposal.

Recommendation

The DC Public Charter School Board (“PCSB”) staff recommends that the PCSB Board
approve Cedar Tree Academy Public Charter School’s (“Cedar Tree PCS”) charter
amendment request, and approve that PCSB Board Chair John H. “Skip” McKoy sign the
amendment on behalf of the Board. This proposed amendment revises two measures of the
school’s Early Childhood Performance Management Framework (“EC PMF”). The
measures need to be changed because the school recently learned that Scantron, the test
publisher, does not publish norm-referenced information for kindergarten, making the
measure, as currently worded, invalid. Cedar Tree PCS proposes to change the measures as
follows:

= 60% of students will show a 200 point scale score increase from fall to spring on the
Scantron Performance Series Reading assessment

o Formerly: 60% of students will show 0 NCE or meet or exceed the 50th
percentile on the Scantron Performance Series Reading assessment



= 60% of students will show a 200 point scale score increase from fall to spring on the
Scantron Performance Series Math assessment
o Formerly: 60% of students will show 0 NCE growth or meet or exceed the 50th
percentile on the Scantron Performance Series Math assessment

PCSB staff believes that these measures are equitable and worked directly with the school
and Scantron to develop an alternative but equivalent age appropriate measure.

PCSB notified the local Advisory Neighborhood Commission (“ANC”) in Ward 8 as
well as Councilmember Barry and published in the DC Registrar the proposal on
August 8, 2014, and that it was open for public comment on August 27, 2014 (see
Attachment C).

Backg. round
Cedar Tree PCS (formerly Howard Road Academy Public Charter School) was established

in June 2000, and currently operates a single campus located in Ward 8. Presently, the
school is a self-described “progressive early childhood” school that serves students in
grades prekindergarten-3 through Kindergarten. Cedar Tree PCS had previously served
grades prekindergarten-3 through eighth grade. On July 29, 2013 the PCSB Board
approved the school’s charter amendment request to close its elementary and middle
schools.

The school is a candidate for charter renewal in school year 2014-2015. At the July 29,
2013 board meeting, the PCSB Board fully approved the amendment request of Cedar Tree
PCS to adopt the EC PMF as its goals and academic achievement expectations for school
year 2013-14. However, at that time the Early Childhood PMF was in its pilot stage and the
results were not tiered, therefore PCSB staff negotiated how the indicators within the early
childhood PMF would be measured to determine whether the school had met its goals and
student achievement expectations at renewal in school year 2014-15. These determinations
will be made based on one year of EC PMF measures and previous achievement on
accountability plan goals that measured student achievement and progress in grades
prekindergarten-3 through kindergarten only.

Attachment(s) to this Proposal

Attachment A: Charter Amendment Petition

Attachment B: “Elect the PMF as Goals™ Policy

Attachment C: ANC, Council Member, DC Register, and Website Notifications
Attachment D: Charter Agreement Amendment

1
PCSB Acti Appro

posal:

7 /
Date:  tof 14
; vﬁl = Approved with Changes Rejected

Changes to the Original

Cedar Tree PCS - Amended Charter Agreement 2 October 14, 2014
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INntroduction

The District of Columbia has positioned itself as a national leader in the
provision of early learning opportunities for young children. The District has
made early childhood the centerpiece of its education reform agenda,
and now outranks other states in both access and spending. In 2008,

legislation was passed making free, universal pre-k available to all three-
and four-year-olds residing within the District. Currently the
District serves 80% of all

three-year-olds and 92%
of all four-year-olds —in
conftrast to a national
average of 4% for three-
year-olds and 24% for
four-year-olds. In terms of
spending, while the
national average
expenditure is $4,026 per
child, the Districts’
investment now stands at
$11,000 - $14,000 per child
(Barnett, Carolan, Squires
T — & Clarke Brown, 2013).

The District utilizes a mixed delivery system offering pre-k services in
traditional public schools, charter schools, and publicly-funded
community-based programs participating in the child care subsidy
program. Head Start services are available in Title | public schools, charter
schools, and community-based programs. Child care subsidies in some
cases represent the sole source of funding for community-based programs
or may be used to support wrap-around services to extend the day or

program year.

With this increased investment and myriad of service delivery options, an
understanding of quality and ensuring accountability is critical to fully
realize the benefits of early childhood education in the District. The
District’s leadership is committed to keeping with the national movement
towards increased investment and public support for pre-kindergarten. At
the federal level, Head Start Reauthorization, the Race to the Top Early
Learning Challenge (RTT-ELC), and the impending Preschool



SGHOOL

READINESS
O CONSULTING
petemivRsEe Development Grants mandate the implementation of
program quality assessments and evaluations that expand

the focus of state systems to include instructional quality. For example, all
Head Start programs are subject to Classroom Assessment Scoring System
(CLASS) observations as a part of ongoing monitoring, and programs that
score in the bottom 10% are subject to re-competition for their grant. Thus,
the District’s focus on measuring classroom quality is critical for ensuring
that programs are high-quality pre-k in all sectors, and that they are
accountable for having an impact on children’s short-term and long-term
learning and development outcomes.

The Office of the State Superintendent of Education (OSSE) has oversight
responsibility for monitoring and evaluating the quality of pre-k programs
in the District. For the 2013-2014 school year, OSSE elected to use the
CLASS Pre-k to collect data in classrooms across all three service delivery
sectors. In addition to having
established reliability and
validity as a measure of
instructional quality, the CLASS
was selected based on the
fact that it is currently being
incorporated info a number of
Quality Rating and
Improvement System (QRIS)
efforts as well as into the DC
public charter Program
Management Framework
(PMF).

OSSE has partnered with

School Readiness Consulting (SRC) to implement classroom observations,
analyze results, and prepare a final report to summarize findings. This
report describes the experiences of the nearly 7,365 (three- and four-year-
old) children in participating classrooms across all three sectors, during the
2013-2014 school year. The study aims to create a baseline understanding
of pre-k classroom quality throughout the District. The results from the
evaluation will help OSSE create consensus around decisions regarding
the quality improvement needs of pre-k programs throughout the District.
A subsequent phase of work may build on this baseline study,
implementing CLASS observations District-wide to inform a broader quality
rating process and communicate this information to early learning
stakeholders.
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The two key research questions this evaluation project aimed to answer
included:

1. What is the state of quality in the District of
Columbia as measured by the CLASS?

2. Are there characteristics of programs or classrooms
that are associated with CLASS scores?
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Study Design

Sample

The sample of pre-k programs, determined by OSSE, included a total of 82
Community-Based Organization (CBO) classrooms (36 of which were Pre-k
Incentive Grantees), 300 public charter school classrooms, and 109 D.C.
Public School (DCPS) classroom:s.

Classrooms Included in the
Sample

400 7 350

350 7300 300

300 -

250

200 - : ! : ! “ Total
150
100
50

“ Observed
82

Charter CBO DCPS

Figure 1: Number of Classrooms Observed, by Sector’2

Pre-k Programs Included in the Study

Pursuant to the Pre-k Enhancement and Expansion Act of 2008, the District
of Columbia offers free pre-k services to all three- and four-year-old
children. Parents are able to choose from a mixed delivery system of

' The number of classrooms in the total CBO population is unknown.

2 All of the classrooms in DCPS and 11 of the charter school classrooms were observed
by another agency.
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community-based programs.

In this study, classrooms in each sector that served a majority of three- and
four-year-old children were observed. Pre-k classrooms in the charter
schools, public schools and community based organizations received Pre-
k Incentive grants, public funding on a per-student formula, or child care
subsidy. In addition, some classrooms received additional Head Start or
child care subsidy funding.

Funding Sources

Per-Student Funding: The District of Columbia’s pre-k plan created a
uniform per-student funding formula (USPFF) for providing services. The
rate for the 2012-2013 school year was $11,986 per child, for three-year-
olds, and $11,629 per child, for four-year-olds. DCPS, charter schools and
community-based programs who receive Pre-k Incentive grants receive
per-student funding.

Head Start Funding: The Head Start program provides a federal-to-local
early childhood funding stream. The District of Columbia has several
grantees and delegate agencies providing Head Start services to eligible
children and families living below poverty levels as determined by the
Poverty Guidelines published by the federal government (in 2014, $23,850
for a family of four). Children are also eligible if they are in foster care,
homeless, or their families receive TANF or SSI.

In DCPS, the Head Start School-Wide Model (HSSWM), implemented in
SY10-11, provides comprehensive Head Start services to all PK-3/PK-4
children and their families in Title | schools, regardless of income. The goals
of the HSSWM are to blend local early childhood resources and Head
Start dollars in order to serve additional Head Start-eligible children, ensure
equitable services for at-risk children, improve accountability and direct
resources to address areas of noncompliance, ensure a consistent
standard of high-quality services across all early childhood programming,
and meet all federal Head Start regulations (District of Columbia Public
Schools, 2014). Head Start funding can be found in every sector, and in
this study included 109 DCPS classrooms and 11 classrooms located in
CBO:s.

Child Care Subsidy Funding: Community-based organizations receive
federal and local funds to provide child care services to working families
through the Child Care Development Block Grant (CCDBG). Funds are
allocated to every state and the District of Columbia. Subsidies can be
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used for child care services including before- and after-care.
In this study, a sample of 82 CBO classrooms were selected by
OSSE for observation.

Delivery Systems

Charter Schools: Charter schools are independent entities that
operate under the terms of a charter with a local or national authority. In
DC, charter schools are public, taxpayer-funded, and open to all DC
residents. Charter schools are not selective, but, if a charter is full, they
may employ a lottery system to determine which students can attend.
While charter schools receive per-student funding from the DC
government, they operate independently of the DC school system.
Charter schools are authorized and monitored by a separate entity, the
DC Public Charter School Board (PCSB). Charter schools receive per-
student funding as well as additional funding for facilities.

Measuring teacher-child interactions using the CLASS Pre-K is a
requirement of the charter schools’ Performance Management
Framework (PMF), which is used to monitor and ensure the quality of early
childhood education. The PMF provides information on program quality in
other areas including student outcomes and attendance. As required by
the PMF, all pre-k classrooms (AY 2013-2014 = 300 classrooms) in the
charter schools were observed as part of this study.

Public Schools: The District of Columbia Public Schools (DCPS) offer pre-
kindergarten for four-year-olds in all of their elementary schools. Many
elementary schools also offer preschool for three-year-olds. Children
participating in the pre-kindergarten programs receive funding at the per-
student formula funding rate. Pre-k programs housed in DCPS implement a
curriculum that meets the full range of children’s developmental needs
and is aligned to the District of Columbia Kindergarten Readiness
Standards. In addition, at Title | schools, DCPS provides comprehensive
child and family support services. Data from a sample of 109 Title | DCPS
classrooms were included in this study. The data were provided by a
third-party evaluation partner of DCPS.

Community-Based Programs (CBOs): Neighborhood-based CBOs provide
child-care and before- and after-school services. All community-based
programs in the sample received public funding through the child care
subsidy program.

Pre-k Incentive Programs: Under the Pre-k Enhancement and
Expansion Act of 2008, OSSE established the Pre-k Incentive
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organizations to enhance high-quality standards such as
teacher training opportunities, achieve accreditation, purchase
curriculum and assessment materials, and increase parent
involvement. These grantees are reimbursed at the same per-
student rate, and also receive funding through the child care
subsidy program to provide year-round, extended day services.
Thirty-six of the classrooms observed for this study are Pre-k Incentive
Grantees.

Measure

The CLASS is an observation instrument developed to assess classroom
quality at all age levels. It was originally designed for pre-k classrooms but
has since expanded to other grade levels, from infant to secondary
school. The CLASS Pre-k was the version used for this evaluation. Data from
several studies suggest that the CLASS tool can be reliably used in a
variety of settings, with diverse populations of children, including dual
language learners (Hamre, Goffin & Kraft-Sayre, 2009). While the tool has
been validated in classrooms with diverse cultural backgrounds, it has not
been validated in self-contained special education classrooms. However,
the maijority of studies using the tool have included children with
disabilities. Teachstone, the creator of the tool, provides additional
guidance on scoring in both self-contained classrooms, and classrooms
with dual language learners (Hamre et al, 2009)3.

The CLASS is "based on developmental theory and research suggesting
that interactions between students and adults are the primary mechanism
of student development and learning” (Pianta, La Paro, & Hamre, 2008, p.
1). The CLASS is composed of ten dimensions organized into three
domains of classroom experience — Emotional Support, Classroom
Organization, and Instructional Support. The Emotional Support domain is
designed to capture teachers’ attempts to support children’s social and
emotional functioning in the classroom; the Classroom Organization
domain measures classroom-level regulation processes that take place
throughout the day; and the Instructional Support domain captures the
ways in which teachers effectively support cognitive and language
development in their classrooms (Pianta et al, 2008). Their respective
dimensions are listed below in Figure 2. Each dimension is scored on a

3 For the purposes of this evaluation, self-contained classrooms were not included in the
sample.
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Emotional Classroom Instructional
Support Organization Support

_oncC

‘Development

Quality of
Feeback

Language

‘.:};.‘U_' maie
Negative
Climate

Teacher
Sensitivity

- Productivity
Behavior
Managment

Instructional
Learning

Formats Modeling

Regard for
Student
Perspectives

Figure 2: CLASS Domains and Dimensions

Method

Scheduling Observations

Observations lasting approximately two to three hours took place during
the course of one morning in each classroom. All observations were pre-
arranged, announced visits. The evaluation team consulted school
calendars, as well as ‘do not visit dates,’ identified by administrators
through an electronic survey. On the same survey, administrators were
asked to provide lists of all pre-k teachers who were to be visited as a part
of the evaluation. Two-week observation windows were established per
Local Education Agency (LEA) by randomly selecting an observation
window for each school, through the use of an automated generator.
Schools were grouped according to their LEA and assigned to the
schedule in the order their name was generated. Administrators were
informed of their observation window at least two weeks in advance of

4The “Negative Climate” dimension is an exception to this rule and is scaled opposite
with higher scores indicating lower quality.

10
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the observation to identify exact dates within the time frame

that would represent the most ‘typical’ classroom day.
Observations were rescheduled if they were assigned on a day that did
not meet the Teachstone standards for a ‘typical day.’

To ensure that teachers were observed on a typical instructional day,
data collectors contacted the school the day before the visit to confirm
the schedule and to also account for variables that would interfere with a
typical day, such as an absent lead teacher, assembly, field trip, etc.
Then, even on the morning of the observation, data collectors were
prepared to re-schedule observations in the case that, once on site, they
learned that the morning was atypical.

The observations in DCPS classrooms were completed by a separate
evaluation firm, and the data were later provided to School Readiness
Consulting by DCPS. In addition, eleven charter school classrooms were
observed by another organization, and these data were later shared with
School Readiness Consulting for analysis purposes. Thus, the procedures
and methods described here do not apply to these classrooms, as the
agencies that collected those data did not follow the same
methodology.

Data Collection

One observation was conducted in each of the identified classrooms
between January and May 2014. The CLASS-certified data collection
team observed the processes and instructional interactions and behaviors
that teachers promoted in the classroom, as dictated by the CLASS Pre-k
tool. Data collectors recorded notes about each dimension and indicator
observed during each cycle, and at the end of the observation cycle,
they assigned numerical ratings for each of the CLASS dimensions. After
assigning ratings, the observer began a new CLASS cycle (Pianta et al,
2008). This process continued until all cycles were completed and scored.
Each classroom observation included between four and six cycles.
Observations commenced at the time the school day began using a 30-
minute cycle coding process (i.e. 20-minutes of observation, 10 minutes of
recording). Scoring took place during meals (if in the classroom), snacks,
transitions, outdoor learning activities such as nature walks, and specials
such as art, music, physical education, etc. Data collectors discontinued
scoring during times of recess.

All scores were entered on hard-copy score sheets, then transferred daily
into a protected scoring database. Hard-copies were delivered to the

11
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alignment between hard and soft copies of scores.

A random sample of 11% of the classrooms was selected for double-
coding. A double-coded CLASS observation requires that two CLASS-
certified observers independently observe the same setting at the same
time and day, and compare scores to determine inter-coder reliability.
Each double-coded observation included a lead data collector®. After
completing each double-coded observation, data collectors met to
review their individually-assigned scores. If any of their scores were
different by more than two points, they discussed the discrepancy until
they were able to reach a mutually-agreed upon score. This new score
was entered as the official score for the observation.

Data Management

After each classroom observation, the data collector was responsible for
inputting the CLASS scores into a protected online database created
specifically for this project. Data collectors entered scores into the
database by the end of the day of the observation. Once scores were
entered in hard copies and online, data collectors submitted their score
sheets to the data coordinator, who archived all observation data for
future reference and to cross-check scores during the analysis and
reporting phase of this project. At the end of each week, the data
coordinator cleaned the data by comparing the hard copies of hand-
scored sheets provided by data collectors with the online scores to ensure
consistent scoring and reporting. The data coordinator then downloaded,
archived, and locked all scores for the week. After that point, only the
data coordinator and project managers had access to the recorded
scores.

The data were stored on private external servers to reduce the risk of
losing valuable information. The data were protected from use by
unauthorized parties by requiring data collectors to use unique names
and passwords to access the data collection system. The data
coordinator ensured that all identifying information was removed, and
assigned each classroom a unique identification number. The data were
stored securely and accessible only by project management and the
data coordinator for the duration of the project.

5 Lead Data Collectors at School Readiness Consulting are observers who demonstrate
the highest rates of reliability to the CLASS Pre-k during monthly calibration exercises.

12



O

SCHOOL
READINESS
CONSULTING
Preeticepoliey aatin— Trqjning and Reliability

Each data collector held a current certificate with
Teachstone proving their reliability on the CLASS Pre-k tool. Prior to the
data collection period, all observers received extensive training on
protocols for data collection and mandated reporter training. In addition,
data collectors were screened by a manager for fidelity to the instrument
during actual observation visits to a school. To continue collecting data,
data collectors were required to pass these fidelity checks. Data
collectors achieving less than 80% fidelity participated in ongoing training
with Teachstone resources, coaching from managers, and co-scoring
activities before resuming data collection.

Throughout the data collection period, data collectors participated in
monthly fraining activities including video calibration and drift exercises to
measure their understanding of CLASS principles. These activities helped
ensure that data collectors were appropriately using the CLASS tool for
classroom observations. Monthly meetings were also used to discuss
calibration exercises and best practices for observing, to review
discrepancies, and to resolve differences through in-depth discussion and
negotiated consensus, in order to avoid observation drift. Re-alignment to
the tool was accomplished through the use of related readings, video
observations, and learning exercises. In addition, data collectors who did
not meet the reliability standards were provided with additional resources
and follow-up training. Data collectors who did not meet reliability
standards during the calibration exercises were only assigned to
supervised observations until they were able to reach mastery of the
CLASS tool by sufficiently meeting reliability standards.

Double-coded visits also served as further training and reliability
opportunities for the data collectors. Should a data collector score below
80% reliability when co-scoring with a lead data collector from SRC, they
received additional one-on-one training and support, as well as a follow-
up double-coding session, to align on the tool and demonstrate reliability.

Data Analysis

The results that are presented below were based on analyses of classroom-level
CLASS data from DCPS, charter, and CBO programs. The analyses that were
carried out provided an overview of how classrooms were doing on key aspects
of teacher-child interaction across the District. In addition, the results provided a
picture of classroom quality by Ward, teacher-child ratio, and type of funding,
including Head Start, child care subsidy, and Pre-k Incentive. One of the goals of
the analyses was to determine whether any characteristics of classrooms were
associated with better CLASS domain scores. To that end, additional

13
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percentage of English Language Learners (ELLs) or QRIS rating,

were initially pursued. However, the data needed to carry out these analyses

were not available to the research team at the time of analysis. The Further

Research subsection provides more information about these proposed analyses.

Descriptive statistics were calculated for the sample in order to get a
general sense of the characteristics of classrooms across the District. In
order to answer some of the proposed research questions, chi square
analysis was deemed as the most appropriate test. It was used to
determine how likely it is that differences in distributions within different
funding sources were due to chance. A parametric test, such as a t-test,
could not be used for some of the comparisons because the difference in
sizes between groups was too large, and some of the distributions did not
meet the assumption of normality required for a t-test. The appropriate
way to interpret these findings is o look at the distribution of scores within
each group, rather than comparing results across groups. For example, a
finding that one group has 95% of scores in the high range does not imply
that the comparison group only has 5% of scores in the high range.
Instead, the chi square results provide distributions for each comparison
group separately.

Additionally, a t-test was used to compare mean differences in CLASS
domain scores within community-based organizations. More specifically,
classrooms that received a child care subsidy and were also part of the
Pre-k Incentive program were compared to classrooms that only received
a child care subsidy. In addition, ANOVA was used to compare
differences in CLASS domain means between Wards. Correlation analysis
was used to determine the association between average CLASS domain
scores and teacher-child classroom ratio.

Statistical significance describes the likelihood that a relationship exists between
two variables, and that it is not due to chance. Several findings presented in this
report were statistically significant. Another consideration, however, is the
strength of the association between variables. CLASS average scores
throughout the District were fairly consistent. As a result, the strength of the
associations found, which refer to the size of the association between variables,
were weak in almost every test performed (indicated by phi- and r-values). The
findings provide some statistical evidence for the association between the
variables of interest and CLASS scores, but do not always indicate a strong
relationship.

14
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Research Question 1: What is the state of quality in

~ the District of Columbia, as measured by the CLASS
| Pre-k?

This study focused on a measure of teacher-child interactions that has
been associated with overall classroom quality, and correlated with
positive impacts on children’s development and learning. It has been
found that teachers’ instruction-related interactions with children predict
later academic and language skills, while their emotional interactions
predict children’s social skills (Mashburn et al, 2008). Research specific to
the CLASS Pre-k suggests that classrooms in which teachers demonstrate
higher levels of Emotional Support help foster the social and emotional
development of children. In addition, children display better self-
regulation skills in classrooms with teachers who demonstrate more
effective Classroom Organization. Finally, classrooms in which teachers
provide higher-quality Instructional Support have children who show
higher academic progress in both pre-k and kindergarten (Homre et al,
2009). In fact, using national data of state pre-k programs, researchers
have found threshold scores that are associated with increased child
outcomes. Scores of five or more in Emotional Support and Classroom
Organization, and three or more in Instructional Support have been
associated with higher child social and academic gains (Burchinal,
Vandergrift, Pianta, Mashburn, 2010).

1. Classrooms across the District received Emotional Support and
Classroom Organization scores that were above the threshold for CLASS,
and Instructional Support scores that were below the threshold for CLASS.
National averages for CLASS domain scores are available, but the
majority of the studies used to determine these averages have involved
samples that may not be representative of the population in the District.
Therefore, a possibly more helpful alternative to understanding the state
of early childhood classroom quality in the District is the comparison to
thresholds that have been found in the literature. Researchers have found
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and academic outcomes. Scores of five or more in Emotional
Support and Classroom Organization, and three or more in Instructional
Support have been associated with positive outcomes for children. Results
of the analyses revealed that CLASS scores in the District were above
these thresholds in Emotional Support and Classroom Organization, but
below the threshold for Instructional Support. The examples that follow
may provide additional context for understanding how teacher-child
interactions are likely to be experienced by children in District classrooms.

The Emotional Support domain measures attempts made by teachers to
support the social and emotional functioning of children in their
classrooms (Pianta et al, 2008). Classrooms with Emotional Support scores
similar to those received on average by the District classrooms, are
classrooms in which many indications of warm, positive, and respectful
relationships between teachers and children exist. Teachers in these
classrooms are sometimes aware of children’s needs, and are sometimes
responsive and able to help children address problems that arise. In
addition, teachers may be somewhat flexible to children’s interests and
ideas, and at times provide support for children’s autonomy and
expression (Pianta et al, 2008).

The Classroom Organization domain measures classroom-level regulation
processes that take place throughout the day (Pianta et al, 2008).
Classrooms with Classroom Organization scores similar to those received
on average by the classrooms in the District, are classrooms in which
behavioral expectations are communicated somewhat clearly and
methods used to manage misbehavior are mostly effective. In these
classrooms teachers maximize learning time most of the tfime and have
established some routines that allow the classroom to run efficiently.
Furthermore, teachers are sometimes able to facilitate lessons effectively
while making learning objectives clear, providing children with a range of
modalities, and sparking student interest (Pianta et al, 2008).

The Instructional Support domain measures the ways in which teachers
effectively support cognitive and language development in their
classrooms (Pianta et al, 2008). Classrooms with Instructional Support
scores similar to those received on average by the classrooms in the
District, are classrooms in which the teacher rarely provides children with
opportunities to use higher-order thinking skills and the focus is largely on
rote instruction. Teachers rarely provide feedback that expands learning,
understanding, and participation, and may rarely use language
facilitation or modeling techniques (Pianta et al, 2008).

16



O

SGHOOL
READINESS
CONSULTING

Practice Policy Evaluation

Figure 3 shows the mean scores for each domain, District-wide, and the
threshold scores that have been established in the research literature
(Burchinal et al, 2010). The findings suggest that District classrooms, on
average, exceeded the threshold in the Emotional Support and
Classroom Organization domains, but were below the threshold in the
Instructional Support domain.

District-Wide CLASS Average Scores
and Thresholds for High Quality

7.00

6.00 5:56

5.00 5.10 500
5.00 .

4.00
3.00 i District-wide Average

& Threshold

3.00

2.00

1.00

0.00

Emotional Classroom Instructional
Support Organization Support

Figure 3: District-Wide Means and Threshold Scores, as Established in the Literature

The analyses also revealed that 104 classrooms in the sample received
CLASS domain scores above all three thresholds. Of these, 10 were CBO
classroomsé, 53 were charter classrooms, and 41 were DCPS classrooms.
Figure 4, below, represents this finding.

6Nine out of the ten CBO classrooms that met all three thresholds were in the Pre-k
Incentive program.
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Classrooms Scoring Above all CLASS
Thresholds

CBO Charter DCPS

Figure 4: Classrooms Exceeding Threshold Scores in all CLASS Domains
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Research Question 2: Are there characteristics of

classrooms that are associated with CLASS scores
as a measure of quality?

Due to limitations in availability of classroom characteristic data in year
one, the results presented below are based on analyses of data that were
available to the research team. The analyses presented here focus on
classroom characteristics that include funding source (i.e. Head Start,
child care subsidy, or Pre-k Incentive), location (i.e. ward), and teacher-
child ratio. Figure 5 presents definitions for each of the funding sources
included in the analysis.

Types of Funding Sources Included in the Analyses

Head Start Funding

Head start is the only federal-to-local early childhood
funding stream, and provides services to children and
families living below poverty guidelines administered by the
federal government.

Child Care Subsidy Funding

Community-based organizations receive federal and local
funds to provide child care services to working families.
Subsidies can be used for child care services including
before- and after-care.

Pre-k Incentive Program

The Pre-k Incentive Program offers grants to community-
based organizations to enhance high-quality standards
such as teacher fraining opportunities; receive
accreditation; purchase curriculum and assessment
materials; and increase parent involvement. All of the Pre-K
Incentive classrooms also received child care subsidy
funding.

Figure 5: Funding Source Definitions
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services are delivered in traditional public schools, public

charter schools, and publicly-funded community based organizations for
all children 30 months to five-years-old who reside in the District.
Additionally, some children also benefit from Head Start services either in
a community based setting, a Title 1 school, or a charter school setting.
Finally, pre-k-aged children in the District can also be served in
community-based organizations that participate in the child care subsidy
program. In these instances, funding through the child care subsidy
program may be the sole source of funding. Child care subsidy funding
can also be used as a funding source to provide wrap around care —
either by extending the day or the program year. Figures 6-8 depict the
mean scores for each domain by type of funding.

Average Emotional Support
Scores by Funding Type

7.00
6.00
5.00
4.00
3.00
2.00
1.00
0.00

Head-Start Pre-k Incentive Child Care
Subsidy

Figure 6: Average Emotional Support Scores by Funding
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Average Classroom Organization
Scores by Funding Type

7.00 1

6.00 - 2 4
5.00 -
4.00 -
3.00 -
2.00 -
1.00 -
0.00

Head-Start Pre-k Incentive Child Care
Subsidy

Figure 7: Average Classroom Organization Scores by Funding

Average Instructional Support
Scores by Funding Type

7.00

6.00 -

5.00 -

4.00 - 2

N

3.00 - ]
2.00 A
1.00 -
0.00

Head-Start Pre-k Incentive Child Care
Subsidy

Figure 8: Average Instructional Support Scores by Funding
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significant difference existed by funding type. For this analysis,

CLASS domain scores were divided into two categories based on the
research cited above that has found associations between CLASS
threshold scores and child outcomes. This research suggests that scores of
five and above on the Emotional Support and Classroom Organization
domains, and scores of three and above on the Instructional Support
domain are associated with better child social and academic outcomes
(Burchinal et al, 2010). The categories were labeled as high and low; the
high category included scores above the thresholds described above,
and the low category included scores below these thresholds.

2a. Head Start-funded classrooms had a greater percentage of high
scores in Instructional Support than classrooms that were not Head Start,
and a greater percentage of low scores in Emotional Support than
classrooms that were not Head Start.

Of the classrooms that were Head Start funded, 42.1% had high
Instructional Support scores, while 19.2% of those that were not Head Start
funded had high Instructional Support scores. Furthermore, the chi-square
analysis yielded significant results, indicating an association between
Head Start funding and Instructional Support scores (phi =.23; p <.001). This
finding is represented below, in figure 9.

Instructional Support Scores by Head
Start Funding
100.00%

90.00%
80.00%

70.00% - 57.90%

60.00% 7‘ go.Bce & Low Instructional Support
50.00% (below 3)

40.00% 4 High Instructional Support
30.00% (3 and above)

20.00% 42.10%

10.00% 19.20% -
| i )

0.00%
Not Head Start Head Start Funded
Funded

Figure 9: Instructional Support Scores Received by Head Start and Non-Head Start Classrooms

Results of the analysis indicated that of the classrooms that were Head
Start funded, 72.7% had high Emotional Support scores, while 88.1% of
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Support scores. Furthermore, the chi-square analysis yielded

significant results, indicating an association between Head Start funding
and Emotional Support scores (phi =-.18; p <.001). This finding is
represented below, in figure 10.

Emotional Support Scores by Head
Start Funding

100.00%

90.00% - m 1 i
80.00% - I “
70.00% - 1 I 1 I
60.00% -
50.00% -

 Low Emotional Support
1 Pt I (below 5)
.
40.00% - 1 I 7270% “ High Emotional Support

30.00% - ; (5 and above)
20.00% -
10.00% -
0.00% -

Not Head Start Head Start Funded
Funded

Figure 10: Emotional Support Scores Received by Head Start and Non-Head Start Classrooms

The Chi square analysis yielded no significant association between Head
Start funding and Classroom Organization scores.

2b. Classrooms that were part of the Pre-k Incentive program had a
greater percentage of high scores in Emotional Support than classrooms
that were not part of the Pre-k Incentive program.

Of the classrooms that were part of the Pre-k Incentive program, 97.2%
had high Emotional Support scores, while 83.3% of those that were not
part of the Pre-k Incentive program had high Emotional Support scores.
Furthermore, the chi-square analysis yielded significant results, indicating
an association between participation in the Pre-k Incentive program and
Emotional Support scores (phi =.10; p <.05). This finding is represented
below, in figure 11.
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Emotional Support Scores by Pre-k
Incentive Funding

100.00% - 2.80%
90.00% M
80.00% 1 I
70.00%
60.00% ] 1 ] [ & Low Emotional Support
50.00% | i < 97.20% (below 5)

40.00% & High Emotional Support (5

and above)
30.00%

20.00%
10.00%

0.00% -

Not Pre-k Incentive Pre-k Incentive

Figure 11: Emotional Support Scores Received by Pre-k Incentive and Non-Pre-k Incentive
Classrooms

The Chi square analysis yielded no significant association between
participation in the Pre-k Incentive program and Classroom Organization
or Instructional Support scores.

2c. Classrooms that received public pre-k funding had a greater
percentage of Classroom Organization and Instructional Support scores in
the high range than classrooms that were only part of the child care
subsidy program’.

Of the classrooms that received public pre-k funding, 65.8% had high
Classroom Organization scores, while 45.7% of those that were part of the
child care subsidy program had high Classroom Organization scores.
Furthermore, the chi-square analysis yielded significant results, indicating
an association between participation in the child care subsidy program
and Classroom Organization scores (phi =-.13; p <.05). This finding is
represented below, in figure 12.

7 Public pre-k programs include all DCPS and charter programs. The child care subsidy
group included in this comparison does not include Pre-k Incentive classrooms because
they receive funding that overlaps across several sources.
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Classroom Organization Scores by

Funding
100.00% T — —
90.00% -
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70.00% -
60.00% - “Low Cl‘ossroom
Organization (below 5)
50.00%
40.00% & High Classroom
30.00% - Organization (5 and
above)
20.00%
10.00% -
0.00% -
Public Pre-k Child Care Subsidy
Only

Figure 12: Classroom Organization Scores Received by Public Pre-k and Child Care Subsidy
Classrooms

Of the classrooms that received public pre-k funding, 26.9% had high
Instructional Support scores, while 4.3% of those that were part of the child
care subsidy program had high Instructional Support scores. Furthermore,
the chi-square analysis yielded significant results, indicating an association
between participation in the child care subsidy program and Instructional
Support scores (phi =-.16; p <.05). This finding is represented below, in
figure 13.
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Figure 13: Instructional Support Scores Received by Public Pre-k and Child Care Subsidy Classrooms

The chi-square analysis yielded no significant association between
participation in the child care subsidy program and Emotional Support
scores.

2d. Classrooms that were part of the Pre-k Incentive program had
significantly higher Instructional Support scores than classrooms that only
received a child care subsidy.

When looking within the community-based organizations only, a t-test
analysis revealed that child care subsidy classrooms that were also part of
the Pre-k Incentive program had significantly higher Instructional support
scores than CBO classrooms that were only part of the child care subsidy
program, 1(68)=2.79, p<.05. Note that this analysis excluded CBO
classrooms that also received Head Start funding. This finding is
represented below, in figure 14.
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CLASS Domain Scores:
Community-Based Organizations

& Child Care Subsidy

i Pre-k Incentive

Emotional Classroom Instructional
Support Organization Support

*=statistically significant at the p<0.05 level

Figure 14: CBO CLASS Domain Scores by Program Type

2e. Ward 7 was the only ward that had significantly lower Emotional
support and Classroom Organization scores when compared to any other
ward.

An analysis of variance (ANOVA) looking at mean Emotional Support
scores in classrooms across the District Wards yielded significant results, F(6,
483)=2.84, p<.05. A post hoc comparison using the Tukey test indicated
that significant differences in scores for this domain existed only between
Ward 1 (m=5.74, sd=.52) and Ward 7 (m=5.38, sd=.65). Significant
differences in mean Classroom Organization scores were also found,
F(6,483)=2.531, p<.05, but a Tukey post hoc test indicated that these
differences existed only between Ward 7 (m=4.91, sd=.75) and Ward 8
(m=5.26, sd=.69). No significant differences in mean Instructional Support
scores were found between any of the Wards in the District. It should be
noted that Ward 3 was excluded from this analysis because there was
only one classroom in the sample that was located in Ward 3. Thus, the
sample size for the Ward was too small, making it difficult to draw
meaningful conclusions. The figures below show the average CLASS
domain scores by Ward.



O il

SCHOOL
READINESS
CONSULTING

Practlce Policy Evaluation

5.1

5.8 1

5.7

5.6

5.5 1

5.4 -

53

52 1

Average Emotional Support Scores

District Average- 5.55

T

Ward 1 Ward 2 Ward 4 Ward 5 Ward 6 Ward 7 Ward 8

Figure 15: Emotional Support Average by Ward
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Figure 16: Classroom Organization Average by Ward
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Average Instructional Support Scores
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Figure 17: Instructional Support Average by Ward

2f. Lower teacher-child ratios (i.e. more adults in the room) were
associated with higher Emotional Support scores.

Finally, we examined observed teacher-child classroom ratios, and
explored whether these ratios were associated with average CLASS
domain scores. We found that there were between 1 and 19 children per
each adult in the classroom, with an average of 6.91 children per adult.
The only significant correlation between CLASS domain scores and
teacher-child ratios was in the Emotional Support domain. There was a
significant negative correlation, meaning that as teacher-child ratios
decreased (indicating that there were more adults in the room),
Emotional Support scores increased, r(489) =-.16, p < .01.
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Summary and

Summary

The results of this study point to a need to target support for programs that
will help them improve in the Instructional Support domain. Aggregated
CLASS scores for classrooms in the District were compared to threshold
scores—a metric for looking at CLASS scores’ likely impact on children’s
development and learning. On average, the classrooms in the District
scored above the threshold in Emotional Support and Classroom
Organization, but below the threshold in Instructional Support. This, again,
is suggestive of the need to target support for programs in the Instructional
Support domain.

Across Wards, CLASS domain averages remained relatively constant. A
comparison between all Wards revealed that most wards were not
significantly different from each other in any CLASS domain. However, two
statistically significant differences were found, in relation to Ward 7’s
performance in Emotional Support and Classroom Organization. These
findings suggest that Ward 7 is performing at a disadvantage compared
to some of the other Wards in the District. Targeted funding to improve
classroom quality in this particular Ward may be beneficial.

There were also some differences found between classrooms according
to funding type. Classrooms were labeled as high-scoring, or low-scoring
in each domain; these labels were assigned based on whether or not
classrooms met threshold scores for the CLASS in each domain. Head
Start-funded programs had a greater percentage of classrooms that met
the threshold in Instructional Support, compared to classrooms that were
not funded by Head Start. However, programs that were not Head Start-
funded had a greater percentage of classrooms that met the threshold in
Emotional Support when compared to classrooms that were Head Start-
funded. Almost all of the classrooms in the Pre-k Incentive program had
Emotional Support scores that met the threshold. Thus, the percentage of
classrooms that met the threshold for Emotional Support was larger for Pre-
k Incentive classrooms, than for classrooms that were not part of the Pre-k
Incentive program.

DISCuUsSIoN
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percentage of classrooms that met the threshold in
Classroom Organization and Instructional Support than classrooms that
received child care subsidy funding only. Given that public pre-k
programs are funded at higher rates per child than child care subsidy-only
programs, this finding points to the need to further examine the impacts
that additional funding can have on a program'’s capacity to provide
high-quality early education. Additionally, results from an analysis looking
only within CBO classrooms suggest that classrooms that received both
child care subsidy and Pre-k Incentive funding had significantly higher
Instructional Support scores than CBO classrooms with subsidy-only
funding. This finding suggests that the Pre-k Incentive program is helping
CBO classrooms achieve positive results above and beyond what the
child care subsidy program is able to do on its own.

Finally, an analysis of the association between teacher-child ratios and
CLASS scores revealed that a significant association existed between
teacher-child ratios and Emotional Support scores. In other words, as the
teacher-child ratio decreased (i.e. there were more adults in the room),
Emotional Support scores increased. This finding makes sense intuitively in
that more adults available in a classroom to interact with and respond to
children’s needs should result in a higher quality classroom environment.
Given this finding, it might be important to ensure that pre-k classrooms
are appropriately staffed, with enough adults available for the number of
children enrolled. However, given that the association is weak, further
examination would be helpful in understanding what other factors might
be influencing the quality of teacher-child interactions.

Limitations
In analyzing results and drawing conclusions from this study, the following
limitations should be noted:

CLASS observations were conducted during the course of one morning, at
one point during the school year. While every effort was made to ensure
that classrooms were visited on a “typical day,” having only observed
each classroom once is a limitation. A single classroom observation
provides a snapshot of classroom quality at one point in time. Observation
results, therefore, can only be considered a sample, as opposed to a
definitive statement on classroom quality.

In addition, the group of classrooms included in this report may not

include a representative sample of CBO classrooms. The vast majority of
classrooms observed in the CBOs were Gold rated, which may not have
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family childcare programs, which may also be serving pre-k
children, were not part of the sample for this study. Future studies would
benefit from including the full population of CBO pre-k classrooms, or a
representative sample of this population.

Data collection for this study was carried out by a variety of agencies.
While the majority of classrooms were observed using the procedures
described in the Method section above, some charter classrooms, and all
DCPS classrooms were observed by separate agencies that did not follow
those procedures. Only a sample of DCPS classroom scores were shared
for analysis, therefore, it is possible that the sample of DCPS classrooms
included in this analysis was not representative of the entire DCPS pre-k
classroom population (the sample did not include non-Title 1 schools).

Finally, the results presented here are based on only one measure of
classroom quality, the CLASS Pre-k tool. Additional measures of classroom
quality, child outcomes, or school/program administrative activities would
allow the research team to confirm or expand conclusions using multiple
sources of evidence. The section on Implications for Further Research,
below, provides a discussion of additional data points that could be
incorporated to paint a more robust picture of quality in the District’s pre-k
programs.
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Conclusions

This study provides a lens through which to view quality improvement
efforts, offers next steps for further research, and potential considerations
in practice and policy. With a beginning picture of quality across the early
childhood landscape, there are key conclusions that can be drawn from
this research that support increased quality in programs and improved
outcomes for young children in the District.

Implications for Further Research

Additional Data

OSSE should consider allowing for additional data collection on the
characteristics of programes, in order to gain a broader and deeper
understanding of the connection between program attributes and
quality. With the sample of programs included in this study, the research
team was able to look at characteristics of funding, program location,
and teacher-child ratios.
Additional program
characteristics that might be
included in future evaluations
are:

* Demographic information
for children who may
need additional supports
to be successful in school
(e.g., percentage of
children identified as low-
income; dual language
learners; homeless; in
foster care; or children with
special needs)

* Quality rating designation (e.g., Going for the Gold, DC public
charter school tier rating)

* Type and dosage of professional development received by
educators

e Curriculum or approach used in the classroom/program type (e.g.,
Montessori, Tools of the Mind, Creative Curriculum)

* Teacher qualifications (e.g., Associates; Bachelors; or Bachelors
specifically in early education)

* Qualifications and/or competencies of program leadership
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Research Design

In order to address the limitations noted, OSSE should consider expanding
the sample of programs that are observed. This will ensure that the results
of the study can be generalized to all programs providing pre-k services.
Thus, there can be confidence that these findings present an accurate
and complete picture to draw conclusions for policy and practice. In
addition, it is critical that the methodology for observing classrooms is
consistent across all observations, to ensure that the results are reliable. As
School Readiness Consulting did not conduct observations in DCPS and in
some charters, the methodology for observation in these classrooms may
have been different from that used in SRC’s data collection protocol.

In addition, it would be
beneficial to consider a
longitudinal approach for this
evaluation, rather than a cross-
sectional design. This would
allow for more robust
implications to be drawn, as
the analysis could explore the
impact of professional
development, teacher mobility
within the system, and other
interventions on the same
cohort of teachers over time.

Implications for Practice

A key aspect of the CLASS tool is the focus on teacher-child interactions—
a characteristic that differentiates this tool from classroom assessments
that examine the structures in place in the classroom. As such, findings
from this evaluation have the ability to inform important practice-based
decisions, particularly as they relate to the provision of professional
development opportunities explicitly focused on enhancing teacher-child
interactions.

Classroom Organization

Classroom Organization measures classroom-level regulation processes
that take place throughout the day. These processes set the stage for the
kinds of interactions that are examined in Instructional Support. For this
reason, Classroom Organization might be an important foundation for
deeper learning to occur. The analyses revealed that:
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. Programs solely funded by child care subsidy dollars
received a mean score of 4.76 for Classroom Organization, and
therefore, did not reach the threshold score for this domain.

This indicates an area that may benefit from targeted professional
development opportunities for educators in community-based child care
programs that do not participate in the Pre-k Incentive program. In order
to make professional development most effective, the literature suggests
that opportunities to enhance interactions that support Classroom
Organization should be job-embedded and include opportunities for
teachers to observe practices in other classrooms that demonstrate high
scores in Classroom Organization (Yoshikawa et al, 2013).

Instructional Support

Historically, the early learning field has focused on building educator
competency around the types of teacher-child interactions measured by
the Emotional Support and Classroom Organization domains. With more
recent attention focused on the importance of developing higher-order
thinking skills for young children, the field at large continues to need
additional support in teaching and learning strategies focused on
Instructional Support. The results of this study revealed that:

* Classrooms District-wide scored below the threshold score of three
for Instructional Support, with a mean score of 2.45. This trend
remained consistent even when examining data by funding type.

One potential factor leading to lower Instructional Support scores may be
the complex nature of the domain. These findings suggest the need for
sustained professional learning opportunities for educators across the
District specific to incorporating and strengthening components of
Instructional Support. In addition to the professional learning best
practices described by Yoshikawa and colleagues (2013), cutting-edge
professional learning communities in which teachers have opportunities to
collaborate and reflect on practices in sustained and meaningful ways
may also lead to improvement in Instructional Support scores (Vescio, Ross
& Adams, 2008).

Classrooms Scoring Above all Thresholds
There were a few classrooms that exceeded thresholds in all three CLASS
domains:
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e 104 classrooms in the sample received CLASS domain scores above
all three thresholds. Of these, 10 were CBO classrooms, 53 were
charter classrooms, and 41 were DCPS classroom:s.

This finding suggests that rich teacher-child interactions are taking place
in these classrooms. In order to better understand the program
characteristics that are leading to these high-quality classroom
interactions, further examination of these classrooms is necessary. In
addition, OSSE could create “Centers of Excellence” in which these
classrooms might serve as models for teachers and administrators
throughout the District.

Implications for Policy
Results from the study provide a basis for considering policies
guiding pre-kindergarten programming in the District.

Pre-k Incentive Program

With the adoption of the Pre-k
Enhancement and Expansion Act of
2008, the city expanded access to
high-quality program:s for all three- and
four-year-olds. As part of this effort, the
funding for the Pre-k Incentive program
was increased for classrooms in
community-based settings, providing
additional resources to support and

improve quality (Watson, 2010). /
When examining CLASS scores,

* Classrooms that receive Pre-k Incentive funding had a greater
percentage of high scores in Emotional Support than classrooms
making up the remainder of the observed sample (?7% high
emotional support scores compared to 83% for the rest of the city)

* Classrooms that receive Pre-k Incentive funding had significantly
higher Instructional Support scores than CBO-subsidized classrooms
that were not in the Pre-k Incentive program.

These findings suggest that the resources provided to community-based
programs through the Pre-k Incentive program have had a positive
impact on classroom quality. As OSSE considers investments to strengthen
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for expansion of the Pre-k Incentive program.

Head Start Model

National data shows that most pre-k programs fall below the threshold for
instructional support (National Center on Quality Teaching and Learning,
2013). It is imperative that programs which meet or exceed the threshold
are examined to understand the program characteristics that may be
associated with higher quality interactions. The results of this study
indicated that:

* Head Start classrooms had a higher proportion of the high-range
scores in Instructional Support as compared to classrooms that did
not receive Head Start funds or do not meet Head Start
performance standards.

The study findings are suggestive of the fact that resources and standards
associated with the Head Start model may have an impact on classroom
quality. With an overall mean of 2.90, the Head Start programs in the
sample represented the only funding stream to approach the threshold.
Further analysis regarding the implications of the Head Start model on
classroom quality should be explored.

Targeted Resources Supporting Quality Improvement in Ward 7

Research finds that disparities exist for children from lower-income families
as early as 18 months (and that the differences typically increase into
school-age years). This finding further supports the importance of
providing children with access to high-quality early childhood programs
that offer the early experiences and interactions leading to positive
benefits in academic achievement, and social and emotional
development (Center on the Developing Child, 2007). Approximately 12%
of the District’s young children reside in Ward 7, and according to recent
data from the U.S. Census (2013), many of these children (39%) are living in
neighborhoods with highly concentrated poverty. The findings revealed
that:

* Classrooms in Ward 7 were performing below the District average in
all domains, and were shown to be at a significant disadvantage in
both Emotional Support and Classroom Organization.

This evidence may suggest the need for targeted quality improvement
efforts in order to improve classroom quality and enhance developmental
outcomes for all children living in this sector of the city.
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Preteeroliy Baliatin - |mprovements could potentially be achieved through
expansion of the Pre-k Incentive program or through the
incorporation of additional Head Start-funded classrooms.

Quality Rating System (QRS)

OSSE is currently in the process of enhancing and revising its approach to
rating the quality of early learning programs in the District, including DCPS,
public charter schools, and CBOs. The results of this study can help to
determine baselines and targets to support tiering efforts within the QRS.
The next phase of this work will be to expand the scope of the evaluation
to include every classroom in the District. This will help to further refine
CLASS cut scores for each fier.

Moving forward, a validation study of the fiers will be an important
component of future evaluations of pre-k quality. Additional program
quality measures and data on children’s growth will help OSSE to
understand the degree to which programs with higher CLASS scores are
indeed leading to improved outcomes for children.
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About School Readiness Consulting

Children are at the center of what we do. School Readiness Consulting is founded and
run by early childhood education experts and leaders who envisioned a befter way to
provide practice-based support, policy and systems consultation, and program
evaluation.

School Readiness Consulting partners with others to serve children and families in
pursuit of our mission. To date, we have partnered with 50 school districts, over 400
schools, and over 1,100 classrooms in 20 states, Washington D.C and the U.S. Virgin
Islands, touching the lives of over 600 administrators, 2,200 teachers and 35,000
children.

School Readiness Consulting offers an experienced team specializing in early
childhood education and program evaluation. We enable programs to focus their
resources on carefully chosen areas of inquiry, and to use the data that is collected
to build capacity and leverage new resources. In collaboration with our clients, we
can build the ideal model for programs, capturing and focusing a program'’s
resources and momentum to reflect on, plan for and execute to meet your goals.

We are in schools every day, and children are at the center of what we do. Our co-
constructed process ensures we:

» Develop the most appropriate and relevant questions that will help programs
best meet the needs of their students, families and staff

» Recruit, hire, train, and retain a feam of highly skilled data collectors

» Provide clients actionable score reports as well as technical assistance on how to
interpret scores to support program-wide quality improvement in early childhood
classrooms

» Create real-time data collection and analysis plans so data is tfurned around on
continual basis to inform the program improvement process across the school
year

»Implement strategies to address high-need areas identified through the data

» Provide the necessary tools for program evaluation that will enable programs to
conduct evaluations on your own in the future, building the capacity of your
team

» Maximize our deep ECE expertise and analysis from our experiences managing
several large-scale program evaluationsFor all three groups, the overarching
objective is to deliver a set of diverse learning and development opportunities
that link directly fo and impact change in practice.

Learn more at www.schoolreadinessconsulting.com 41
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Howard Road Academy

COMPLIANCE REVIEW REPORT

of insurance have been secured.

Section 38-1802.04 (b)(4).

PUBLIC CHARTER SCHOOL BOARD 2011-2012
INDICATOR DOCUMENTATION RATIONALE COMPLIANCE COMMENTS
STATUS
Enrollment of New Students
Fair enrollment process :f)rt]treorllmfgct::gfrl:aza\f\ll(i)t?\;c\i,;::etstefr(;r Compliance with School Reform Act Yes
process. yP Section 38-1802.06.
enrollment process.
Student Suspension and Expulsion
Current year student handbook or Compliance with School Reform Act
: other written document that . .
Notice and due process. . et Section 38-1802.06 (g); guidance for Yes
outlines the school's discipline
) PCSB staff when contacted by parents.
policy and procedures.
Student Health Records
Option 1: Notice of assigned nurse ) )
on staff . Compliance with School Reform Act
Section 38-1802.04 (c)(4) and the
Health and safety of students. Option 2: Copy of staff certificate |Student Access to Treatment Act of
. L Yes
to administer medications. 2007.
Background Checks on Employees and Volunteers
Current roster of all employees and
volunteers (working greater than 10
hours at the school) with indication |Compliance with School Reform Act
Al Bl el iy o e s of date background check Section 38-1802.04 (c)(4). No
conducted and that a copy of the
report is on file.
Employee Handbook
Compliance with School Reform Act
iy _|Employee handbook or other Section 38-1802.04, FERPA, the Public
Employment policies and the protection |written document on policies and )
e . : Education Reform Amendment Act of  |Yes
of confidential information. procedures governing employment .
2007, and applicable state and federal
at the school.
employment laws.
Insurance
. Certification that appropriate levels [Compliance with School Reform Act
Appropriate insurance. Yes
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Howard Road Academy

COMPLIANCE REVIEW REPORT

Bl ;l”: IIII{I‘:I\'II I‘!]{I \L-\ iI!Ilcl\:\‘\l}:.\I;\‘ll.‘\l:i 1] 2011-2012
INDICATOR DOCUMENTATION RATIONALE COMPLIANCE COMMENTS
STATUS
School Facility
Compliance with School Reform Act
Certificate of occupancy. Section 38-1802.04 (b)(4) - a Certificate |,
of Occupancy is required at opening and
for a relocation to a new facility.
Lease/Purchase Agreement and
certificate of occupancy. Compliance with School Reform Act
Section 38-1802.04 (b)(4) - lease or
Lease/Purchase Agreement. purcr_]ase agreement 'S required at Yes
opening, for a relocation to a new
facility, and for amendments to a lease
once it expires.
No Child Left Behind (NCLB)
Communication with parents on
School auality and choice school's compliance with NCLB  |Compliance with NCLB and ESEA Yes
quallty ' before September 1 or within 14  [guidance.
days of school AYP results.
For Title I schools, current year
teac_her roster with grade and Compliance with NCLB and ESEA
subject(s) taught, HQ status, and uidance to ensure that all elementar
High quality teachers. how the status was met (HOUSSE, g : Y Ives
. and secondary subject area teachers are
Praxis, Degree, highly qualified
License/Certificate); action plans gy q '
for all non-HQT staff.
Board of Trustees
o : : Compliance with School Reform Act
Composition. Board roster with names and titles. Section 38-1802.05. No
Fiduciary Duty. Board meeting minutes. Compliance with School Reform Act Yes

Section 38-1802.05.
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Howard Road Public Charter School - MLK
COMPLIANCE REVIEW REPORT

PuBI :SJQ“:;\J\K\:I| \l:'\l \.Lalrj\kln':?\ H\L‘i).‘mu 2012-2013
INDICATOR DOCUMENTATION RATIONALE COMPLIANCE COMMENTS
STATUS
Enrollment application for SY i
2013-2014 Compliant
Fair Enrollment Process Compliance with School Reform Act
Section 38-1802.06
Written lottery procedures Compliant
Nigite 21| B Fromss (EUErErE Student handbook or other written |Compliance with School Reform Act
A o) P document that outlines the school's |Section 38-1802.06 (g); guidance for Compliant
P discipline policy and procedures. |PCSB staff when contacted by parents
Option 1: Notice of assigned nurse
on staff Compliance with School Reform Act
Student Health Section 38-1802.04 (c)(4) and the Compliant
Option 2: Copy of staff certificate [Student Access to Treatment Act of 2007
to administer medications
Current roster of all employees and
volunteers (working greater than 10 . .

.. .. |Compliance with School Reform Act .
hours at the school) with indication Section 38-1802.04 (c)(4) Compliant
that background check has been '
conducted
Sexual Violation Protocol Compliance with Mandated Reporter Compliant

Student Safety Assurance Policy laws in DC Code Section 4-1321.02 P
School Emergency Response Plan Compliance with School Reform Act Compliant

Section 38-1802.04 (c)(4)




Howard Road Public Charter School - MLK
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» ay, B
m Oy o COMPLIANCE REVIEW REPORT
PUBI I‘:J.Z“I';\:\t\‘\ll \(Ij‘\l \.Ll.krj\l(ll'i’:: H\L‘\‘IMRU 2012-2013
INDICATOR DOCUMENTATION RATIONALE COMPLIANCE COMMENTS
STATUS
Employee handbook or other Compliance with School Reform Act
written document on policies and  |Section 38-1802.04, 38-1802.07,
Charter School Employees procedures governing employment (FERPA, the Public Education Reform Compliant
at the school, including employee [Amendment Act of 2007, and applicable
handling of student records state and federal employment laws
Insurance Certification that appropriate levels [Compliance with School Reform Act Compliant
of insurance have been secured Section 38-1802.04 (b)(4) P
Certificate of occupancy with an
occupant load equal or greater than .
the number of students and staff in Compliant
) the building _ ]
Occupancy, Lease and License for Compliance with School Reform Act
the Facility Section 38-1802.04 (b)(4)
Lease/Purchase Agreement Compliant
Basic Business License Compliant
High Quality Teachers: Elementary qu Title | schools, teacher roster Compliance with ESEA guidance to
. with HQ status, and how the status .
and Secondary Education Act . - ensure that all elementary and secondary Compliant
(ESEA) Was met; action plans indicated for subject area teachers are highly qualified
all non-HQT staff J gnlyq




Howard Road Public Charter School - MLK
COMPLIANCE REVIEW REPORT
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PUBI I‘:Q“I’;\J\K\‘\II \(Ij‘\l \.L(.\rj\l(li'i’:: H\L‘\?)-‘\RU 2012-2013
INDICATOR DOCUMENTATION RATIONALE COMPLIANCE COMMENTS
STATUS
Board roster with names and titles Compliant
. _ Board meeting minutes submitted |Compliance with School Reform Act Compliant
Fiduciary Duty: Board of Trustees Section 38-1802.05
Board calendar with meeting dates Compliant
Board Bylaws Compliant
. . . . Compliance with School Reform Act i
Articles of Incorporation Articles of Incorporation Section 38-1802.04 Compliant
. o Compliance with School Reform Act .
School Organization School Organization Chart Section 38-1802.11 (a) Compliant
. Litigation Proceedings Calendar (or|Compliance with School Reform Act i
SIS EE nonapplicable memo) Section 38-1802.11 (a) Compliant
Compliance with School Reform Act i
School Calendar School Calendar Section 38-1802.11 (a) Compliant
. . . . Compliance with School Reform Act
High School Courses for Graduation [High School Course Offering Section 38-1802.11 (a) N/A
. Compliance with the School Reform Act .
Submission of Annual Report Annual Report (SY 2011-2012) Section 38-1802.04 (c) (11) Compliant
L Lette:'r or Ilcensg OT accreditation or Compliance with School Reform Act .
Accreditation Status seeking accreditation (schools at . Compliant
. . Section 38-1802.02 (16)
least 5 years in operation)
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Howard Road Public Charter School - Pennsylvania Avenue

COMPLIANCE REVIEW REPORT

PuBI :SJQ“:;\J\K\:I| \l:'\l \.Lalrj\kln':?\ H\L‘i).‘mu 2012-2013
INDICATOR DOCUMENTATION RATIONALE COMPLIANCE COMMENTS
STATUS
Enrollment application for SY i
2013-2014 Compliant
Fair Enrollment Process Compliance with School Reform Act
Section 38-1802.06
Written lottery procedures Compliant
Nigite 21| B Fromss (EUErErE Student handbook or other written |Compliance with School Reform Act
A o) P document that outlines the school's |Section 38-1802.06 (g); guidance for Compliant
P discipline policy and procedures. |PCSB staff when contacted by parents
Option 1: Notice of assigned nurse
on staff Compliance with School Reform Act
Student Health Section 38-1802.04 (c)(4) and the Compliant
Option 2: Copy of staff certificate [Student Access to Treatment Act of 2007
to administer medications
Current roster of all employees and
volunteers (working greater than 10 . .

.. .. |Compliance with School Reform Act .
hours at the school) with indication Section 38-1802.04 (c)(4) Compliant
that background check has been '
conducted
Sexual Violation Protocol Compliance with Mandated Reporter Compliant

Student Safety Assurance Policy laws in DC Code Section 4-1321.02 P
School Emergency Response Plan Compliance with School Reform Act Compliant

Section 38-1802.04 (c)(4)
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Howard Road Public Charter School - Pennsylvania Avenue
COMPLIANCE REVIEW REPORT

PUBI I‘:J.Z“I';\.?\K\‘\II \llj‘\l \.L(.\?J\I(ll'i’:i H\L‘\:MRU 2012-2013
INDICATOR DOCUMENTATION RATIONALE COMPLIANCE COMMENTS
STATUS

Employee handbook or other Compliance with School Reform Act
written document on policies and  |Section 38-1802.04, 38-1802.07,

Charter School Employees procedures governing employment (FERPA, the Public Education Reform Compliant
at the school, including employee [Amendment Act of 2007, and applicable
handling of student records state and federal employment laws

Insurance Certification that appropriate levels [Compliance with School Reform Act Compliant
of insurance have been secured Section 38-1802.04 (b)(4) P
Certificate of occupancy with an
occupant load equal or greater than .
the number of students and staff in Compliant

) the building _ )

Occupancy, Lease and License for Compliance with School Reform Act

the Facility Section 38-1802.04 (b)(4)
Lease/Purchase Agreement Compliant
Basic Business License Compliant

. i For Title | schools, h . . :
High Quality Teachers: Elementary w?trh II-: S s:aiugoasrlc;[e:c():wetrhreozgus Compliance with ESEA guidance to
and Secondary Education Act ’ ensure that all elementary and secondary Compliant

(ESEA)

was met; action plans indicated for
all non-HQT staff

subject area teachers are highly qualified




Howard Road Public Charter School - Pennsylvania Avenue
COMPLIANCE REVIEW REPORT
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PUBI I‘:Q“I’;\J\K\‘\II \(Ij‘\l \.L(.\rj\l(li'i’:: H\L‘\?)-‘\RU 2012-2013
INDICATOR DOCUMENTATION RATIONALE COMPLIANCE COMMENTS
STATUS
Board roster with names and titles Compliant
. _ Board meeting minutes submitted |Compliance with School Reform Act Compliant
Fiduciary Duty: Board of Trustees Section 38-1802.05
Board calendar with meeting dates Compliant
Board Bylaws Compliant
. . . . Compliance with School Reform Act i
Articles of Incorporation Articles of Incorporation Section 38-1802.04 Compliant
. o Compliance with School Reform Act .
School Organization School Organization Chart Section 38-1802.11 (a) Compliant
. Litigation Proceedings Calendar (or|Compliance with School Reform Act i
SIS EE nonapplicable memo) Section 38-1802.11 (a) Compliant
Compliance with School Reform Act i
School Calendar School Calendar Section 38-1802.11 (a) Compliant
. . . . Compliance with School Reform Act
High School Courses for Graduation [High School Course Offering Section 38-1802.11 (a) N/A
. Compliance with the School Reform Act .
Submission of Annual Report Annual Report (SY 2011-2012) Section 38-1802.04 (c) (11) Compliant
L Lette:'r or Ilcensg OT accreditation or Compliance with School Reform Act .
Accreditation Status seeking accreditation (schools at . Compliant
. . Section 38-1802.02 (16)
least 5 years in operation)
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Howard Road Public Charter School - Howard Road Campus

COMPLIANCE REVIEW REPORT

PuBI :SJQ“:;\J\K\:I| \l:'\l \.Lalrj\kln':?\ H\L‘i).‘mu 2012-2013
INDICATOR DOCUMENTATION RATIONALE COMPLIANCE COMMENTS
STATUS
Enrollment application for SY i
2013-2014 Compliant
Fair Enrollment Process Compliance with School Reform Act
Section 38-1802.06
Written lottery procedures Compliant
Nigite 21| B Fromss (EUErErE Student handbook or other written |Compliance with School Reform Act
A o) P document that outlines the school's |Section 38-1802.06 (g); guidance for Compliant
P discipline policy and procedures. |PCSB staff when contacted by parents
Option 1: Notice of assigned nurse
on staff Compliance with School Reform Act
Student Health Section 38-1802.04 (c)(4) and the Compliant
Option 2: Copy of staff certificate [Student Access to Treatment Act of 2007
to administer medications
Current roster of all employees and
volunteers (working greater than 10 . .

.. .. |Compliance with School Reform Act .
hours at the school) with indication Section 38-1802.04 (c)(4) Compliant
that background check has been '
conducted
Sexual Violation Protocol Compliance with Mandated Reporter Compliant

Student Safety Assurance Policy laws in DC Code Section 4-1321.02 P
School Emergency Response Plan Compliance with School Reform Act Compliant

Section 38-1802.04 (c)(4)
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Howard Road Public Charter School - Howard Road Campus
COMPLIANCE REVIEW REPORT

PUBI I‘:J.Z“I';\.?\K\‘\II \llj‘\l \.L(.\?J\I(ll'i’:i H\L‘\:MRU 2012-2013
INDICATOR DOCUMENTATION RATIONALE COMPLIANCE COMMENTS
STATUS

Employee handbook or other Compliance with School Reform Act
written document on policies and  |Section 38-1802.04, 38-1802.07,

Charter School Employees procedures governing employment (FERPA, the Public Education Reform Compliant
at the school, including employee [Amendment Act of 2007, and applicable
handling of student records state and federal employment laws

Insurance Certification that appropriate levels [Compliance with School Reform Act Compliant
of insurance have been secured Section 38-1802.04 (b)(4) P
Certificate of occupancy with an
occupant load equal or greater than .
the number of students and staff in Compliant

) the building _ )

Occupancy, Lease and License for Compliance with School Reform Act

the Facility Section 38-1802.04 (b)(4)
Lease/Purchase Agreement Compliant
Basic Business License Compliant

. i For Title | schools, h . . :
High Quality Teachers: Elementary w?trh II-: S s:aiugoasrlc;[e:c():wetrhreozgus Compliance with ESEA guidance to
and Secondary Education Act ’ ensure that all elementary and secondary Compliant

(ESEA)

was met; action plans indicated for
all non-HQT staff

subject area teachers are highly qualified




Howard Road Public Charter School - Howard Road Campus
COMPLIANCE REVIEW REPORT
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PUBI I‘:J.Z“In\.?\&\‘\ll \(Ij‘\l \.L(.\?J\I(li'i’:: H\L‘\?M\RU 2012-2013
INDICATOR DOCUMENTATION RATIONALE COMPLIANCE COMMENTS
STATUS
Board roster with names and titles Compliant
. _ Board meeting minutes submitted |Compliance with School Reform Act Compliant
Fiduciary Duty: Board of Trustees Section 38-1802.05
Board calendar with meeting dates Compliant
Board Bylaws Compliant
. . . . Compliance with School Reform Act i
Articles of Incorporation Articles of Incorporation Section 38-1802.04 Compliant
. o Compliance with School Reform Act .
School Organization School Organization Chart Section 38-1802.11 (a) Compliant
. Litigation Proceedings Calendar (or|Compliance with School Reform Act i
SIS EE nonapplicable memo) Section 38-1802.11 (a) Compliant
Compliance with School Reform Act i
School Calendar School Calendar Section 38-1802.11 (a) Compliant
. . . . Compliance with School Reform Act
High School Courses for Graduation [High School Course Offering Section 38-1802.11 (a) N/A
. Compliance with the School Reform Act .
Submission of Annual Report Annual Report (SY 2011-2012) Section 38-1802.04 (c) (11) Compliant
L Lette:'r or Ilcensg OT accreditation or Compliance with School Reform Act .
Accreditation Status seeking accreditation (schools at Section 38-1802.02 (16) Compliant . .
least 5 years in operation) : School is Workln% tto amend 8th grade
status
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OSSE

ENCLOSURE 2

FEDERAL FISCAL YEAR (FFY) 2010 IDEA PART B LEA PERFORMANCE DETERMINATIONS

LEA:

Howard Road Academy Public Charter School

Rating:

Final Percentage

75%

Determination Level:

Needs Assistance

SUMMARY OF EACH REQUIRED ELEMENT AND RATING ASSIGNED

Number of
Item .. .
Element Determination Points
Number
Earned
e Indicator 4b —in compliance
History, nature and length of e Indicator 9 — in compliance
1 time of any reported e Indicator 10 — in compliance 3
noncompliance (APR Indicators e Indicator 11 — Not in compliance
4b, 9,10, 11, 12, and 13) e Indicator 12— N/A
e Indicator 13— N/A
Information regarding timely, e All data are valid and reliable and
2 . . . . 4
valid and reliable data submitted timely
Identified noncompliance from Student-Level 0
. . P o e Lessthan 75% of reviewed student
on-site compliance monitoring . .
3a o filesin compliance
and/or focused monitoring
LEA-Level
(student and/or LEA level) Lo 0
e More than 5 LEA-level findings
3b ispute resolution findings e No dispute resolution complaints N/A

(student and/or LEA level)

were filed against the LEA




Outcomes of sub-recipient audit
reports

Timely submission of A-133 Report (if
applicable) — 4

Type of Auditor’s A-133 Report Issued
on Compliance (if applicable) — 4
Significant deficiencies identified by the
Auditor that are not a material
weakness in the A-133 Report (if
applicable) - 4

Material weaknesses identified by the
Auditor in the A-133 Report (if
applicable) — 4

Auditor’s designation as low-risk sub-
recipient in the A-133 Report (if
applicable) - 4

Significant deficiencies identified by the
Auditor that are not a material
weakness in the annual independent
audit— 4

Material weaknesses identified by the
Auditor in the annual independent audit
-4

Noncompliance or other matters
identified by the Auditor that is required
to be reported under Government
Auditing Standard — 4

4
(average
points)

Other data available to OSSE
regarding the LEA’s compliance
with the IDEA, including, but not
limited to, relevant financial data

e Timely submission of Phase | and Il
Applications and the sub-recipient
sought valid reimbursement for a
minimum of 45% of its IDEA,
Section 611 funds within the first
fifteen months of the FFY 2010
grant cycle

Compliance with the IDEA
Maintenance of Effort (MOE)
requirement

e LEA in compliance with the IDEA
Maintenance of Effort (MOE)
requirement and reported on MOE
to OSSE timely

Performance on selected District
of Columbia State Performance
Plan (SPP) indicators

e LEA did not meet District of
Columbia FFY 2010 AYP targets for
the disability subgroup

e LEA met District of Columbia FFY
2010 SPP Indicator 5c target of




placement of less than 26% of its
students into separate settings

Evidence of correction of findings

. . . e Less than 90% of noncompliance
of noncompliance, including

. corrected within one year after the 0
progress toward full compliance identification of the noncompliance
(points added to total score) P
Total Number of Points Earned + Additional Points 18
Total Possible Points from Applicable Elements 24
Percentage of Points from Applicable Elements 75%
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OSSE

ENCLOSURE 2

FEDERAL FISCAL YEAR (FFY) 2011 IDEA PART B LEA PERFORMANCE DETERMINATIONS

LEA: Cedar Tree PCS (Formerly Howard Road Academy PCS)

Final Percentage

. 64%
Rating: °
Determination Level: | Needs Assistance
SUMMARY OF EACH REQUIRED ELEMENT AND RATING ASSIGNED
Number of Number of
Element Element Description Determination Points Points
Achieved Possible
e |ndicator 4b — not in compliance
History, nature and length of time of e Indicator 9 —in compliance
1 any reported noncompliance (APR e Indicator 10 — in compliance 2 4
Indicators 4b, 9, 10, 11, 12, and 13) e Indicator 11 — not in compliance
e Indicator 12 - N/A
e Indicator 13— N/A
Inf ti ding timely, valid and . .
2 n f)rma 1On regarding timely, vafid an e Not all data are submitted timely 0 4
reliable data
Identified noncompliance from on-site e LEA did not receive a report in FFY
3a compliance monitoring and/or focused 2011 as the result of an on-site N/A N/A
monitoring monitoring visit
. . " e No dispute resolution complaints
D t lution find N/A N/A
3b Ispute resolution findings were filed against the LEA / /




Outcomes of sub-recipient audit
reports

Timely submission of A-133 Report (if
applicable) — 4 points

Type of Auditor’s A-133 Report Issued
on Compliance (if applicable) — 4 points
Significant deficiencies identified by
the Auditor that are not a material
weakness in the A-133 Report (if
applicable) — 4 points

Material weaknesses identified by the
Auditor in the A-133 Report (if
applicable) — 4 points

Auditor’s designation as low-risk sub-
recipient in the A-133 Report (if
applicable) — 4 points

Significant deficiencies identified by
the Auditor that are not a material
weakness in the annual independent
audit — 4 points

Material weaknesses identified by the
Auditor in the annual independent
audit — 4 points

Noncompliance or other matters
identified by the Auditor that is
required to be reported under
Government Auditing Standard — 4
points

4 (average
points)

4 (average
points)

Other data available to OSSE regarding
the LEA’s compliance with the IDEA,
including, but not limited to, relevant
financial data

Timely LEA submission of Phase | and
Phase Il applications and
reimbursement for a minimum of 45%
of its IDEA, Section 611 funds within
the first 15 months of the FFY 2011
grants cycle

Compliance with the IDEA Maintenance
of Effort (MOE) requirement

LEA in compliance with the IDEA MOE
requirement and LEA reported on MOE
to OSSE timely

Performance on selected District of
Columbia State Performance Plan (SPP)
indicators

LEA did not meet District of Columbia
FFY 2011 AYP targets for the disability
subgroup




e 100% of noncompliance corrected as

Evidence of correction of findings of . .
. . . soon as possible, but in no case later
noncompliance, including progress . . 2 2
. than one year after the identification
toward full compliance )
of the noncompliance
Total Number of Points Achieved 14
Total Possible Points from Applicable Elements 22
64%

Percentage of Points Achieved from Applicable Elements
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B Office of the State Superintendent of Education

_ DISTRICT OF COLUMBILA
MAYOR ADRIAN M FENTY

December 29, 2010

Mr. Stiles Simmons

Chief Administrative Officer

Howard Road Academy Public Charter School
2005 Martin Luther King Jr., Ave. SE
Washington, DC 20020

Dear Mr. Simmons:

The purpose of this letter is to inform you of the results of the Office of the State Superintendent of
Education’s (OSSE’s) on-site monitoring visit to Howard Road Academy Public Charter School (Howard
Road Academy) conducted on September 28-29, 2010. As the state educational agency (SEA) for the
District of Columbia, OSSE’s role is to set high expectations, provide resources and support, and
exercise accountability to ensure that all students receive an excellent education. The IDEA Part B
regulations at 34 CFR §300.600 require that the SEA monitor the implementation of IDEA Part B, make
annual determinations about the performance of each local educational agency (LEA), enforce
compliance with IDEA Part B and report annually on the performance of each LEA.

The primary focus of the SEA’s monitoring activities is on improving educational results and functional
outcomes for all children with disabilities and ensuring that LEAs meet the program requirements of
IDEA Part B. On-site compliance monitoring is a process by which selected LEAs receive an on-site visit
by OSSE’s Quality Assurance and Monitoring Division for a comprehensive record review, stakeholder
interviews, fiscal examination and follow-up technical assistance. The process is designed to identify
noncompliance and assess LEA progress toward improving educational results and functional
outcomes for all students with disabilities.

As part of the on-site monitoring visit to Howard Road Academy, OSSE staff met with Stiles Simmons,
Chief Administrative Officer; Tracey Johnson, Chief Operations Officer; Usha Jayanthi, Chief Financial
Officer; Ramonica Moore, Director of Human Resources; Katrina Williams, Director of Compliance;
Kendahl Owoh, Director of Special Education; Latrice Hicks, Head of School-Main Campus; Claude
Presley, Head of School- Martin Luther King, Jr. Avenue Campus; Nicole Garcia, Head of School-
Pennsylvania Avenue Campus; general education teachers; special education teachers; related services
providers; parents; and students. OSSE also conducted a comprehensive file review of 50% of Howard
Road Academy student individualized education programs (IEPs) (30 student files) and used other
relevant information available regarding the LEA, along with information gathered during the on-site
visit, to analyze the LEA’s compliance with IDEA Part B and local regulations and policies and to review
the accuracy of information the LEA submitted in the LEA’s IDEA Part B Grant Applications for LEAs.

General information gathered regarding the LEA included: Howard Road Academy, under the
management of Mosaica Education Systems, has been operating in the District of Columbia since 1999.
The LEA provides academic services to 795 students, including 60 students receiving special education
services and related services. The school includes three campuses; the Main Campus, which includes

810 First Street, NE, 5th floor, Washington, DC 20002
Phone: 202.727.6436 e Fax: 202.727.2019 e www.osse.dc.gov




kindergarten through 6" grade; the Pennsylvania Avenue Campus, which includes pre-kindergarten
through 3" grade; and the Martin Luther King, Jr. Avenue Campus, which includes 7" and 8" grades.
Howard Road Academy reported that it uses a highly structured curriculum called Paragon, which sets
high expectations and is tailored to meet the individual needs of each student. The LEA explained that
the curriculum ensures that students gain historical knowledge, an understanding of their individual
strengths and a sense of purpose through a hands-on approach which is geared toward multiple
intelligences and individual learning styles.

OSSE appreciates the time Howard Road Academy spent meeting with the OSSE monitoring team. We
wish to acknowledge the efforts of Kendahl Owoh in collaborating with OSSE to coordinate and carry
out the monitoring visit. OSSE also appreciates the cooperation and assistance provided by general
education teachers, special education teachers, related services providers, parents and students in
providing feedback and input on the LEA’s systems for special education.

The enclosed monitoring report gives specific information regarding compliance ascertained during the
visit. Additionally, the report outlines specific student level and LEA level corrective actions that must
be taken to correct any identified noncompliance. Please carefully read the “LEA Directions for
Compliance Monitoring Workbook” and submit all required documentation to OSSE by May 31, 2011.
Following the LEA’s submission of documentation of correction of noncompliance, OSSE will verify the
correction of noncompliance and notify the LEA of the verified correction. OSSE notes that while the
LEA may complete the required actions listed for student level and LEA level findings of
noncompliance, verification of correction requires OSSE to confirm that the LEA is correctly
implementing the specific regulatory requirement related to each finding. This includes areas for
which the LEA may not have been required to submit additional LEA level corrective actions because
the LEA achieved a compliance level of 95-99%. While no additional submissions are required for
these areas, should any noncompliance be found during the additional review described in the
workbook, evidence of continued noncompliance will prohibit OSSE from verifying that the LEA is
correctly implementing regulatory requirements. All noncompliance must be corrected and verified
as corrected as soon as possible, and in no case later than one year after the identification of the
noncompliance.

OSSE looks forward to collaborating with all stakeholders and actively working with Howard Road
Academy to improve results for students with disabilities. If you have any questions or wish to request
technical assistance, please do not hesitate to contact your OSSE contact, Patricia Waller, at 202-741-

4698.

Sincerely, .~

7 (’: N Yerq O
’a/
Tameria J. Lewis
Assistant Superintendent of Special Education

e

Enclosure
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Reevaluation Student Noncompliance: FFY13 Quarter 1

Agency: Cedar Tree Academy PCS
Initial Release Date: 8/27/2013

Date of Notification: 9/11/2013

Days Remaining: -35

The percent compliant = #C/(#C + #NC) Note: NA responses are not included in calculation.

Compliance Item N= #C #NC #NA %
Reevaluation

Corrective Action

Reevaluation §300.303(b)(2) 2 0 2 0 0.00%

Complete the evaluation and upload into SEDS.
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