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KEY FINDINGS AND STAFF RECOMMENDATION

The District of Columbia Public Charter School Board (DC PCSB) staff has
conducted a charter review of Latin American Youth Center Career Academy Public
Charter School (LAYCCA PCS or the school) in its fifth year of operation, pursuant
to its authority in the School Reform Act (SRA), D.C. Code §§ 38-1802 et seq.?
LAYCCA PCS provides adult education to students between the ages of 16 and 24,
and offers students a GED, College, Medical Assistant, and Information Technology
Pathway.

On January 23, 2017, DC PCSB staff recommended the Board initiate revocation of
the charter of LAYCCA PCS based on its analysis that the school partially met 2
and failed to meet 5 of its 7 goals and student academic achievement expectations
set forth in LAYCCA PCS'’s charter agreement?, as amended. LAYCCA challenged
this recommendation, providing additional evidence it believed supported a
determination the school had met its goals. To ensure DC PCSB had a complete
record and all evidence before it, the DC PCSB Board voted 4 to 3 to postpone
initiation of revocation proceedings and asked the school to submit all evidence
and documentation to DC PCSB by February 5.

The school provided the additional materials in a timely manner and DC PCSB staff
incorporated them into its ongoing data analysis. Subsequently, staff requested
additional time to complete its analysis and incorporate answers to follow-up
questions that were directed at the school. Accordingly, at the February 27 Board
meeting, staff recommended that the DC PCSB Board postpone its vote to initiate
revocation or continue the charter of LAYCCA PCS until the March 20 meeting. The
Board voted 5-0 to postpone the vote to initiate revocation proceedings until the
March meeting.

At the March 20 Board meeting, staff again recommended that the Board vote to
initiate revocation proceedings based on the larger record provided by the school.
With the benefit of the additional information provided, staff determined that, of
its seven academic goals, LAYCCA PCS met one goal, partially met one goal, and
did not meet five goals. Five Board members voted in favor of initiating revocation
and two voted against.

! D.C. Code § 38-1802.12(a)(3).
? Please see the school’s agreement in Appendix A.



After the vote, on April 6, two board members met with DC PCSB and LAYCCA PCS
staff to discuss various data related questions Board members had after reviewing
the expanded record.

Finally, the DC PCSB Board held a public, informal hearing on this matter on April
12. That hearing ended after all who wished to speak were able to do so. At that
hearing, and subsequent to it, the school provided more information that had not
previously been submitted. This included a visual display at the hearing of
notecards representing anonymized students and their individual gains and
supports provided by the school. While this visual display was not detailed or
rigorous enough for DC PCSB staff to properly evaluate, the other additional
information led staff to determine that two of the goals staff had determined had
not been met had in fact been partially met, a determination with which the DC
PCSB Board agrees.

Specifically, with respect to goal number 1, staff conducted a thorough analysis of
each Pre-Pathway and Pre-GED student’s progress on the NWEA MAP Reading
assessment. Staff found that that 33% of all Pre-Pathway and Pre-GED students—
which represents 67% of all students for whom growth could be determined using
this method—demonstrated growth. This finding convinced staff to change this
goal from “Not Met” to “Partially Met.” The DC PCSB Board agrees with staff that
NWEA MAP is not an appropriate measure for the school’s population, and
addresses the school’s failure to assess numeracy over the past three years by
specifically requiring a math assessment in the charter agreement amendment,
discussed below.

With respect to goal humber 6, the school submitted additional information on the
earnings and employment locations of several students in the MA Pathway. In
summary, there were 42 total students in the MA Pathway over the past four
years. Ten of those students now have a job in a medical office, earning an
average hourly salary of $15.76. Using this new data and additional analysis, staff
also determined that 23 of 42 unique students (55%) enrolled in the MA Pathway
either completed an MA internship, earned college credits, or were employed in a
medical office. However, as noted in this review report, no students earned a
Certified Medical Assistant credential. Based on these findings, staff revised this
goal from “Not Met” to “Partially Met.”



In summary, staff now finds and the DC PCSB Board agrees that the school fully
met one goal, partially met three goals, and did not meet three goals. Accordingly,
on May 9, 2017, the DC PCSB Board voted 6-1 to continue the charter of LAYCCA
PCS contingent on the execution of a new charter agreement amendment with
new, rigorous, and measurable goals for the school, including a commitment by
the school that the school will voluntarily relinquish its charter if certain
benchmarks are not met. This fully executed charter agreement amendment can
be found here.

CHARTER REVIEW STANDARD

The SRA provides that DC PCSB “shall review [a school’s] charter at least once
every [five] years.” As part of this review, DC PCSB must determine whether:

(1) The school committed a material violation of applicable laws or a material
violation of the conditions, terms, standards, or procedures set forth in its
charter, including violations relating to the education of children with
disabilities; and/or

(2) The school failed to meet the goals and student academic achievement
expectations set forth in its charter.*

If DC PCSB determines that a school has committed a material violation of
applicable law, or has not met its goals and expectations, as described above, it
may, at its discretion, revoke the school’s charter. Additionally, there is a fiscal
component to the charter review. DC PCSB is required by the SRA to revoke a
school’s charter if DC PCSB determines in its review that the school (1) has
engaged in a pattern of non-adherence to generally accepted accounting
principles; (2) has engaged in a pattern of fiscal mismanagement; and/or (3) is no
longer economically viable.

3 D.C. Code § 38-1802.12(a)(3).
4 D.C. Code § 38-1802.12(c).



BACKGROUND INFORMATION ABOUT SCHOOL

School Overview

LAYCCA PCS began operation in school year 2012-13 under authorization from DC
PCSB. The school is in Ward 1 and provides adult education to students between
the ages of 16 and 24. In 2015-16 the school had 50% Black non-Hispanic
students and 47% Hispanic students. Additionally, 24% of the school’s 2015-16
students were identified as English Language Learners. The mission of the school
is:

Using positive youth development principles that foster self-
awareness, self-confidence, problem-solving skills, and
resilience critical to future success, LAYC Career Academy
will provide young people between the ages of 16 and 24
with (1) skills necessary to attain a GED certificate, (2)
vocational training in high-growth occupations, (3) college-
credit classes, and (4) preparation for success in college,
postsecondary education, training programs or the
workplace.

LAYCCA PCS places great emphasis on all students reading on at least an 11th
grade level, which it defines as the student achieving one of the four outcomes
described in the following table. Any time this report refers to students reading at
an 11th grade reading level, it means that these students have achieved one of
the following outcomes.

Outcomes deemed
by LAYCCA PCS to
demonstrate 11th
| _grade proficiency

Description of Assessment

The Northwest Evaluation Association’s Measures of
Academic Progress (NWEA MAP) is an assessment to
measure the reading, language usage, science, and/or math
proficiency of a student in grades 2 through 12. NWEA
publishes normative data so that raw scores can be
translated to grade-level proficiency. DC PCSB does not
consider NWEA MAP to be an appropriate metric for
measuring young adult learners, per the publisher’s

238 or higher on
the NWEA MAP-
Reading®

> In 2012-13 and 2013-14, the school’s standard for 11th grade reading proficiency was a 241 on
the NWEA MAP. It appears this is because the school was using an older version of NWEA where
the 11th grade median math proficiency score was 241. The school appears to have incorrectly
used this math score as a cutoff for 11th grade reading proficiency when it should have used 228.



guidelines, because it is normed using students in a K-12
system, comparing students of similar age and reading
ability to one another.

For its first three years, LAYCCA PCS administered the
reading portion of this assessment to all students. During
that time, it appears that LAYCCA PCS used the 11th grade
math normed score (238) as its indicator of reading
proficiency. NWEA’s 2011 norms set 11th grade reading
proficiency (50th percentile) at 223.7.°

The Test of Adult Basic Education (TABE) is designed to
measure reading and math skills among adult learners.
Students receive a raw score that is used to classify them

6 on the TABE from Level 1 (beginning literacy or numeracy) to level 6
(high advanced adult secondary education literacy or
numeracy level). DC PCSB accepts the TABE assessment as
a measure of adult literacy and numeracy.

ACCUPLACER, administered by the College Board, is scored
from 20 to 120 and evaluates reading, writing, and math
skills and is used to assess student preparedness for
introductory college courses. It appears that the scores used
by the school accurately demonstrate 11th grade reading
proficiency and were set using entrance scores required by
the community colleges it partners with.’

The General Education Test ("GED") test includes four
subject area tests to assess high school-graduate level
competency. Scoring for the GED was updated in 2014. Prior
to 2014, GED test scores ranged from 200-800. Now, each
section of the test is scored from 0 to 200. To pass the GED
in DC, students must score a 145 in each subject area and a
combine score of 580. It appears that LAYCCA PCS bases
this standard on the GED’s old score methodology.

78 in reading or
an 86 on sentence
skills on
ACCUPLACER

660 on the GED®

LAYCCA PCS assesses whether each incoming student reads at an 11th grade level
to determine their eligibility to pursue four different pathways offered by the
school: GED Pathway, College Pathway, Information Technology Pathway, and
Medical Assistant Pathway, or the Pre-Pathway. Those Pathways, along with the
school’s completion standards for each Pathway, are described in the table below.

® See NWEA MAP 2011 norms at https://www.nwea.org/content/uploads/2011/12/2011-NWEA-
Measures-of-Academic-Progress-Normative-Data-One-Sheet-APR15.pdf.

’ See LAYCCA PCS student handbook, p. 5. “The Accuplacer test is used to determine college
readiness, as directed by UDC-CC and Trinity Washington University. Test scores must meet entrance
scores set by the institution.”

8 Until 2015-16, the school considered a 680 on the GED to indicate 11th grade reading proficiency.




Pathway/Cohort

Pathway Completion Standards and Cohort Exit
Standards’

GED. Students who do not
have a high school credential
who take GED preparation
classes at LAYCCA PCS.

In its February 2017
submission, the school
analyzed separately a cohort
of students within the GED
Pathway, which it called the
“pre-GED students” - those
who entered LAYCCA PCS
without a high school
credential and have been
identified as not reading at an
11th grade level according to
the school’s metrics.

Students must read at an 11th grade reading level or
earn a “likely to pass” on the GED Ready to exit Pre-
GED status.

To complete the GED Pathway, students must pass all
four sections of the GED and complete 125 hours of
classes at LAYCCA PCS.

To complete the College Pathway, students are
required to:

certification and complete an
internship.

College Pathway. Students |a. Pass the GED or have a high school diploma;
complete college credits b. Read on an 11™ grade level;
through LAYCCA's partner c. Earn six college credits;
colleges. d. Attain IC3 certification for basic computer literacy;
and
e. Complete 300 hours of classes at LAYCCA PCS.
To complete the IT Pathway, students are required to:
. a. Pass the GED or have a high school diploma;
Information Technology th ]
b. Read on an 11™ grade level;
(IT) Pathway - Students Attain 1C3 ification for basi i )
ursue an A+ IT Technician C. tta!n cerigl_lcat_lon or asu? compu_ter_ iteracy;
P d. Attain A+ certification (credential that indicates

ability to work as an IT technician);
e. Complete a 300-hour IT internship; and
f. Complete 300 hours of classes at LAYCCA PCS.

Medical Assistant (MA)
Pathway - Students
complete an internship at a
local healthcare organization.

To graduate from the MA Pathway, students are

required to:

a. Pass the GED or have a high school diploma;

b. Read on an 11" grade level;

c. Complete 300 hours of LAYCCA PCS classroom
instruction;

d. Complete a 300-hour MA internship; and

e. Complete 300 hours of classes at LAYCCA PCS.'°

9 See Appendix B for a copy of the LAYCCA PCS 2015-16 Annual Report, pp. 14-15 for Pathway

completion requirements.

19 The school’s charter application details that MA Pathway students are required to earn a Certified

Clinical Medical Assistant credential. Yet, in its February 2017 submission, the school noted that it




Pathway/Cohort

Pathway Completion Standards and Cohort Exit
Standards’®

Pre-Pathway. Students who
have a high school credential
but do not have
demonstrated computer skills
and do not read at an 11th
grade level.

While LAYCCA PCS
implemented the Pre-Pathway
designation in the 2014-15
school year, in its February
2017 submission, LAYCCA
PCS also retroactively
classified 2012-13 and 2013-
14 students as being in the
pre-Pathway to provide
further context.

To exit the Pre-Pathway and become eligible to pursue
the College, IT, or MA Pathway, Pre-Pathway students
must:

a. Attain IC3 for basic computer literacy; and

b. Achieve an 11th grade reading level.

The following table details the number of LAYCCA PCS students pursuing each
pathway over the past four years. Some students in the College Pathway also
pursue the IT or Medical Assistant Pathway. Many students attend the school for
more than one year, and their Pathway status sometimes changes year-to-year.
Each year, the majority of the school’s students are pre-Pathway or in the pre-

GED cohort.

Number of Students in Each Pathway Subgroup'!

2012-13

# of unique
students who
completed

# of
2013-14 2014-15 | 2015-16 unique
students

Pre-Pathway?!? 17

Pathway
36 69 97 183 n<10%3

does not require students to acquire this credential to graduate from the MA Pathway based on
input from medical professionals that such a certification is not required to work as a medical
assistant. As of 2016-17, MA Pathway students are required to complete the Simtics Medical
Assistant suite, which includes 18 modules about various clinical procedures.

! The school validated all data in this table, except for the rightmost column regarding pathway

completion.

12 The data submitted by LAYCCA PCS identifying its pre-Pathway students appears to have errors
because many students identified as pre-Pathway students also are identified as having a high
school diploma. The school reported on February 22" that “High school credential status was
collected via student self-report during the enrollment process and may have later been found by
the academic team to have been inaccurate, so those students would have been working toward a

GED.”

13 Five pre-Pathway students achieved an 11th grade reading level and earned the IC3.




Number of Students in Each Pathway Subgroup'!

# of # of unique
2012-13 2013-14 2014-15 2015-16  unique St“de”fs Wgo
students ey
Pathway
Pre-GED Cohort within 14 15
GED Pathway 130 96 64 82 333 n<10
GED Pathway, n<10
excluding pre-GED 23 57 51 119%° 24
cohort
College Pathway n<10 12 n<10 20 38 30%7
IT Pathway 17 20 15 20 60 1218
Mediszirfvj:?ta”t n<10 18 10 18 42 n<10'

The table below provides an overview of the school’s performance data:
LAYCCA PCS: Overview of PMF and Equity Report data®

2012-13 \ 2013-14 2014-15 2015-16

PMF results n/a! Exceeded 3 of | 10 3 | Tigr 2

3 indicators

Audited enroliment 103 120 190 191%

Suspension rate 11.7% 1.7% 3.7% 2.6%
Attendance rate 64.6% 60.9% 61.5% 58.6%
Retention rate® 49.5% 76.5% 50% 64.8%

Number of students who | \ \ 1 hjished | Not published | 144 145

withdraw mid-year
Mobility (Entries minus Exits) | Not published | Not published n<10 -66

14 The school reports 405 Pre-GED students in its February 2017 submission.

15 5 Pre-GED students attained an 11th grade reading level or passed a section on the GED ready,
making them eligible to sit for the GED.

16 The school reports 137 GED Pathway students in its February 2017 submission.

17 The school’s data indicates that 35 students completed the College Pathway, yet the same data
set indicates that 5 of these College Pathway completers did not earn any college credits.

18 | AYCCA PCS reports that 13 students completed the IT Pathway but did not provide a unique
student identifier number for one of these students.

19 Although LAYCCA PCS describes in its charter that a Certified Clinical Medical Assistant credential
is required to complete the MA Pathway, in practice it does not require this credential to complete
the MA Pathway. The school reports that 16 unique students completed the MA Pathway, with 1
student completing it in 2012-13, 8 in 2013-14, 3 in 2014-15, and 5 in 2015-16.

20 please see the PMF reports attached as Appendix C.

2! The school did not create an accountability plan.

22 1n the school report dated January 20, 2017, DC PCSB had an incorrect number.

23 Retention measures the percentage of students who stay at an adult education school long
enough to complete a single cycle of instruction. It is measured differently depending on the
program; for example, the retention of students in an ABE or ESL program is measured based on
taking a pre- and post-test and a student a CTE certification program may be measured by
attempting a certification test or the required number of program hours.



SECTION ONE: GOALS AND ACADEMIC ACHIEVEMENT EXPECTATIONS

The SRA requires DC PCSB to review whether a school has met its goals and
academic expectations at least once every five years. Goals and expectations are
considered as part of the renewal analysis if they were included in a school’s
charter or charter amendment(s) approved by the DC PCSB Board.

In October 2015, LAYCCA PCS amended its charter to revise its goals and
academic expectations. On June 9, 2016, in preparation for LAYCCA PCS’ fall
review, DC PCSB staff met with LAYCCA PCS staff to discuss all the data that
would be reviewed to assess whether the school met its charter goals.?* DC PCSB
began validation of the data in October 2016. As detailed below, DC PCSB was
unable to validate some of the data provided by the school. In these cases, this
report presents the validated data in the body of the report and the data provided
by the school in the footnotes.

The chart below summarizes DC PCSB'’s staff determinations as to whether the
school met each goal and academic expectation. These determinations are further
detailed in the body of this report. The DC PCSB Board agrees with these
determinations as presented.

Goals and Academic Expectations Met?
Enable out-of-school youth to secure a GED certificate, and, as a
1 precursor to preparing for the GED, raise literacy and numeracy levels Partially
(as measured by the TABE Online) of low-functioning students and Met

support English Language acquisition among non-native speakers.?®
Prepare students for postsecondary education and/or job training or
employment and provide them with opportunities to experience college
2 . . . ) Not Met
work and earn college credit and participate in targeted vocational
training in healthcare and information technology.

Assist students who are ready for college after they complete the

3 program in identifying and securing access to longer-term Met

24 An outcome of this meeting is the LAYCCA PCS Goals and Data document, attached as Appendix
D.
25 From 2012-13 to 2014-15, this goal’s language was slightly different: Enable out-of-school youth

to secure a GED certificate, and, as a precursor to preparing for the GED, raise literacy and
numeracy levels of low-functioning students and support English Language acquisition among non-
native speakers.

10



Goals and Academic Expectations

Met?

postsecondary opportunities that will further their career goals and
completing applications and financial aid forms.

2012-13, 2013-14, 2014-15

A. Equip students with important workforce readiness skills, as defined
in the Comprehensive Adult Student Assessment System (CASAS)
Essential Life and Work Skills Competencies, and with other
important life skills defined by the Search Institute in its
Developmental Assets paradigm.

B. Support students’ development of the necessary life skills to interact
effectively with peers and authority figures, manage conflict, solve
problems, access external supports as needed, and make good
decisions about educational/vocational opportunities and personal
and financial issues.

2015-16

Support and equip students with important workforce readiness skills,
and important life skills to interact effectively with peers and authority
figures, manage conflict, solve problems, access external supports as
needed, and make good decisions about educational/vocational
opportunities and personal and financial issues.

Not Met

Enable students interested in careers in information technology to
secure marketable skills, A+ Computer Hardware Repair and Microsoft
Office certification, and/or relevant college credits from the Community
College of the District of Columbia (CCDC).

Partially
Met

Enable students interested in careers in healthcare to secure marketable
skills, a Registered Medical Assistant credential and/or relevant course
credits from CCDC.

Partially
Met

Assist students who have vocational interests in areas other than
information technology and healthcare to identify, prepare for, and
apply to high-quality postsecondary education or training programs and
earn college credit while in our program.

Not Met

11



LAYCCA Public Charter School
Goals and Academic Achievement Expectations

Goal 1: Enable out-of-school youth to secure a GED certificate, and, as a
precursor to preparing for the GED, raise literacy and numeracy levels (as
measured by the TABE Online) of low-functioning students and support
English Language acquisition among non-native speakers.?°

Assessment: LAYCCA PCS partially met this goal. This goal has three
components: GED attainment; literacy and math growth among students pursuing
a GED; and English acquisition by English learners (ELs) pursuing a GED. Over
four years, 24 LAYCCA PCS students have earned the GED, 33% of Pre-Pathway
and Pre-GED students demonstrated growth on the NWEA MAP Reading
assessment, and some EL students improved their English proficiency. For three
out of four years, LAYCCA PCS did not submit any data to demonstrate numeracy
growth.

Regarding the first component, over four years, only 24 students earned a GED of
the 427 GED Pathway students who entered LAYCCA PCS without high school
credentials. However, most students within the GED Pathway were deemed
ineligible by LAYCCA PCS to sit for the GED because they read below an 11th
grade reading level. Of the 119 students eligible to sit for the GED, the school
reported that “"88% of these students showed measurable progress toward earning
a GED,”?” meaning that these students passed at least one of the four GED Ready
assessment, and/or passed at least one of the four GED subject tests.

The second component of the goal relates to increasing the literacy and numeracy
levels of its low-functioning students. Yet, LAYCCA PCS has not historically
reported on math outcomes, and DC PCSB did not discuss with the school that
math outcomes would be assessed in this charter review. Regarding the school’s
literacy outcomes, very few of the 592 Pre-Pathway and GED Pathway students
ever achieved an 11th grade reading level.

26 From 2012-13 to 2014-15, this goal’s language was slightly different: Enable out-of-school youth
to secure a GED certificate, and, as a precursor to preparing for the GED, raise literacy and
numeracy levels of low-functioning students and support English Language acquisition among non-
native speakers.

27 See LAYCCA PCS February 2017 goal attainment chart, pp. 2 and 3.

12



The final component of the goal relates to English language acquisition of EL
students. In its first two years, the school administered NWEA MAP-Reading to
ELs; DC PCSB does not consider NWEA MAP or TABE to be a valid assessment for
measuring English language acquisition. In its third year, the school claims to have
used the WIDA assessment to measure English language acquisition. Although
OSSE has no record of these outcomes, the school provided DC PCSB with WIDA
data for this review. Of the students who took the test, none of them earned an
“exit-level” score indicating English acquisition. In its fourth year, the school
administered BEST PLUS to measure EL English language acquisition, and no
students earned an “exit-level” score indicating English acquisition.

GED Outcomes

Over four years, 24 LAYCCA PCS students who entered the school without a high
school credential earned a GED. Most students within the GED Pathway were
deemed ineligible by LAYCCA PCS to sit for the GED because they read below an
11th grade reading level.

Number of Pre-GED and GED Pathway students |
# of unique
students

2012-13 2013-14 2014-15 2015-16

Pre-GED Cohort within 28
GED Pathway 130 96 64 82 333
GED Pathway,

excluding Pre-GED n<10 23 57 51 119%
cohort

Starting in 2013-14, students deemed eligible to pursue a GED are required to
achieve a “likely to pass” designation on the GED Ready assessment before sitting
for that GED section. The following table details the number of eligible students
who passed the GED Ready assessment.

Number of students who passed GED Ready \
\ 2013-14 2014-15 2015-16

Total GED pathway students

(excluding pre-GED students) = £ e
Passed Language Arts n<10 32 35
Passed Math 11 15 29

Passed Science n<10 23 23

28 The school reports 405 Pre-GED students in its February 2017 submission.
2% The school reports 137 GED Pathway students in its February 2017 submission.

13



\ Passed Social Studies | 11 | 26 | 33 |

A small number of students attending LAYCCA PCS entered or advanced to become
eligible to sit for the GED. Over four years, 24 LAYCCA PCS students earned a
GED. The following table details how many students earned GEDs each year. In
2014-15, an updated version of the GED was administered that was aligned with
the Common Core. That year, GED passage rates dropped due to the more
rigorous exam. In 2015-16, the District of Columbia lowered the requirements for
what it considers a passing score.

Number of students who attempted and passed the GED

Number of
2012-13 | 2013-14 2014-15 2015-16 unique
students
Number of students n<10 n<10 n<10 13 24
who passed the GED
Number of students n<10 Incomplete
who attempted GED No data No data 18 data

Starting in 2014-15, disaggregated data is available for passage rates of individual
GED sections. The following table details how many eligible students passed
various sections of the GED in 2014-15 and 2015-16.

Number of students who passed the GED
subject tests

# unique

2014-15 | 2015-16 Students
Language Arts n<10 18% 23
Math n<10 17 20
Science n<10 21 25
Social Studies n<10 20 25

Numeracy Proficiency and Growth

While increasing student numeracy is included in the text of this goal, when DC
PCSB and LAYCCA PCS met in June 2016 to discuss indicators that would be
assessed in support of the school’s goals, there was no discussion about analyzing
the school’s math outcomes. The school did not provide DC PCSB with NWEA MAP-

30 Some of the students who took these subject tests were not in the GED pathway.

14



Math outcomes for any year. Its math outcomes for 2015-16 are included in the
students’ overall TABE scores, which are discussed in the below literacy section.

Literacy Proficiency and Growth

From 2012-13 to 2014-15, the school used NWEA MAP-Reading to measure
literacy proficiency and growth of students preparing for the GED, which includes
Pre-Pathway and GED Pathway students. DC PCSB does not consider NWEA MAP to
be an appropriate metric for measuring young adult learners because it is normed
using students in a K-12 system, comparing students of similar age and reading
ability to one another. The following table details how many Pre-Pathway and GED
Pathway students took both a pre- and post-test.

umber of students with NWEA MAP outcomes

Pre-Pathway Pre-GED Cohort GED Pathway
Took Took Took
Took pre- and el i pre(-)oand Took prec-)oand
pre-test post-test test post-test pre-test post-test
2012-13 16/17 12/17 102/116 57/116 n<10 n<10
2013-14 26/36 19/36 83/112 43/112 18/24 14/24
2014-15 46/69 30/69 45/68 22/68 40/58 29/58

For reference, the following table details 2011 NWEA normative data, which ties
NWEA scores to grade level proficiency. Note, the school used 238.0 as the
benchmark for reading at the 11th grade, not 223.7.

2011 NWEA MAP reading Norms

Grade Beginning-of- | End-of-year

year mean mean
K 142.5 157.7
1 160.3 176.9
2 175.9 189.6
3 189.9 199.2
4 199.8 206.7
5 207.1 212.3
6 212.3 216.4
7 216.3 219.7
8 219.3 222.4
9 221.4 222.9
10 223.2 223.8
11 223.4 223.7

15



As discussed earlier, DC PCSB staff worked with LAYCCA PCS staff to overcome the
limitations of the NWEA MAP data and develop a mutually agreed upon, rigorous
method for calculating growth for Pre-Pathway and Pre-GED students using this
data. Of the 412 Pre-Pathway and Pre-GED students tested in total, 203 (49%)
had pre- and post-tests, necessary for growth to be calculated. Of those 203 for
whom growth could be measured, 138 (67%) met typical growth expectations.

The following table shows the median scores of the GED-seeking students who
took pre- and post- NWEA MAP-Reading assessments from 2012-13 to 2014-15.
In the table below, post-test scores are shaded green if they increased from the
pre-test, red if they decreased from the pre-test, and yellow if they remained the
same. In most years, the median score of tested Pre-Pathway and GED Pathway
students increased from the pre- to post-test.

NWEA MAP Reading median scores

ly students who
Pre-Pathway Pre-GED Cohort GED Pathway
Median Mpidslf_n Median Median Median Median
Pre-Test Pre-Test | Post-Test | Pre-Test | Post-Test
Test
Score Score Score Score Score
Score
2012-13 212 218 212 213 241 241
2013-14 222 219 208 216 222 218
2014-15 222 224 211 209.5 218 227

While the school requires students to score a 238 on the NWEA MAP-Reading to be
eligible to enter the College, IT, or Medical Assistant Pathways, no Pre-GED
Pathway students achieved a score of 238. DC PCSB only included students who
took both a pre- and post-test and earned 238 on the post-test.

Number of students with 238 or

higher on NWEA MAP-Reading

(Only pre- and post-tested students)
Pre-
Pathway Pre-GED GED
2012-13 n<10 n<10 n<10
2013-14 n<10 n<10 n<10
2014-15 n<10 n<10 n<10
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In 2015, the school amended its charter to adopt the TABE assessment to
measure literacy and math growth. The following table details how many Pre-
Pathway and GED Pathway students took both a pre- and post-test.

Number of students with 2015-16 TABE outcomes

Pre-Pathway Pre-GED Cohort GED Pathway
Took Took Took pre- el Took Took
pre-test | P'S” and test prE= End pre-test | P'S: and

post-test post-test post-test
71/97 45/97 53/82 29/82 46/51 34/51

The median TABE scores of Pre-Pathway and Pre-GED students did not increase
from the pre- to post-test score. For GED Pathway students, the median increased
from 4.5 to 5.0.

2015-16 TABE Reading median scores

(Only students who have pre- and post-test outcomes)

Pre-Pathway Pre-GED Cohort GED Pathway
Median Median Median Median Median Median
Pre-Test Post-Test Pre-Test Post-Test | Pre-Test | Post-Test
Score Score Score Score Score Score
4.0 4.0 4.0 4.0 4.5 5.0

Few Pre-Pathway and Pre-GED students achieved a 6 on the TABE.

# of students who scored 6 on TABE

(Only pre- and post-tested students)

Pre-Pathway Pre-GED GED
n<10 n<10 23

English Language Learners
The number of ELs at LAYCCA PCS has increased from 19 in 2012-13 to 41 in
2015-16.

Number of English Learners

2012-13 2013-14 2014-15 2015-16

Although the school committed in its charter to using the WIDA assessment, the
school used three different assessments over four years to measure English
language acquisition among ELs. In 2012-13 and 2013-14, the school notes that
OSSE permitted it to administer the NWEA MAP-Reading for federal reporting
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purposes of ELs (yet, OSSE only accepts WIDA as a test to measure English
language acquisition and growth). DC PCSB does not consider NWEA MAP-Reading
to be a valid assessment for measuring English language acquisition. The table
below details the number of EL students who took both a pre- and post- NWEA
MAP-Reading test.

Number of EL students with NWEA outcomes |
Pre-Pathway Pre-GED Cohort GED Pathway
Took Took Took pre- ek Took Took
pre- and pre- and pre- and
pre-test post-test L=t post-test pre-test post-test
2012-13 n<10 n<10 15/15 n<10 - -
2013-14 n<10 n<10 n<10 n<10 n<10 n<10

For all tested Pre-Pathway and GED Pathway ELs, with the exception of GED
Pathway students reading at an eleventh-grade level, there was an increase in
median scores from pre-test to post-test.

NWEA MAP Reading median scores
(Only EL students who have pre- and post-test outcomes)

Pre-Pathway Pre-GED Cohort GED Pathway
Median Median | Median | Median | Median Median
Pre-Test | oSt Pl Post= Pre- Post-Test
Test Test Test Test
Score Score
Score Score Score Score
2017 1 199 203 | 205 | 208 : -
201143_ 182 214 193.5 | 201.5 222 217

No EL student achieved a 238 in either year.

EL students with 238 on NWEA

(Only pre- and post-tested EL students)
Pre-
Pathway Pre-GED GED
2012-13 n<10 n<10 n<10
2013-14 n<10 n<10 n<10

In 2014-15, the school used the WIDA assessment to measure English language
acquisition, although OSSE has no record of these outcomes. Instead, the school
provided WIDA data for this review. Of the students who took the test, none of
them earned an “exit-level” score indicating English acquisition.
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In 2015-16, the school administered BEST PLUS to measure EL English language
acquisition. The table below details the number of EL students who took both a
pre- and post- BEST PLUS test.

Number of 2015-16 EL students with BEST PLUS outcomes |

Pre-Pathway Pre-GED Cohort GED Pathway
_ | Took pre- _ | Took pre- Took pre-
Tootlésp;re and post- Toc;lésp;re and post- :eo-(t)tla(st and post-
test test P test
21/21 15/21 13/13 n<10 n<10 n<10

The median score of Pre-Pathway EL students remained the same from pre- to
post- test, while the median scores of pre-GED and GED students increased from
the pre- to post-test. The school reports that 62.5% of EL students improved by 2-
3 grade levels in 2015-16.

2015-16 BEST PLUS median scores
s who have pre- and post-test outcomes)

(Only EL studen

Pre-Pathway Pre-GED Cohort GED Pathway
Median Median Median Median Median Median Post-
Pre-Test | Post-Test | Pre-Test | Post-Test | Pre-Test

Test Score
Score Score Score Score Score
3 3 2.5 4 2 4

No EL student achieved a 6 on the BEST PLUS.

Number of students with 6 on BEST

PLUS pre- and/or post-test
(Only pre- and post-tested EL students)
Pre-Pathway Pre-GED GED
n<10 n<10 n<10

Qualitative Data from DC PCSB

DC PCSB conducted a Qualitative Site Review®! (QSR) and scored 66% of the
observations as proficient or distinguished in the Instruction domain. Teachers in
these observations connected lessons to what students were previously learning,
used analogies effectively to convey ideas, and had students explain content to
their peers. In one observation a teacher asked students to explain a new term
they were learning in their own words and connected the lesson to students’ lives.
In the remaining classrooms, the instruction was less effective, with teachers

31 please see the Qualitative Site Review attached as Appendix E.
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asking low level questions and assignments that did not require students to
engage intellectually in the class content.

The special education and EL observations were weaker than the general
education observations. In one observation the EL students participated in word
exercises without any discussion of the meanings of the words they created. In a
couple of special education observations, the teachers posed and answered their
own questions without giving students appropriate wait time to respond.

Goal 2: Prepare students for postsecondary education and/or job training
or employment and provide them with opportunities to experience college
work and earn college credit and participate in targeted vocational
training in healthcare and information technology.

Assessment: LAYCCA PCS did not meet this goal. Given that this goal is
strongly tied to the school’s mission, and based on the school’s charter application,
PCSB considers all LAYCCA PCS students to be pursuing this goal. Accordingly, the
below analysis discusses outcomes for all of the school’s various cohorts of
students. Over four years only 25 of the 183 unique pre-pathway students
achieved an 11th grade reading level. Four of 333 students in the pre-GED cohort
achieved an 11th grade reading level. The school is hot meeting its goal to prepare
these students for postsecondary education and/or job training or employment.
The outcomes of the school’s College, IT, and Medical Assistant Pathway cohorts
are better. However, these positive outcomes are far outweighed by the lack of
outcomes for the 592 Pre-Pathway and GED Pathway students who have attended
the school.

Pre-Pathway Outcomes

While LAYCCA PCS implemented the Pre-Pathway designation in the 2014-15
school year, in its February 2017 submission, LAYCCA PCS also retroactively
classified 2012-13 and 2013-14 students as being in the pre-Pathway to provide
further context. Pre-Pathway students have a high school credential but do not
read at an 11th grade level.?? As of 2014-15, students can exit pre-Pathway status

32 The data submitted by LAYCCA PCS identifying its pre-Pathway students appears to have errors
because many students identified as pre-Pathway students also are identified as having a high
school diploma. The school reported on February 22" that “High school credential status was
collected via student self-report during the enrollment process and may have later been found by
the academic team to have been inaccurate, so those students would have been working toward a
GED.”
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by earning an IC3 certificate and achieving an 11th grade level according to the
school’s various measures. Overall, 13.7% of the 183 unique pre-pathway
students achieved an 11th grade reading level.

Pre-Pathway

2012-13  2013-14 2014-15 2015-16 * Of unique
students
Enrolled 17 36 69 97 183
Achieved 11th grade reading n<10 n<10 10 10 25
level
Earned IC3 certificate n<10 n<10 n<10 10 16
Exited Pre-Pathway status n<10 n<10 n<10 n<10 n<10
Employed/enrolled in college n<10 n<10 n<10 n<10 n<10
within 6 months of exiting
LAYCCA PCS

GED Pathway Outcomes

In its February 2017 submission, the school analyzed separately a cohort of
students within the GED Pathway, which it called the “pre-GED students” - those
who entered LAYCCA PCS without a high school credential and have been
identified as not reading at an 11th grade level according to the school’s metrics.
Overall, 4 of 337 students in the pre-GED cohort achieved an 11th grade reading
level. 1 other Pre-GED student passed GED Ready exams.

Pre-GED Cohort

2012-13 | 2013-14 2014-15 2015-16 * Of unique
students
Enrolled 130 96 64 82 333
Achieved 11th grade reading n<10 n<10 n<10 n<10 n<10
level
Exited Pre-GED status n<10 n<10 n<10 n<10 n<10
Employed/enrolled in college n<10 n<10 n<10 n<10 n<10
within 6 months of exiting
LAYCCA PCS

GED Pathway students do not have a high school credential but can read at an
11th grade level. To complete the GED Pathway, students must pass all four
sections of the GED and complete 125 hours of class time at LAYCCA PCS. Overall,
20.2% of GED Pathway students (excluding pre-GED students) passed the GED.
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GED Pathway (excluding any student classified as “pre-GED")

# of
2012-13 2013-14 2014-15 | 2015-16 | unique
students
Enrolled n<10 23 57 51 119%
Passed GED n<10 n<10 n<10 13 24
Completed GED Pathway n<10 n<10 n<10 13 24
Employed/enrolled in college n<10 n<10 n<10 n<10 n<10
within 6 months of exiting
LAYCCA PCS

College Pathway Outcomes

The majority of the school’s 38 College Pathway students earned college credit and
attained employment or enrolled in college after graduating from LAYCCA PCS. 38
students enrolled in the school’s College Pathway, but only 14 of those students
pursued only the College Pathway (the other 24 students were dual enrolled in the
IT or MA Pathways).

College Pathway

# of
2012-13  2013- 2014~ 5415 16 unique
14 15
students
Enrolled n<10 12 n<10 20 38
Earned college credit while n<10 11 n<10 12 33
enrolled at LAYCCA PCS
n<10 n<10 34
Completed College Pathway 10 12 30
Employed/enrolled in college n<10 n<10
within 6 months of exiting 10 11 30
LAYCCA PCS

IT Pathway Outcomes

To complete the IT Pathway, students must (a) pass the GED or have a high
school diploma; (b) read on an 11 grade level; (c) attain IC3 certification for
basic computer literacy; (d) attain A+ certification (credential that indicates ability
to work as an IT technician); and (e) complete a 300-hour IT internship.

33 The school reports 137 GED Pathway students in its February 2017 submission.
34 The school’s data indicates that 35 students completed the College Pathway, yet the same data
set indicates that 5 of these College Pathway completers did not earn any college credits.
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20.0% of unique students enrolled in the IT Pathway completed it.

IT Pathway
# of
2012-13 2013-14 2014-15 2015-16 | unique
students
Enrolled 17 20 15 20 60
Earned IC3 Certificate 10 n<10 n<10 13 31
Earned Microsoft Office n<10 n<10 n<10 11 29
Suite Certificate
Earned A+ Certificate n<10 n<10 n<10 n<10 12
Completed IT internship n<10 n<10 n<10 n<10 13
Completed IT Pathway n<10 n<10 n<10 n<10 1235
Employed/enrolled in n<10 n<10 n<10 n<10
college within 6 months of 21

exiting program

To complete the Medical Assistant Pathway, students must have a high school
diploma or GED, read on an 11th-grade level, complete 300 hours of classroom
instruction, and complete a 300-hour medical assistant internship. The school’s
charter application details that MA Pathway students will be required to earn a
Certified Clinical Medical Assistant credential. Yet, in its February 2017 submission,
the school noted that it does not require students to acquire this credential to
graduate from the MA Pathway?® based on input from medical professionals that
such a certification is not required to work as a medical assistant. As of 2016-17,
MA Pathway students are required to complete the Simtics Medical Assistant suite,
which includes 18 modules about various clinical procedures. Overall, disregarding
the certification requirement, 40% of unique students enrolled in the Medical
Assistant Pathway completed it.

35 LAYCCA PCS reports that 13 students completed the IT Pathway but did not provide a unique
student identifier number for one of these students.

36 The charter agreement amendment executed by DC PCSB and LAYCCA PCS on May 9, 2017
mandates that the school require a Certified Clinical Medical Assistant credential to graduate the
MA Pathway, starting in SY 2017-18.
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Medical Assistant Pathway

# of
2012-13 | 2013-14 2014-15 2015-16 unique
students
Enrolled n<10 18 10 18 42
Earned Certified Clinical n<10 n<10 n<10 n<10
Medical Assistant n<10%’
Credential
Completed MA internship | "<10 n<10 n<10 n<10 13
Completed MA Pathway n<10 n<10 n<10 n<10 n<103®
Employed/enrolled in n<10 n<10 n<10 n<10
college within 6 months 17

after exiting LAYCCA PCS

Goal 3: Assist students who are ready for college after they complete the
program in identifying and securing access to longer-term postsecondary
opportunities that will further their career goals and completing
applications and financial aid forms.

Assessment: LAYCCA PCS met this goal. Over four years, 39 students entered
the College Pathway, with 78.9% completing it. All but 14 of College Pathway
students are also enrolled in the school’s IT and/or MA pathways. About half of all
College Pathway students are accepted to at least one college, and 22 of the 30
students who completed the College Pathway subsequently enrolled in a
postsecondary institution. Of those 22 students, College Pathway completers who
enrolled in a postsecondary institution, 16 of them remained enrolled for at least
one year.

College Pathway

Students who have a high school credential and read at an 11th grade level are
eligible to pursue LAYCCA PCS’s College Pathway, where they can take college-
level classes through the school’s partnerships with local colleges. 38 students
enrolled in the school’s College Pathway, but only 14 of those students pursued

37 The school writes that five students earned this certification, but did not provide documentation
to support this.

38 Although LAYCCA PCS describes in its charter that a Certified Clinical Medical Assistant credential
is required to complete the MA Pathway, in practice it does not require this credential to complete
the MA Pathway. The school reports that 16 unique students completed the MA Pathway, with 1
student completing it in 2012-13, 8 in 2013-14, 3 in 2014-15, and 5 in 2015-16.
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only the College Pathway (the other 24 students were dual enrolled in the IT or MA
Pathways). 78.9% of the 38 College Pathway students completed the pathway.

College Pathway Enrollment and Completion

2012-13 2013-14 2014-15 2015-16 7 Of unique
students
Enrolled in College Pathway only n<10 n<10 n<10 n<10 14
Enrolled in College Pathway only and | n<10 n<10 n<10 n<10
13
completed College Pathway
Enrolled in College and IT Pathways n<10 n<10 n<10 n<10 16
Enrolled in College and IT Pathways n<10 n<10 n<10 n<10 13
and completed College Pathway
College and MA Pathways n<10 n<10 n<10 n<10 13
Enrolled in College and MA Pathways | n<10 n<10 n<10 n<10 >
and completed College Pathway
i i <10 <10
Total unique students enrolled in n 12 n 20 38
College Pathway
Total unique students who n<10 10 n<10 12 30%
completed College Pathway

College Credits
88.9% of College Pathway students earned college credits in the school’s first two
years of operation, although that rate declined to 60.0% in 2015-16.

Number of students who earned college credits while enrolled at LAYCCA PCS

College Pathway
students who earned n<10 11 n<10 12 33
college credit

Financial aid or scholarships

While LAYCCA PCS noted in its February 2017 response that 20 students earned
$214,900 in college scholarships, underlying data indicates that 12 unique
students were awarded scholarships from 2012-13 to 2015-16.

3 The school’s data indicates that 35 students completed the College Pathway, yet the same data
set indicates that 5 of these College Pathway completers did not earn any college credits.
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Number of students who received financial aid or scholarships

2012-13  2013-14 2014-15 2015-16 * Of unique
students
College Pathway students who n<10 n<10 n<10 n<10 n<10
received financial aid/scholarships
Additional students not in College n<10 n<10 n<10 n<10 n<10

Pathway who received financial
aid/scholarships

FAFSA

LAYCCA PCS did not provide any supporting documentation of its students who
completed the Free Application for Federal Student Aid (FAFSA). The school noted
in its February 2017 submission that many of its students are ineligible for federal
student aid because of their immigration status.

Employment/College Enrollment Outcomes for college credit earners within six
months of exiting

Over four years, 29 College Pathway students who earned college credit while
enrolled at LAYCCA PCS went on to enroll in college or secure employment within
six months of exiting LAYCCA PCS.

Employment/College Enrollment Outcomes within six months of exiting
- Students who earned college credit while enrolled at LAYCCA PCS

# of
2012-13 | 2013-14 2014-15 2015-16 unique
students
College Pathway n<10 n<10 n<10
students 10 29

College Acceptance
Over four years, 11 of all College Pathway students were accepted into at least
one college.

College Pathway Students accepted to college
# of

2012-13 2013-14 2014-15 2015-16 unique
students

11

n<10 n<10 n<10 n<10
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College Enrollment and Persistence
22 students who completed the College Pathway subsequently enrolled in a
postsecondary institution.

Number of College Pathway students who enrolled
in college after completing College Pathway*®

# of
2012-13 2013-14 2014-15 2015-16 unique
students

22

n<10 n<10 n<10 n<10

Of the 22 College Pathway students who enrolled in college, 16 of them remained
enrolled for at least one year.

Number of students who persisted in college for one year

# of
2012-13 2013-14 | 2014-15 2015-16 unique
students
College Pathway n<10 n<10 n<10 n<10
16
students

Student Resources for Postsecondary Opportunities

In its February 2017 submission, LAYCCA PCS described various resources offered
to students interested in pursuing postsecondary opportunities. It notes that
students are offered “college counseling, college tours and fairs, remedial classes,
and individual professional and postsecondary plans to assist ‘them’ in identifying
and securing access to postsecondary opportunities.” The school also provided
documentation that it offered a Career Day event and career preparedness
workshops, and a financial aid workshop.

In 2015-16, the school began offering a Professional Development Course to
students preparing to enter college or the workplace. The course’s curriculum
focuses on seven core competencies, including communication and networking,
among others.** The school did not report how many students completed this
course.

40 L AYCCA PCS did not provide data regarding how many non-College Pathway students enrolled in
college after exiting LAYCCA PCS.
*!l See LAYCCA PCS 2015-16 Annual Report, pp. 12-13.
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Goal 4 from 2012-13 to 2014-15: A. Equip students with important workforce
readiness skills, as defined in the Comprehensive Adult Student
Assessment System (CASAS) Essential Life and Work Skills
Competencies,*? and with other important life skills defined by the Search
Institute in its Developmental Assets paradigm.

B. Support students’ development of the necessary life skills to interact
effectively with peers and authority figures, manage conflict, solve
problems, access external supports as needed, and make good decisions
about educational/vocational opportunities and personal and financial
issues.

Goal 4 in 2015-16: Support and equip students with important workforce
readiness skills, and important life skills (defined by the Search Institute
in its Developmental Assets paradigm), to interact effectively with peers
and authority figures, manage conflict, solve problems, access external
supports as needed, and make good decisions about
educational/vocational opportunities and personal and financial issues.

Assessment: LAYCCA PCS did not meet this goal. From 2012-13 to 2014-15
the text of the goal referenced the CASAS assessment, yet the school never
administered this assessment. For purposes of the review, DC PCSB agreed to
deem this aspect of the goal to have been “not historically measured.” Even
setting aside the school’s failure to administer this assessment, the school did not
meet this goal. DC PCSB also considered the school suspension, attendance, and
mobility rates in support of this goal. While the school’s suspension rates have
improved over four years, and are lower than the city’s average for DCPS and
charter adult and alternative schools, its attendance is consistently 6-13
percentage points lower than other DCPS and charter adult and alternative
schools. Additionally, its 2015-16 mobility rate was the highest among adult
charter schools, with a net loss in enrollment of 41%. The school offers outcomes
from the 2015-16 CASEY self-assessment completed by students in support of
goal. Of the 82 students who the school provided self-assessment pre-and post-
tests, the average score increased from 3.97 in the fall to 4.21 in the spring. The
school did not address why it did not report post-test scores for the majority of its
students. Qualitative evidence also supports that the school met this goal. Yet, this

*2 This can be viewed at
https://www.casas.org/home/index.cfm?fuseaction=home.showContent&MapID=1602.
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evidence is far outweighed by the school’s poor attendance and mobility
performance.

Suspension OQutcomes
The school’s suspensions rates have decreased since its first year and have
remained at or below the city average for all adult and alternative schools.

Suspension Rates
2012-13 2013-14 2014-15 \ 2015-16

LAYCCA PCS 12% 2% 4% 3%
City Average of all
alternative and adult 12% 11% 8% 1%
schools

Attendance

The school’s attendance rates have consistently been 6-13 percentage points
lower than the city average of all DC adult and alternative schools.

Attendance
\ 2012-13 2013-14 2014-15 2015-16
LAYCCA PCS 65% 61% 62% 59%
City Average of all Data
H (o) (o) o
alternative and adult unavailable 73% 68% 71%
schools

Retention and Mobility
The school’s 2015-16 retention rate was 64.8%, and its net mobility rate was the

highest among adult charter schools, with a net loss in enrollment of 41%.

209, Net Mobility Rates for Adult Education Schools

0% x 2% —
2014-2015 2015-2016 2016-2017(as of Dec.)
-20% = A 21% =
|
-40% = x 41%

-60%

-80%
A LAYC Career Academy PCS
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CASEY Life Skills Self-Assessment

In SY 2015-16, the school administered the CASEY life skills self-assessment
(scored on a scale of 1 to 5). The school has records for 213 pre-test scores for
students who enrolled in the school for 15 consecutive day minimum threshold and
82 post-test scores. Of the 82 students who took the self-assessment pre- and
post-test, the average score increased from 3.97 in the fall to 4.21 in the spring.

Qualitative Data

LAYCCA PCS offers Overcoming Obstacles Life Skills elective classes. These classes
were full and almost all students appeared engaged. Teachers led discussions
about how to handle difficult life situations positively. In one observation the
teacher gave a personal anecdote that engaged the class and connected the story
to the topic of mental toughness. In another observation students took a survey to
reflect on their neighborhood and home environments and discussed how to find a
mentor to help navigate those environments and stay on track to meet their goals.

The QSR team scored 88% of the observations as distinguished or proficient.
Creating an In these observations there was mutual respect between the students and the
reating a teachers. Teachers showed care for students academically and personally. A
environment . .
student in one observation shared a preference to work alone and the teacher
of respect i . .
modified the assignment so that the student could work alone. During the
and rapport . ) .
observation of a counseling session, a teacher asked students how they could
improve their habits to be more successful and reach their academic goals.
The QSR team scored 82% of the observations as distinguished or proficient.
Teachers in these observations encouraged students to work harder. Most
Establishin students put forth effort in their work and kept trying even when they made a
9 | mistake. In one observation the teacher told a student, “Try it. Don't be
a Culture for | . ' ) .
L . discouraged,” and the student kept working until she solved the math
earning ) ,
problem. In the few instances where students got off task during the lesson,
teachers quickly conveyed their expectations and worked with the students to
ensure they refocused on the task.
The QSR team scored 82% of the observations as proficient and none as
distinguished. In these observations transitions were smooth and no
Manadin instructional time was lost on administrative tasks. Teachers in a few
Cl 9Ng | observations had materials already placed on students’ desks at the start of
assroom . ) N
class, and students got to work immediately at the beginning of the class
Procedures . . . . .
period. A teacher in one observation reminded students of how much time was
left in the activity and all students were able to log out of their computers and
transitions on time at the end of the class.
Manadin The QSR team scored 94% of the observations as distinguished or proficient.
Studgntg Student behavior was largely appropriate throughout the observations. In the
Behavior few instances where there was a behavior issue, teachers effectively used
redirections and nonverbal cues like proximity to correct the behaviors.
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5. Goal: Enable students interested in careers in information technology to
secure marketable skills, A+ Computer Hardware Repair and Microsoft
Office certification, and/or relevant*® college credits from the Community
College of the District of Columbia (CCDC).

Assessment: LAYCCA PCS partially met this goal. Of the 60 unique students
who entered the IT Pathway, LAYCCA PCS reports that 20% of them completed it.
22 unique IT Pathway students earned a Microsoft Office Certification, and 12 IT
Pathway students earned the A+ credential.

IT Pathway Enrollment and Completion

Students who can read at an 11th-grade level are eligible to pursue LAYCCA PCS’s
IT Pathway, where they train to work as an IT technician. To complete the IT
Pathway, students must (a) pass the GED or have a high school diploma; (b) read
on an 11™ grade level; (c) attain IC3 certification for basic computer literacy; (d)
attain A+ certification (credential that indicates ability to work as an IT
technician); and (e) complete a 300-hour IT internship.

20.0% of unique students enrolled in the IT Pathway completed it, with the
highest percent in 2012-13. There appears to be an error in the school’s reported
completion rate because two students identified as completing the IT Pathway did
not earn an A+ certification, a requirement of the pathway.

| IT Pathway Enrollment and Completion |

2012-13 | 2013-14 2014-15 2015-16 * Of unique

students
Enrolled 17 20 15 20 60
Completed n<10 n<10 n<10 n<10 1244

IC3 Certification

IC3 certification is a basic certification of digital literacy, including how to operate
various digital devices, social media, and cloud computing. IC3 certification is now
required by the school as a pre-requisite for a student beginning the IT Pathway.
Many IT Pathway students may not have sought this certification as they were
already more advanced.

43 DC PCSB reported all college credits earned by students.
44 LAYCCA PCS reports that 13 students completed the IT Pathway but did not provide a unique
student identifier number for one of these students.
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IC3 Certification

2012-13 2013-14 2014-15  2015-16 7 Of unique
students
IT Pathway students 10 n<10 n<10 13 31
Addlt.IOI’la| students not n<10 n<10 18 31 61
in IT pathway

Microsoft Office Certification

Students can earn certifications in Word, PowerPoint, and Excel, among other
Microsoft programs. 36.7% of unique IT Pathway students earned a Microsoft
Office Certification.

Microsoft Office Certification

# of
2012-13 2013-14 2014-15 2015-16 unique
students
IT Pathway n<10 n<10 n<10 11 22
students
Additional n<10 n<10 n<10
students not in n<10 16
IT Pathway

A+ Certification

A+ Certification is a certification of the technical knowledge required of
foundation-level IT practitioners. 20% of enrolled IT Pathway students earned this
credential.

A+ Certification |

2012-13 | 2013-14 2014-15 2015-16 | T Of unique
students
IT Pathway n<10 n<10 n<10 n<10
12
students
Additional n<10 n<10 n<10 n<10
students not in n<10

IT Pathway

College Credit

While the goal specifies that college courses relevant to information technology
should be analyzed, DC PCSB analyzed how many IT Pathway students earned
college credit while enrolled at LAYCCA PCS. 28.3% of enrolled IT Pathway
students earned college credit.
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College Credit |

2012-13  2013-14 2014-15 2015-16 * Of unique
students
IT Pathway n<10 n<10 n<10 n<10
17
students

IT Internships
Thirteen IT Pathway students pursued internships over the past four years.

IT Internship

2012-13 2013-14 2014-15 2015-1¢ 7 Of unique
students
IT Pathway n<10 n<10 n<10 n<10
13
students

Additional Certificates
LAYCCA PCS also asserts that it awarded the following certifications to students,
but did not provide supporting documentation of this.

Certifications related to Information Technology — no documentation provided

2012-13 2013-14 ‘ 2014-15 2015-16  Total

MTA Windows n<10 n<10 n<10 n<10 n<10
CISCO Network Academy n<10 10 n<10 n<10 13

Security+ n<10 n<10 n<10 n<10 n<10

Network+ n<10 n<10 n<10 n<10 n<10

Qualitative Data from DC PCSB

The QSR team observed evidence of the school meeting this goal for the
Information Technology pathway, but not for the Medical Assistant pathway.
During classes where students earn various levels of IT certifications, students
made references to their IT certificates. The QSR team saw certifications posted in
the IT classroom. Students worked on differentiated tasks and the teacher worked
one-on-one with students.

6. Goal: Enable students interested in careers in healthcare to secure
marketable skills, a Registered Medical Assistant (MA) credential and/or
relevant course credits from CCDC.
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Assessment: LAYCCA PCS partially met this goal. None of the unique students
enrolled in the Medical Assistant Pathway completed it.** The school provided no
documentation that any student was credentialed as a Certified Medical Assistant
(despite this being included in the text of the goal), and a minority of MA Pathway
students earned college credit or completed a relevant internship. The school
shared that students also earned such entry-level certificates as CPR, OSHA,
HIPAA, and First Aid certifications, but was unable to provide documentation to
support this. These certificates, while relevant to work and the medical workplace,
are not substitutes for a professional level certification. The school also claimed
that earning a HIPAA certification “represent[s] successful completion of a HIPAA
course and exam offered at the Career Academy”. It is unclear whether these
students earned industry-recognized HIPAA credentials.

However, of the 42 total students in the MA Pathway over the past four years, ten
of those students now have a job in a medical office, earning an average hourly
salary of $15.76. Using this new data and additional analysis based on the
“and/or” phrasing of the goal, staff also determined that 23 of 42 unique students
(55%) enrolled in the MA Pathway either completed an MA internship, earned
college credits, or were employed in a medical office.

Medical Assistant Pathway

Students who can read at an 11th-grade level are eligible to pursue LAYCCA PCS’s
MA Pathway, where they train to work as a medical assistant. Excluding the
requirement that students obtain Certified Medical Assistant credentials, 40% of
unique students enrolled in the Medical Assistant Pathway completed the pathway.

Medical Assistance Pathway Enrollment and Completion

2012-13 2013-14 2014-15 2015-16 * Of unique

students
Enrolled n<10 18 10 18 2
Completed n<10 n<10 n<10 n<10 <10%

4> Although LAYCCA PCS describes in its charter that a Certified Clinical Medical Assistant credential
is required to complete the MA Pathway, in practice it does not require this credential to complete
the MA Pathway. The school reports that 17 unique students completed the MA Pathway, with 2
students completing it in 2012-13, 9 in 2013-14, 2 in 2014-15, and 6 in 2015-16.

¢ Although LAYCCA PCS describes in its charter that a Certified Clinical Medical Assistant credential
is required to complete the MA Pathway, in practice it does not require this credential to complete
the MA Pathway. The school reports that 17 unique students completed the MA Pathway, with 2
students completing it in 2012-13, 9 in 2013-14, 2 in 2014-15, and 6 in 2015-16.
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Certified Medical Assistant Credential

LAYCCA PCS claims that five MA Pathway students earned a Certified Medical
Assistant credential over the past five years, but in its student-level spreadsheet,
only three students were flagged as having earned this credential and the school
did not submit documentation for any. In its February 2017 submission, the school
noted that it does not require students to acquire this credential to graduate from
the MA Pathway based on input from medical professionals that such a certification
is not required to work as a medical assistant. As of 2016-17, MA Pathway
students are required to complete the Simtics Medical Assistant suite, which
includes 18 modules about various clinical procedures.

College Credit

While the goal specifies that college courses relevant to a medical assistant career
should be analyzed, DC PCSB analyzed how many MA Pathway students earned
college credit while enrolled at LAYCCA PCS. Over four years, 12 MA students
earned college credit.

MA Pathway students earning college credit

2012-13 2013-14 | 2014-15 2015-16 7 Of unique
students

n<10 n<10 n<10 n<10 12

Medical Assistant Internships
13 MA Pathway students pursued internships over the past four years.

Medical Assistant Internships

# of unique
students

13

2012-13 2013-14 2014-15 2015-16

n<10 n<10 n<10 n<10

Additional Certificates
LAYCCA PCS also asserts that it awarded the following certifications to students,
but did not provide supporting documentation of this.

Additional Certifications (no supporting documentation)

Total Unique
Students

obtained CCMA certification

2012-13 2013-14 | 2014-15 2015-16
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Additional Certifications (no supporting documentation)

2012-13 2013-14 2014-15 2015-16 'Ol Unique
Students

Number of students who n<10 10 n<1o n<10 23
completed HIPAA*

n<10 n<10
Number of students who 14 12 36
completed OSHA

n<10 n<10
Number of students who n<10 13 27
completed CPR

Qualitative Data from DC PCSB

QSR team members visited the medical assistant class on a couple of occasions,
and the team did not observe any instruction about healthcare. Instead, students
worked on English language arts skills. The QSR team later learned that no
students were engaged in coursework related to healthcare during the two-week
observation window. The students were building skills for the upcoming healthcare
courses.

7. Goal: Assist students who have vocational interests in areas other than
information technology and healthcare to identify, prepare for, and apply
to high-quality postsecondary education or training programs and earn
college credit while in our program.

Assessment: LAYCCA PCS did not meet this goal. DC PCSB and the school
agreed that this goal would be assessed by analyzing the rate of college credits
earned by students not in the IT or MA Pathways.*® Over four years, only 13
students not in either of these pathways earned college credit. The school did not
specify what vocational interests these students had.

LAYCCA PCS noted in its February 2017 response that non-IT/MA Pathway
students who reach an 11th grade reading level begin attending weekly
professional development classes focusing on college and workforce readiness. The
school did not submit documentation regarding how many students complete this
course.

4’ The school also claimed that earning a HIPAA certification “represent[s] successful completion of
a HIPAA course and exam offered at the Career Academy”. It is unclear whether these students
earned industry-recognized HIPAA credentials.

48 See Appendix D.
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As detailed in the below tables, LAYCCA PCS claims that students completed
courses in areas not related to IT or medical fields, but did not provide
documentation to support this. All of the courses included in the below table are
offered by Everfi, a company that offers online courses regarding “critical skills

that real life demands”, including money management, health, and diversity
courses.
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Everfi Courses offered by LAYCCA PCS*°

Course

Course Description

Everfi Financial Literacy

6-8 hour course for high school students about
introductory personal finance issues

Ignition - Digital
Literacy and
Responsibility

3-4 hour course for 6th-9th grade students
about introductory technology and internet
issues

Vault - Understanding
Money

2.5 hour course for 4th-6th grade students
about introductory financial skills

Future Goals

3-5 hour course for 4th-7th grade students
about introductory STEM concepts

Radius - Stem Career
Readiness

8-10 hour course for 8th-10th grade students
about STEM topics and careers

Courses or certificates related to vocational interests other than IT
t provide supporting documentation)

and MA (school did no

2012-13 2013-14 2014-15 2015-16 Total
Everfi 10 18 12 9 49
Ignition n<10 n<10 n<10 23 29
Vault n<10 n<10 n<10 n<10 n<10
Future n<10 n<10 n<10 n<10 n<10
Goals
Radius n<10 n<10 n<10 n<10 n<10

49 See http://everfi.com/k12/ for complete course descriptions.
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SECTION TWO: COMPLIANCE WITH CHARTER AND APPLICABLE LAWS
The SRA requires DC PCSB to determine at least once every five years whether a
school has “committed a material violation of applicable laws or a material
violation of the conditions, terms, standards, or procedures set forth in its charter,
including violations relating to the education of children with disabilities.”® The
SRA contains a non-exhaustive list of applicable laws, and DC PCSB also monitors
charter schools for compliance with additional laws in annual compliance reviews.
The table below displays the school’s compliance with various requirements from
2012-13 to 2015-16.

School’s Compliance

Compliance Status

Description

Item
2012-13 to present
. DC charter schools must
Fair .
have a fair and open
enrollment
enrollment process that . .
process . Compliant since 2012-13
randomly selects applicants
D.C. Code § 38- and does not discriminate
1802.06

against students.
DC charter school discipline

Notice and due

process for
suspensions
and expulsions
D.C. Code § 38-
1802.06(g)

policies must afford
students due process®! and
the school must distribute
such policies to students
and parents.

Compliant since 2012-13

%0 D.C. Code § 38.1802.12(c).
! See Goss v. Lopez, 419 U.S. 565 (1975).
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Compliance
Item

Description

School’s Compliance
Status
2012-13 to present

Student health
and safety
D.C. Code §§
38-
1802.04(c)(4),
4-1321.02, 38-
651

The SRA requires DC
charter schools to maintain
the health and safety of its
students.? To ensure that
schools adhere to this
clause, PCSB monitors
schools for various
indicators, including but not
limited to whether schools:
- have qualified staff
members that can
administer medications;
- conduct background
checks for all school
employees and
volunteers; and
- have an emergency
response plan in place
and conduct emergency
drills as required by DC
code and regulations.

Compliant since 2012-13>3

Equal
employment
D.C. Code § 38-
1802.04(c)(5)

A DC charter school’s
employment policies and
practices must comply with
federal and local
employment laws and
regulations.

Compliant since 2012-13

Insurance
As required by
the school’s
charter

A DC charter school must be
adequately insured.

Compliant since 2012-13

2 D.C. Code § 38.1802.04 (c)(4)(A).
>3 please see the Compliance Reports attached as Appendix F.
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Compliance
Item

Description

School’s Compliance
Status
2012-13 to present

Facility
licenses

D.C. Code § 47-
2851.03(d);
D.C. Mum.
Regs., tit. 14,
8§ 14-1401 et
seq.

A DC charter school must
possess all required local
licenses.

Compliant since 2012-13

Proper
composition of
board of
trustees

D.C. Code § 38-
1802.05

A DC charter school’s Board
of Trustees must have: an
odd number of members
that does not exceed 15; a
majority of members that
are DC residents; and at
least two members that are
parents of a student
attending the school.

Compliant since 2012-13

Accreditation
Status

D.C. Code § 38-
1802.02(16)

A DC charter school must
maintain accreditation from
an SRA-approved
accrediting body approved
by the SRA.

While the school is not
currently out of
compliance with DC
PCSB'’s accreditation
requirement, it is highly
unlikely that the school
will be accredited by the
end of its fifth year of
operation as required by
the law and the terms of
the school's charter.

In spring 2016, LAYCCA
registered to begin the
accreditation process with
the Middle States
Association of Colleges
and Schools - Commission
on Elementary and
Secondary Schools (MSA-
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Compliance
Item

Description

School’s Compliance
Status
2012-13 to present

CESS). MSA-CESS then
invited LAYCCA to
complete an application
for candidacy. The school
submitted the application
for candidacy in
December 2016. Once
accepted as a candidate,
the MSA-CESS
accreditation process
involves several steps,
including a self-study
which takes 12 to 18
months to complete.
When the self-study is
finished, MSA-CESS visits
the school before
accrediting it. LAYCCA
PCS reports that its
candidacy visit will be
conducted in March 2017,
and that it expects to
achieve accreditation by
January 2018.

Procurement Contracts

D.C. Code § 38-1802.04(c)(1) requires DC charter schools to utilize a competitive
bidding process for any procurement contract valued at $25,000 or more, and
within three days of awarding such a contract, to submit to DC PCSB all bids

received, the contractor selected, and the rationale for which contractor was

selected. To ensure compliance with this law, DC PCSB requires schools to submit
a “Determinations and Findings” form to detail any qualifying procurement
contract that the school has executed.
Because DC PCSB’s Submission of Procurement Contracts and Board of Trustees’

Meeting Minutes Policy was amended in September 2014, schools were not held

accountable to compliance with the policy for 2014-15.
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Qualifyin Correspondin Purchases
ying P ng executed by the
contracts documentation .
Year . school not subject
executed submitted to DC i . .
by school PCSB to bid/submission
Y to DC PCSB
2012-13 1 1 0
2013-14 0 0 2
2014-15 3 1 3

The school has historically executed very few procurement contracts relative to
other DC charter schools because the majority of its furniture and technology were
donated to the school or purchased at very low, subsidized prices.

Special Education Compliance

Charter schools are required to comply with all federal and local special education
laws, including, among others, the Individuals with Disabilities Education Act>*
(IDEA) and Section 504 of the Rehabilitation Act of 1973°°. LAYCCA PCS elected to
operate as a “dependent charter” for federal special education purposes, meaning
that DC Public Schools (DCPS) works with LAYCCA PCS as it would a traditional
DCPS school to service the school’s special education students.

Per the Special Education Quality Improvement Act of 2014°°, “[b]y August 1,
2017°/, each public charter school shall be its own local educational agency for the
purpose of Part B of IDEA and section 504 of the Rehabilitation Act (29 U.S.C. §
794)". As a result, LAYCCA PCS must apply to DC PCSB prior to May 1, 2017 to
amend their charter agreement and, once approved, thereafter operate as its own
LEA for federal special education purposes.

However, because of its dependent charter status, the school’s special education
compliance performance is, for the most part, reported by OSSE as part of DCPS’
overall compliance performance, and compliance data specific to LAYCCA PCS
students is limited. The following section summarizes LAYCCA PCS’ special
education compliance from 2012-13 to the present.

>4 20 USC §1413(a)(5).

> 29 U.S.C. § 794

*¢ D.C. Official Code § 38-1802.10:
http://www.dcregs.dc.gov/Gateway/NoticeHome.aspx?noticeid=5213573.

7 OSSE requires all LEAs to operate as independent as of July 1, 2017 due to alignment with
federal reporting and payment cycles.
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Special Conditions Quarterly Reports

OSSE submits quarterly reports®® to the U.S. Department of Education’s Office of
Special Education Programs detailing District of Columbia LEAs’ compliance in four
areas of timeliness: (1) Initial Evaluation; (2) Reevaluation; (3) Early Childhood
Transition (for students entering pre-kindergarten at age 2 and turning 3); and (4)
Secondary Transition (for students transitioning from high school). Of these,
LAYCCA PCS is evaluated for its compliance related to secondary transition- its
outcomes in this area are detailed in the tables below. The school has since
cured all points of noncompliance.

1st 2nd 3rd 4th
Quarter | Quarter | Quarter | Quarter

Secondary . . . .
Transition Compliant | Compliant | Compliant | Compliant
1st 2nd 3rd 4th
Quarter | Quarter | Quarter | Quarter
Secondary A Ol L
, indicators | Compliant | Compliant | Compliant
Transition .
compliant
1st 2nd 3rd 4th
Quarter | Quarter | Quarter | Quarter
Secondary Compliant | Compliant | Compliant 'ld'Ofélo
Transition p plia ompliant | indicators
compliant

Blackman Jones Implementation Review

With compliance requirements pursuant to IDEA and the 2006 Blackman Jones Consent
Decree, OSSE manages and oversees the Blackman Jones database that tracks each LEA’s
timely implementation of Hearing Officer Determinations (HODs) and Settlement
Agreements (SAs). As of August 2016, LAYCCA PCS has no untimely HODs or SAs
reported on the Blackman Jones Database.

>% Please see Appendix G for OSSE Special Education documents.
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SECTION THREE:
FISCAL MANAGEMENT AND ECONOMIC VIABILITY

INTRODUCTION
The SRA requires DC PCSB to revoke a school’s charter if DC PCSB determines
that the school:

« Has engaged in a pattern of non-adherence to generally accepted accounting
principles (GAAP);
« Has engaged in a pattern of fiscal mismanagement; and/or
- Is no longer economically viable.”®
The results of DC PCSB staff’'s review LAYCCA PCS’s financial records are
presented below.

SUMMARY OF FINDINGS

LAYCCA PCS is economically viable, has complied with GAAP, and DC PCSB staff
finds the school has acceptable financial performance and internal controls. The
data reviewed as a part this review dates back to the 2013 fiscal year (FY), the
school’s first year of academic operation. Since the school’s opening, both
enrollment and revenues have increased. At the same time, the school has
maintained a meaningful reserve position. While LAYCCA PCS ran an operating
deficit in the second year of operations, operating earnings, liquidity and reserves
were significantly strengthened in 2015, leading DC PCSB to identify the school as
a high fiscal-performing school in that year. This designation indicates that the
school is able to balance its growth objectives with financial stability. LAYCCA PCS
does not warrant any concerns for economic viability or fiscal mismanagement
based on the information currently available to DC PCSB.

LAYCCA PCS receives management services from the Latin American Youth Center
(LAYCCA). Under the terms of the agreement with LAYCCA, the school pays a
management fee of 12% of all funds received. This fee will be reduced to 10% of
all funds received by the school when enrollment reaches 200 students. In 2015,
the management fee was $442,669.

FINANCIAL OVERVIEW
The following table provides an overview of LAYCCA PCS’s financial information
over the school’s first three years of operations. Between FY2013 and FY2015,

% See D.C. Code § 38-1802.13(b).
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enrollment and revenue have grown by 85% and 115% respectively. During this
period, while liquidity improved significantly, both operating earnings varied. For a
relatively young school, this variability is not a significant concern. While DC PCSB
will continue to monitor LAYCCA PCS’s financial results as long as the school’s
charter remains in effect, it is likely that the school will be able to grow its
program in a fiscally responsible manner.

Financial Highlights

2013 2014 2015

Maximum
Enrollment®® 150 200 250
Audited Enrollment 103 120 190

Total Revenue $1,690,897 | $1,992,028 | $3,632,240

Operating
Surplus/(Deficit) ©*
Unrestricted Cash

Balances
Number of Days of

Cash on Hand®?

Net Asset Position®3 | $833,548 $543,945 | $1,146,829

Primary Reserve
Ratio®*

$833,548 | ($289,603) | $602,884

$75,140 $315,699 | $1,285,631

16 44 147

0.48 0.24 0.38

FISCAL MANAGEMENT

Overall fiscal management considers the school’s liquidity, debt burden, cost
management and internal controls. Together, these factors reflect the
effectiveness of school leaders and the school’s board in managing school
finances. LAYCCA PCS'’s fiscal management appears to be sound: liquidity is
strong; there is adequate ability to service new debt; costs are effectively

€0 Maximum Enrollment represents the largest possible number of students for which the school
may receive public funding. It may be higher than the school’s targeted or budgeted enrollment,
but provides a good proxy for the school’s enrollment expectations over time.

®1 Operating Surplus is total revenue minus total expenses.

62 Cash on hand equals unrestricted cash and cash equivalents divided by total expenditures
divided by 360 days. It is a measure of the school’s ability to pay debts and claims as they come
due.

3 Net Asset Position equals total assets minus total liabilities.

 Primary Reserve Ratio equals total net assets divided by total annual expenses.

46



managed; and the internal control environment appears to be strong. These areas
are discussed further below.

Liquidity

Liquidity refers to the school’s ability to meet its financial obligations, particularly
in the short term. Too few assets or insufficient cash to pay vendors and/or
creditors is a cause for concern and threatens the school’s viability. Two indicators
of a school’s liquidity are its current ratio® and its days of cash on hand. The
current ratio is indicative of a school’s ability to satisfy its immediate financial
obligations. When the current ratio is less than one, the school’s ability to meet
these obligations is in doubt; a current ratio of less than 0.5 is particularly
concerning. The second measure, days of cash on hand, reflects a school’s ability
to continue to satisfy its financial obligations in the event of unexpected cash
delays. Typically, 90 days of cash or more is recommended. Less than 30 days of
cash is a liquidity concern.

While LAYCCA PCS’s current ratio has varied over the last three years, it has been
at least 3.9, indicating that the school’s short-term liquidity is strong. LAYCCA
PCS’s cash on hand grew dramatically, from a low level at year-end 2013 to a
level in excess of DC PCSB'’s target in 2015.

Liquidity

Indicator | 4,3 | 20142015
of Concern
Current Ratio <0.5 8.4 3.9 4.2
Number of
Days of Cash <30 16 44 147
on Hand

A final measure of liquidity is solvency®®, the school’s ability to pay outstanding
obligations, including amounts due to vendors, employees and lenders, in the
event that the school’s charter is revoked. DC PCSB reviewed LAYCCA PCS’s 2015
audited financial statements to determine the risk to third parties in the event of
school closure. Should the DC PCSB Board vote to close LAYCCA PCS, we expect
that the school would be able to meet all of its operating obligations. Including

5 A school’s current ratio is its current assets divided by current liabilities.
66 Except when the school owns a facility, solvency equals current assets plus receivables with a
high probability of collection, minus liabilities and closure expenses.
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estimated closure costs, LAYCCA PCS would have an estimated $700,000
remaining after payment of all liabilities, implying negligible risks to third parties if
the school were to close.

Debt Burden

As part of the evaluation of a school’s long-term viability, DC PCSB considers a
school’s debt burden. In particular DC PCSB reviews two debt ratios — the debt
ratio®” and the modified debt service®® ratio. A debt service ratio measures the
sustainability of debt payments. A ratio greater than 0.92 is a cause for concern.
The modified debt service ratio, as introduced in FY14, includes not only debt, but
also interest and rent obligations. For this metric, a ratio greater than 15% is a
cause for concern.

LAYCCA PCS’s debt ratio is well below DC PCSB'’s indicator of concern. The school’s
modified debt service ratio, however, exceeded the indicator of concern in 2014
and fell just below this threshold in 2015. The 2014 result largely reflected the
decline in revenue for that year. With continued growth in revenue, this measure
of the school’s ability to sustain debt payment is likely to continue to improve.
Overall, the school appears to be able to service its debt on a sustainable basis.

Debt Burden

Indicator 2013 2014 | 2015
of Concern
Debt Ratio >0.92 0.09 0.20 0.21
Modified n/a - metric
Debt Service >15% introduced 19.9% | 14.9%
Ratio FY 2014

Cost Management

The following table provides an overview of the school’s spending decisions over
the past three years. Since LAYCCA PCS began operations in FY2013, expenses
have grown 75%, less than the 115% growth in revenues. The most significant
increase in expenses has been for occupancy expenses, which more than doubled
during the period. LAYCCA PCS’s lease provides that rent may increase to the full
amount of the DC per pupil facility allocation. As such, the school’s rent expense is
likely to increase faster than its revenues in the future. However, the school’s

7 Debt Ratio equals total liabilities divided by total assets.
8 Modified Debt Service Ratio equals the sum of the current portion of long-term debt, interest,
and rent divided by the total revenues.
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current rent expense is essentially equal to the 15% median for all DC public

charter schools. Overall, LAYCCA PCS’s expenses appear to be well managed.

Cost Management

2013 2014 2015
Salaries and
e $832,482 | $1,202,822 | $1,484,976
Direct Student
ot $145,889 | $319,578 | $211,378
Occupancy | 524 653 | $414,565 | $581,759
Expenses
Office Expenses | $91,738 $37,767 $108,963
|
Genera $388,980 | $306,899 | $642,280
Expenses
Operating
Surplus/(Deficity | $833/548 | ($289,603) | $602,884

As a Percent of Revenues

2013 | 2014 | 2015
Salaries and Benefits 31.2 60.3 40.9

Direct Student Costs 5.5 16.0 5.8
Occupancy Expenses 10.3 | 20.8 16.0

Office Expenses 3.4 1.9 3.0
General Expenses 14.6 | 15.4 17.7
Operating

31.2 | (14.5)| 16.6

Surplus/(Deficit)

Internal Controls

At the highest level, internal control processes assure achievement of an
organization's objectives in operational effectiveness and efficiency, reliable
financial reporting, and compliance with laws, regulations and policies.

Audits of LAYCCA PCS establish that the school has adhered to GAAP. The auditor

provided unqualified audit opinions for all years and identified no material
weaknesses or other findings. LAYCCA PCS appears to have a strong internal
control environment.
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Internal Controls

Audit Year
2013 2014

Statement Opinion. The auditor issues an
opinion letter on the basic financial
statements. An unmodified opinion means
the auditor is satisfied professionally that the
statements present fairly the financial Unqualified | Unqualified | Unqualified
position of the school and the results of
operations. Should there be areas of doubt,
the opinion may be qualified, adverse, or
disclaimed.

Statement Material Weakness. A material
weakness is a deficiency in internal control
over financial reporting, such that there is a
reasonable possibility that a material
misstatement of the school’s financial
statements will not be prevented or will not
be detected and corrected in a timely
manner.

Statement Non-Compliance. The auditor
tests for compliance with certain provisions
of laws, regulations, contracts, and grant
agreements. Non-compliance could have a No No No
direct and material effect on the
determination of financial statement
amounts.

Program Opinion (A-133). When
expenditures of federal funds are greater
than $750,000, the auditor performs an
extended review and issues an opinion letter
on compliance with the requirements of laws, | Unqualified | Unqualified | Unqualified
regulations, contracts, and grants applicable
to each of the school’s major Federal
programs. A qualified opinion indicates
instances of noncompliance.

Program Material Weakness (A-133). In
planning and performing the audit of major

No No No

No No No
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Internal Controls

Audit Year
2013 2014

Federal programs, the auditor considers
internal control over compliance with the
requirements of applicable laws, regulations,
contracts, and grants. A material weakness
in internal control indicates that there is a
reasonable possibility of material
noncompliance.

Findings & Questions Costs. The auditor
discloses audit findings that are important
enough to merit attention by those charged
with governance, with documentation of
corrective action plans noting the responsible
party.

Unresolved Prior Year Findings. The
auditor discloses prior year audit findings 0 0 0
that have not been corrected.
Going-Concern Issue. The auditor indicates
that the financial strength of the school is No No No
questioned.

Debt-Compliance Issue. The audit
discloses that the school was not in
compliance with certain debt covenants. A No No No
debt-compliance issue may prelude
insolvency.

ECONOMIC VIABILITY

Measures of economic sustainability include earnings and cash flows, reserves, and
trends in both enrollment and revenue. Together, these measures assess the risk
that the school will not be able to continue operations. The first set of indicators
address earnings and cash flow, specifically the school’s “operating result” - how
much its total annual revenues exceed its total annual expenditures—and earnings
before depreciation (EBAD)®° In general, DC PCSB recommends that a school have
positive annual operating results and cash flows.

 EBAD is the change in net assets plus amortization and depreciation a measure of operating cash
flows.
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Based on these measures, LAYCCA PCS’s performance has been mixed. While the
school achieved positive operating results in its first year of operations, results
were negative in 2014 before returning to positive results in 2015. Some
variability in operating results is not a concern in the early years of operation.
While DC PCSB will continue to monitor operating results as long as the school’s
charter remains in effect, recent results suggest that school operations are
sustainable.

Earnings and Cash Flow

Indicator of

2013 2014
Concern
Operating
Surplus/ Deficit <0 $833,548 ($289,603) $602,884
Earnings
before <0 $838,265 ($271,860) $642,456
Depreciation

Additional measures of economic viability include the school’s net asset position
and primary reserve ratio. DC PCSB would be concerned with net assets reserves
below zero and recommends that schools accrue reserves equal to 25% to 50% of
operating expenditures.

LAYCCA PCS’s net asset position declined in 2014 before the school returned to
positive operating results and added to reserves in 2015. During the entire period,
the primary reserve ratio has stood at 0.24 or better, indicating that the school
has the reserves to withstand some variability in results. Current reserve levels
indicate that there is little risk to the school’s sustainability.

Indicator
of 2014
Concern
Net Asset Position <0 $833,548 | $543,945 | $1,146,829
Primary Reserve <0.00 0.48 0.24 0.38
Ratio

The final measures of economic viability are trends in enrollment and revenues.
Enrollment trends provide information about the school’s ability to attract students
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and receive DC and Federal funds for operations. Stable or growing enrollment and
revenue indicates that the school is likely to remain financially stable, barring any
extraordinary circumstances. Declining enrollment, however, may be cause for
concern.

After beginning operations, LAYCCA PCS’s enrollment and revenue grew relatively
slowly in the second year of operations before increasing significantly in 2015.
However, in all years the school’s enrollment has fallen short of its approved
enrollment ceiling.

Enrollment over Time \

2013 | 2014 | 2015 | 2016
Enrollment| .., | 05 | 250 | 250
Ceiling
Enrollment | 103 120 190 201
Growthin | | 165%|58.3% 5.8%
Enrollment
Growthin | |1, 8% |82.3% | n/a
Revenues
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CHARTER SCHOOL AGREEMENT

This CHARTER SCHOOL AGREEMENT (this “Agreement”) is effective as of
July 1, 2012 and entered into by and between the DISTRICT OF COLUMBIA PUBLIC
CHARTER SCHOOL BOARD (the “Board™) and LAYC CAREER ACADEMY PUBLIC
CHARTER SCHOOL, a District of Columbia nonprofit corporation (the “School
Corporation™).

RECITALS

WHEREAS, pursuant to Section 38-1802.03 of the District of Columbia School
Reform Act of 1995, as amended (as now and hereafter in effect, or any successor statute, the
“Act”), the Board has the authority to approve petitions to establish charter schools in the
District of Columbia;

WHEREAS, the School Corporation submitted a petition in accordance with
Section 38-1802.02 of the Act to establish a public charter school (such petition, as amended
through the date hereof, the “Application”; a copy is attached hereto as Exhibit A);

WHEREAS, the Board has (i) determined that the Application satisfies the
requirements set forth in Subchapter II of the Act; and (ii) approved the Application subject to
the execution of this Agreement by the Board and the School Corporation; and

WHEREAS, the Board and the School Corporation hope to foster a cooperative
and responsive working relationship;

NOW, THEREFORE, in consideration of the premises and the agreements,
provisions, and covenants herein contained, the Board and the School Corporation agree as
follows:

SECTION 1. ESTABLISHMENT OF SCHOOL

1.1 Charter. The School Corporation shall establish a public charter school
(the “School”) in the District of Columbia and shall operate such school in accordance with the
Act, this Agreement, and the Application. To the extent any provision in this Agreement
conflicts with any provision of the Application, the provision in this Agreement shall govern.
This A greement and the Application shall constitute the School Corporation’s charter for
purposes of Section 38-1802.03(h)(2) of the Act.

1.2  Term; Renewal. A. This Agreement shall commence on the date hereof
and shall continue for a term of fifteen (15) years unless sooner terminated in accordance with
Section 6.1 hereof.

B. The School Corporation may seek to renew its authority to operate the
School as a public charter school in the District of Columbia pursuant to the terms of the Act. If
such renewal is granted by the Board, the Board and the School Corporation shall (i) renew this
Agreement with amendments satisfactory to the Board and the School Corporation; or (ii) enter
into a substitute agreement satisfactory to the Board and the School Corporation.
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1.3 Location; Permits; Certifications. The School shall be located at 3047 15"
Street, NW, Washington, D.C. 20009 (the School Corporation’s fee, leasehold interest, or license
to oceupy such property, the “School Property”). The School Corporation shall not operate the
School at a location other than the School Property without the prior written consent of the Board
through an amendment of this Agreement pursuant to the Act and Section 8.4. The Board
reserves the right to delay or prohibit the School’s opening until the School Corporation has
provided the Board with each of the following items at least thirty (30) days prior to the first day
of the School’s first academic year or at least thirty (30) days prior to the first day of the
Schoo1’s operation at a new School Property.

A. The School Corporation shall submit to the Board (i) a report regarding
the status of all Authorizations required for the School Corporation’s use of the School Property,
including occupancy permits and health and safety approvals; and (ii) a report identifying any
lease, sublease, deed, or other instrument authorizing the use or evidencing the ownership of the
School Property by the School Corporation and summarizing any financing entered into in
connection therewith, along with true, correct, and complete copies of each of the documents
referenced in the report. “Authorizations” shall mean (a) any consent, approval, license, ruling,
permit, certification, exemption, filing, variance, order, decree, directive, or other authorization
of, by, or with; (b) any notice to or from; (c) any declaration of or with; and (d) any registration
with any governmental authority, in each case relating to the operation of the School.

B. The School Corporation shall provide the Board a copy of the certificate
of occupancy for the School Property.

e The School Corporation shall provide the Board the certificates of
insurance required by Section 3.2, within the time periods set forth in Section 3.2.

D. The School Corporation shall provide the Board with a certification from
an officer of the School Corporation, a member of the Board of Trustees of the School
Corporation as defined in the Act (the “Board of Trustees”), or the chief administrator of the
School that the School Corporation has conducted background checks on all employees and
persons who volunteer ten (10) or more hours per week at the School.

A copy of any information submitted to the Board or otherwise required by Clauses A-D
of this Section 1.3 shall be kept on file at the School.

SECTION 2. EDUCATIONAL PROGRAM

2.1  Mission Statement; Goals. The School Corporation shall operate the
School in accordance with the mission statement and educational goals set forth in the
Application and the revised Goals and Mission Accomplishment Plan attached hereto as Exhibit
A-1, as may be modified by the School Corporation, in writing, with approval by the Board.

2.2  Grade. In its first academic year, the School shall instruct students, with or
without high school credentials, between the ages of 16 and 24 using a phased approach. The
school will place students in one of six phases and will instruct students accordingly until the
student advances through the program and completes the sixth phase which may take one to
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seven years. The School shall not instruct students of any other age group or grade without prior
written consent of the Board.

2.3  Enrollment. A. Enrollment in the School shall be open to any pupil
between the ages of 16 and 24, as set forth in Section 2.2, who resides in the District of
Columbia. Students who are not residents of the District of Columbia may be enrolled at the
School to the extent permitted by the Act. Subject to clause B below, the School Corporation
shall maintain an enrollment of no more than one hundred and fifty (150) pupils in its first
academic year and no more than two hundred and fifty (250) pupils in the subsequent four
academic years substantially in accordance with Schedule I attached hereto.

B. The School Corporation may petition the Board in writing to increase the
maximum enrollment of the School provided that the School Corporation delivers to the Board,
no later than three months before the requested change date, (i) evidence that (a) the School
Property has sufficient capacity to accommodate the increased enrollment, and (b) the quality of
the educational program at the School is satisfactory and will not deteriorate as a result of such
increase; (ii) a revised Schedule I; and (iii) such other items as the Board may request.

C. If eligible applicants for enrollment at the School for any academic year
exceed the number of spaces available at the School for such academic year, the School
Corporation shall select students pursuant to the random selection nrocess set forth as Fxhibit R
attached hereto and in accordance with the requir ..uvico vi wiev ave

D. The School Corporation shall keep accurate records of student enrollment
and daily student attendance that are sufficient to permit preparation of the reports described in
Sections 4.1E and 4.1F.

2.4  Curriculum. The School Corporation shall design and implement the
educational program set forth in the Application, as modified in accordance with this Agreement.
The School Corporation’s curriculum shall adopt student content and performance standards for
all subject areas at all grades or other performance levels served by the School Corporation. The
School Corporation’s curriculum shall be aligned with the School Corporation’s educational
program. The School Corporation shall notify the Board in writing of proposed changes in the
curriculum of the School that are a material departure from the curriculum in the plan set forth in
the Application as amended in accordance with this Agreement three months prior to the change
going into effect.

2.5  Students with Disabilities. At least thirty (30) days prior to the beginning
of the School’s first academic year, the School Corporation shall notify the Board in writing of
its election to act as either a local education agency or a District of Columbia Public School for
purposes of Part B of the Individuals with Disabilities Education Act, as amended, and Section
504 of the Rehabilitation Act of 1973, as amended. The School Corporation shall notify the
Board in writing by April 1 prior to the beginning of any academic year for which the School
Corporation shall change such election from the current academic year. The School Corporation
shall comply with all federal requirements concerning the education of students with disabilities
and shall designate and notify the Board of the individual responsible for case management of
the education of the School’s students with disabilities.
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2.6  Student Policies; Expulsion and Suspension. A. No later than thirty (30)
days prior to the beginning of the School’s first academic year, the School Corporation shall

deliver to the Board in writing copies of the policies governing students at the School.
Notwithstanding the foregoing, the policies regarding the expulsion or suspension of students
shall be as set forth in Exhibit C hereto. The School Corporation shall make the policies
governing students at the School available in writing to parents and students.

B. Pursuant to the Board’s Attendance and Discipline Data Policy, the School
Corporation shall track suspensions and expulsions on a monthly basis using the data
management reporting software required by the Board. The School Corporation shall notify the
Board promptly of any expulsion or any suspension of more than five (5) school days of any
student enrolled in the School.

SECTION 3. CONTRACTS

3.1  Notice for Contracts. In accordance with the Act, the School Corporation
shall submit to the Board the documents required by the Act with respect to any procurement
contract awarded by the School Corporation that has a value equal to or in excess of $25,000.

3.2  Insurance Coverage. A. The School Corporation shall procure and
maintain in full force and effect at all times insurance policies with an independent insurance
company licensed in the District of Columbia providing at least the coverage provisions set forth
below wherever applicable:

(i) Workers’ compensation insurance as required by applicable Law. “Law”
shall mean any statute, law, constitutional provision, code, regulation, ordinance,
rule, judgment, order, decree, permit, concession, grant, franchise, license,
agreement, directive, binding guideline or policy or rule of common law,
requirement of, or other governmental restriction of or determination by, or any
interpretation of any of the foregoing by, any governmental authority, whether
now or hereafter in effect;

(i)  General liability insurance on an occurrence basis against claims for
personal injury (including bodily injury and death) and property damage;

(iii)  Automobile liability insurance against claims for personal injury
(including bodily injury and death) and property damage covering all owned,
lease non-owned, and hired motor vehicles;

(iv)  Excess liability insurance on an occurrence basis covering claims in
excess of the underlying insurance described in the foregoing clauses (ii) and (iii);

(v) For fee interests in School Property, property damage insurance on an “all
risk” basis, boiler and machinery insurance on a comprehensive basis and
providing coverage for (a) the School Corporation in a minimum aggregate
amount equal to the “full insurable value” of the School Property, and (b)
attorneys’ fees, engineering, and other consulting costs and permit fees directly
incurred in order to repair or replace damaged insured property in a minimum
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amount sufficient to cover 100% of the cost to reconstruct the School Property.
For leasehold interests in or licenses to occupy School Property, property damage
insurance as required in the lease or license to occupy. For purposes of this clause
(v), “full insurable value” shall mean the full replacement value of the School
Property, including any improvements, equipment, fuel, and supplies, without
deduction for physical depreciation and/or obsolescence;

(vi)  Directors and officers liability insurance and professional liability
insurance; and

(vii)  Educators legal liability insurance.

B. If the School Corporation has entered into a contract for the management
of the School by another entity (“School Management Contract”), the School Corporation shall
require the Person managing the School pursuant to that School Management Contract (the
“School Manager”) to maintain management professional liability insurance. “Person” shall
mean and include natural persons, corporations, limited liability companies, limited liability
partnerships, limited partnerships, general partnerships, joint stock companies, joint ventures,
associations, companies, trusts, banks, trust companies, land trusts, business trusts, or other
organizations, whether or not legal entities, governments, and agencies or other administrative or
regulatory bodies thereof.

s The School Corporation may satisfy its obligations under this Section 3.2
by being an additional named insured on insurance policies of an Affiliate of the School
Corporation or the School Manager, if any, providing the School Corporation the coverage
required pursuant to this Section 4.3 to the same extent as if the School Corporation obtained
such required insurance itself. “Affiliate” shall mean, as applied to any Person, any other Person
directly or indirectly controlling, controlled by, or under common control with, that Person and,
if such Person is an individual, any member of the immediate family (including parents, spouse,
children, and siblings) of such individual and any trust whose principal beneficiary is such
individual or one or more members of such immediate family, and any Person who is controlled
by any such member or trust; for purposes of the definition of “Affiliate,” “control” (including,
with correlative meanings, the terms “controlling,” “controlled by,” and “under common control
with”), as applied to any Person, means the possession, directly or indirectly, of the power to
direct or cause the direction of the management and policies of that Person, whether through the
ownership of voting securities or by contract or otherwise.

D. All policies of insurance required to be maintained pursuant to clause A
(except subclauses (vi) and (vii)) shall be endorsed to name the Board and its directors, officers,
employees, and agents as additional insureds.

3.3  Insurance Certificates. Upon request by the Board, the School
Corporation will promptly furnish the Board with copies of all insurance policies, binders, and
cover notes or other evidence of insurance relating to the insurance required to be maintained
pursuant to Section 3.2.
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3.4  Inventory. The School Corporation shall maintain an inventory of all
fixed assets of the School Corporation purchased with District of Columbia public funds or
federal funds with a value above a certain dollar threshold set by the School Corporation. The
School Corporation shall make such inventory available to the Board from time to time upon the
Board’s request.

SECTION 4. REPORTS

4.1  Reporting Requirements. The School Corporation shall deliver to the
Board:

A. Annual Reports: No later than September 1 of each year, beginning
September 1, 2013, an annual report in a format acceptable to the Board which shall set forth the
financial status, academic program, and performance of the School Corporation as of the close of
the prior academic year including all items required by Section 38-1802.04(c)(11)(B) of the Act,
the results of any standardized tests not contained in the prior annual report delivered to the
Board pursuant to this clause A (or in the case of the first annual report, any such results
obtained prior to the submission of such report), and an assessment of compliance with the
performance goals, objectives, standards, indicators, or targets or any other basis for measuring
the School’s performance as the Board may reasonably request.

B. Audited Financial Statements: As soon as available but no later than
one hundred and twenty (120) days after the end of each Fiscal Year, audited financial
statements for such Fiscal Year prepared by an independent certified public accountant or
accounting firm who shall be selected from an approved list developed pursuant to the Act in
accordance with Government auditing standards for financial audits issued by the Comptroller
General of the United States; such audited financial statements shall be made available to the
public upon request; “Fiscal Year” shall mean the fiscal year of the School Corporation ending
on June 30 of each calendar year.

C. Interim Financial Reports: As soon as available and in any event within
thirty (30) days after the end of each Interim Period starting with the Interim Period beginning
July 1, 2012, (i) the balance sheet of the School Corporation as at the end of such Interim Period
and the related statements of income and cash flows of the School Corporation for such Interim
Period and for the period from the beginning of the then current Fiscal Year to the end of such
Interim Period, all in reasonable detail and certified by the treasurer or chief financial officer of
the School Corporation that they fairly present, in all material respects, the financial condition of
the School Corporation as at the dates indicated and the results of their operations and their cash
flows for the periods indicated, subject to changes resulting from audit and normal year-end
adjustments; and (i1) notes to the balance sheet describing the financial status of the School
Corporation including contributions (monetary or in-kind) in excess of $500 and fundraising
efforts for such Interim Period and for the period from the beginning of the then current Fiscal
Year to the end of such Interim Period; “Interim Period” shall mean monthly, and from time to
time thereafter, upon written notice by the Board to the School Corporation, the period
designated by the Board in such notice; the Board may require the School Corporation to submit
the financial reports to be delivered pursuant to this Section 5.1C on a computer disk or in
another electronic format compatible with software designated by the Board from time to time;
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notwithstanding the foregoing, the School Corporation may deliver the reports required pursuant
to this clause C for July 2012 by August 31, 2012 and for August 2012 by September 30, 2012.

D. Budget; Fiscal Year: No later than June 1 of each year starting June 1,
2013, an annual operating budget, an annual capital budget, and cash flow projections
(collectively, a “Budget”) for the next succeeding Fiscal Year; the School Corporation’s initial
operating budget for the period from July 1, 2012 to June 30, 2014 is set forth in Exhibit D
hereto; the School Corporation shall deliver to the Board no later than October 30, 2012 a
revised operating budget for the period from July 1, 2012 to June 30, 2014; the School
Corporation shall consider the comments of the Board, its staff, and its agents with respect to
each Budget; if the Board has previously notified the School Corporation in writing that the
School Corporation is on probation for fiscal management reasons and such notice has not been
rescinded by the Board in writing, the School Corporation may only implement such Budget
with the prior written approval of the Board.

E. Enrollment Census: On dates identified by the Board in writing, a report
(1) identifying the number of students (including nonresident students and students receiving
special education) currently enrolled in the School in each of (a) preschool, (b) prekindergarten,
(c) grades kindergarten through 12, (d) adult, community, and vocational programs, and (e)
nongrade level programs; (ii) identifying the number of students enrolled in the School and their
grade levels who are any of the following: (a) nonresident students, (b) students receiving special
education, (c) emergency migrants, (d) new or leaving students, (e) students eligible for free or
reduced meals, or (f) students with limited English proficiency; (iii) setting forth the amount of
fees and tuition assessed and collected from nonresident students currently enrolled in the
School; and (iv) certified by the chair of the Board of Trustees and the principal or other chief
administrator of the School that such report is true and correct in all material respects; unless the
Board notifies the School Corporation otherwise in writing, such report shall be in the format
required by the District of Columbia Office of the State Superintendent of Education (“OSSE”)
for similar reports from public schools in the District of Columbia, and such count shall be
conducted in a manner comparable to that required by OSSE for enrollment counts by District of
Columbia Public Schools.

F. Attendance and Enrollment Data: On dates identified by the Board in
writing and pursuant to the Board’s Attendance and Discipline Data Policy, attendance and
enrollment data using the attendance management reporting software required by the Board.

G. Key Personnel Changes: Promptly upon the chair of the Board of
Trustees or an officer of the School Corporation obtaining written notice of the departure or
anticipated departure of a person from his or her position with the School Corporation who is a
member of the Board of Trustees or an officer of the School Corporation or holds a key
personnel position identified on Exhibit E hereto (but no later than the time the School
Corporation announces such departure publicly), a notice identifying the person, the position
such person is leaving, the date of such departure, and the actions the School Corporation has
taken or intends to take to replace such person.

H. Events of Default, Etc.: Promptly upon the chair of the Board of
Trustees or an officer of the School Corporation obtaining knowledge of any event or
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circumstance that could reasonably be expected to have a material adverse effect on the
operation, properties, assets, condition (financial or otherwise), prospects, or reputation of the
School Corporation or the School including (i) any material breach of any covenant or agreement
contained in this Agreement; (ii) any notice given to the School Corporation or any other action
taken with respect to a claimed default under any financing obtained by the School Corporation;
and (iii) the failure of the School Corporation to comply with the terms and conditions of any
Authorizations, a report in reasonable detail of the nature and date, if applicable, of such event or
circumstance and the School Corporation’s intended actions with respect thereto.

L Litigation: Promptly upon a member of the Board of Trustees or an
officer of the School Corporation obtaining written notice of (a) the institution of or nonfrivolous
threat of any action, suit, proceeding, governmental investigation, or arbitration against or
affecting the School Corporation or any property thereof (collectively, “Proceedings”) not
previously disclosed in writing by the School Corporation to the Board, or (b) any material
development in Proceedings to which the School Corporation is a party or the School
Corporation’s property is subject, written notice thereof.

J. Board of Trustees Meeting Minutes: At the Board’s request, copies of
all minutes of meetings of the Board of Trustees of the School Corporation (including any
actions of the Board of Trustees taken by unanimous written consent in lieu of a meeting).

K. Other Information: Such other reports, financial statements, and
information as the Board shall reasonably request in accordance with the Act.

4.2  Reports Required by the Act. The School Corporation shall comply with
all reporting requirements set forth in the Act and shall provide the Board with a copy of each
such report at the time the School Corporation provides such report to the Person required to
receive such report under the Act.

SECTION 5. ORGANIZATION

5.1 Organization. A. The School Corporation is and shall remain a District of
Columbia nonprofit corporation in accordance with the District of Columbia Nonprofit
Corporation Act, as now and hereafter in effect, or any successor statute.

B. Copies of the School Corporation’s articles of incorporation and bylaws
are attached hereto as Exhibit F and Exhibit G, respectively. The School Corporation shall
notify the Board in writing of any material change to its articles of incorporation or bylaws at
least thirty (30) days prior to the effective date of such change.

5.2  Powers. The School Corporation shall have the powers set forth in the
Act.

5.3  Accreditation. The School Corporation shall comply with the
accreditation requirements set forth in the Act.
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5.4  Nonsectarian. Pursuant to the Act, the School Corporation and the School
are and shall remain nonsectarian and are not and shall not be affiliated with a sectarian school or
religious organization.

5.5  Financial Management. The School Corporation shall operate in
accordance with generally accepted standards of fiscal management and shall maintain a system
of accounting established and administered in accordance with sound business practices to
permit preparation of the audited financial statements described in Section 4.1B.

5.6  Board of Trustees. The School Corporation shall have a Board of Trustees
that complies with the requirements set forth in the Act. The Board of Trustees shall be
fiduciaries of the School and shall set overall policy for the School.

5.7  Hiring. The School Corporation shall perform an initial background check
with respect to each employee and each person who regularly volunteers at the School more than
ten (10) hours a week prior to the commencement of such employment or volunteer assignment.
The School Corporation shall consider the results of such background checks in its decision to
employ or utilize such persons.

5.8  Employee Handbook. The School Corporation shall develop and maintain
an employee handbook in compliance with the Act.

5.9  Complaint Process. No later than thirty (30) days prior to the beginning of
the School’s first academic year, the School Corporation shall deliver to the Board in writing a
copy of the complaint resolution process that the School Corporation is required to maintain
pursuant to the Act.

SECTION 6. TERMINATION

6.1  Termination. A. This Agreement may be terminated and the charter of
the School Corporation revoked:

(1) by the Board in accordance with Section 38-1802.13 of the Act;
(i1) by mutual agreement of the parties hereto;

(iii) by the Board, if the School Corporation fails to secure use of the School
Property by August 1, 2012;

(iv) by the Board, if the School fails to begin instructing students by October
1,2012; or

(v) by the Board, if the School fails to submit to the Board mutually agreed
upon amended educational goals by October 31, 2012.
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B. This Agreement shall be terminated:

(1) upon invalidation or termination of the statutory authority for the School
to exist as a public charter school in the District of Columbia; or

(i)  upon termination of the Board or the Board’s authority to oversee public
charter schools in the District of Columbia unless the Board has assigned its rights
and obligations under this Agreement pursuant to Section 8.2.

6.2  Actions Upon Expiration or Termination. Upon expiration or termination
of this Agreement (the date upon which such charter expires or terminates, the “Termination
Date”), the School Corporation shall (i) promptly but no later than thirty (30) days after the
Termination Date, deliver all student records, reports, documents, and files to the Board in
accordance with the Family Educational Rights and Privacy Act; (ii) promptly dissolve the
nonprofit corporation operating the School in accordance with the District of Columbia
Nonprofit Corporation Act and the Act; and (iii) promptly distribute the School Corporation’s
assets and discharge the School Corporation’s debts in accordance with the provisions of Section
38-1802.13a of the Act.

SECTION 7. COMPLIANCE

7.1  Laws. The School Corporation shall comply with all applicable Laws
(including the Act) and Authorizations and shall from time to time and on a timely basis obtain,
renew, and comply with all Authorizations as shall now or hereafter be necessary under
applicable Laws.

72 Cooperation. The School Corporation shall, and shall cause its trustees,
officers, employees, and contractors to, cooperate with the Board, its staff, and its agents in
connection with the Board’s obligations to monitor the School Corporation.

7.3  Access. The School Corporation shall authorize and permit the Board, its
staff, and its agents to have access to the extent permitted by Law, including the Family
Educational Rights and Privacy Act, upon reasonable notice and in such manner as will not
unreasonably interfere with the conduct of the School, to all of the School Corporation’s
properties, books, records, operating instructions and procedures, curriculum materials, and all
other information with respect to the operation of the School and the School Corporation that the
Board may from time to time request, and to make copies of such books, records, and other
documents and to discuss the operation of the School and the School Corporation with such third
persons, including, without limitation, the School Corporation’s trustees, officers, employees,
students, accountants, counsel, contractors, and creditors, as the Board considers necessary or
appropriate for the purposes of evaluating the operation and performance of the School and the
School Corporation in accordance with this Agreement and the Act.

SECTION 8. MISCELLANEOUS

8.1 Administrative Fee. The School Corporation shall pay annually to the
Board, no later than November 15 of each year, the maximum amount permitted by the Act to
cover the administrative responsibilities of the Board. Notwithstanding the foregoing, the Board

OMM _US:70678626.3 10



shall not seek any remedy against the School Corporation for failure to timely pay such fee if the
School Corporation shall not have received the fall allocation of its annual academic year
funding from the government of the District of Columbia by such date provided that the School
Corporation pays the Board such fee within fifteen (15) business days of the School
Corporation’s receipt of such funding.

8.2  Assignment. This Agreement shall not be assignable by either party;
provided that if the Board shall no longer have authority to charter public schools in the District
of the Columbia, the Board may assign this Agreement to any entity authorized to charter or
monitor public charter schools in the District of Columbia.

8.3  Definitional Provisions. Words used herein, regardless of the number and
gender specifically used, shall be deemed and construed to include any other number, singular or
plural, and any other gender, masculine, feminine, or neuter, as the context indicates is
appropriate. When a reference is made in this Agreement to an introduction, recital, section,
appendix, exhibit, or schedule, such reference shall be to the introduction, a recital, a section, or
a paragraph of, or an appendix, an exhibit, or a schedule to, this Agreement unless otherwise
indicated. The words “hereof,” “herein,” and “hereunder” and words of similar import shall be
deemed to refer to this Agreement as a whole and not to any particular provision of this
Agreement. The headings contained in this Agreement are for reference purposes only and shall
not affect in any way the meaning or interpretation of this Agreement. Whenever the words
“include,” “includes,” or “including” are used in this Agreement, they shall be deemed to be
followed by the words “without limitation.” Accounting terms not expressly defined in this
Agreement shall have the respective meanings given to them under generally accepted
accounting principles.

8.4  Entire Agreement; Amendments. This Agreement, together with all the
attachments hereto, constitutes the entire agreement of the parties and all prior representations,
understandings, and agreements are merged herein and superseded by this Agreement. This
Agreement may not be amended or modified other than by a written agreement executed by the
Board and the School Corporation in accordance with the Act.

8.5  Notices. Unless otherwise specifically provided herein, any notice or
other communication herein required or permitted to be given shall be in writing and shall be
deemed to have been given when (i) delivered by hand (with written confirmation of receipt); or
(i1) when received by the addressee, if sent by a nationally recognized overnight delivery service
(receipt requested) or certified or registered mail, postage prepaid, return receipt requested, in
each case to the appropriate addresses set forth below (until notice of a change thereof is
delivered as provided in this Section 8.5) shall be as follows:

If to the Board:

District of Columbia Public Charter School Board
3333 14™ St., NW; Suite 210

Washington, D.C. 20010

Attention: Executive Director

Telephone: (202) 328-2660
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If to the School Corporation:

LAYC Career Academy Public Charter School
3047 15" Street, NW

Washington, D.C. 20009

Attention: Board of Trustees Chair

Telephone: (202) 319-2225

8.6  Failure or Indulgence Not Waiver; Remedies Cumulative. No failure or
delay on the part of the Board or the School Corporation in the exercise of any power, right, or
privilege hereunder shall impair such power, right, or privilege or be construed to be a waiver of
any default or acquiescence therein, nor shall any single or partial exercise of any such power,
right, or privilege preclude other or further exercise thereof or of any other power, right, or
privilege. All rights and remedies existing under this Agreement are cumulative to, and not
exclusive of, any rights or remedies otherwise available.

8.7  Severability. In case any provision in or obligation under this Agreement
shall be invalid, illegal, or unenforceable, the validity, legality, and enforceability of the
remaining provisions or obligations shall not in any way be affected or impaired thereby.

8.8  Applicable Law. This Agreement and the rights and obligations of the
parties hereunder shall be governed by, and shall be construed and enforced in accordance with,
the laws of the District of Columbia, without regard to conflicts of laws principles.

8.9  No Third Party Beneficiary. Nothing in this Agreement expressed or
implied shall be construed to give any Person other than the parties hereto any legal or equitable
rights under this Agreement.

8.10 Counterparts; Effectiveness. This Agreement and any amendments,
waivers, consents, or supplements hereto or in connection herewith may be executed in any
number of counterparts and by different parties hereto in separate counterparts, each of which
when so executed and delivered shall be deemed an original, but all such counterparts together
shall constitute but one and the same instrument; signature pages may be detached from multiple
separate counterparts and attached to a single counterpart so that all signature pages are
physically attached to the same document.

[Remainder of page intentionally left blank]
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IN WITNESS WHEREOF, the parties hereto have caused this Agreement to be
duly executed and delivered by their respective officers thereunto duly authorized as of the dates
written below.

LAYC CAREER ACADEMY PUBLIC
CHARTER SCHOOL

By: -
Title: D car / C/? aill

Date: S@ﬁ}éw;’[{lf’t C, 20/ L

DISTRICT OF COLUMBIA PUBLIC
CHARTER SCHOOL BOARD

— 7 )
By Sem (0 r6—

Title: [ )

Date: 7/ &y ’,/_ /17
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SCHEDULES

SCHEDULE I — Maximum Enrollment
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SCHEDULE I

Maximum Enrollment

Fiscal Year | Fiscal Year | Fiscal Year | Fiscal Year | Fiscal Year
2013 2014 2015 2016 2017
Total 150 200 250 250 250
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EXHIBITS

EXHIBIT A -- Application

EXHIBIT A-1 -- Revised Goals and Mission Accomplishment Plan
EXHIBIT B -- Random Selection Process

EXHIBIT C -- Expulsion/Suspension Policies

EXHIBIT D -- Initial Budget

EXHIBIT E -- Key Personnel

EXHIBIT F -- Articles of Incorporation

EXHIBIT G -- Bylaws
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Applicant Information Sheet

Request for Approval
This application is a request to estabiish and operate a Public Charter Schooi as provided in the District of
Columbia School Reform Act of 1995, as amended.

Name of Proposed Charter School: LAYC Career Academy

Name of Entity Applying for Charter Status: Latin American Youth Center (LAYC)

Contact Person: Nicole Hanrahan, LAYC’s Chief Strategy Officer.

Address: 1419 Columbia Road NW, Washington D.C. 20009

Daytime Telephone: (202) 319-2235 E-mail: nicole @layc-dc.org

Fax: (202) 462-5696

Name of Person Authorized to Negotiate: Lori M. Kaplan, LAYC's Executive Director (Must be
member of local founding group and not serving as a consuitant or affiliated with an educational service
provider.)

Authorized Signature: *

7

~ Proposed Start Date: September 2012 Proposed Year 1 Budget: $1,684,967
Start Up Information

First-Year Enroliment: From age 16 to age 24 Number of students: 100

Year Five Enroliment: From age 16 10 age 24 Number of students: 200

Location of school (address or area of city): 3500 14th Street NW, Washington D.C. 20010 ____

Names of Organizations Involved in Planning (if applicable): Latin American Youth Center
(LAYC)

Name of Educational Service Provider (if applicable): N/A

Type of Application (Check One)
o Conversion of Existing Public School o Conversion of Existing Private School X New School

If conversion, name the school being converted: N/A

Do you wish to retain the existing school site? o Yes X No

LEA Status: Will the school elect to be treated as a Local Education Agency (LEA) for purposes of Part B
of the IDEA and Section 504 of the Rehabilitation Act of 1973? o Yes X No
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Executive Summary

The Latin American Youth Center (LAYC) proposes to open a new public
charter school to provide young adults ages 16-24 who have not succeeded
in traditional schools with: (1) the skills necessary to attain a GED certificate,
(2) vocational training in high-growth occupations, (3) college-credit classes
and (4) preparation for success in college, postsecondary education, training
programs or the workplace. The school is grounded in positive youth
development principles that foster self-awareness, self-confidence, problem-
solving skills, and resilience critical to future success in a culturally and
developmentally appropriate setting.

While LAYC Career Academy will be open to any young person between 16
and 24, we know that the program will fill a significant gap in low-income
neighborhoods within Wards 1 and 4 including the Mount Pleasant, Adams
Morgan, Columbia Heights, Shaw, Petworth and Upper Cardozo communities.
We will offer young people in these neighborhoods access to an academically
rigorous program that prepares them to obtain a high school credentiai while
helping them acquire the necessary skills for entry-level jobs in the health-
care and information technology industries, where continued job growth is
projected and significant opportunities exist for career advancement. Qur
academic program combines aspects of three successful LAYC-sponsored
GED preparation programs and the Access Model, a program developed by
the New York City Department of Education to meet the needs of students
with very similar strengths and challenges to those we plan to serve.

In addition, we will provide more rigorous college-preparation course content
to prepare our students for postsecondary education and offer students an
opportunity to gain college credits or industry-recognized credentials in
Healthcare or Information Technology. LAYC Career Academy will partner
with the Community College of the District of Columbia (CCDC) to offer our
students a chance to experience success in college-level courses, for credit,
while still enrolled in our program. Students may also gain college credits by
participating in LAYC's Bard College Program. After they have secured their
GED, students will be encouraged to participate in an ACT or SAT preparation
module, to further bolster their postsecondary readiness. Finally, we will
provide transition support and follow students for a year after they leave our
program, supporting them as they complete college applications and begin
college coursework, secure employment, and/or participate in additional
vocational training in furtherance of their educational and career goals.

LAYC Career Academy will be successful for three reasons:

« We know what young adults who have not succeeded in
traditional educational settings want: LAYC has successfully
provided GED preparation to this student population through two
public charter schools since the mid-1990s. In addition, a survey of
young people attending LAYC's WISE program, which will be subsumed
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by the new public charter school, indicated strong support for
expanding that program and inciuding college preparation, college-
credit coursework, and job training. We have designed a program that
responds to each of those priorities. ‘

« We know what young adults who have not succeeded in
traditional educational settings need: We have studied what works
for young people who have not been successful in traditional high
schools, met with leading providers of GED preparation programs for
students facing significant academic challenges, and researched the
region’s most promising entry-level jobs and career tracks. And to
leverage the resources and expertise LAYC has developed during its
decades working in the community, we have sought out two partners
to help us extend our capacity: Bard College and the Community
College of the District of Columbia, which will provide our “early
college” courses.

+ We have the experience and resources to make it happen: LAYC
has served low-income youth and their families in Ward 1 for four
decades. We have earned a reputation for providing high-quality,
culturally appropriate and effective services. LAYC has special
expertise working with youth and families to overcome language
barriers and multigenerational failure in the District’s traditional
education system, and founded three successful public charter schools
(LAYC YouthBuild, Next Step, and the Latin American Bilingual
Montessori). Our Social Services Division opened in 1979 and provides
counseling, service referrals, case management, and housing services,
in addition to the Promotor Pathway, an intensive, long-term
mentoring program, and health, fithess, and arts opportunities.

As one of the nation’s leading youth development organizations, LAYC will
weave youth development principles into every aspect of the school’s
program to ensure that our students gain critical personal and interpersonal
skills (including self-confidence, communication and problem-solving skills,
flexibility and resilience) to succeed in competitive academic and/or work
environments. We will use a “Primary Person” advisor-advocate model,
community building, student recognition programs, social activities and other
proven techniques to create a school environment in which students feel
comfortable and valued and which offers a relevant, rigorous and engaging
curriculum that will keep students connected to our program and focused on
their goals.

In short, the LAYC Career Academy will set high expectations for students
and provide them the support they need to meet and exceed these
expectations, securing not only a high school credential but also the higher
level academic foundation and critical thinking skills to pursue college,
additional vocational training or rewarding work and the promise of
opportunities for advancement.



A. Educational Plan

1.  Mission and Purposes of the LAYC Career Academy Public
Charter School

a. Education Needs of the Target Student Population

The LAYC Career Academy Public Charter School will target District youth
ages 16-24 who have dropped out, aged out or been expelled from public
school, initially serving 100 such students with a goal of enrolling 200
students by Year Three.

Despite the recent focus on improving the public education system, the
District’s population of “disconnected youth,” young people who are not
engaged in school, work or postsecondary education, continues to grow
rapidly.! High drop-out and unemployment rates concentrated in already
troubled neighborhoods create a toxic environment for young people that
impedes their educational, social, and emotional development, encourages
unhealthy behaviors and limits their prospects for economic independence
and productive and fulfilling lives.

LAYC has worked with young people in our community who have struggled in

" traditional high schools for decades, first founding Next Step Public Charter
School, then starting an LAYC YouthBuild program that we later converted to
a charter school, and most recently creating our Workforce Investment and
Success in Education (WISE) program, which prepares students for the
General Educational Development (GED) exam and offers work-readiness and
life skills training.

The WISE program will be subsumed by the LAYC Career Academy and we
expect that the charter school will serve a similar population. WISE
participants are primarily low-income immigrant and minority youth who
have dropped out of high schooi and are unemployed or under-employed.
WISE students have had little or no educational success and as a result have
few skills and limited job prospects. Many are victims of violence, have been
involved in gang activity, the court and juvenile justice system, and have
substance abuse issues. Some cannot live with their families and must rely
on guardians and mentors for support. Many are English Language Learners
or have special learning needs. Although WISE is open to youth from all over
the city, the majority are from the neighborhoods of Columbia Heights,
Adams Morgan, Mount Pleasant, Petworth, Shaw and Upper Cardozo in
Wards 1 and 4. They are predominantly Latino and African American, and
many are immigrants. In addition to being far behind in high school credits,

The 2010 KIDSCOUNT Report found that the number of disconnected youth in the District rose
from 9,000 in 2007 to 13,000 in 20089.
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they often need to build basic literacy and numeracy skills. In fact, some of
our students came to us never having attended high school.

Exacerbating this situation are the District’s unemployment and poverty
rates. Data from early 2009 (the last ward-specific data released by the
District’s Department of Employment Services) showed unemployment at
10.2% in Ward 1 at 9.7% in Ward 4. Although ward-specific youth
unemployment data is difficult to come by, we are confident in saying that
the jobless rate among teens and young adults in these communities is much
higher. In addition, recent Census Bureau data shows that nearly one in
three District children lives in poverty.?

We know from our current work that most of the young people we serve live
in homes where economic instability is a constant challenge to their
educational process. Many have parents who struggle to find steady
employment and who themselves lack a strong history of educational
attainment. In Ward 1, 22% of residents live below the poverty line and 32%
percent of adults do not have high school diplomas. In Ward 4, 15% of adults
do not have high school diplomas and while the family poverty rate is
relatively low at 10%, there are neighborhoods within the ward, many of
which are near LAYC, where poverty is much more concentrated.®> These
young people face particular difficulty meeting the requirements of a
traditional high school and transitioning successfully to adulthood with a high

- school credential and a realistic plan for postsecondary and vocational

success.

At the same time, we know that educational attainment has an enormous
impact on a young person’s ability to find a good job and become financially
self-sufficient. In fact, data from the U.S. Bureau of Labor Statistics shows
that the national unemployment rate for high school dropouts is over three
times that of workers with a college degree, and twice that of students with
even some college.* Specifically, in July 2009, the national unemployment
rate for high school dropouts was 15.4 percent, compared to 9.4 percent for
high school graduates, 7.9 percent for individuals with some college credits
or an associate’s degree, and 4.7 percent for individuals with a bachelor’s
degree or higher. Our goal is to break this cycle in our community.

And we will do so in a local economy where postsecondary education is
becoming more important to a young person’s job prospects every year.
According to the findings of a recent Georgetown University study, 71% of all
jobs in the District of Columbia will require some postsecondary training

22005-2009American Community Survey 5-Year Estimates, U.S. Census Bureau, available at
http:/factfinder.census.gov.

3Neighborhood Info DC, available at http://www.neighborhoodinfodc.org.

“BLS Table A-4: Employment Status of the Civilian Population 25 Years and Over by Educational
Attainment, http:/fwww bls gov/news.release/empsit.t04 htm. Reported on Alliance for Excellent
Education website (www.allded.org).
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beyond high school in 2018.° Even with the programs we already operate, we
know that more is needed to reach this goal. There is a critical shortage of
programs like the one we are proposing, especially for the young people
LAYC has historically served.

In addition, we believe that no one program yet provides the full array of
offerings and services this population wants in one place. While Next Step
provides high quality, culturally and developmentally appropriate adult basic
education and services to support young people in our target demographic
who are trying to earn a GED, it does not yet provide career exploration,
vocational training, and advanced courses to prepare students for college.
The LAYC YouthBuild Public Charter School (PCS) also provides GED
preparation, as well as high quality vocational training, but only in the area
of construction.

At the same time, as currently configured, WISE is limited to pre-GED and
GED and work-readiness and skills training without a vocational component,
while our neighbor Carlos Rosario PCS provides GED preparation and job
training in a range of occupations, but in programs designed for older
students. Our new program, which initially will be located in the current
WISE facility, will incorporate all of the academic, vocational and
developmental elements we believe our students need to succeed not only in
securing their GED but also in postsecondary education and training and,
ultimately, for fulfilling and economically rewarding work.

In addition, while each of the programs we are building upon are excellent
models and have made tremendous contributions to this community, we
know that the need for educational and vocational services designed
especially for students in our target demographic far exceeds the number of
seats available. In fact, all of the LAYC and LAYC-affiliated programs GED-
preparation program discussed above have waiting lists. It is time to expand
and enhance our offerings to address this desperate need in our community.

At LAYC, we bring tremendous institutional capacity to this effort. We have
four decades of experience successfully serving young people and families in
our community who are struggling to overcome significant challenges to
success in education and the workforce. We have a demonstrated track-
record, at the three charter schools we founded and more recently in our
WISE GED preparation program and many other programs (from our Art +
Media House to our Teen Health Promoter program). And we are a national
leader in youth development, which is a critical component of any successful
program for disconnected youth, youth challenged by cultural, language, or
learning differences, and youth living with economic instability. We look

5Help Wanted: Projections of Jobs and Education Requirements, 2008-2018, from the
Georgetown University Center on Education and the Workforce, available at
http://cew.georgetown.edu/.
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forward to helping even more of these young people reach their full academic
and vocational potential at the LAYC Career Academy.

b. Mission and Philosophy
Qur Mission

Using positive youth development principles that foster self-awareness, self-
confidence, problem-solving skills, and resilience critical to future success,
LAYC Career Academy will provide young people between the ages of 16 and
24 who have not been successful in a traditional school setting with (1) skills
necessary to attain a GED certificate, (2) vocational training in high-growth
occupations, (3) college-credit classes and (4) preparation for success in
college, postsecondary education, training programs or the workplace.

Our Vision

LAYC Career Academy will be a school in which youth who have not
succeeded in traditional educational settings are considered “at strength”
rather than “at risk,” where youth who have faced many challenges -
unemployment, teen parenthood, overcoming substance use and abuse,
gang involvement and other high-risk behaviors, living as unaccompanied
minors, negative peer pressure, lack of resources and more - are valued for
their ability to overcome obstacles and supported as they develop new skills
and confidence in their ability to succeed in school and a career.

These programs will be offered by competent, caring and supportive teachers
trained in youth development principles, so that whether students are
learning English, Algebra, Biology, or U.S. History, they also are developing
critical life skills that will empower them to pursue their dreams. Teachers
will take an asset- rather than deficit-based approach with their students,
helping them to recognize their own strengths and use them not only to
continue overcoming obstacles, but to begin setting and achieving goals.

Students also will be supported in achieving their objectives by staff whose
primary responsibility is to build personal relationships with them, identify
external obstacles to their success, and quickly provide the supports
necessary to resolve those issues. These supports will range from individual
or family counseling in areas ranging from substance abuse to parenting
skills to assistance accessing affordable housing or child care.

Our Philosophy

LAYC'’s Board of Directors, senior management team, and the members of
the LAYC Career Academy’s Founding Group believe that through high-
quality, culturally appropriate education and support services, at-risk youth
can overcome the challenges of poverty, lack of prior success in school, and
the many other obstacles that may have restricted their development as
successful students and healthy, productive members of the community. Qur
philosophy is encompassed in these core beliefs:



¢ Every young person deserves the opportunity to achieve academic
success and secure meaningful work.

¢ Given the proper tools, young people can be powerful agents in
affecting the circumstances of their lives.

e Every young person can develop the skills and aptitudes to be
successful in his or her personal and professional lives.

e Postsecondary education and training dramatically increase a young
person’s ability to achieve economic independence and success in the
workplace.

¢ Every student has the right to aspire to postsecondary education and
to expect his or her school to provide the tools he or she needs to be
successful.

o Every student needs and deserves a safe and respectful place to learn,
where diversity is valued and competent and engaged adults support
his or her efforts.

e Adults have a critical role in teaching and modeling positive values and
chatlenging youth to change unproductive behavior and attitudes.

¢ Young people will respond when appropriately challenged to reach for
high standards and meet high expectations.

In short, by believing in and valuing our students, holding them to high
standards, empowering them to make good decisions about their futures,
and providing them with relevant and engaging instruction that is clearly
linked to their life objectives, we can ensure that students are prepared to
thrive in postsecondary education and careers.

This philosophy has borne fruit in our previous endeavors and we are
confident that by staying true to these core beliefs, the LAYC Career
Academy will be successful as well,

c. Educational Focus

The LAYC Career Academy’s educational program will equip students with the
tools needed to earn a GED certificate and work-readiness and other life
skills that will support them as they set postsecondary educational and
career goals and take steps to reach those goals. In addition, basic literacy,
numeracy and English language acquisition classes will be offered to those
students who need these foundational skills before beginning GED
preparation.

In addition, students will participate in career exploration activities and high-
quality vocational training in two high-growth industries — healthcare and
information technology - where robust employment and advancement
opportunities are projected in the District and region. We also will offer more
advanced academic work related to these fields and ACT and SAT preparation
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for students who wish to pursue formal postsecondary education after they
complete our program.

The LAYC Career Academy’s educational program will combine elements of
ILAYC's successful Next Step PCS, YouthBuild PCS and WISE program, as well
as aspects of the GED Access Model in New York City, through which
hundreds of students have been prepared for the GED exam since 2005.
Developed by the New York City Department of Education’s Office of Multiple
Pathways to Graduation and the Gates Foundation, the Access Model - like
LAYC’s Next Step, YouthBuild and WISE programs - incorporates a positive
youth development philosophy that we have found to be critical to the
success of students in our target population.

In addition, the Access Model curriculum reflects our experience that
instructional methods and materials relevant to a young person’s life
experiences and aspirations are essential to help disconnected youth re-
engage in the learning process and develop the confidence and stamina they
will need to complete the program. Like the Access Model, we also will use
individualized learning plans and differentiated instruction, which are key to
effectively serving a student population with large variations in skill levels,
and which meet DCPCSB’s expectations related to addressing the learning
needs of students at various skill leveis, special needs students and English
Language Learners.

Finally, the Access Model is structured to meet over-age and under-credited
youth where they are, through a phased curriculum that allows students who
are further behind to begin by gaining basic skills, while students who have
fewer gaps to fill before taking the GED can progress more quickly to the
material they need. A recent report from the Western Interstate Commission
for Higher Education shows that accelerated learning options “are related to
higher rates of college enrollment, persistence, and graduation.”® In addition,
these options are likely to be desirable to over-age and under-credited
students, who may otherwise feel that it would take them too long to earn
the Carnegie units needed to get a diploma.

Following the Access Model’s lead, we have developed a program that is
structured to meet the needs of students at various levels and with varying
interests, through a phased curriculum that allows students who are further
behind to begin by gaining basic skills, while students with fewer gaps can
move directly to GED-preparation and, when ready, to college courses that
are aligned to their postsecondary goals and vocational interests. In addition
to individualized attention and schedule flexibility that responds to student’s
individualized needs and objectives, LAYC Career Academy staff will provide
an array of wrap-around supports to help students to complete the program.

SAccelerated Learning Options: Moving the Needle on Access and Success,
http://www.wiche.edu/info/publications/Accelerated_Learning_Options.pdf.
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d. Goals

LAYC has two overarching goals for the new public charter school: (1) to help
disconnected youth ages 16-24 envision a future that includes not only a
high school credential but also postsecondary education or training and a
fulfilling career, and (2) to provide those young people with the necessary
resources and tools to realize that vision.

Specific student-centered objectives designed to ensure that the LAYC Career
Academy achieves these goals include the following:

Enable out-of-school youth to secure a GED certificate, and, as a
precursor to preparing for the GED, raise literacy and numeracy levels
of low-functioning students and support English Language acquisition
among non-native speakers;

Prepare students for postsecondary education and/or job training or
employment and provide them with opportunities to experience college
work and earn coliege credit and participate in targeted vocational
training in healthcare and information technology;

Assist students who are ready for college after they complete the
program in identifying and securing access to longer-term
postsecondary opportunities that will further their career goals and
completing applications and financial aid forms;

Equip students with important workforce readiness skills, as defined in
the Comprehensive Adult Student Assessment System (CASAS)
Essential Life and Work Skills Competencies, which can be viewed at
https://www.casas.org/home/index.cfm?fuseaction=home.showConten
t&MapID=1602, and with other important life skills defined by the
Search Institute in its Developmental Assets paradigm, attached as
Section K.1.

Enable students interested in careers in information technology to
secure marketable skills, A+ Computer Hardware Repair and Microsoft
Office certification, and/or relevant college credits from the Community
College of the District of Columbia (CCDC);

Enable students interested in careers in healthcare to secure
marketable skills, a Certified Medical Assistant credential and/or
relevant course credits from CCDC.

Assist students who have vocational interests in areas other than
information technology and healthcare to identify, prepare for, and
apply to high-quality postsecondary education or training programs
and earn college credit while in our program.

Support students’ development of the necessary life skills to interact
effectively with peers and authority figures, manage conflict, solve
problems, access external supports as needed, and make good


https://www.casas.org/home/index.cfm?fuseaction=home.showConten

decisions about educational/vocational opportunities and personal and
financial issues.

As required under the DCPCSB’s Performance Management Framework and
described further in our Mission Accomplishment Plan, we will measure our
success in achieving these goals in terms of Student Progress, Student
Achievement, Leading Indicators, and Gateway Measures. In addition, we will
ask the DCPCSB to evaluate the success of our program on the basis of two
Mission-Specific Objectives.

In assessing Student Progress, we propose to utilize the Test of Adult Basic
Education (TABE) as the primary indicator of how quickly our students are
gaining new literacy and numeracy skills. We propose to measure Student
Achievement in terms of increases in the number of students who receive
passing scores on two or more sections of the Official Practice Test for the
GED. Leading Indicators for non-standard programs such as ours are
stipulated by DCPCSB; accordingly, we will use student attendance and re-
enrollment as indicators leading to our two Gateway Measures, attaining a
GED certificate and securing six college credits or an industry-recognized
credential in Healthcare or Information Technology.

We also will have two Mission-Specific Objectives, one relating to non-
cognitive skill development, and the other relating to postsecondary
readiness. Our youth will not have been successful in traditional schools due
to poverty, homelessness, addiction, parenting responsibilities, limited
English proficiency, or some combination of the above. In addition, they may
be living apart from their families or their families may be unable to provide
them with the support they need to achieve academic success as a result of
their own limited educational attainment and/or English proficiency. Many of
them will need to work to meet their basic needs while in the program or
while in college. Accordingly, we will measure our students’ development of
the life and career-readiness skills we know to be essential to their ability to
succeed in the workplace and higher education.

We have identified indicators to assess student preparation for postsecondaryj
education including: achieving a passing score of 2750 or higher on the GED']J
passing the GED exam, which will be aligned to Common Core Standards inr
2012; and obtaining an industry recognized credential or at least six college

credits.

LAYC Career Academy leadership will collect and analyze student
performance data on a regular basis and present this data to the Board of
Trustees, which will provide ongoing oversight of the program to ensure that
adequate progress toward these goals is being made and/or program
adjustments are implemented. The data also will be used by individual
faculty and staff to assist in identifying specific student needs and by the
faculty as a group to drive changes to curriculum materials and inform the
school’s professional development programs, as discussed further in the Plan
of Operations section.
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Finally, we will ask our students, families, and staff to assess the school’s
performance formally and informally throughout the school year. For
example, students will evaluate their teachers at the end of each course and
also will be asked to provide feedback on course content. Parents and other
family members also will be invited to casual “Showcase Success Nights”
where they will have the opportunity to provide informal feedback to faculty
and staff,

In turn, faculty will be regularly involved in assessing the schoo! curriculum,
especially in its first several years, in order to ensure that we are meeting
our students’ needs well. As members of a professional [earning community,
their opinions on the academic program will be regularly sought by the
Principal and they will have the freedom to propose changes to course
curricula and materials, provide feedback on student support efforts and
investigate innovative instructional techniques and technology.

2. Charter School Curriculum
Overview

The LAYC Career Academy curriculum builds on what we have learned from
our WISE GED preparation program, which has served low-income and
minority students who have not been successful in traditional high schools
effectively for six years, as well as our experience with Next Step PCS and
LAYC YouthBuild PCS.

Our goal is to provide older students who have not been successful in
traditional schools with a richer, more comprehensive educational experience
than currently may be available to them. To do this, we intend to transform
what is now a targeted three-month long GED program into a full-service
school with a year-round schedule. At the LAYC Career Academy, in addition
to GED preparation and workforce-readiness training, students will be
offered:

e College preparatory courses;
e College-credit coursework;
e Preparation for college entrance exams;

e Vocational training in high-growth job sectors leading to industry-
recognized credentials; Internship opportunities;

e Assistance with college applications; and
e Job search support.

In addition, we have borrowed elements from New York City’s Access Model,
which was a perfect starting point for our expanded curriculum design
process as it also targets over-age and under-credited students and is
grounded in an approach to educating disconnected youth that is congruent
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with the youth development philosophy of LAYC.” In particular, we will use
their phasing system to ensure that we can be responsive to students and
varying skill levels.

Academic Program

The academic program will have three components: (1) pre-GED literacy and
numeracy courses for students who are not yet ready to begin work at the
level required to prepare for the GED; (2) GED-aligned coursework in the five
content areas tested (Language Arts-Reading, Language Arts-Writing,
Mathematics, Science, and Social Studies) and college preparatory work, for
students who are ready for more advanced material; and (3) college-level
courses, for credit, through our partnerships with Bard College and the
Community College of the District of Columbia (CCDC).

Students will move through six Phases — Intake, Exploration, Discovery,
Application, Demonstration and Commencement - students will develop
literacy and numeracy skills, as well as more advanced content in English
Language and Literature, Social Studies (including US History, Government
and World Geography), Science (including major concepts of Biology,
Chemistry, and Physics), and Math (including pre-Algebra, Algebra and
Geometry). This work will go well beyond the knowledge needed to pass the
GED's five sections, providing students with a strong foundation for college-
level work. :
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Students will complete the LAYC Career Academy in one year to seven years,
depending on the students’ level of skills and knowledge upon entering th
school. Students who enter the school with math, reading and writing skillg

" that are above 9™ grade level could finish in three trimesters/one year bny_
completing each of the Discovery, Application and Commencement Phases in
one trimester. Students who enter with low literacy levels may need more
time to complete. For example, a student entering with a first grade level
would be expected to improve his or her literacy or numeracy levels by a
least two years for each year s/he spends at the Career Academy. Tha
student_would finish_the equivalent of first grade through_12th grade and

7In fact, while the Access Model partners with a non-profit social service provider to provide youth
development training to teachers and staff, LAYC has been a leader in youth development for
decades and has the organizational capacity to provide the requisite training, case management,
and student supports critical to retention and success. In addition, we have long-standing
relationships with providers of affordable housing, child care, substance abuse treatment, and
other social services that we expect that many of our students will need.
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even years when this would usually take 13 years. The six_phases_will beg
escribed in_rnore_detail_in_the Program_Structure section

Een an industry recognized credential or six college credits in less than

We will provide our students with additional preparation for postsecondary
success by making it possible for them to earn college credit through our
Bard and CCDC “early college” programs. Early college high school is based
on the principle that academic rigor, combined with the opportunity to save
time and money, is a powerful motivator for students to work hard and meet
serious academic challenges.® Students in early college programs have been
shown to have better attendance, grade-to-grade promotion, and college
enroliment rates than their peers.® Giving students an opportunity to do
college-level work within a familiar and supported environment increases
their chances of success and helps them to overcome the misconceptions
that they or their families may have, such as “college is not for them"” or that
the coursework will be too challenging.

CCDC has agreed to offer courses at the LAYC Career Academy that align
with our vocational training program (discussed in the following section).
While we are still working through the details of this partnership, possible on-
site CCDC course offerings include:

o Fundamentals & Human Anatomy & Physiology

o Essentials of Human Biology

o Introduction to Nutrition

o Introduction to Programming

¢ Introduction to Web Page Development and HTML
e Computer Science I or II

For students who prefer more general preparation for college coursework,
the Bard College Clemente Course in the Humanities will be the appropriate
early-college option. The Clemente course is a free, six-credit college-level
course that introduces students to some of the world’s greatest writers,
thinkers and artists. Classes currently meet at LAYC's main building on
Columbia Road, NW two evenings per week over a period of eight months
and are taught by college professors. Bard program participants explore:

e Literature and Poetry

e Critical Thinking & Writing
e American History

e Art History

BEaﬂy College High School: A Portrait in Numbers, Jobs for the Future, November 2010.
.;\vailable at http://iwww jff.org/publications/education/portrait-numbers/741.
id.
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» Moral Philosophy

More detailed information on the Bard College course is provided in Section
K.2.

Vocational Education

After analyzing current and projected labor market data for the region and
LAYC'’s existing vocational education resources, we have selected two high-
growth industries - healthcare and information technology (IT) - in which we
will offer high quality career exploration and training courses.

Students on the IT track will start by taking an Introduction to IT course. A
more detailed description of this course is provided in Section K.3. After
completing this initial IT course, students may elect to enroll in a longer,
LAYC-operated program to attain A+ Certification in computer hardware
repair, a highly marketable credential in the field. Internships in this area
also will be offered to students who have finished their GED preparation
work. After completing the Introduction to Healthcare class (which is also
described in Section K.4, students on this track will be eligible to enter a
Certified Medical Assistant (CMA) training program at CCDC and/or take
advantage of internship opportunities in this field.

As noted above, our CCDC partnership also will allow students wishing to
pursue higher education in these sectors (allied health certificates or nursing
degrees and Bachelor’s Degrees in Information Technology or other IT
certifications) the opportunity to take introductory college courses through
CCDC, in some cases on our campus.

Program Structure

As noted previously, the LAYC Career Academy’s program is divided into six
phases, after which students who complete the program are followed for one
year. Each of those phases is described below. Like the Access Model,
students begin with intake, which we have extended to provide for additional
assessments and orientation to our programs and services. In addition, we
have added a new phase - Exploration - for English Language Learners and
students reading below a sixth grade level, who are not eligible for the
Access Model in New York.

The six phases are shown sequentially in the graphic below and described in
more detail in the text that follows.

Intake ploration Discovery Demonstration Application Commencement
Phase Phase N Phase Phase Phase Phase
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y
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In order to provide every student with the greatest chance for success we
will not only meet the students where they are academically but also take
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into consideration the student’s zone of proximal development. Our current
work with the WISE program has taught us that students can learn faster if
we give them work that is more challenging than their standardized
assessments and provide the support needed for the student to master the
work. We expect that this also will appeal to our students, who are anxious
to make progress towards their GEDs quickly and may have had negative
experiences with traditional curricula.

During Intake, students will be assessed in reading to determine placement
into a module according to reading level. The assessment will be given again
at the end of each trimester to ensure appropriate placement and promotion
decisions. The student’s age and the last grade completed will not be factors
for placement.

Student placement will be determined by reading level in order to provide
instruction in a modular fashion across content areas. If the level of
performance for math is higher or lower than the reading level, students wiil
take math classes in another module to ensure that they continue to be
challenged or supported as necessary.

A more detailed discussion of these modules, including a chart showing the
correlation between each student’s reading and math skill level and module,
how the modules relate to the program phases is provided below.

Placement Criteria Chart

15



S i B Kl e

I i ol Ml

Module Reading  Reading " Reading Reading Reading Level ~ GED Test Taken
placement | Level0.0- Level3.0- + Level6.0-  Level 7.5- " 9.0-GED

basedon - | 3.0 5.0 .75 < 9.0

. Reading . Reading : 'Languége | ~Languégé g Languagé . * Career/

* Writing _ * Writing  Arts Arts Arts ~ College Planning
* Science *» Science + Science  + Science . * Science © * Voc Ed/ Early
+ Social "+ Social ~ » Social -+ Social .+ Social 5: College
Studies Studies | Studies _ Studies . Studies " Internships
Matht Mathil - Math il ~ Pre- Algebra/
: ' Algebra/ Geometry
" Algebra

et —

Note: The Discovery Phase is not included in the chart as all students will participate in this career
exploration/introduction to GED and vocational education instruction after Intake or Exploration as
applicable.

Intake Phase

This week-long phase is designed to orient students to the program,
introduce them to the GED and the vocational pathways, ensure that the
student sees the program as a good fit, conduct baseline assessments and
ensure that the student is placed in the appropriate course modules and
identified for additional support as necessary. Students also will meet the
adult who will be his or her “Primary Person,” an advisor/advocate who will
stay with the student for his or her entire time at LAYC Career Academy and
for a full year following graduation.

Day One: Orientation. Students are introduced to GED exam and the
healthcare and IT-focused vocational offerings, youth development
model, and support services available to students. During Day One,
teachers and staff set expectations for student involvement and
student achievement.

Day Two: Academic and Career-related Assessments. Students take
the TABE locator test for Reading, the CASAS work skills test, and
provide a writing sample, which staff will use to determine skill level in
reading comprehension, mathematics, and written communication.
Students also will be engaged in some initial learning community-
building activities.
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Day Three: Additional Academic Assessment and Risk Screening.
Students take the TABE locator test in Mathematics (TABE locators in
Social Studies and Science will be administered the following week)
and take LAYC's Risk Screening Inventory to be eligible for social
services from LAYC and so that any immediate non-academic needs -
i.e., child care, housing - can be addressed. Students also will be
given the Myers-Briggs interest and aptitude test as well as possibly
the Gallup StrengthsFinder 2.0 test.

Day Four: Engagement Interview. Students meet their “Primary
Person,” and discuss how that person will monitor their progress and
help them overcome any obstacles that arise during the program. The
Primary Person “interviews” each student to establish a helping
relationship and learn more about the factors that contributed to his or
her decision to return to school, and to choose the LAYC Career
Academy. Working together, they also will begin thinking about the
student’s long-term academic and career goals.

Day Five: Student Placement and Teambuilding. Students participate
in a variety of activities designed to create a positive school culture,
set norms for behavior expectations, and help students begin to build
peer relationships to support student engagement and adherence to
the program model. Staff-led discussions focus on helping students
overcome any anxiety they may have about returning to school.
School staff analyzes student assessments and learning goals and
creates schedules so students can begin classes the following week.

Exploration_Phase

The Exploration Phase is designed to help students who are significantly
below grade level in basic skills to identify their own academic and social
barriers, and rapidly increase their literacy, numeracy, and language skills. A
student may stay in this phase one or more trimesters depending on the
student’s skill ievel at entry and his or her progress.

The LAYC Career Academy will be open to all applicants and we expect to
enroll a significant number of English Language Learners and students
performing below a sixth grade level in math and reading.® We will offer
basic literacy, numeracy, and English language instruction in this phase to
accommodate those students. Classes will be provided in small groups and
one-on-one tutoring will be available as necessary. In addition, students
who have diagnosed or undiagnosed special learning needs also will be
supported by Special Education staff during the Exploration phase and
subsequent phases to identify effective teaching methods and related
services to help them succeed.

10 By contrast, New York’s Access Model requires students to be reading at a sixth
grade level before entering the program.
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Students reading at a 6™ grade level or higher when they enter the program
will not participate in Exploration Phase activities.

Discovery Phase

During the Discovery Phase, students will become familiar with the format of
the GED and the content areas covered by it and will begin developing GED
(or pre-GED) content and skills. They also build workforce readiness and life
skills that will support them in achieving their post-program work and/or
college objectives and explore college and career opportunities. Finally, they
will complete an introductory class in either Information Technology or
Healthcare.

Teachers will use the "GED and You” curriculum developed at the Virginia
Commonwealth University to guide students through a self-reflective process
to understand the content, structure, and skills embedded in the GED test. (A
summary of the program can be found in Section K.4.) They will then begin
GED preparation coursework in all five sections of the test - (1) Language
Arts - Reading, (2) Language Arts - Writing, (3) Mathematics, (4) Social
Studies, and (5) Science - with a primary focus on reading, writing and math
during this phase. An overview of the pre-GED and GED skills to be covered
is provided in Section K.5.

Discovery Phase students also take an intensive course focused on workforce
readiness and career exploration. This course has been a critical component
of LAYC's career training for a number of years and has been refined to meet
the needs of disconnected youth. A course outline and sample lesson plan is
provided in Section K.6. Finally, Discovery Phase students will take either
the Introduction to Healthcare or Introduction to Information Technology
class.

By the end of the Discovery Phase, students will have developed a
comprehensive Individual Learning Plan (ILP) that reflects their strengths and
weakness on GED subjects, steps to overcome weaknesses, and initial career
and/or postsecondary education plans. A draft ILP is provided in Section
K.7.

Ywe are working with a curriculum developer to revise our Pre-GED and GED course materials
to reflect our focus on preparing students for college-level work, as well as the recently adopted
Common Core Standards, but are providing the WISE program materials we are currently using
as our initial starting point for the reviewers' reference.
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Demonstration Phase

- During this phase, students will primarily be focused on reaching a ninth
grade or higher proficiency level on each of the five sections of the GED.
GED-preparation course content will be aligned to the concepts and skills
covered by the GED as well as the recently adopted Common Core Standards
for the covered content, which are summarized in the Student Learning
Standards section. Before moving from the Demonstration Phase to the
Application Phase, students must be reading at a 9" grade level.

(Note: Students who come to the program with math and reading skills
above a ninth grade level may be able skip this phase and move directly to
the Application Phase).

Application Phase

In this phase, students will continue working to master GED content and

skills and will take the Official GED Practice Test. Students who have elected

to pursue either the IT or Healthcare vocational track also will be enrolled in

the second vocational course (focused on A+ Certification for the IT track

and a Certified Medical Assistant (CMA) credential for Healthcare) while other

students will enroll in early college classes with a goal of accruing at least

three credits in this phase. Students also will explore college and/or R
additional job training or job placements, complete college or job

applications, engage in mock interviews, and create resumes and/or draft

college essays during this phase.

To complete this phase, students must take the GED and pass their second
vocational education course or complete a three credit early college course.
Time to complete this phase will vary according to individual circumstances -
some students may complete this phase in one trimester and others may
take multiple trimesters to be ready to take the GED exam and succeed in a
college-level course.

Commencement Phase

In this phase, students on the Healthcare track finish their vocational course
work, participate in the internship required for the CMA license, and prepare
for the CMA exam. IT students finish course work in A+, participate in an
internship to gain practical experience, and study for the A+ exam. Students
who are not pursuing A+ or CMA certification are expected to earn three
additional college credits, either by completing the Bard Humanities course or
taking another early college course through CCDC. In addition, students will
be encouraged to begin ACT/SAT preparation if those tests are required by
the colleges where they plan to apply. College-bound students also will
receive assistance with applications and financial aid applications.

We recognize that some students may elect not to continue the program
after they take the GED and complete their vocational courses. These
students will be contacted by staff after two weeks, and then every month
for the first six months, and every two months after that. During these
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conversations, we will ask if these young people need any other services that
would support their continued success, and will invite them to follow-up
meetings every two months for the next year.

a. Student Learning Standards

The LAYC Career Academy has adopted the following student learning
standards for its three major program areas. These standards, which will
shape our GED and college-focused academic preparation, workforce
readiness and vocational education prongs, are described below.

GED/Coliege Preparation

The LAYC Career Academy has elected to use the Common Core Standards in
English Language Arts & Literacy in History/Social Studies, Science, and
Technical Subjects and Common Core Standards in Mathematics recently
adopted by the State Board of Education. These standards were developed
with the express purpose of ensuring that all high school students are
prepared for career and college success; although other adult education
learning standards are available, we felt that it was critical to our mission to
prepare students for postsecondary and career success to adopt these more
rigorous standards.

While the Common Core Standards were designed to ensure quality and
consistency in coursework leading to the traditional high school diploma, the
LAYC Career Academy will be taking advantage of work that has already
begun in New York City’s GED preparation programs, in partnership with the
American Council of Education, which administers the GED, and ACHIEVE,
the District-based organization that spearheaded development of the new
standards to align the new standards with the GED. We will work with our
Principal and Lead Teacher to refine existing course curricula and
instructional materials to ensure that they are aligned with these standards
and have reached out to ACHIEVE for additional support.

By creating an instructional program that meets the same high content and
performance standards that other students in the District (and most of the
States) will have to master in order to earn a high school diploma, we will
ensure that our students gain the knowledge and skills needed for
postsecondary education and the competitive and increasingly skills-intensive
workplaces in our region.

Workforce Readiness

The District has not yet adopted content and performance standards for
workforce readiness; however, WISE faculty currently use a combination of
the nationally recognized Comprehensive Adult Student Assessment Systems
(CASAS) workforce readiness model and “Workforce Essential Skills”
developed jointly by KET and PBS’s Literacy Links adult education program.
These standards address problem-solving skills and techniques, conflict
resolution, self-awareness and awareness of the learning/work and
communication styles of others, personal responsibility and time-
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management, and a number of other skills important in both the workplace
on postsecondary education. We have found them to be thorough and
relevant and will continue to use them.

Vocational Education

Although several states are in the process of developing standards for
vocational education in particular industries (with Florida having published
one of the more comprehensive sets of draft standards), we are not aware of
any standards for IT and Healthcare that have been widely-endorsed in the
states. However, both our IT and Healthcare programs are designed to
prepare students to secure an industry-recognized credential, which we are
using in lieu of a performance or content standard. The requirements for the
two credentials students will be able to obtain, as well as descriptions of the
courses themselves, are provided in Section K.8.

Ensuring that Students with Limited English Proficiency or Special Needs Can
Meet the Standards

To ensure that English Language Learners and students with IEPs are able to

meet these standards, we will provide professional development on

differentiated instruction and meeting the needs of students with different

learning styles and/or language barriers. In addition, we will provide

significant resources for these student populations (which are described in
the Methods of Instruction and Support for Learning content areas).

Students will have multiple opportunities and means for demonstrating
mastery of the course content through the standard exam format, written
products (essays, sample resumes and business letters, etc.), projects
(research on career fields, presented via PowerPoint to their classmates, for
example) and other demonstrations (practice interviews, internship projects).
In addition, they will receive regular oral feedback from teachers as well as
formal progress reports at the midpoint and end of each trimester. Within the
phasing structure discussed above, they will progress at their own pace,
moving through the material according to their demonstrated learning.

b. Resources and Instructional Materials

The LAYC Career Academy will use a variety of high-quality commercial and
staff-developed instructional materials and other resources to address
different student readiness levels, meet the specific needs of English
Language Learners and Special Needs Students, and ensure maximum
relevance of our course content to our students, Toward that end, our
curriculum advisor (whose professiona!l experience is provided in Section X)
is reviewing the pre-GED, GED, and workforce-readiness materials currently
used in our WISE GED-preparation program, Next Step PCS, and LAYC
YouthBuild PCS as well as other products that have been effective with
students who have similar needs and objectives.
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Instructional materials and resources used by WISE faculty:

Steck-Vaughn’s Complete GED

McGraw-Hill/Contemporary’s Essential GED: A Compact Review for the
High School Equivalency Exam (2002)

McGraw-Hill/Contemporary’s Complete GED: Comprehensive Study
Program for the High Schooi Equivalency Exam (2002)

Contemporary’s Number Power: The Real World of Math
Contemporary’s Number Power 3: Algebra
Contemporary’s Number Power 6: Ward Problems

Contemporary’s Number Power 7: Problem-solving and Test-Taking
Strategies

Contemporary’s Math Exercises

Contemporary’s Calculator Essentials for the GED
Contemporary’s Vocabulary Exercises
Contemporary’s Engiish Exercises

Plato advanced reading strategies and vocabulary and reading e T T

comprehension, floridatechnet.org, umbc.edu (on-line instructional
resources)

Additional curriculum materials likely to be used at LAYC Career Academy:

The Wilson Reading Program
The Lexia Reading Program

LANGUAGE! Literacy Curriculum (See Section K.9 for more
information)

TransMath, an accelerated curriculum taking students from Number
Sense to Algebraic Thinking (See Section K.10 for more information)

Teacher-developed materials for advanced learning activities in key
college-preparatory subjects (English/Language Arts, Biology, Algebra,
Geometry)

Materials to support vocational education courses in Information
Technology and Healthcare

Early-college course materials as specified by instructors from CCDC
and Bard College

The criteria that will be used to finalize this list are: (1) adaptability to
students at various skill levels; (2) accessibility for special needs students
and English Language Learners; (3) a high level of rigor and/or aiignment to
the Common Core State Standards; (4) relevance to our student population
(i.e., age-appropriate, culturally appropriate, and coilege- and work-
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oriented); and (5) proven effectiveness with students in our target
population.

We will use formative and summative assessments to measure student
progress in mastering skills and content and to serve as an indicator of the
effectiveness of our instructional materials, our teaching methods and our
program design. The assessments will include TABE, CASAS, the Official GED
Practice Test, and the PSAT and SAT/ACT. In addition, we will solicit feedback
from students and parents, guardians, and supportive adults, and invite
master teachers to visit our classrooms at least once a trimester to observe
our teachers and provide informal feedback and coaching to help enhance
their instruction.

¢. Methods of Instruction

The primary methods of instruction to be used at LAYC Career Academy are:
(1) differentiation; (2) relevant, contextualized subject matter; (3) active-
learning techniques; and (4) Individualized Learning Plans developed by each
student and her/his “Primary Person” advisor/advocate. We are confident
that these methods will be effective for students at varying skill levels,
students with special needs, and English Language Learners, as discussed
further below.

In addition, because we will place a strong emphasis on literacy and
advanced reading skills and higher-order thinking, our Reading Specialist will
work with the content area teachers to promote reading across curriculum as
a means of helping students practice and improve reading and responding to
text of various genres and levels. We also will utilize instructional technology
(as discussed in the preceding section) to support student learning at various
fevels. To encourage the development of habits of life-long learning, students
will also be encouraged to read on their own. We will provide students with
fun books, so they can engage in independent reading as well. We will assess
the effectiveness of our instruction on an ongoing basis.

Differentiation

Differentiated instruction will be a key strategy to help teachers meet the
wide range of needs, skills, learning styles, and interests of students at the
LAYC Career Academy. Initial placement in modules based on entering
students’ reading and math skill levels will allow for grouping to support a
significant level of differentiation among classes. In addition, while students
reading scores will be used to make initial pre-GED, GED module placements
in Language Arts, Social Studies, and Science, Mathematics module
placement will be driven by math scores, to a avoid a mismatch between
math instruction and student readiness that is common in other GED
preparation programs.

Teachers also will deliver differentiated lessons within modules, to ensure
that all students remain engaged and that different avenues are available for
students to acquire content, process new ideas, and develop work products
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that demonstrate the degree to which they have mastered the learning
objectives. We know that differentiated instruction is particularly important
for special education students and English Language Learners. The use of
differentiation and other instructional techniques to address special needs
students is discussed in detail below (in the Special Needs Students section).
For English Language learners, similar adaptations will be made. For
example, a weaker ELL reader/writer may be engaged in a Social Studies
lesson by listening, viewing, and responding verbally first and using that as
scaffolding to support written responses to unfamiliar material. We will
provide teachers with specific training related to differentiation for both
students with special needs students who are developing language
proficiency.

Because of the importance of effectively delivering the LAYC Career
Academy’s rigorous curriculum in a differentiated manner to students with
varied prior education histories and learning styles, teachers will receive
significant training and support in this area. Specifically, they will participate
in intensive training prior to the school’s opening focused on developing and
delivering differentiated instruction, and will meet at least once a month as a
group during the school year to discuss their challenges and successes in
providing access to the curriculum to students at all levels.

To meet the needs of all students — including English Language Learnersand -~ =~~~ 7

special needs students — LAYC Career Academy will adjust curriculum,
instruction, and materials along four different axes:

Content What we teach and what we want students to learn (Yinput”).
While we intend to maintain the same high learning
standards for all students, we will approach the standards
using different types or levels of materials and instruction
incorporating culturally appropriate topics and resources.

Process Activities through which students process or make sense of
content. For example, a learning activity can be adjusted by
having students choose between two approaches (i.e.,
electing to develop a PowerPoint presentation or write a
script and direct a YouTube video to demonstrate knowledge
of U.S. history or current events).

Product How students demonstrate what they have learned and apply
it to new facts or situations (“output”). LAYC Career Academy
students will have many different options for demonstrating
their own learning. For example, they will produce business
letters that demonstrate progress in English language
acquisition and writing skills, present reviews of new
restaurants to their classmates orally, or complete a
household budget/comparison shopping exercise using Excel.
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Learning Classroom conditions and use of outside resources that
Environment | support learning will be adapted to meet the range of student
learning abilities and needs, including the use of instructional
technology, small group instruction, and one-on-one tutoring.

Relevant, Contextualized Subject Matter

Student-centered instruction places students’ own interests, skill levels, and
objectives at the center of the learning process. Students learn and retain
more knowledge when the instructional material is explained in contexts
connected to their prior knowledge, experiences, and interests. The more
that content and concepts can be tied to a student’s vocational or other
future aspirations, the more “real” and thus important the iesson becomes to
the student. In the context of our program, this means practicing grammar
by drafting resumes or college essays and practicing math in the context of a
health professions lesson on proper dosing, etc.

Research has shown that student-centered instruction also stimulates
student curiosity and enhances the desire to learn. Teachers who use
culturally appropriate materials also will observe greater motivation, effort,
and achievement from their students. The approach encourages students to

engage actively in discussing and analyzing content-specific information -

while sharing perspectives, presenting differing viewpoints, and working
together to draw conclusions and form opinions. This approach will be used
across the curriculum, but we see it being particularly effective in the GED-
preparation course for Social Studies, which covers U.S. History and World
Geography.

Active Learning

Teaching methods that have proven effective for older students returning to
school after failing to succeed in traditional programs engage students in
problem-solving and working together to draw conciusions about new
information. Because these types of activities are increasingly important to
success in the workplace, LAYC Career Academy staff will integrate them into
the school program whenever possible. The primary approaches our teachers
will use and examples of how they would support our curriculum are as
follows:

e Independent Learning: Students will have opportunities to engage in
independent learning that is supported by staff. Examples include
developing a household budget, completing financial aid
documentation, searching for jobs online, and submitting applications
for jobs and/or college.

o Cooperative learning: Students participate in mock interviews and
employee-employer or employee-customer roles plays; students
review and comment on each other’s written products, etc.
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e Project-Based learning: Examples of project-based learning include
students working with a group to perform research, conduct analyses,
develop recommendations based on findings, and then present to
peers.

e Work-Based Learning: Students will have internships opportunities in
community health centers, hospitals, doctor’s offices or the IT
departments of local businesses or nonprofit organizations.

Individual Learning Plans and Primary Person Support

We expect that a majority of students will enter the LAYC Career Academy
significantly below level for their age in reading and math and will have
psychological or emotional barriers to educational success based on their
previous school experiences. We will use Individual Learning Plans and
support from a Primary Person as the primary means to ensure that these
issues are addressed quickly, adequately, and throughout their time at the
school.

The Primary Person, a trained caseworker who will serve as advisor/advocate
and the primary monitor of academic, vocational and developmental progress
for a maximum of 25 students, will meet regularly with his or her advisees
beginning in the first week of school and be in direct contact with the
students (in person or via phone or email) on a weekly basis thereafter.
These students and their advisors will work as a team, with input from the
students’ teachers, to develop the student’s Individual Learning Plan. In
addition, we hope that students will develop a level of trust with their
Primary Person and feel comfortable sharing personal and academic concerns
before these challenges become insurmountable.

The Primary Person will monitor the student’s attendance, engagement and
performance via centralized data sharing, meetings with the student’s
teachers, and joint debriefs on student progress reports to ensure that he or
she is progressing or that adjustments in instruction are made or additional
supports are provided. The Primary Person also will assist students with
early-college course selections, internship applications, and consideration of
college and/or work or training opportunities.

The assignment of a Primary Person to each student ensures that each youth
is seen as a whole person and that no young person falls through the cracks.
These advisor-advocates will get to know their advisees well—both as
learners and as people. These close relationships aiso create a feeling of
belonging and increase the student’s likelihood of being successful in school
and beyond. We are in the process of developing criteria for matching
students to their Primary Person and a process for reassignment if the initial
fit is not right., We intend to have further discussions with Good Shepherd,
the New York community-based organization that is implementing the Access
GED Model, about these two issues before the school opens. We recognize
how critical the Primary Person relationship is for our students as Primary
staff will not only be tasked with supporting the youth through difficulties but
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also setting high expectations for achievement. Accordingly, Primary staff will
also be asked to consider and provide input during the matching process
about which students they feel they could best support based on their own
life experiences.

d. Students with Exceptional Needs

In providing services to students with special needs we will comply with all
applicable IDEA and District regulations for students up to age 21. The school
also will have a licensed Special Education teacher and at least one special
education aide. During the Intake Phase, students with a current
Individualized Education Plan (IEP) will be referred directly to the Special
Education Team so instructional supports and related services can be
provided. In addition, we will utilize a Three-Tier Response to Intervention
model when new students who may require Special Education services are
identified to determine what special needs they may have. A referral for
evaluation will be made if a student does not respond to Tier II interventions
and an eligibility determination made on the basis of the evaluation. If the
student is determined eligible, an IEP will be developed to provide the
supports and related services the student requires to reach his or her full
academic potential.

Utilizing the concept of Universal Design, we also have embedded many
supports and systems into the overalt structure of the school that will help
special needs students succeed. Special education students will be placed
into modules with other students at similar academic performance levels,
where scaffolding and differentiation is already taking place. As discussed
above, small group instruction will be provided and Individual Learning Plans
that resemble IEPs and Transition plans will be developed by all students. We
believe this program model will provide a very inclusive environment for
students with IEPs.

In addition, related services will be delivered to special education students as
prescribed by their IEP, using service providers contracted as needed in all
areas of concern, Finally, LAYC Career Academy staff will work with students
who are nearing age 21 to assess which components of the vocational track
and college prep curriculum should be included in the student’s Transition
Plan. The Transition Plan may include a Certificate of Completion as an
alternative to completing the GED.

Finally, students who are 21 or older when they enroll and had an
Individualized Education Plan (IEP) at their prior school will continue to
receive accommodations and adaptations as needed. Towards that end,
LAYC is exploring the possibilities of creating partnerships with organizations
to provide related-services to these older students if they are needed.
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e. English Language Learners

English Language Learners will be offered the same GED, workforce
readiness, college-preparatory and vocational content as other students, as
well the support of an ELL instructor and aide.

The LAYC Career Academy will use the WIDA Access Placement Test (W-APT)
to identify English Language Learner’s language level and need for ELL
services and in order to comply with federal accountability requirements. The
Beginners to Intermediate student group will receive instruction in a self-
contained manner for part of the day and then be mainstreamed into a lower
literacy instruction to adapt and interact with non-ELL peers.

Intermediate to Advanced ELL students will receive Sheltered-Content
Instruction in all subjects, with instructors utilizing the Cognitive Academic
Language Learning Approach (CALLA), an instructional model that was
developed by two professors at George Washington University to meet the
academic needs of English Language Learners that is now used in over thirty
school districts. Based on the findings of cognition studies, the model
combines academic language development, content area instruction and
explicit instruction in learning strategies that can be applied to both content
and language acquisition. Content area teachers will be trained in Sheltered
Content Instruction and the CALLA method. Sheltered content instruction
offers a means by which ELL students can continue their academic or
cognitive development while they are also acquiring academic language
proficiency. The World-Class Instructional Design and Assessment (WIDA)
Consortium English Language Performance Standards will be used when
delivering instruction.

f. Strategies for Providing Intensive Academic Support

As discussed above, we expect many of the students we serve at the LAYC
Career Academy to require intensive academic support because of language
barriers, special learning needs, and a host of other issues that have had a
negative impact on their prior educational experiences. Our staffing model
includes a significant number of staff dedicated to working with these
students in small groups or one-on-one, and our professional development
program will emphasize interventions for these students. In addition, our
curricular focus on differentiation, contextualized subject matter, and active-
learning techniques will further address the needs of these students.

Finally, we believe the “Primary Person” advisor/advocate model and
Individual Learning Plans will be especially important as a support for these
students. Each Primary Person will continuously monitor the progress of his
or her students/advisees, ensuring that their needs - academic and
otherwise — are addressed quickly and effectively. We are confident that
these methods will support all of our students regardless of the challenges
they face.
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3. Student Performance
a. Student Progress and Achievement

At the LAYC Career Academy, we will utilize a number of assessment
strategies to develop baseline data for student placement and in-class
differentiation and to monitor the progress of students as they move through
our program phases towards achievement of their academic objectives.

To determine a newly-enrolled student’s skill levels, each student will supply
a writing sample and take TABE (or the TABE E-Class for English Language
Learners) and CASAS assessments, which, respectively, provide grade level
information and functional reading, writing, listening, speaking, and higher-
order thinking skill levels. ELL students also will take the WAPT diagnostic
assessment to determine their baseiine level of English listening and
speaking skills. Because of the high number of ELL students expected, all
students will complete a home language survey when they enroll.

The results will provide information about each student’s need for support
and provide data to shape their individual academic goals. These
assessments also will be used to modify instruction for particular students,
provide them with targeted feedback and additional supports (i.e., tutoring,

use of on-line tools for practice) and to modify the curriculum as necessary. . .

Finally, TABE scores, combined with teacher input, wiil used to determine
student readiness for movement to the next module or phase (as shown in
the student placement chart criteria shown previousiy).

As students progress through the program phases, their achievement also
will be measured by performance on teacher-developed tests and end-of-
course projects aligned to course material, which will in turn be aligned to
the content covered by the GED and the relevant Common Core Standards or
industry-accepted performance standards associated with the vocational
pathways. We will also use GED practice test scores and actual scores on the
GED exam to assess student progress and achievement. A passing score rog?
the GED exam is 2250. However there is a significant difference between,
students passing with higher vs. lower scores. Students scoring 2750 orf

higher on the GED exam perform comparably to high school graduates_on
two key measures of progress: credit accumulation and basic skill
proﬁciency{lj. Therefore, the Career Academy_will_not only measure_pass
rates_but students’ scores on the GED_examJ) We also are considering use of
the COMPASS test as a measure of college-level critical reading and math
skills. Finally, student performance on the Official Practice Test for the GED
and the A+ Computer Hardware Repair and Certified Medical Assistant exams
will be used to measure achievement.

!2[Coilege Readiness of New York City's GED Recipients, Report of the CUNY Office of Institutional
esearch and Assessment, November 2008/
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As this is an ungraded program, the DC-CAS will not be utilized as a
measurement of achievement.

b. Gateway Measures

As discussed in more detail in the Mission Accomplishment Plan (Section D),
students will complete the program when they have passed the GED exam
and secured at least six college credits or attainment of af industry-
recognized credential in Healthcare or IT.

As they progress towards this goal, students will be promoted through the
program’s six phases (Intake, Exploration, Discovery, Application,
Demonstration and Commencement) on the basis of evidence that they have
achieved predetermined skill levels, as outlined in the promotion table in
Section K.11.

We also will develop standards for a Certificate of Completion option for
special needs students who are unable to either pass the GED or earn the
college credit during the planning period prior to school opening. We will
provide the requirements for that Certificate to the Board at that time.

c. Leading Indicators

We know that many of our students will have dropped out of previous o
schools because their chronic absenteeism made the work seem too difficult
or “catching up” seem impossible. Other students will have substantial
attendance challenges that result from personal commitments and/or
situations (family, work, crises, issues related to involvement with the

criminal or juvenile justice system and substance abuse treatment, etc.).
Accordingly, LAYC Career Academy staff will be focused on creating an
educational environment that is engaging, enriching, and supportive where
students can see their progress and it is celebrated by their peers, teachers
and other important adults in their lives. Students who enjoy coming to
school, perceive the relevance of the material they are studying to their life
goals, and can measure their progress towards those goals will want to

remain engaged in the learning process.

Additionally, we will develop and maintain strong relationships with parents,
guardians, other family members, and supportive adults, including friends
and current or former employers, to create a network of supportive
individuals that will promote attendance and retention of students. LAYC
Career Academy will hold celebrations, trips, community events, and
personal meetings to engage these key stakeholders in ongoing dialogue
about student successes, attendance, and socio-emotional or academic
issues. In addition, parents, guardians, and other supportive adults will be
encouraged to get involved in school activities such as supporting teachers
and students with career development activities and postsecondary planning,
as well as other support functions, as needed.

In order to retain its students, LAYC Career Academy wili continually invest in
their success. Ail students will develop a supportive relationship with at least
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one adult at the school who will serve as their advisor/advocate and we
believe these personal connections will help us increase attendance and
retention and, ultimately, student achievement. These individuals, who we
call Primary People, will take immediate action if attendance issues arise: this
may include calling home, conducting a home visit, identifying the causes of
the issue, and/or providing additional support services.

In the event a student is considering dropping out, LAYC Career Academy
staff will interview the student and his or her parent, guardian, or supportive
adult to determine what supports are needed to prevent the student from
leaving and what can be done to influence his or her decision. If a student’s
life circumstances are an obstacle to his or her continuation in the program,
LAYC Career Academy staff will work closely with the student and his or her
parent, guardian, or supportive adult to determine what supportive plan can
be implemented to help retain the youth. This can include advocacy in court
cases and mental health or substance abuse treatment. In some cases youth
can be supported by LAYC’s Promotor Pathway if there are a number of
complex issues at play. The goal is to get the youth reengaged in the
program and working toward completion.

Finally, LAYC case managers will work to remove barriers from students’ lives
that may be preventing them from being able to regularly attend school, pay
attention, or retain information. Providing help with child care, finding stable
housing for students, or helping students secure food stamps and metro
cards are just some of the methods LAYC staff have used in the past to
improve student participation in Youth Center programs; we expect to be

able to make these options available at the Career Academy.

4. Support for Learning
a. Parent Involvement

In any school, support from family members or other supportive adults is
integral to student success, satisfaction, and achievement. Many of our
students will lack strong family connections; some will be parents
themselves. Accordingly, family support, defined broadly to include support
from grandparents, guardians, mentors, and other supportive adults, is
critical. Each student will be expected to identify and provide contact
information for at least one individual who will serve as his or her “support”
person while at the LAYC Career Academy. This individual is expected to sign
a commitment letter, agreeing to serve as a role model for the student, be
actively involved in the student’s education at LAYC Career Academy, and be
dedicated to the student’s long-term academic and career success.

Communication

Upon enroliment, students will identify their support person and this
individual will indicate the best way for faculty and staff to get in touch with
him or her, such as by email, phone call, text message, or mailed letter.
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Students will also be asked to sign a release of information form so that
teachers and staff can openly communicate the student’s progress to his or
her support person. The LAYC Career Academy will provide updates about
student learning and progress in the preferred format to this support person
every three to six weeks. Information about adult support and involvement
in the Academy’s special events also will be provided to this person. All
communications will be made available in English and Spanish, as well as
other languages spoken by the families of enrolled students.

At the beginning of each trimester, LAYC Career Academy will host an Open
House for both students and their support people to discuss academic goals
and expectations. During these events, students and their support people
will be broken into small discussion groups and given the opportunity to talk
about their previous academic experiences and what challenges they faced as
students and any successes they have felt in their educational histories. By
sharing both challenges and successes, students and their supporters will be
better equipped to address these issues should they occur and motivate each
other as well.

The foundations of positive youth development will be covered during each
Open House; however, if support people are interested in learning more
about how to support their students, the LAYC Career Academy will offer a
positive youth development reading materials and mini-sessions to help them
better understand how important they are in the lives of their young people.
Additionally, the LAYC Career Academy will host several Showcase Success
Nights throughout the year, providing opportunities for students to invite
their support people and family members to view their progress to-date.

Academics

To inform students of their academic standing, formal progress reports will
be published at the end of each six week unit and shared with student-
designated support peopie. Support people will be invited to join in
discussions regarding progress reports with the student’s instructional team,
both to demonstrate support for student’s education and to brainstorm ways
to provide assistance or otherwise enhance the student’s academic process.

Decision-making

At least two family members will serve on the Board of Trustees, and family
members and other support people will be encouraged to participate on LAYC
Career Academy clubs and committees, including the Mentoring Club, After
School Tutoring Club, School Policy Committee, and Special Events
Committee. These clubs and committees will allow support people and family
members to increase their involvement with LAYC Career Academy, support
students, help shape school policy, and plan special events.

Social Services

Even students who have strong family support often need additional
assistance. Because a majority of the school’s student body will come from

32



households facing a myriad of economic, social, and health obstacles, every
LAYC Career Academy student will have access to LAYC’s case management
system. This connection to a proven social services network will enable
students to receive the housing, healthcare, child care, counseling, and
financial assistance they need so they can focus on learning and will, in some
cases, strengthen their families and their relationships with their support
people as well.

In addition, students struggling with the emotional and economic pressures
of being a parent and head of household will be eligible to enroll in LAYC's
Family to Family Mentoring Program. Family to Family pairs families who
have successfully resolved emotional, economic, and other life stressors with
families facing those same issues. The goal is to strengthen the family unit
and make it a positive force in the young person’s life. This program provides
a range of free services including budget management, domestic violence
prevention and conflict resolution, substance abuse prevention, individual
case management, and referrals to healthcare, daycare, housing, legal aid,
and other service providers. Program staff. also work with young parents to
increase their ability to be emotionally and financially supportive of their
children and partners/spouses.

b. Community Participation

LAYC has been an active member of the Columbia Heights Community since
the late 1960s and has a successful, decades-long history of collaboration
with community leaders, organizations, and families. LAYC Career Academy
will continue that tradition, cultivating and further developing deep
relationships with partner organizations at the local, regional, and national
levels and individuals.

Locally, LAYC is a member of the Steering Committee of the Columbia
Heights/Shaw Family Support Collaborative, an organization consisting of
over 25 community groups aimed at coordinated human service delivery in
the area. In addition, LAYC has partnerships with Unity Healthcare and
Mary’s Center, local organizations that provide healthcare and other social
services to members of the community. LAYC is also actively involved in the
Workforce Investment Committee’s Youth Investment Committee as well as
the DC Alliance of Youth Advocates, a coalition of youth-engaged
organizations. Finally, LAYC has been designated as a Weed and Seed Haven
as a result of the partnership we’ve forged with the Metropolitan Police
Department to better protect young people in the neighborhood.

In this region, LAYC is a member of the Consortiums for Youth Services and
Child Welfare, both of which bring together youth service providers in the
region, a long-time grantee of the DC Children and Youth Investment Trust
Corporation, a mayoral initiative aimed at enhancing youth services in the
District. Nationally, LAYC is a member organization of the United Way and
recently received national recognition when it was pre-selected to receive
funding through the White House’s Social Innovation Fund.
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¢. School Organization and Culture

LAYC Career Academy will be governed by a Board of Trustees and led by a
half-time Executive Director and full-time Principai who will have overall
responsibility for the operation of the school and its educational
programming. The Board will also play a key role in providing oversight to
LAYC Career Academy’s finances and programming. A Youth Leadership
Team of five student officers and two alternates elected by the student body
will represent the students’ interests in all school-related matters. The team
will be responsible for communication with school staff and administration in
areas such as student activities, policies, and discipline. Members of the
Youth Leadership Team can serve up to three trimesters before they must
step down for two trimesters before running again. Elections for the Youth
Leadership Team will be held every trimester.

The cuiture of the LAYC Career Academy will be based on encouraging
intellectual curiosity, providing support for learning, and setting high
expectations. At the school, faculty and staff will work hard to create a safe
space where students feel comfortable sharing their perspectives on an issue
or subject, giving feedback to peers, thinking critically, and engaging in
healthy debate. Students will not only feel safe in this learning environment;
they also will be surrounded by success stories of other students and role
models. The walls of the classrooms will showcase students’ achievements,
stories of accomplishment, and motivational quotes and posters.

The LAYC Career Academy school culture will reflect our strongly-held belief
that all students can succeed and that each person deserves the opportunity
to seek and access further education and a fulfilling career. The school will be
a haven in which young people can learn, find mentorship, and become
empowered, positive members of the community. Once a student learns a
concept, we want them to be able to be able to apply it to a real-life
experience so that it gains more relevance for him or her. By providing
students with problem-solving approaches and tools, they will be more
engaged in learning. Additionally, by following a rigorous curriculum and
upholding high standards for student behavior, we believe students will be
more successful.

We seek to promote a “team mentality” in which students support and take
care of one another in their classes. Attendance is critical in developing this
sense of community, and we will establish clear attendance guidelines during
orientation and at the start of each class. Students will also receive clear
guidelines around homework completion, honest communication, and
feedback loops. Within each classroom, students will be organized into
groups that allow them to work with others to build upon their strengths and
improve their weaknesses. Also, students will be required to demonstrate
what they have learned by presenting in front of their peers, providing them
opportunities to develop confidence and strong public speaking skills. In
addition, students will engage in fun and creative activities that will allow
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them to enjoy particular subjects, such as mathematics, and reduce the fear
of failure in these subject areas.

The LAYC Career Academy will be a positive, supportive learning community
not only for our students, but also for teachers, staff, and families. Students
will learn in respectful, safe and attractive classrooms that will be organized
to promote collaboration and mutual support. Teachers will be instructed to
seek help from superiors if they are encountering challenges with a particular
student, so that the LAYC Career Academy faculty can work together to
support the student. Faculty and staff will lead by example, and attend
weekly, monthly, quarterly, and annual professional development training
sessions. Supportive adults and family members will be encouraged to take
an active role in students’ academic pursuits, and will be invited to
participate in Open Houses, Showcase Success Nights, and positive youth -
development training workshops.

d. Extracurricular Activities

LAYC Career Academy students will have access to extracurricular activities
provided at three locations: the LAYC Career Academy site; LAYC anchor site,
1419 Columbia Road, NW; and LAYC’s Art + Media House, 3035 15th Street,

NW. All three facilities are located within a half-mile of one another, close to
public transportation, and readily accessible to students. All programs are ~—~~
offered free of charge. LAYC Career Academy students will be able to select

from a number of programs, including the following: ‘

LAYC’s Teen Center provides quality youth programming after-school five
days a week to increase academic success, offer access to 