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KEY FINDINGS AND BOARD VOTE 
 
After reviewing the renewal application1 submitted by Eagle Academy Public Charter 

School (Eagle PCS), as well as the school’s record established by the DC Public Charter 

School Board (DC PCSB), DC PCSB staff concludes that Eagle PCS meets the standard for 

charter renewal set out in the District of Columbia School Reform Act of 1995, D.C. Code 

§§ 38-1802 et seq. (SRA).  

 

Eagle PCS is a multi-campus local education agency (LEA) that adopted the Performance 

Management Framework (PMF) as its goals and academic achievement expectations. 

Pursuant to the school’s Charter and Charter2 Agreement, Eagle PCS has met its goals and 

academic achievement expectations. The Eagle PCS - Capitol Riverfront campus had an 

average PMF score of 70.9% during the years under review, and the Eagle PCS – 

Congress Heights campus had an average PMF score of 60.2%. These scores exceed the 

50% minimum required per the LEA’s Charter Agreement. Both campuses also met the 

floor of every Early Childhood (EC) PMF measure during school year (SY) 2013-14, which 

is also a goal established in the Charter Agreement.  

 

Eagle PCS has materially violated neither applicable law nor its charter, and is in 

compliance with the SRA’s requirements regarding procurement contracts. The school has 

complied with generally accepted accounting principles (GAAP), has not engaged in a 

pattern of fiscal mismanagement, and is economically viable. Based on these findings, on 

December 18, 2017 the DC PCSB Board voted 6 – 0 to renew the school’s charter for a 

second fifteen-year term. 

CHARTER RENEWAL STANDARD 

 

The standard for charter renewal is established in the SRA: DC PCSB shall approve a 

school’s renewal application, except that DC PCSB shall not approve the application if it 

determines one or both of the following: 

  

(1) The school committed a material violation of applicable laws or a material 

violation of the conditions, terms, standards, or procedures set forth in its 

charter, including violations relating to the education of children with 

disabilities; or 

                                                 
1 See Eagle PCS renewal application, attached to this report as Appendix A. 
2 DC Code § 38-1802.03(h)(2) lists the six specific provisions that comprise a school’s charter under the SRA. 
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(2) The school failed to meet the goals and student academic achievement 

expectations set forth in its charter.3 

Separate and apart from the renewal process, DC PCSB is required by the SRA to revoke a 

school’s charter if DC PCSB determines that the school (1) has engaged in a pattern of 

non-adherence to GAAP; (2) has engaged in a pattern of fiscal mismanagement; and/or 

(3) is no longer economically viable.4 

 

Given the SRA’s standard for charter renewal, as well as DC PCSB’s obligation to revoke a 

school’s charter if it has engaged in the above fiscal misconduct, this report is organized 

into three sections. Sections One and Two are analyses of the school’s academic 

performance and legal compliance, respectively, and serve as the basis for DC PCSB 

staff’s renewal recommendation. Section Three is an analysis of the school’s fiscal 

performance. 

  

                                                 
3 D.C. Code §38-1802.12(c). 
4 D.C. Code §38-1802.13(b). 
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BACKGROUND INFORMATION ABOUT SCHOOL 
 

School History and Overview 

Eagle PCS began operating in 2003 under authorization from DC PCSB, and was DC’s first 

charter school to focus exclusively on early childhood education. The LEA serves students 

in prekindergarten-3 (PK3) through third grade, and operates two campuses: the Capitol 

Riverfront campus in Ward 6, and the Congress Heights campus in Ward 8.  

 

The mission of the school is: 

 

To build the foundation for a promising future for all students in 

a rich, robust learning environment that fosters creativity and 

problem-solving abilities and emphasizes cognitive, social and 

emotional growth by engaging children as active learners in an 

inclusive learning environment.5 

 

Eagle PCS students study literacy, math, science, and social studies and also participate in 

writers workshop. Students participate in enrichment programs every day, including art, 

music, physical education, library, and a STEAM (Science, Technology, Engineering, Arts, 

and Mathematics) Lab. Kindergarten through third grade students take swimming lessons 

at Eagle PCS’s on-campus swimming pool, the first of its kind at a DC elementary school 

east of the Anacostia River.6 The school also has a Parent Resource Center.7 Here parents 

can use school resources to help their families.  

 

Eagle PCS was co-founded by Dr. Joe Smith and Ms. Cassandra Pinkney, who led the 

school over the past fifteen years. In the 2016-17 school year, after the passing of Ms. 

Pinkney, the Cassandra S. Pinkney Foundation was established with the mission of 

“help[ing] expand the horizons of Eagle students by giving them access to opportunities 

normally outside of their reach.”8 To this end, the foundation will fund various types of 

equipment, supplies, and other opportunities for Eagle PCS students, with a particular 

focus on STEAM opportunities and support for special education students.    

 

Enrollment and Demographic Trends 

The table below shows the school’s enrollment. It has historically met or exceeded its 

enrollment projections. In SY 2015-16, the school was over-enrolled by six students 

above its enrollment ceiling of 920, resulting in the school educating those students 

without receiving uniform per student funding for them. This school year, Eagle PCS still 

has an enrollment ceiling of 920 with an enrollment of 936 students. While the school’s 

                                                 
5 See Eagle PCS September 2014 charter amendment, attached to this report as Appendix.  
6 See Eagle PCS 2015-16 Annual Report, p. 7, attached to this report as Appendix C. 
7 See the school website for more details http://www.eagleacademypcs.org/ 
8 See www.pinkneyfoundation.org.  

http://www.eagleacademypcs.org/
http://www.pinkneyfoundation.org/
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facilities can hold its current enrollment, the current total enrollment is again above the 

enrollment ceiling. 

 

In October 2017, Eagle PCS requested an enrollment ceiling increase of 90 students 

effective for SY 2018-19. The additional students would attend its Capitol Riverfront 

campus already approved to relocate to Ward 8 in SY 2019-20. Eagle PCS also requested 

that the campus be renamed Eagle Academy PCS at Fairlawn. The student population at 

both Eagle PCS campuses is majority Black, economically disadvantaged9, and at-risk.10 

 

Student Enrollment 

Campus 
First 

Year 

Grades 
Served 

in  

2017-18 

 
 

 

 

2013-14 2014-15 2015-16 2016-17 2017-18 

Capitol 

Riverfront 

 

Ward 6 

2012-13 PK3-3 

Number of 
Students 143 146 141 145 166 

Enrollment 

Projections 164 150 170 154 158 

Congress 

Heights 

 

Ward 8 

2003-04 PK3-3 

Number of 

Students 
749 774 785 734 770  

Enrollment 

Projections 
675 770 750 766 785 

Total Students 

Number of 

Students 
892 920 926 879 936 

Enrollment 

Projections 839 920 920 920 943 

 

 

                                                 
9 In DC, a student is considered economically disadvantaged if they possess one of the following 

characteristics at any point during the school year: (1) receive free or reduced-price lunch; (2) attends a 

school where the entire student population receives a free or reduced-price lunch based on community 
eligibility; (3) receives TANF or SNAP benefits; (4) experiences homelessness; and/or (5) is under the care of 

the Child and Family Services Agency. 
10 OSSE definition for an at-risk student: An indication that in 2015-16, the student was under the care of the 

District’s foster care system, Temporary Assistance for Needy Families (TANF) or the Supplemental Nutrition 
Assistance Program (SNAP) eligible, identified as homeless, or an overage high school student. Students in 

adult and alternative programs are not eligible to be identified as at risk. 
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Eagle PCS – Capitol Riverfront 

 
 

Eagle PCS – Congress Heights 

 
 

 

 

 

 

 

 

 

 

 

 

 

 



 

7 

 

 

 

 

 

Eagle PCS – Capitol Riverfront 
Enrollment by Grade 

 2012-13 2013-14 2014-15 2015-16 2016-17 

PK3 53 35 41 28 35 

PK4 30 41 29 34 34 

K 27 36 30 26 23 

1 15 20 20 22 20 

2  11 16 19 18 

3   10 12 14 

Total 125 143 146 141 144 

 

Eagle PCS – Congress Heights 

Enrollment by Grade 
 2012-13 2013-14 2014-15 2015-16 2016-17 

PK3 163 126 165 152 125 

PK4 146 181 152 171 162 

K 126 148 142 141 150 

1 97 136 129 122 119 

2 59 100 111 106 102 

3 49 58 75 93 76 

Total 640 749 774 785 734 

 

As can be seen in the table above, enrollment in Eagle PCS campuses declines after 
Kindergarten. While the school’s policy is that it is open in all grades, data from My School 
DC shows that the school, over the past four years, has made a total of zero seats 

available in the third grade, five seats in the second grade, and 14 seats in the third 
grade. 
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PMF Outcomes 

The school’s overall performance data on the PMFs – which assess reading and math 

proficiency, academic growth, attendance, and re-enrollment are summarized in the table 

below.  

 

Eagle PCS – PMF Outcomes 

 
2012-13 2013-14 2014-15 2015-16 

 

2016-17 Average 

Capitol 

Riverfront 

 

 
PK3 - 1 

N/A - EC PMF 

Pilot 

 
PK3 - 2 

Met the floor 

of all EC PMF 

measures 
 

PK3 - 3 

PMF not 

scored or 

tiered 

PK3 – 3 

 

Tier 1 

76.4% 

PK3 - 3 

 

Tier 1 

65.3% 

70.9% 

Congress 

Heights 
 

PK3 - 3 

N/A - EC PMF 
Pilot 

 

PK3 – 3 

Met the floor 

of all EC PMF 
measures 

 

PK3 - 3 

PMF not 

scored or 
tiered 

PK3 - 3 

 

Tier 2 
60.0% 

PK3 -3 

 

Tier 2 
60.4% 

60.2% 

 

Notices of Concern 

In April 2017, the DC PCSB Board issued a Notice of Concern to the Eagle Academy PCS – 

Congress Heights campus for its high truancy rates. The campus truancy rate of 33.7% 

exceeded the 15.2% charter sector rate as well as the 30% threshold set by DC PCSB’s 

Truancy Policy.11 However, the DC PCSB Board lifted the Notice of Concern in June 2017 

as Eagle PCS – Congress Heights improved its attendance rates.12 

 

Prior Charter Reviews and Renewal 

DC PCSB conducted a five-year review of Eagle Academy PCS in 2004 and a ten-year 

review in 2013, fully continuing the school’s charter each time.  

 

Five-Year Review 

In 2009, when Eagle PCS operated one campus, DC PCSB conducted a charter review of 

the school. In this review, DC PCSB concluded that Eagle PCS had met eight of ten 

academic targets and had shown improvement over time for five of the eight targets.13 

The school was within 20% of meeting the two missed targets, which were increasing 

math proficiency rates of kindergarten students and special education students 

demonstrating progress on their Individualized Education Plan (IEP) reports. DC PCSB also 

concluded the school met all performance standards related to governance, compliance, 

and its finances. Based on this review, the DC PCSB Board voted to continue the school’s 

charter. 

                                                 
11 See DC PCSB April 24, 2017 board memorandum, attached to this report as Appendix D. 
12 See DC PCSB June 19, 2017 board memorandum, attached to this report as Appendix E. 
13 See Eagle Academy PCS five-year review, attached to this report as Appendix F. 
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Ten-Year Review 

In 2013, after the school had expanded to two campuses, DC PCSB conducted a ten-year 

charter review of Eagle Academy PCS and fully continued its charter.14 DC PCSB 

determined that the school met four goals and partially met its the literacy and math 

goals. This was due to the school’s third-grade students’ SY 2011-12 DC CAS reading and 

math outcomes, which were both below the charter sector average.  DC PCSB also 

concluded the school met the compliance and fiscal charter review standards.  In Eagle 

Academy PCS’s ten-year review report, DC PCSB included the following comment: 

 

PCSB recognizes that this was the first year for Eagle Academy 

PCS to administer the state exam (as it was Eagle Academy 

PCS’s first third-grade class), and also notes that the school has 

implemented substantial interventions during 2012-13 to assist 

students in achieving higher passage rates. PCSB is hopeful that 

these interventions will be effective, and will monitor the 

school’s DC CAS performance in the coming years.15 

 

 
 

 
 

  

                                                 
14 See Eagle Academy PCS ten-year charter review, attached to this report as Appendix G. 
15 See Appendix G. 
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SECTION ONE: GOALS AND ACADEMIC ACHIEVEMENT 

EXPECTATIONS 

 
The SRA requires DC PCSB to review whether a school has met its goals and academic 
expectations at least once every five years. Goals and expectations are considered as part 

of the renewal analysis only if they were included in a school’s charter or charter 
amendments approved by the DC PCSB Board.  

 
In June 2017, the DC PCSB Board approved Eagle PCS’s request to amend its charter to 

update its PMF as Goals standard to reflect the most recently revised Elect to Adopt PMF 
as Goals policy.16 
 
The chart below summarizes DC PCSB’s determinations of whether each campus met its 

respective goals and academic expectations. These determinations are further detailed in 

the body of this report.  

  

Goals and Academic Expectations  Met? 

1 

 

The School Corporation will be deemed to have met its 
goals and academic achievement expectations if at its 

fifteenth-year charter renewal in school year 2017-18, 
the school’s average PMF score for each campus for 

school year 2015-16 and 2016-17 is equal to or 
exceeds 50% and each campus meets or exceeds the 

floor of each individual Early Childhood (EC) PMF 
measure in SY 2013-14. 

 

Yes. 

Assessment: Eagle PCS met its goals and academic expectations. The Eagle PCS - 

Capitol Riverfront campus had an average PMF score of 70.9% during the period under 

review, and the Eagle PCS – Congress Heights campus had an average PMF score of 

60.2%. These scores exceed the 50% minimum required by the school’s charter and 

charter agreement. Both campuses also met the floor of every EC PMF measure during SY 

2013-14. 

 

The following table provides an overview of both campuses’ PMF performance. The 

school’s PMF trends are detailed on the following pages. DC charter schools did not 

receive a score on the SY 2014-15 PMF, given the District of Columbia’s transition from 

the District of Columbia Comprehensive Assessment System (DC CAS) to the Partnership 

for Assessment of Readiness for College and Careers (PARCC) assessment. 

 

                                                 
16 Please see PMF as Goals policy attached as Appendix H. 
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Eagle PCS – PMF Outcomes 

 
2012-13 2013-14 2014-15 2015-16 

 

2016-17 Average 

Capitol 

Riverfront 

 

 

PK3 - 1 
N/A - EC PMF 

Pilot 

 

PK3 - 2 
Met the floor 

of all EC PMF 

measures 

 

PK3 - 3 
PMF not 

scored or 

tiered 

PK3 – 3 
 

Tier 1 

76.4% 

PK3 - 3 
 

Tier 1 

65.3% 

70.9% 

Congress 

Heights 
 

PK3 - 3 

N/A - EC PMF 
Pilot 

 

PK3 – 3 

Met the floor 

of all EC PMF 
measures 

 

PK3 - 3 

PMF not 

scored or 
tiered 

PK3 - 3 

 

Tier 2 
60.0% 

PK3 -3 

 

Tier 2 
60.4% 

60.2% 

 

Student Academic Achievement and Progress Measures 

The PMF measures progress and achievement in English Language Arts (ELA) and math. 
The proficiency tables display results for subgroups only if more than 10 students took the 

state assessment. The PMF also includes the following school environment measures: 
attendance, re-enrollment, and scores from the Classroom Assessment Scoring System 

(CLASS). Many charts are color coded according to the following key: 
 

KEY for Campus Rate Data Charts 

3+ 

A PARCC score of 3 = Approaching College and Career Ready 

3+ denotes the percentage of students who obtained a 3, 4 or 5 on the PARCC 

4+ 

A PARCC score of 4 = College and Career Ready 

4+ denotes the percentage of students who obtained a 4 or 5 on the PARCC 

4+ is considered to be proficient performance 

n-size 
Number of students who took the state assessment at this school 

Green 

• Met the EC PMF floor in 2013-14 

• Greater than or equal the state average or charter sector average of the same grade 

band 

Red 
• Did not meet the EC PMF floor in 2013-14 
• Less than the state average or charter sector average of the same grade band 

No 

Shading 

• Data from 2014-15, when the state transitioned to PARCC. (Note – if the school did 

better than the state average, this is colored green.) 

• PK – 2 “display only” data that does not factor into the PMF score 

 

 
English Language Arts (ELA) 

 

ELA Proficiency 

In SY 2016-17, the Eagle PCS – Congress Heights campus’s overall ELA proficiency was 

below the state average for “college and career ready” and higher (4+) but above the 
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state average for “approaching college and career ready” and higher (3+). Students with 

disabilities at the school performed below the state average in SYs 2015-16 and 2016-17.  

In SY 2016-17, 0% of Eagle PCS students with disabilities received a 4 or above on the 

ELA portion of the PARCC compared to the state average of 7.3%. However, at-risk 

students’ results were above the state average in SYs 2015-16 and 2016-17. More than 

half of the school’s test-takers were classified as at-risk. 

 

In SY 2014-15, the state switched to the PARCC assessment. To account for schools' 

adjustment to the new assessment, SY 2014-15 PARCC outcomes are included in charter 

review analyses only if they are above the state average. 

 

Eagle Academy PCS - Congress Heights  ELA Proficiency: Grade 3 

Subgroup 
2012-2013  

DC CAS 

2013-2014 

DC CAS 
  

2014-2015 

PARCC 

2015-2016 

PARCC 

2016-2017 

PARCC 

  School State School State   School State School State School State 

All  
53.1 43.7 46.3 44 

3 +  49.3 44.2 46.2 46.9 52.1 49.6 

4 +  21.1 24.5 25.8 25.7 19.2 27.9 

49   54   n-size 71   93   73   

Black Non-
Hispanic 

53.1 35.6 46.2 36 
3 +  49.3 36.7 45.1 40.2 52.1 41.5 

4 +  21.1 17.3 25.3 19.5 19.2 19.6 

49   52   n-size 71   91   73   

Students with 
Disabilities 

28.6 17.2 N/A 20.5 
3 +  18.8 13.5 8.8 18.9 10.5 19.3 

4 +  6.2 4.2 0.0 8 0.0 7.3 

14   n < 10   n-size 16   34   19   

Econ Dis 
42.9 33.7 42.9 34.3 

3 +  49.3 33.9 46.2 38.9 52.1 41.8 

4 +  21.1 15.1 25.8 18.4 19.2 19.4 

28   42   n-size 71   93   73   

At Risk N/A N/A N/A N/A 

3 + 

N/A N/A 

49.0 31.4 44.7 34.2 

4 +  30.6 12.7 17.0 13.6 

n-size 49   47   

Male 
47.6 39.1 51.6 39.2 

3 +  47.6 40.6 44.6 41.2 42.9 43.6 

4 +  23.8 21.7 25.0 21.8 17.1 23.2 

21   31   n-size 42   56   35   

Female 
57.1 48.4 39.1 48.8 

3 +  51.7 47.9 48.6 52.7 60.5 55.6 

4 +  17.2 27.3 27.0 29.7 21.1 32.7 

28   23   n-size 29   37   38   
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The Eagle PCS – Capitol Riverfront campus is much smaller and PARCC test results are 

based on fewer than 20 test-takers, all of whom were both Black and Economically 

Disadvantaged. The campus’s overall ELA proficiency was 15 percentage points above the 

state average for “college and career ready” and higher (4+) and 21.8 percentage points 

above for “approaching college and career ready” and higher (3+) in SY 2016-17. These 

students performed well above the state average when compared to students who are 

part of these subgroups. As mentioned previously, DC PCSB does not include data for 

subgroups with fewer than ten students. Therefore, the table below does not include 

many of the subgroups that were in the earlier table for the Congress Heights campus. 

This campus also did not begin offering third grade until SY 2014-15, so there are no 

results for SYs 2012-13 or 2013-14. 

 

Eagle Academy PCS - Capitol Riverfront  ELA 
Proficiency: Grade 3 

Subgroup  2014-2015 
PARCC 

2015-2016 
PARCC 

2016-2017 
PARCC 

  School State School State School State 

All 

3 + 40.0 44.2 41.7 46.9 71.4 49.6 

4 + 30.0 24.5 33.3 25.7 42.9 27.9 

n-size 10  12  14  

Black Non-

Hispanic 

3 + 40.0 36.7 41.7 40.2 71.4 41.5 

4 + 30.0 17.3 33.3 19.5 42.9 19.6 

n-size 10  12  14  

Economically 

Disadvantaged 

3 + 40.0 33.9 41.7 38.9 71.4 41.8 

4 + 30.0 15.1 33.3 18.4 42.9 19.4 

n-size 10  12  14  

 

Eagle PCS chose its own school assessments to measure PK literacy for the PMF. SY 2012-

13 was the pilot year pf the Early Childhood PMF and the results are not a part of the 

school’s goals. The results for SY 2013-14 are shaded green if the school met the floor of 

the measure, as required by the school’s charter agreement. Starting in SY 2014-15 

through to SY 2016-17, the results on these assessments are for display only and do not 

factor into the campus’s PMF score. Both campuses of Eagle PCS exceeded the floors of 

the EC PMF literacy measures in SY 2013-14. 
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PK Literacy Targets 

Year Measure Capitol Riverfront Congress Heights 

2012-13 

 

60% of pre-kindergarten-3 and pre-

kindergarten-4 students will progress to 

age equivalency in literacy/language on 
the Individual Growth and Development 

Indicators assessment.  

 

81.0%  92.0%  

2013-14 

 
PK Pre-Literacy: Teaching Strategies 

GOLDTM 

Percent of students who met or 

exceeded the publisher’s expectations 
for growth at the end of the year. 

 

Floor:17 60 

Target:18 100 

 
91.8%  

 
95.9%  

2014-15 

PK Pre-Literacy: Teaching Strategies 

GOLDTM 

Percent of students who met or 
exceeded the publisher’s expectations 

for growth at the end of the year. 

 

 

 

88.2% of students 

met or exceeded the 

publisher’s 
expectations.  

 

 

97.1% of students 

met or exceeded the 

publisher’s 
expectations.  

 

2015-16 

 

94.9% of students 
met or exceeded the 

publisher’s 

expectations. 

 

 

83.1% of students 
met or exceeded the 

publisher’s 

expectations. 

 

2016-17 

100% of students 

met or exceeded the 

publisher’s 

expectations. 
 

95.7% of students 

met or exceeded the 

publisher’s 

expectations. 
 

 

ELA Growth 

Eagle PCS chose its own assessment to measure literacy in grades K through two. SY 

2012-13 was the pilot year of the Early Childhood PMF and the results are not a part of 

the school’s goals.  (Therefore they are not shaded in the table below.) The results for SY 

2013-14 are shaded green if the school met the floor of the measure, as required by the 

school’s charter agreement. In SY 2014-15, the PMF measured typical growth19 on the 

Northwest Evaluation Association Measure of Academic Progress (NWEA-MAP). In SYs 

2015-16 and 2016-17, DC PCSB used the Northwest Evaluation Association Measure of 

                                                 
17 The floor is the minimum value for which any points are awarded.  
18 The target is the value at which the maximum points for a common measure are awarded.  
19 When a student meets or exceeds Typical Growth, the student is scoring at or above the end of year rate 

that is typical for students in the same grade and same starting score. 
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Academic Progress (NWEA-MAP) median conditional growth percentile (CGP) as a growth 

measure for schools that ended before grade four. The CGP for each student is set by the 

publisher’s 2015 norms, based on the student’s initial assessment score.20 A median CGP 

of 50 indicates that a school’s students have average year-to-year growth in reading 

proficiency when compared to students nationwide in the same grades and with the same 

initial assessment performance.  

 
Eagle PCS had above average results in every year considered for the renewal. In SYs 

2015-16 and 2016-17, students at both campuses had better-than-average growth when 

compared to students nationwide in the same grades and with the same initial assessment 

performance. 
 

K-2 Literacy Targets 

Year Measure Capitol Riverfront Congress Heights 

2012-13 

 

60% of kindergarten through first-grade 

students will advance at least one level 

in reading on the Dynamic Indicators of 
Basic Early Skills assessment.  

77.0%  66.0%  

 
60% of kindergarten through first-grade 

students will score proficient of higher in 

reading on the Dynamic Indicators of 

Basic Early Skills assessment. 
 

75.0%  
64.0%  

2013-14 

 

Student Progress: NWEA-MAP 

Floor: 50 
Target: 90 

 

83.3%  69.2%  

2014-15 

 

Student Progress: NWEA-MAP 
assessment in reading 

 

Typical growth - 54.8  Typical growth - 62.9  

2015-16 

 

Student Progress: NWEA-MAP 
assessment in reading 

 

A Median CGP (median conditional 

growth percentile) of 50 indicates that a 
school’s students have average year-to-

year growth in reading proficiency, as 

compared to students nationwide in the 

same grades and with the same initial 
assessment performance. 

 

Median conditional 

growth percentile of all 
K – 2 students - 68.0  

Median conditional 

growth percentile of all 
K – 2 students - 52.0  

2016-17 
Median conditional 

growth percentile of all 

K – 2 students - 53.0 

Median conditional 
growth percentile of all 

K – 2 students - 55.0 

 

                                                 
20 Please see the SY 2016-17 PMF Policy and Technical Guide at www.dcpcsb.org/policy/2016-17-pmf-

technical-guide.  
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Math 

 

Math Proficiency 

The Eagle PCS – Congress Heights campus’s overall math proficiency was below the state 

average for both “college and career ready” and higher (4+) and for “approaching college 

and career ready” and higher (3+) in both SYs 2015-16 and 2016-17. In SY 2016-17, the 

school performed below the state average in each subgroup comparison. The school is on 

a downward trend in math proficiency, going from 35.2% of students demonstrating 

career and college ready skills in SY 2014-15 to 24.7% scoring at the same level two 

years later. As the school’s performance declined by 10.5 percentage points, the city’s 

average grew by 9.7 percentage points. The downward trend at Eagle PCS is reflected in 

every subgroup. While growth on the PARCC exam is not measured for Eagle PCS (since 

the PARCC is only offered to 3rd graders), math growth for K-2 students (as measured by 

NWEA MAP) shows better-than-average growth each year, as discussed later in this 

report.  

In SY 2014-15, the state switched to the PARCC assessment. To account for schools' 

adjustment to the new assessment, SY 2014-15 PARCC outcomes are included in charter 

review analyses only if they are above the state average. 

 

Eagle Academy PCS - Congress Heights  Math Proficiency: Grade 3 

Subgroup 
2012-2013 

DC CAS 

2013-2014 

DC CAS 
 2014-2015 

PARCC 

2015-2016 

PARCC 

2016-2017 

PARCC 

 School State School State  School State School State School State 

All 
67.3 43.0 57.4 47.0 

3 + 56.3 58.0 53.8 62.3 53.4 65.0 

4 + 35.2 30.6 29.0 38.0 24.7 40.3 

49  54  n-size 71  93  73  

Black Non-

Hispanic 

67.3 34.0 59.6 38.0 
3 + 56.3 49.5 53.8 54.6 53.4 57.3 

4 + 35.2 22.0 29.7 29.8 24.7 30.2 

49  52  n-size 71  91  73  

Students 

with 
Disabilities 

28.6 19.0 N/A 26.0 
3 + 18.8 21.2 8.8 30.5 10.5 32.9 

4 + 6.2 5.6 5.9 14.9 0.0 14.4 

14  n < 10  n-size 16  34  19  

Econ Dis 
53.6 33.0 59.5 38.0 

3 + 56.3 47.7 53.8 53.3 53.4 59.7 

4 + 35.2 20.8 29.0 28.4 24.7 33.6 

28  42  n-size 71  93  73  

At Risk N/A N/A N/A N/A 

3 + 

N/A N/A 

53.1 46.1 44.7 50.0 

4 + 26.5 23.3 21.3 24.3 

n-size 49  47  
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Eagle Academy PCS - Congress Heights  Math Proficiency: Grade 3 

Subgroup 
2012-2013 

DC CAS 

2013-2014 

DC CAS 
 2014-2015 

PARCC 

2015-2016 

PARCC 

2016-2017 

PARCC 

Male 
52.4 42.0 61.3 46.0 

3 + 57.1 57.1 51.8 59.5 51.4 62.7 

4 + 35.7 31.4 28.6 36.7 22.9 39.0 

21  31  n-size 42  56  35  

Female 
78.6 44.0 52.2 49.0 

3 + 55.2 59.0 56.8 65.1 55.3 67.4 

4 + 34.5 29.8 29.7 39.3 26.3 41.8 

28  23  n-size 29  37  38  

 
 

The Eagle PCS – Capitol Riverfront campus’s overall math proficiency was above the state 

average for “college and career ready” and higher (4+) and below the state average for 

“approaching college and career ready” and higher (3+) in SY 2016-17. As noted, the 

school’s small tested student population is 100% African American and economically 

disadvantaged. These students performed above the state average when compared to 

students in the same subgroups who attained a 4 or 5 on this portion of the PARCC. As 

stated previously, DC PCSB does not include data for subgroups with fewer than ten 

students. Therefore, the table below does not include many of the subgroups that were in 

the table for the Congress Heights campus. The Capitol Riverfront campus also did not 

begin offering third grade until SY 2014-15, so there are no results for SYs 2012-13 or 

2013-14. 

 

Eagle Academy PCS - Capitol Riverfront  Math Proficiency: Grade 3 

Subgroup   2014-2015 PARCC 2015-2016 PARCC 2016-2017 PARCC 

    School State School State School State 

All  

3 +  80.0 58.0 66.7 62.3 50.0 65.0 

4 +  40.0 30.6 25.0 38.0 42.9 40.3 

n-size 10   12   14   

Black Non-Hispanic 

3 +  80.0 49.5 66.7 54.6 50.0 57.3 

4 +  40.0 22.0 25.0 29.8 42.9 30.2 

n-size 10   12   14   

Economically 

Disadvantaged 

3 +  80.0 47.7 66.7 53.3 50.0 59.7 

4 +  40.0 20.8 25.0 28.4 42.9 33.6 

n-size 10   12   14   

 

Eagle PCS chose its own school assessments to measure PK math for the PMF, beginning 

in SY 2013-14. The results for SY 2013-14 are shaded green if the school met the floor of 

the measure, as required by the school’s charter agreement. Starting in SY 2014-15 
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through to SY 2016-17, the results on these assessments are for display only and do not 

factor into the campus’s PMF score. Both campuses of Eagle PCS exceeded the floors of 

the EC PMF literacy measures in 2013-14. 

 

PK Math Targets 

Year Measure Capitol Riverfront Congress Heights 

2012-13 

 

The school did not have a math assessment 

for PK this year.   

 

N/A N/A 

2013-14 

PK Pre-Literacy: Teaching Strategies GOLDTM 

Percent of students who met or exceeded 

the publisher’s expectations for growth at 

the end of the year. 
 

Floor:21 60 

Target:22 100 

91.8% 

 

95.2% 
 

2014-15 

 
 

PK Pre-Literacy: Teaching Strategies GOLDTM 

Percent of students who met or exceeded 

the publisher’s expectations for growth at 
the end of the year. 

 

 

89.7% of students met 

or exceeded the 

publisher’s expectations. 

96.1% of students met 

or exceeded the 

publisher’s expectations. 

2015-16 

91.5% of students met 

or exceeded the 
publisher’s expectations. 

 

79.5% of students met 

or exceeded the 
publisher’s expectations. 

 

2016-17 

100% of students met or 

exceeded the publisher’s 
expectations. 

 

93.6% of students met 

or exceeded the 
publisher’s expectations. 

 

 
 

Math Growth 

Eagle PCS chose its own assessment to measure math in grades K through two. In SY 

2012-13 Capitol Riverfront administered a math assessment and Congress Heights did 

not. The assessment was optional this year. The results for SY 2013-14 are shaded green 

if the school met the floor of the measure, as required by the school’s charter agreement. 

In SY 2014-15 the PMF measured typical growth on the NWEA MAP; however, in the SY 

2014-15 results are not shaded because charter schools did not receive a PMF score or 

tier that year due to the transition to the PARCC assessment. In SYs 2015-16 and 2016-

17, DC PCSB used the NWEA MAP median CGP as a growth measure for schools that 

ended before grade four. The CGP for each student is set by the publisher’s 2015 norms, 

based on the student’s initial assessment score.23 A median CGP of 50 indicates that a 

school’s students have average year-to-year growth in reading proficiency when 

                                                 
21 The floor is the minimum value for which any points are awarded.  
22 The target is the value at which the maximum points for a common measure are awarded.  
23 Please see the 2016-17 PMF Policy and Technical Guide at www.dcpcsb.org/policy/2016-17-pmf-technical-

guide.  
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compared to students nationwide in the same grades and with the same initial assessment 

performance.  

Eagle PCS had strong results in math growth in every year considered for the renewal. In 

SYs 2015-16 and 2016-17, students at both campuses had better-than-average growth 

when compared to students nationwide in the same grades and with the same initial 

assessment performance. The Capitol Riverfront campus had a median CPG of 83.0 in SY 

2015-16 and 65.0 in SY 2016-17.  

 

K-2 Math Targets 

Year Measure Capitol Riverfront Congress Heights 

2012-13 

60% of kindergarten through first-grade 

students will score on grade level or higher 
in mathematics on the Easy Curriculum-

Based Measures. 

88.0%  
 

 
 

N/A - Math assessment 

was optional this year.  

2013-14 

 

Student Progress: NWEA-MAP assessment 

in mathematics 

Floor: 50 
Target: 90 

 

 

84.8%  

 

74.7%  

2014-15 

 

Student Progress: NWEA-MAP assessment 
in mathematics 

 

 
Typical growth - 82.3  

 
Typical growth - 72.8  

2015-16 

 

Student Progress: NWEA-MAP assessment 
in math 

 

A Median CGP (median conditional growth 

percentile) of 50 indicates that a school’s 
students have average year-to-year 

growth in math proficiency, as compared 

to students nationwide in the same grades 

and with the same initial assessment 
performance. 

 

 

Median conditional growth 

percentile of all K – 2 
students - 83.0 

 

Median conditional growth 

percentile of all K – 2 
students - 62.0 

2016-17 

Median conditional growth 
percentile of all K – 2 

students - 65.0 

 

Median conditional growth 
percentile of all K – 2 

students - 58.5 

 

 

School Environment Measures 

School environment measures—in-seat attendance (ISA), re-enrollment, and 

Classroom Assessment Scoring System (CLASS)—are designed to show the school’s 

climate and parent satisfaction. 
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In-Seat Attendance (ISA)  

To measure attendance, DC PCSB measures ISA. DC PCSB considers ISA an indicator of a 

school’s climate. The ISA for both campuses was below the charter average from SY 

2013-14 through SY 2016-17.  

 

Eagle PCS - In-Seat Attendance 

         
2012-13 

Grades PK3 - 3 

2013-14 

Grades PK3 - 3 

2014-15 

Grades PK3 - 3 

2015-16 

Grades PK3 - 3 

2016-17 

Grades PK3 - 3 

 School State  School State School State School State School State 

Capitol Riverfront 88.3% 
91.3% 

88.7% 
92.1% 

91.6% 
92.8% 

91.7% 
93.5% 

90.8% 
92.2% 

Congress Heights 83.3% 89.0% 92.9% 89.0% 91.3% 

 
Re-enrollment  

A school’s re-enrollment rate measures family satisfaction with a school by measuring the 

rate at which eligible students return from one year’s official enrollment audit to the next 

year’s official enrollment audit. Students who move out-of-state or have other situations 

that would prevent them from re-enrolling are excluded from this rate.  

 

Eagle PCS’s re-enrollment rate at both campuses was below the sector rate for each year 

considered in this report. Between SYs 2015-16 and 2016-17, only 68.4% of eligible 

students at the Capitol Riverfront campus chose to re-enroll, compared to the charter 

sector average for comparable grades of 80.9%.  

 

Eagle PCS - Re-enrollment Rate 

         
2012-13 to  
2013-14 

2013-14 to  
2014-15 

2014-15 to  
2015-16 

2015-16 to  
2016-17 

 School 
Charter 

Sector 
School 

Charter 

Sector  
School 

Charter 

Sector 
School 

Charter 

Sector 

Capitol Riverfront 77.4% 
80.4% 

80.5% 
82.4% 

76.0% 
82.8% 

68.4% 
80.9% 

Congress Heights 80.6% 79.7% 80.9% 79.3% 

 
CLASS  

The table below shows Eagle PCS’s CLASS24 performance for its Pre-K grades. Both 

campuses have been above or slightly below the charter sector average in each domain 

for all years under review. For Classroom Organization, the Congress Heights campus was 

below the sector average every year except SY 2016-17. Both campuses were above the 

sector average each year for Instructional Support.  

 

                                                 
24 All DC early childhood programs are assessed by independent reviewers using the CLASS tool, which 

focuses on classroom interactions that boost student learning. The CLASS tool measures Emotional Support, 

Classroom Organization, and Instructional Support on a scale from 1-7. The Emotional Support and Classroom 
Organization indicators have a floor of three and a target of six on the PMF. On a national level, pre-school 

programs score lower on the Instructional Support indicator. Accordingly, DC PCSB’s floor for this indicator is 

one with a target of four. 
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Eagle PCS CLASS Performance Targets  
Year Domain Capitol Riverfront Congress Heights Charter Sector 

2013-14 

Emotional Support 

6.1 6.0 5.7 

2014-15 5.9 6.0 5.9 

2015-16 5.9 6.0 6.0 

2016-17 6.3 6.1 6.1 

2013-14 

Classroom Organization 

5.6 5.1 5.2 

2014-15 5.5 5.3 5.5 

2015-16 5.8 5.7 5.9 

2016-17 6.0 5.9 5.8 

2013-14 

Instructional Support 

3.2 3.2 2.5 

2014-15 3.2 3.1 2.8 

2015-16 3.5 3.2 3.1 

2016-17 3.1 3.2 3.0 

 
Social Emotional Learning PK – 2 

Eagle PCS administers an assessment to measure social emotional learning each year. The 

school met the floors of the measures in SY 2013-14. Students also showed strong 

performance in the other years displayed in the table.  
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Social Emotional Learning PK - 2 
Year Target Capitol Riverfront Congress Heights 

 

2013-14 

PK Social Emotional Learning: Teaching 

Strategies GOLD 

Percent of students who met or 

exceeded the publisher’s expectations 

for growth by the end of the year 

Floor: 60 

Target: 100 

98.6%  95.2%  

2014-15 

76.5% of students met or 

exceeded the publisher’s 

expectations. 

97.4% of students met or 

exceeded the publisher’s 

expectations. 

2015-16 
84.7% of students met or 
exceeded the publisher’s 

expectations. 

92.8% of students met or 

exceeded the publisher’s 

expectations. 

2016-17 

100% of students met or 

exceeded the publisher’s 
expectations. 

87.9% of students met or 

exceeded the publisher’s 

expectations. 

2013-14 

K-2 Social Emotional Learning: Social 

Skills Improvement System (SSIS) 

Percent of students who met or 

exceeded the publisher’s expectations 

for achievement at the end of the year 

Floor: 60 

Target: 100 

81.8%  79.9%  

2014-15 

79.0% of students met or 

exceeded the publisher’s 

expectations. 

71.6% of students met or 

exceeded the publisher’s 

expectations. 

2015-16 
82.8% of students met or 
exceeded the publisher’s 

expectations. 

68.8% of students met or 

exceeded the publisher’s 

expectations. 

2016-17 
69.5% of students met or 
exceeded the publisher’s 

expectations. 

85.3% of students met or 

exceeded the publisher’s 

expectations. 

 
 

Qualitative Site Review (QSR) Outcomes 

DC PCSB conducts QSRs of charter schools to observe qualitative evidence of the extent 

to which is school is meeting its mission and goals, as well as to assess classroom 

environments and quality of instruction. In April 2017, in anticipation of this charter 

renewal analysis, DC PCSB conducted a QSR of both Eagle PCS campuses.25  

 

DC PCSB observed evidence that both Eagle Academy PCS campuses were meeting the 

school’s mission. At the Eagle Academy PCS – Capitol Riverfront campus, it was noted 

that “many teachers were attuned to the emotional, social and academic states of their 

students.”26 At the Eagle Academy PCS - Congress Heights campus, DC PCSB observed 

“significant evidence that [the school campus] prepares students socially, emotionally, 

and personally.”27 DC PCSB found “some” evidence that the Congress Heights campus was 

meeting the academic aspect of its mission, noting that “while some teachers sustained a 

                                                 
25 See Eagle Academy PCS QSRs, attached to this report as Appendix I. 
26 See Eagle Academy PCS – Capitol Riverfront QSR 2017, p. 5. 
27 See Eagle Academy PCS – Congress Heights QSR 2017, p. 5. 
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strong classroom environment and rigorous instruction, other teachers struggled to 

engage all students, either due to behavior or low academic rigor.”28 

 

In QSRs, each observation is scored as Unsatisfactory, Basic, Proficient, or Distinguished 

rating in Classroom Environment29 and Instruction30 domains. The following table details 

the percentage of classrooms at each campus that were rated Proficient or Distinguished 

in each domain.  

 

% of Classrooms Rated Proficient or 
Distinguished in the Domain 

 
Classroom 
Environment 

Instruction 

Capitol Riverfront 67% 71% 

Congress Heights 80% 74% 

 
Eagle PCS’s QSR ratings were above average when compared to other kindergarten 

through eighth grade schools that received a QSR in SY 2016-17, except for the Eagle 

PCS – Capitol Riverfront campus’s Classroom Environment scores. The average ratings 

across thirty kindergarten through eight campuses were 75% of classrooms rated 

Proficient or Distinguished in the Classroom Environment domain and 69% in the 

Instruction domain.  

 
 

  

                                                 
28 See Eagle Academy PCS – Congress Heights QSR 2017, p. 6. 
29 To assess classroom environment, DC PCSB observes whether teachers (a) create an environment of 

respect and rapport; (b) establish a culture for learning; (c) manage classroom procedures; and (d) manage 

student behavior 
30 To assess instruction, DC PCSB observes how teachers (a) communicate with students; (b) use 

questioning/prompts and discussion techniques; (c) engage students in learning; and (d) use assessment for 

instruction. 
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SECTION TWO: COMPLIANCE WITH CHARTER AND APPLICABLE 

LAWS 
 

The SRA requires DC PCSB to determine at least once every five years whether a school 

has “committed a material violation of applicable laws or a material violation of the 

conditions, terms, standards, or procedures set forth in its charter, including violations 

relating to the education of children with disabilities.,” and at renewal requires DC PCSB 

not to renew the school’s charter if it finds such a violation.31 The SRA contains a non-

exhaustive list of applicable laws, which DC PCSB monitors in its annual compliance 

reviews. The below table discusses the school’s compliance with various requirements 

from SY 2012-13 to the time of this report’s publication. 

Compliance 

Item 
Description 

School’s Compliance 
Status  

2012-13 to Present32 
Fair enrollment 

process 
D.C. Code § 38-

1802.06 

DC charter schools must have a fair and open 

enrollment process that randomly selects 
applicants and does not discriminate against 

students.  

Compliant since 2012-13 

Notice and due 

process for 

suspensions and 

expulsions 
D.C. Code § 38-

1802.06(g)  

DC charter school discipline policies must afford 

students due process33 and the school must 
distribute such policies to students and parents.  

Compliant since 2012-13 

 

Student health and 

safety 
D.C. Code §§ 38-

1802.04(c)(4), 4-

1321.02, 38-651 

The SRA requires DC charter schools to 

maintain the health and safety of its students.34 
To ensure that schools adhere to this clause, 

DC PCSB monitors schools for various 

indicators, including but not limited to whether 

schools:  
- have qualified staff members that can 

administer medications;  

- conduct background checks for all school 

employees and volunteers; and  
- have an emergency response plan in place 

and conduct emergency drills as required 

by DC code and regulations. 

Compliant since 2012-13 

Equal employment 
D.C. Code § 38-

1802.04(c)(5) 

A DC charter school’s employment policies and 
practices must comply with federal and local 

employment laws and regulations.   

Compliant since 2012-13 

                                                 
31 D.C. Code § 38-1802.12(c)(1). 
32 See Compliance Reports, attached to this report as Appendix J.  
33 See Goss v. Lopez, 419 U.S. 565 (1975). 
34 D.C. Code § 38.1802.04(c)(4)(A). 
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Compliance 

Item 
Description 

School’s Compliance 
Status  

2012-13 to Present32 

Insurance 

As required by the 

school’s charter 

A DC charter school must be adequately 

insured. 
Compliant since 2012-13 

Facility licenses 

D.C. Code § 47-
2851.03(d); D.C. 

Mun. Regs., tit. 14, 

§§ 14-1401 et seq.  

A DC charter school must possess all required 
local licenses. 

Compliant since 2012-13 

Proper composition 

of Board of 
Trustees 

D.C. Code § 38-

1802.05 

A DC charter school’s Board of Trustees must 

have: an odd number of members that does 
not exceed 15; a majority of members that are 

DC residents; and at least two members that 

are parents of a student attending the school. 

Compliant since 2012-13 

Accreditation status 

D.C. Code § 38-

1802.02(16) 

A DC charter school must maintain 

accreditation from an accrediting body listed in 

the SRA or approved by DC PCSB. 

Compliant since 2012-13 

 

Procurement Contracts 

D.C. Code § 38-1802.04(c)(1) requires DC charter schools to use a competitive bidding 

process for any procurement contract valued at $25,000 or more, and within three days of 

awarding such a contract, to submit to DC PCSB all bids received, the contractor selected, 

and the rationale for which contractor was selected. To ensure compliance with this law, 

DC PCSB requires schools to submit a “Determinations and Findings” form to detail any 

qualifying procurement contract that the school has executed. 

  

For school years 2013-14 and 2014-15, the school did not properly submit all contract 

documents. However, these contracts were entered into before DC PCSB implemented the 

current version of the Procurement Contract Submission Policy and it would be impractical 

for the school to submit these contracts at this time. For school year 2015-16, DC PCSB 

staff found the school to be in compliance with the Procurement Contract Submission 

Policy. 

 

Special Education Compliance 

Charter schools are required to comply with all federal and local special education laws, 
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including, among others, the Individuals with Disabilities Education Act35 (IDEA) and 

Section 504 of the Rehabilitation Act of 1973.36 The following section summarizes the 

LEA’s special education compliance from SY 2012-13 to the present. 

 

The DC Office of the State Superintendent of Education (OSSE) Special Education 

Compliance Reviews OSSE monitors charter schools’ special education compliance and 

publishes three primary types of reports detailing these findings: (1) Annual 

Determinations; (2) On-Site Monitoring; and (3) Special Conditions Reports. OSSE’s 

findings regarding special education compliance are summarized below.   

 

(1) Annual Determinations 

As required by federal regulation, OSSE annually analyzes each LEA’s compliance 

with special education compliance indicators and publishes these findings in an 

Annual Determination report. Each year’s report is based on compliance data 

collected from the prior federal fiscal year. For example, in SY 2016-2017, OSSE 

published its 2014 Annual Determination reports (based on schools’ 2014-15 

performance). 

Eagle PCS’s Annual Determination compliance performance is detailed in the table 

below.37  

Year 

Percent Compliant with 

Audited Special Education 

Federal Requirements 

Determination 

Level38 

2013 86% Meets Requirements 

2014 75% 
Technical Needs 

Assistance 

2015 69%  
Technical Needs 

Assistance 

 

Although Eagle Academy PCS received a Technical Needs Assistance designation in 
its 2014 and 2015 Determinations, the LEA was required to develop a Correction 

Plan that was accepted by OSSE.  

                                                 
35 20 U.S.C. § 1413(a)(5). 
36 29 U.S.C. § 794.  
37 See Annual Determination reports, attached to this report as Appendix K.  
38 IDEA requires OSSE as the State educational agency to make determinations annually about the 

performance of LEAs. OSSE is required to use the same categories that the U.S. Department of Education, 
Office of Special Education Programs (OSEP) uses for state determinations as outlined in Section 616(d) of 

IDEA. These categories are: Meets Requirements, Needs Assistance, Needs Intervention, and Needs 

Substantial Intervention. 
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(2) On-Site Monitoring Report 

OSSE conducts an on-site assessment of an LEA’s special education compliance 

with student-level and LEA-level indicators in alignment with its coordinated Risk-

Based Monitoring39 and publishes its findings in an On-Site Monitoring Report.  

Annually, OSSE assigns a risk designation to each LEA based on several criteria, 

including its IDEA Part B performance, which OSSE then uses to determine if an 

LEA will receive on-site monitoring.40 LEAs are responsible for being 100% 

compliant with student-level indicators and LEA-level indicators.41  

As of July 2017, OSSE had not conducted an On-Site Monitoring of Eagle PCS in the 

last four school years. 

 

(3) Special Conditions Reports 

OSSE submits reports to the U.S. Department of Education’s Office of Special 

Education Programs (OSEP) three times annually,42 detailing LEAs’ compliance in 

three areas: (1) Initial Evaluation timeliness;43 (2) Reevaluation timeliness; and (3) 

Secondary Transition requirements (for students at age 16 and up). This LEA is 

evaluated on its adherence to Initial Evaluation and Reevaluation timeliness, and 

the outcomes are detailed in the tables below. The school has since cured all 

identified points of noncompliance.   

                                                 
39 See https://osse.dc.gov/sites/default/files/dc/sites/osse/publication/attachments/Risk-

Based%20Monitoring%20Guidance.pdf. 
40 The type of monitoring an LEA will receive varies depending on its designation as a “high,” “medium,” or 
“low risk” sub-grantee. An on-site monitoring visit will occur for LEAs classified as “high” risk.   
41 If OSSE determined an LEA was less than 100% compliant with a student-level indicator that could not be 

cured retroactively, OSSE would identify the point of noncompliance as an LEA-level violation and give the LEA 

365 days to cure the finding.  
42 Prior to SY 2014-15, OSSE conducted reviews quarterly. The data for the special conditions from that 

timeframe is thus organized across four quarters.   
43 Starting with SY 2017-18, OSSE is no longer under special conditions with OSEP on Initial Evaluations.  

Moving forward, OSSE will only report on Reevaluation and Secondary Transition in Special Conditions 
reporting. Initial evaluation data will still be periodically reviewed for compliance and included in Public 

Reporting for Annual Performance Reports (APRs). For the purposes of this report, Initial Evaluations are 

included since OSSE reported on this area of compliance in the past. 

https://osse.dc.gov/sites/default/files/dc/sites/osse/publication/attachments/Risk-Based%20Monitoring%20Guidance.pdf
https://osse.dc.gov/sites/default/files/dc/sites/osse/publication/attachments/Risk-Based%20Monitoring%20Guidance.pdf
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Special Conditions Reporting Period – April 2012 through March 2013 

 

Quarter 1 

(April 1 – June 

30) 

Quarter 2 

(July 1 – 

September 

30) 

Quarter 3 

(October 1 – 

December 

31) 

Quarter 4 

(January 1 – 

March 31) 

Initial Evaluation 

Timeline 
N/A44 Not Compliant Not Compliant Not Compliant 

Reevaluation Timeline N/A N/A N/A N/A 

 
 

Special Conditions Reporting Period – April 2013 through March 2014 

 

Quarter 1 
(April 1 – June 

30) 

Quarter 2 
(July 1 – 

September 

30) 

Quarter 3 
(October 1 – 

December 

31) 

Quarter 4 
(January 1 – 

March 31) 

Initial Evaluation 

Timeline 
Not Compliant Not Compliant N/A Compliant 

Reevaluation Timeline N/A Compliant N/A N/A 

 

Special Conditions Reporting Period – April 2014 through March 2015 

 
August 1 

Report (April 

1 – June 30) 

November 1 Report 
(July 1 – Sept. 30) 

May 1 
Report (October 1 – 

March 31) 

Initial Evaluation Timeline N/A Not Compliant  Compliant 

Reevaluation Timeline N/A Compliant N/A 

  

Special Conditions Reporting Period – April 2015 through March 2016 

 

August 1 

Report  

(April 1 – 
June 30) 

November 1 Report 

(July 1 – Sept. 30) 

May 1 Report 

 (October 1 – March 

31) 

Initial Evaluation Timeline Compliant Compliant Compliant 

Reevaluation Timeline N/A N/A Compliant 

 

                                                 
44 Not applicable (N/A) indicates that OSSE did not conduct a review for the listed compliance area during the 

specified time-frame for the school. 
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Special Conditions Reporting Period – April 2016 through March 2017 

 

August 1 Report  

(April 1 – June 

30) 

November 1 

Report 

(July 1 – Sept. 

30) 

May 1 Report  

(October 1 – 

March 31) 

Initial Evaluation Timeline Compliant N/A N/A 

Reevaluation Timeline  Compliant N/A N/A 

 
Hearing Officer Determination (HOD) Implementation Review 

OSSE manages and oversees compliance through the HOD Tracker (formerly called the 

Blackman Jones database) that tracks the timely implementation of actions required by 

HODs. As of July 2017, no HODs have been issued against Eagle Academy PCS.45    

                                                 
45 HODs are the written decision issued as a result of a due process complaint that proceeds to hearing. Many 
other complaints are withdrawn for a number of reasons, including settlement. Not all outcomes are required 

to be tracked; thus, for the purpose of charter reviews and renewals, DC PCSB reports only on HODs that 

resulted in a finding of noncompliance against the LEA. 
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SECTION THREE: FISCAL MANAGEMENT AND ECONOMIC 

VIABILITY 

 

INTRODUCTION 

The SRA requires DC PCSB to revoke a school’s charter if DC PCSB determines that the 

school: 

• Has engaged in a pattern of non-adherence to generally accepted accounting 

principles (GAAP); 

• Has engaged in a pattern of fiscal mismanagement; and/or 

• Is no longer economically viable.46 

 

The results of DC PCSB’s review of Eagle Academy PCS’s financial records are presented 

below. 

 

SUMMARY OF FINDINGS 

Eagle Academy PCS has adequate financial performance. Its financial audit reveals no 

concerns regarding internal controls or GAAP compliance. The school has not engaged in a 

pattern of fiscal mismanagement and is economically viable. While the school’s Fiscal Year 

(FY) 2016 liquidity was low enough to cause concern about the school’s economic viability, 

the school has since refinanced its debt and we expect the school to remain economically 

viable. 

 

Eagle Academy PCS’s first year of operation was FY 2004. The data examined as a part of 

this review includes the last five years of audited financial data, FY 2012 through FY 2016. 

During this period, both enrollment and total revenues grew significantly. The school 

generated a surplus in each year and has a strong reserve position. At the same time, the 

school’s liquidity fell below desired levels in FY 2016 due to increased receivables from DC 

and payments for higher-than-anticipated construction costs. However, the refinancing of 

debt in FY 2017 has allowed the school to rebuild its cash balances. 

 

FINANCIAL OVERVIEW 

The following table provides an overview of Eagle Academy PCS’s financial information 

over the school’s last five years of operation. Between FY 2012 and FY 2016, enrollment 

and revenue grew by 52% and 69%, respectively. During the same period, the school 

built a strong Net Asset Position of $5.9 million. While the number of days of cash on hand 

fell significantly in FY 2016, the school remediated this issue. Overall, the school has 

exhibited adequate financial results, but must ensure that its ability to meet short-term 

financial obligations returns to historical levels. 

 

                                                 
46 See D.C. Code § 38-1802.13(b). 
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Financial Highlights ($ in 000s) 
 2012 2013 2014 2015 2016 

Maximum Enrollment47 610 770 844 920 920 

Audited Enrollment 610 765 892 920 926 

Total Revenue $12,528 $14,557 $16,926 $20,289 $21,160 

Surplus/(Deficit)48  $1,136 $85 $267 $1,249 $809 

Unrestricted Cash Balances $942 $1,754 $1,582 $2,183 $180 

Number of Days of Cash on 

Hand49 
30 44 36 43 3 

Net Asset Position50 $3,486 $3,572 $3,839 $5,088 $5,897 

Primary Reserve Ratio51 31% 24% 22% 26% 29% 

 

 
FISCAL MANAGEMENT 

Overall fiscal management considers the school’s liquidity, debt burden, cost 

management, and internal controls. Together, these factors reflect the effectiveness of 

school leaders and the school’s board in managing school finances. The school has 

demonstrated an adequate ability to service its debt and that operating costs are 

effectively managed. Its financial audit reveals no concerns with the school’s internal 

control environment. Liquidity, however, must be strengthened to ensure sustainability. 

These areas are discussed further below. 

 

Liquidity 

Liquidity refers to the school’s ability to meet its financial obligations, particularly in the 

short term. Too few assets or insufficient cash to pay vendors and/or creditors is a cause 

for concern and threatens the school’s viability. The first indicator of a school’s liquidity is 

its current ratio.52 The current ratio measures a school’s financial resources available to 

meet short-term obligations (i.e., those obligations due in the following 12 months). When 

the current ratio is less than one, the school’s ability to meet these obligations is in doubt; 

we consider a current ratio of greater than 1.0 the “target” of acceptable performance. A 

current ratio below 0.7 raises concern about the school’s liquidity; we consider this the 

“floor” of acceptable performance. The second measure, days of cash on hand, reflects a 

school’s ability to satisfy its financial obligations using only existing cash balances (in the 

event of unexpected cash delays). Typically, 45 days of cash or more is recommended; 

                                                 
47 Maximum Enrollment represents the largest possible number of students for which the school may receive 

public funding. It may be higher than the school’s targeted or budgeted enrollment, but provides a good proxy 

for the school’s enrollment expectations over time. 
48 Surplus / (Deficit) is total revenue minus total expenses. 
49 Number of Days of Cash on Hand equals unrestricted cash and cash equivalents divided by daily operating 

expenses (which equals annual operating expenses divided by 365 days). It is a measure of the school’s 

ability to pay debts and claims as they come due. 
50 Net Asset Position equals total assets minus total liabilities. 
51 Primary Reserve Ratio equals total net assets, less intangible assets, divided by total annual expenses. 
52 A school’s current ratio is its current assets divided by current liabilities. 
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we consider this the target. Less than 15 days of cash is a liquidity concern; we consider 

this the floor of acceptable performance. 

 

While Eagle Academy PCS’s current ratio and number of days of cash on hand steadily 

improved between FY 2012 and FY 2015, these measures declined dramatically in FY 

2016. The decline in the current ratio was temporary and caused by $15.1 million of long-

term notes becoming due in February 2017, thus they were included in current liabilities. 

This debt was refinanced in 2017, reclassifying the school’s debt to a long-term liability 

and bringing the current ratio to acceptable levels. 

 

The number of days of cash on hand fell to a level of concern for FY 2016. The reasons for 

the decline were twofold: a $1 million increase in receivables from the DC Government53 

and higher than expected construction costs. The school’s refinancing of the debt has 

allowed the school to finance the total construction costs and significantly improve its cash 

positon. DC PCSB expects that these actions have addressed liquidity concerns. 

 

Liquidity 
   Floor Target 2012 2013 2014 2015 2016 

Current Ratio <0.7 >1.0 0.5 0.7 0.8 1.1 0.2 

Number of Days of Cash on 

Hand 
<15 >45 30 44 36 43 3 

 

The final measure of liquidity is solvency,54  or the school’s ability to pay outstanding 

obligations, including amounts due to vendors, employees, and lenders, if the school’s 

charter is revoked. DC PCSB reviewed Eagle Academy PCS’s 2016 audited financial 

statements to determine the risk to third parties in the event of school closure. Should the 

DC PCSB Board vote to close Eagle Academy PCS, we expect that the school would be 

able to meet its operating obligations. Including estimated closure costs, the school 

should not have a shortfall in meeting obligations due to vendors and employees. Given 

the overall financial health of the school, solvency is not an area of immediate concern. 

 

Debt Burden 

As part of the evaluation of a school’s long-term viability, DC PCSB considers a school’s 

debt burden. DC PCSB reviews two debt ratios – the debt ratio55 and the debt service 

coverage ratio.56 The debt ratio measures how leveraged a school is, or the extent to 

which a school relies on borrowed funds to finance its operations. A ratio greater than 

                                                 
53 Receivables are monies owed to the school by third parties. When receipt of funds is delayed, cash balances 

are lower than expected. Once the money is received, the receivable goes down and cash goes up.  
54 Except when the school owns a facility, solvency equals unrestricted cash plus receivables with a high 

probability of collection, minus liabilities and closure expenses. 
55 Debt Ratio equals the total liabilities divided by the total assets. 
56 Debt Service Coverage Ratio equals EBITDA divided by the sum of scheduled principal payments and 

interest paid (not including balloon payments). 
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0.90 is a cause for concern (the floor for this metric); a ratio below 0.50 is a signal of 

financial strength (the target). The debt service coverage ratio flags schools with high 

debt payments relative to the norm; a low ratio indicates a school’s inability to service its 

debt. For this metric, a ratio less than 1.0 is a cause for concern (the floor) and a ratio 

above 1.2 is a sign of strength (the target). 

 

Eagle Academy PCS’s debt ratio and debt service coverage ratio have been at manageable 

levels in all years under review, indicating that the school has the ability to service its 

debt.  

  

Debt Burden 
 Floor Target 2012 2013 2014 2015 2016 

Debt Ratio >0.90 <0.50 0.66 0.81 0.83 0.78 0.74 

Debt Service Coverage Ratio <1.0 >1.2 N/A - metric introduced in FY16 1.2 

 
Cost Management 

The following table provides an overview of the school’s spending decisions over the past 

five years. Since FY 2012, expenses have grown 82%, compared to 69% growth in 

revenues. The most significant increase in expenses has been for personnel salaries and 

benefits, reflecting an investment in human capital. Costs appear to be effectively 

managed at the school.  

 

Cost Management ($ in 000s) 
 2012 2013 2014 2015 2016 

Salaries and Benefits $7,189 $9,531 $10,575 $12,440 $13,358 

Direct Student Costs 
$968 $1,791 $2,215 $2,490 $2,375 

Occupancy Expenses $1,923 $1,049 $1,776 $2,250 $2,407 

General Expenses57 $1,313 $2,100 $2,059 $1,860 $2,211 

 

 

As a Percent of Expenses 
 2012 2013 2014 2015 2016 FY16 

Sector 

Median 

Salaries and Benefits 63% 66% 64% 65% 66% 61% 

Direct Student Costs 8% 12% 13% 13% 12% 11% 

Occupancy Expenses 17% 7% 11% 12% 12% 16% 

General Expenses 12% 15% 12% 10% 11% 11% 

 

                                                 
57 DC PCSB has worked with the Financial Oversight Task Force to revise definitions of cost categories, 

including combining Office Expenses and General Expenses beginning in FY 2016. Other category definitions 

have also changed over time. 
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Internal Controls  

At the highest level, internal controls are processes assuring achievement of an 

organization's objectives in operational effectiveness and efficiency, reliable financial 

reporting, and compliance with laws, regulations, and policies. 

 

Audits of Eagle Academy PCS establish that the school has adhered to GAAP. The school’s 

auditors issued unmodified audit opinions for all years and there were no material 

weaknesses or other findings identified. While the school appears to have an adequate 

internal control environment, it did have a breach of one debt covenant in FY 2016: the 

school was in compliance with required financial covenants, including net asset balances 

and cash flow coverage to debt ratio, but did not meet its financial statement reporting 

due date. The reporting breach was waived by the lender and does not present a concern 

to DC PCSB.  

 

Internal Controls 

 
 Audit Year 

 2012 2013 2014 2015 2016 

Modified Statement Opinion. The auditor issues an 
opinion letter on the basic financial statements. An 

unmodified opinion means the auditor is satisfied 

professionally that the statements present fairly the 

financial position of the school and the results of 
operations. Should there be areas of doubt, the opinion 

may be modified, adverse, or disclaimed. 

 

 

No 

 
 

No No No No 

Material Weakness. A material weakness is a deficiency, 

or combination of deficiencies, in internal control over 

financial reporting, such that there is a reasonable 
possibility that a material misstatement of the school’s 

financial statements will not be prevented, or detected 

and corrected in a timely manner. 

No No No No No 

Statement Non-Compliance. The auditor tests for 
compliance with certain provisions of laws, regulations, 

contracts, and grant agreements. Non-compliance could 

have a direct and material effect on the determination of 

financial statement amounts. 

No No No No No 

Modified Program Opinion (Uniform Guidance). 

When expenditures of federal funds are greater than 

$750,000, the auditor performs an extended review and 

issues an opinion letter on compliance with the 

requirements of laws, regulations, contracts, and grants 

applicable to each of the school’s major Federal programs. 

A modified opinion indicates instances of noncompliance. 

No No No No No 

Program Material Weakness (Uniform Guidance). In 

planning and performing the audit of major federal 

programs, the auditor considers internal control over 

compliance with the requirements of applicable laws, 
regulations, contracts, and grants. A material weakness in 

internal control indicates that there is a reasonable 

No No No No No 
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Internal Controls 

 
 Audit Year 

 2012 2013 2014 2015 2016 

possibility of material noncompliance with a requirement 

of a federal program that will not be prevented, or 
detected and corrected, on a timely basis. 

Findings & Questioned Costs. The auditor discloses 

audit findings that are important enough to merit 

attention by those charged with governance, with 

documentation of corrective action plans noting the 

responsible party. 

0 0 0 0 0 

Unresolved Prior Year Findings. The auditor discloses 

prior year audit findings that have not been corrected. 
No No No No No 

Going-Concern Issue. The auditor indicates that the 

financial strength of the school is questioned. 
No No No No No 

Debt-Compliance Issue. The audit discloses that the 

school was not in compliance with certain debt covenants. 

A debt-compliance issue may prelude insolvency. 

No No No No No58 

 
ECONOMIC VIABILITY  

Measures of economic sustainability include earnings and cash flows, reserves, and trends 

in both enrollment and revenue. Together, these measures assess the risk that the school 

will not be able to continue operations. The first set of indicators address earnings and 

cash flow, specifically the school’s “operating results”—how much its total annual 

revenues exceed its total annual expenditures—and earnings before depreciation and 

amortization (EBDA).59 In general, DC PCSB recommends that a school have positive 

annual operating results and cash flows; we do not set a target for these ratios. 

 

Based on these measures, Eagle Academy PCS’s performance and EBDA have been 

strong. The school has generated a surplus each year during the period under review.  

 

 Floor 2012 2013 2014 2015 2016 
Surplus/(Deficit) <0 $1,136 $85 $267 $1,249 $809 

Earnings before Depreciation and 

Amortization 
<0 $1,493 $540 $896 $2,021 $1,614 

 

 
Additional measures of economic viability include the school’s net asset position and 

primary reserve ratio. DC PCSB would be concerned with net asset reserves below zero, 

but we do not set a target for this ratio. We expect that schools accrue reserves greater 

than or equal to 25% of operating expenditures; we are concerned when schools accrue 

reserves below 0% of operating expenditures. 

 

                                                 
58As noted above, the school’s reporting covenant breach was waived by the lender. 
59EBDA is the change in net assets plus depreciation and amortization. 
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Eagle Academy PCS’s net asset position has grown by 69% between FY 2012 and FY 2016 

as the school continues to run operating surpluses and add to reserves. The primary 

reserve ratio has also increased significantly during the period, and in FY 2015 and FY 

2016, exceeded the recommended levels of 25%.  

   

 Floor Target 2012 2013 2014 2015 2016 
Net Asset Position <0 N/A $3,486 $3,572 $3,839 $5,088 $5,897 

Primary Reserve Ratio <0 >25% 31% 24% 22% 26% 29% 
 

 
The final measures of economic viability are trends in enrollment and revenues. 

Enrollment trends provide information about the school’s ability to attract students and 

receive DC and federal funds for operations. Stable or growing enrollment and revenue 

indicates that the school is likely to remain financially stable, barring any extraordinary 

circumstances. Declining enrollment, however, may be cause for concern. 

 

Growth in Eagle Academy PCS’s enrollment and revenue was very strong in FY 2012 

through FY 2015. Revenue growth slowed in FY 2016 as growth in enrollment stabilized. 

While Eagle Academy PCS experienced a 4 percent decline in enrollment in FY 2017, the 

school’s enrollment reflects its ability to attract a sizable student population. It is likely 

that the school will be able to continue to attract students, serve the community, and 

maintain strong revenues. 

 

Enrollment over Time 
                  2012 2013 2014 2015 2016 2017 

Enrollment 610 765 892 920 926 887 

Growth in Enrollment 17% 25% 17% 3% 1% (4%) 

Growth in Revenues 26% 16% 16% 20% 4% N/A 
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ATTACHMENT E 

Charter And Charter Agreement Amendment 

SEVENTH AMENDMENT TO CHARTER AND CHARTER SCHOOL AGREEMENT 
BETWEEN THE DISTRICT OF COLUMBIA PUBLIC CHARTER SCHOOL BOARD 

AND EAGLE ACADEMY PUBLIC CHARTER SCHOOL 

The Eagle Academy Public Charter School, a District of Columbia nonprofit 
corporation (the "School Corporation") and the District of Columbia Public Charter School 
Board ("PCSB") entered into a contract. dated August 18, 2003,(the "Charter Agreement") 
wherein the School Corporation agreed, among other things. to operate a public charter school 
(the "School'') in the District of Columbia in accordance with the District of Columbia School 
Reform Act of 1995. as amended (the '"Act") and the Charter Agreement. 

On April 20, 2009, the PCSB Board voted to approve a petition from the School 
Corporation to change its Local Education Agency ("LEA") status for the purpose of special 
education (the ''First Amendment"). 

On .June 15, 2009, the PCSB Board voted to approve a petition from the School 
Corporation to amend its Charter Agreement to change its curriculum and to expand its program 
to serve students in grades one through three (the "Second Amendment"). 

On .June 21, 2010, the PCSB Board voted to approve a petition from the School 
Corporation to amend its Charter Agreement to increase the School's enrollment ceiling (the 
"Third Amendment"). 

On June 27, 2011, the PCSB Board voted to approve a petition from the School 
Corporation to operate in a new location (the "Fourth Amendment"). 

On February 27, 2012, the PCSB Board voted to approve a petition from the School 
Corporation to amend its Charter Agreement to increase the School's enrollment ceiling (the 
"Fifth Amendment"). 

On August 20, 2012, the PCSB Board voted to approve a petition from the School 
Corporation to operate in a new location (the "Sixth Amendment"). 

This Amendment to the Charter School Agreement (the "Seventh Amendment") is 
effective as of September 15, 2014 and is entered into by and between PCSB and the School 
Corporation") (individually, each may be referred to as the "Party." and collectively. the 
"Parties''). 
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In consideration of the mutual covenants. representations. warranties. provisions. and 

agreements contained herein. the Parties agree as follows. 

SECTION 1. AMENDMENT 

The School Corporation and the Board agree to amend the Charter Agreement as follows: 

1. I Section 2.1 on page three of the Charter Agreement is deleted in its entirety and replaced 
with the following: 

Missi911 Statem\!_nt. Eagle Academy Public Charter School's mission is to build the foundation 
for a promising future for all students in a rich. robust learning environment that fosters 
creativity. problem-solving abilities. emphasizing cognitive. social and emotional growth by 
engaging children as active learners in an inclusive instructional environment. 

1.2 Sei:tion 3.1 on pages five and six of the Charter Agreement is deleted in its entirety and 
replaced with the following: 

Goals and Academic Ach.ieyemcnt Expectations. 

A. The School Corporation has selected as its goals and academic achievement 
expectations for its pre-kindergarten-three through third grade programming the indicators 

included in the Early Childhood Performance Management Framework (referred to as "EC 
PMF"). 

Accordingly. changes to any PMF implemented by PCSB after a public hearing and notice 
period for public comments. including changes in state assessments. perfornmncc indicators. 

flours. targets. formulas. and weights will automatically become part of the measurement of the 
School Corporation's academic achievement expcctations. llowever, if changes arc made to any 

PMF that the School Corporation elects not to accept. the School Corporation reserves its right to 
submit to PCSB a petition for a charter revision pursuant to §38- l 802.04(c)(l 0). 

B. If. at any time during the duration of the Charter Agreement, the School 

Corporation operates two or more campuses under the Charter, each campus will be evaluated 
both individually by PCSB and collectively across all campuses in the Charter using the 

measurement of academic achievement expectations and goals outlined in this Section. 
("'Campus" is defined as a distinct grade-span. such as early childhood, elementary, middle, or 

high school. or a combination of the above. These may be in the same facility or different 
facilities). 
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C. Standard for charter review and renewal. The Early Childhood PMF will be 

deemed to have been adopted by the school in 2013-14 as its goals and student academic 
achievement expectations for its early childhood program (pre-kindergarten-three through third 
grade). 

For each school year. starting in the 2013-14 school year. and until PCSB determines the 
performance standards for the Early Childhood PMF tiers. each measure within the Early 
Childhood PMF will be considered an individual charter goal. The School Corporation will be 

considered to have met each goal if it meets or exceeds the threshold for each individual 
measure, as detailed in the table below. 

Domain 2013-14 Early Childhood Goals 
~·--·- .. - ... - .. 

60% of prc-kindergarten-3 and pre-
kindergarten-4 students will meet or exceed 

Pre-kindergarten Literacy 
widely held expectations per the growth report 

I 
. on the literacy portion of the Creative 

I \ Curriculum GOLD assessment. as designated 
' ' by the publisher. : 
I 60% of pre-kindcrgarten-3 and pre-

kindergarten-4 students will meet or exceed 

Pre-kindergarten Math 
widely held expectations per the growth report 
on the mathematics portion of the Creative 

Curriculum GOLD assessment. as designated 

1- ·-· 
by the publisher. 

I 60% of prc-kindergarten-3 and pre-
' kindergartcn-4 students will meet or exceed 

Pre-kindergarten Emotional Support 
widely held expectations per the growth report 
on the social-emotional portion of the Creative 

Curriculum GOLD assessment. as designated 
by the publisher. 

-··--· 
60% of kindergarten - second grade students 
will meet or exceed the college readiness target 

Kindergarten - Grade 2 Literacy 
(K: 149-Read; !st: 166-Read; 2nd: 179-Read) 
or meet or exceed typical growth on the 

reading portion of the NWEA MAP 
1 assessment. as designated by the publisher. 

r--------------------+---~ 

Kindergarten -n - Grade 2 Math 

60% of kindergarten - second grade students 
will meet or exceed the college readiness target 
(K: 149-144-Math; I st: 164-Math; 2nd: 177-

Math) or meet or exceed typical growth on the 
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i 

I 

' 

I 

I 

mathematics portion of the NWEA MAP 
assessment, as designated by the publisher. 

60% of kindergarten - second grade students 
will increase one level or maintain the level 

Kindergarten - Grade 2 Emotional Support "average .. or above on the social-emotional 

Social Skills Improvement System assessment. 
as designated by the publisher. 

17.4% of third grade students will score 
Third Grade Reading proficient or advanced in reading on the DC 

CAS. 
13 .2% of third grade students will score 

Third Grade Math proficient or advanced in mathematics on the 
DC CAS. 

After PCSB establishes EC PMF tiers. for purposes of reviews and renewals. the school will be 
considered to have met its goals and academic expectations if it meets performance standards to 
he set hy the PCSB Board. 

If any of the above targets are not met. PCSB may. at its discretion, determine the campus to 
have met it goals and academic achievement expectations if it has demonstrated consistent 
improvement over the course of the most recent five-year period. 

A. The School Corporation shall provide PCSB a petition for charter revision 
pursuant to§ 38-1802.04(c)(IO) of the Act for any proposed changes to the School's academic 
achievement expectations and/or goals outlined in this Section 2.3 that substantially amend the 

performance goals. o~jectivcs, performance indicators. measures. or other bases against which 

the School will be evaluated by PCSB. or the manner in which the School will conduct district
wide assessments. no later than April I prior to the Academic Y car in which the proposed 
changes will be implemented. 

SECTION 2. CHARTER AGREEMENT 

2.1 Reservation of Rigl!!~- The Parties reserve their rights under the Charter Agreement. The 

execution of this Amendment shall not. except as expressly provided in this Amendment. 
operate as a waiver of any right. power or remedy of any party under the Charter 
Agreement. or constitute a waiver of any other provision of the Charter Agreement. 

2.2 ~.!.J!l!i!rning !".frectivcncss. Except as expressly provided in this Amendment. all of the 
terms and conditions of the Charter Agreement remain in full effect. 
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SECTION 3. OTHER PROVISIONS 

3.1 Bl.!presentations and Warranties. The Parties represent and warrant that this 

Amendment has been duly authorized and executed, and this constitutes their legal, valid. 
and binding obi igations. 

3.2 C()l!nterp;trts and Electronic Signature oi:~.ig_nature by Facsimile. This Amendment 

may be signed by the Parties in separate counterparts, each of which when so executed 

and delivered shall be deemed an original. but all such counterparts together shall 

constitute but one and the same instrument; signature pages may be detached from 

multiple separate counterparts and attached to a single counterpart so that all signature 

pages are physically attached to the same document. Electronic signatures or signatures 

received by facsimile by either of the parties shall have the same effect as original 
signatures. 

3.3 S~Y~rability. Jn case any provision in or obligation under this Amendment shall be 

invalid. illegal. or unenforceable. the validity. legality, and enforceability of the 

remaining provisions or obligations in this Amendment or in the Charter Agreement shall 
not in any way be affected or impaired thereby. 

3.4 As~.!lmment This Amendment shall not be assignable by either Party; except that if 

PCSB shall no longer have authority to charter public schools in the District of Columhia. 
PCSB may assign this Agreement to any entity authorized to cha11er or monitor public 

charter schools in the District of Columbia. 

3.5 No Third Party BeJl«:fit;.i~ry. Nothing in this Amendment expressed or implied shall be 

construed to give any Person other than the Parties any legal or equitable rights under this 

Agreement. "Person" shall mean and include natural persons, corporations. limited 

liability companies. limited liahility associations. companies, trusts, banks, trust 
companies. land trusts. business trusts. or other organizations. whether or not legal 

entities. governments. and agencies. or other administrative or regulatory bodies thereof. 

3.6 Waiver. No waiver of any breach of this Amendment or the Charter Agreement shall be 

held as a waiver of any other subsequent breach. 

3. 7 Construction. This Amendment shall be construed fairly as to both Parties and not in 

favor of or against either Party. regardless of which Party drafted the underlying 
document. 

3.8 Dispute Resolution. Neither PCSB nor the School Corporation shall exercise any legal 

remedy with respect to any dispute arising under this Sixth Amendment or the Charter 

Agreement without. first, providing written notice to the other Party hereto describing the 

nature of the dispute. and. thereafter, having representatives of PCSB and the School 
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Corporation meet to attempt in good faith to resolve the dispute. Nothing contained 

herein, however. shall restrict PCSB' s ability to revoke, not renew. or terminate the 
Charter Agreement pursuant to the Act. 

3. 9 NQ!ii;_~. Any notice or other communication required or permitted shall be in writing and 

shall be deemed to have been given when sent by email. provided that a copy is also 
mailed by certified or registered mail. with postage prepaid and return receipt requested: 

delivered by hand. with written confirn1ation of receipt: or received by the addressee. if 

sent by a nationally recognized overnight delivery service with receipt requested or, 

alternatively. certified or registered mail with postage prepaid and return receipt 

requested. In each case. the appropriate addresses. until notice of a change of address is 
delivered. shall be as follows: 

lfto PCSB: 

District of Columbia Public Charter School Board 
3333 14•h St.. NW. Suite 2!0 

Washington. D.C. 20010 

Attention: Scott Pearson. Executive Director 
spearson@ldcpcsb.org 

Telephone: (202) 328-2660 

If to the School Corporation 

Eagle Academy Public Charter School 
475 School Street. SW 

Washington. D.C .. 20024 

Attention: Ms. Cassandra Pinkney 

Email: cpinkneyl'a,eagleacademypcs.org 
Telephone: 202-554-8500 
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IN WITNESS WHEREOF, the Parties have caused this Amendment to be duly executed and 
delivered by their respective authorized officers as of: 

DATE/f)1. /£ , 2014 

DISTRICT OF COLUMBIA 
PUBLIC CHARTER SCHOOL BOARD 
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ANNUAL REPORT NARRATIVE 

I.  School Description 

 A.  Mission Statement  

Eagle Academy Public Charter School’s mission is to build the foundation for a promising future 
for all students in a rich, robust learning environment that fosters creativity and problem solving 
abilities, emphasizing cognitive, social and emotional growth by engaging children as active 
learners in an inclusive instructional environment. 

 B.  School Program 

1. Summary of Curriculum Design and Instructional Approach 

Eagle Academy Public Charter School served 920 students in the 2015 - 2016 school year in its 
two campus locations in SE Washington, DC. The campuses are named after the neighborhoods 
they serve: Congress Heights and Capitol Riverfront. Established in 2003, Eagle Academy 
Public Charter School provides innovative academic programs for young children in grades 
PreK3 – 3rd grade. Eagle Academy student’s school day starts with classes starting at 8:30 am 
and ending daily (M-F) at 3:30 pm. For the academic year 2015 – 2016, school began on August 
24, 2015 and ended on June 18, 2016. 

Eagle Academy was founded with the belief that all children should learn in a compassionate, 
nurturing environment. Our academic program is designed to give our students the support, tools, 
study habits and education necessary for the next phase of their academic pursuits. Our staff, 
comprised of diverse, caring, and accomplished professionals, implements our mission daily for 
our students. Eagle Academy prepares our students to function as future leaders and responsible 
citizens. We give them the tools necessary to support a successful education while at Eagle 
Academy, and as they transition to the next phase of their academic pursuits. Our leadership 
team believes all children can learn and succeed no matter their circumstances and socio-
economic background. In order to create a robust and nurturing learning environment at Eagle 
Academy, we invest in our staff through coaching and professional development, and give them 
the necessary tools to provide our students with opportunities for continuous learning.  

We understand our students’ success stems from their love of learning and is assisted by their 
teachers’ ability to gauge performance and their mastery of the curriculum. We invest in our 
teachers with instructional coaches, academic supports, professional development, research and 
state-of-the-art technology that allow them to maintain excellence in our classrooms as 
instructional leaders. 
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We invest a great deal of time and resources in our instructional staff and the results are 
promising for our future.  During the 2015 – 2016 academic year Eagle Academy’s teachers 
participated in 16 days (128 hours) of professional development and in addition, each grade level 
completed several professional learning communities (PLC’s) to assist our instructional staff 
with the specific needs of our children at that grade level. Professional development training 
happens throughout the academic year and allows our instructional staff to gain needed insight 
and expertise in order to succeed in our classrooms. 

This academic year, in addition to our professional development in collaboration with our 
instructional staff, we created “Telling Stories” a series of trainings to increase the effectiveness 
of relationship building with our parents. Teachers shared stories about their past educational 
experiences, attitudes of parents from previous teaching experiences, and how that shaped their 
views of the school. Afterward, they strategized about using personal past experiences to relate 
to today's parents at Eagle Academy.  
 

The school’s mission and culture facilitate the implementation of best practices to sustain 
our high quality educational programs. The same commitment to quality ensures 
consistency of experience throughout the school. Classroom routines and rituals enable 
students to feel secure in their school environment, to learn to work cohesively with peers, 
to express emotions with words rather than physical actions, and to accept direct 
interventions by staff designed to facilitate social-emotional growth. The faculty is well 
schooled in the cultivation of developmental skills in the social and emotional areas.   

The success of Eagle Academy is primarily due to the dedication of a passionate and dedicated 
staff, a data driven coaching model, an emphasis on data-driven decision-making, state-of-the-art 
technology support, and a strong commitment to ongoing professional development and 
training.  In addition, Eagle Academy parent’s partner with the teachers to support their children 
to achieve at high levels. Parent participation makes a significant difference at Eagle Academy. 

The philosophy of Eagle Academy is that each child develops at her/his own pace and the 
educational program design must support and incorporate each student’s rate of mastery. How 
quickly a student learns something is not indicative of how capable a student is. The educational 
program must then create opportunities for each child, tailored to the student’s specific needs. 
Students who master the fundamentals of reading and mathematics and learn to enjoy their 
ability to solve problems will succeed academically. Students must also learn to work with others 
effectively and to participate positively in building a school community. Each student must learn 
to appreciate himself or herself as an individual. All of these positive gains can take place in an 
environment of child centered learning and problem solving activities and Eagle Academy works 
extensively to help facilitate these outcomes.   
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Eagle Academy’s educational focus is the creation of a high-quality learning environment 
committed to building a culture of high expectations. Common Core State Standards and 
curricula are aligned with the Early Learning Standards. Each grade level utilizes 
developmentally appropriate best practices, supporting student learning with child-centered 
activities. Teachers demonstrate culturally responsive practices that take into account the 
diversity of students’ ethnic and racial backgrounds. Additionally, at Eagle Academy an early 
intervention (safety net) program supports students identified with disabilities with promising 
results. Together in an inclusive classroom, students learn to grow educationally and to interact 
appropriately with peers. 

In preparation for every school year, Eagle Academy collects, analyzes, and applies 
historical data into strategies that efficiently and effectively enhanced instruction techniques that 
improve student learning. 

Our School Programs for Pre-Kindergarten, Kindergarten, and 1st – 3rd Grades 

Grade Level(s) Course Title Per Day Average 

PK3 Big Day Curriculum 120 minutes per day 
PK4 Big Day Curriculum 120 minutes per day 
Kindergarten Morning Meeting  20 minutes per day 

Journeys Curriculum 
Literacy 

120 minutes per day 

enVisionMath Curriculum 90 minutes per day 
Social Studies 30 minutes per day for five (5) 

days for two (2) quarters  
Science 30 minutes per day for five (5) 

days for two (2) quarters  
1st Grade Morning Meeting  20 minutes per day 

Journeys Curriculum 
Literacy 

 
120 minutes per day 

enVisionMath Curriculum  90 minutes per day 
Social Studies 30 minutes per day for five (5) 

days for two (2) quarters 
Science 30 minutes per day for five (5) 

days for two (2) quarters 
Writer’s Workshop 30 minutes per day 

2nd Grade Morning Meeting  20 minutes per day 
Journeys Curriculum 
Literacy  

120 minutes per day 

enVisionMath Curriculum  90 minutes per day  
Social Studies 40 minutes per day, 2 days per 

week, half the year 
Science 40 minutes per day, 2 days per 
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Grade Level(s) Course Title Per Day Average 

week, half the year 
Writer’s Workshop 35 minutes per day, 2 days per 

week 
3rd Grade Morning Meeting  20 minutes per day 

Journeys Curriculum 
Literacy  

120 minutes per day 

enVisionMath Curriculum  90 minutes per day 
Social Studies 30 minutes per day every day 

for three (3) weeks (rotation 
with science) 

Science 30 minutes per day every day 
for three (3) weeks (rotation 
with social studies) 

Writer’s Workshop 45 minutes per day 
 

Additionally, Eagle Academy believes in offering enrichment programs to assist our students in 
expanding their creativity. Eagle Academy offers arts, music, physical education (including 
swimming), STEAM Lab (Science, Technology, Engineering, Arts and Mathematics), and 
library time as part of the curriculum. On average, each student has sixty minutes per day of 
special enrichment curriculum.  

Swimming Program 

Our founder, Cassandra S. Pinkney, is passionate that all children learn to swim. We have long 
recognized our community’s need to have access to a pool. As we laid brick to mortar in building 
Eagle Academy Public Charter School at Congress Heights, we sought to establish a learning 
pool that would provide our students with swimming lessons, critical not only to their 
educational development but essential to their fundamental safety. That’s where our vision 
began—and that’s how, in 2014, Eagle Academy at Congress Heights became the first 
elementary school east of the Anacostia River to open an on-campus pool. In 2015, we 
completed our first full academic year of the full swimming program. Weekly and as a part of 
our curriculum, we offer swim lessons to our 1st-3rd grade students. Our swimming program has 
received numerous accolades and press due to the importance of teaching young children to 
swim and the cultural issues faced by children in disadvantaged socio economic households in 
relation to swimming.  

Parental Involvement Efforts 

At Eagle Academy, we believe parental involvement is vital to our student’s success. We 
encourage all staff to understand that our parents and families are our biggest advocates for the 
work we do daily. We are a community school. We actively invite our parents and families to 
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utilize our facilities and engage with our students. We value their input! Throughout the year, 
Eagle Academy aims to engage our parents and families to participate in a variety of programs. 
Eagle Academy employs a Family Engagement Coordinator to assist our families in order to 
adapt to the demands of our program and assist their children in their emotional and social 
development.  Parents and extended families are the most important advocates for their children. 
Parents participate in several activities including our Parent Teacher Organization (PTO), 
Alumni Outreach Program, Grandparents Program, and a host of events and activities that take 
place throughout the school year.  
 
This year, Eagle Academy initiated a new pilot program encouraging relationship building home 
visits between teachers and parents. According to Flamboyan, an organization that specializes in 
parent engagement, home visits have a higher impact on parent engagement than potlucks or 
fundraisers because it allows for “collaboration between families and educators that accelerates 
student learning.” In a home visit, parents are inviting teachers into their space (not always the 
home), but it gives them leverage and offers the teacher insight into the family’s lifestyle. 
Parents are given the opportunity to show teachers what they know in an environment in which 
they are the experts. Teachers benefit from this practice because it provides the opportunity for 
them to manage any assumptions they may have and get a sense for who their families really are. 
It also allows them to assess any challenges that their students may face at home and prepare to 
address them at the beginning of each school day so that each student is optimally prepared to 
learn.  
  
Eagle Academy’s teachers are encouraged to build relationships with our parents by visiting 
homes. These home visits allow teachers and parents to work together to eliminate biases they 
may have coming into the school year. Teachers who have begun conducting home visits say that 
it has been a “positive experience, and they feel more comfortable communicating with parents.” 
 
Our Family Engagement Coordinator, Community Relations Coordinator and instructional 
leadership meet with parents several times per year informally in Eagle Academy’s Chat ‘n’ 
Chew Program. The Chat ‘n’ Chew Program provides an opportunity for parents and school 
leadership to discuss issues, learn about new activities and programs, and interact/socialize with 
other parents. These informal programs give parents an outlet to ask questions, gain guidance 
and give feedback to school leaders. Parents and family members also have the opportunity to 
participate in a range of events and activities, including: 

• Congress Heights Day Parade 
• Coffee with the Principals 
• Joyful Food Market 
• Back to School Night 
• Annual Turkey Drive 
• Fall Festival 
• Literacy Night 
• Math Night 
• Mother’s Day Tea 
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• Father’s Day Griller 
• Toys for Tots/Holiday Gift Giveaways 
• Congress Heights Community Day 

 

Chat ‘n’ Chew (sample topics from 2015 – 2016 School Year) 

• Genome Project 
• Meet the Principals 
• Meet the Founder 
• Alumni Program 

At each individual campus, specific opportunities are available for parent engagement based 
upon local and community interest. Below are examples of parent engagement activities based 
on our campus locations: 

Congress Heights 

• Congress Heights Day & Parade 
• ANC Community Meetings  
• Coffee with the Principals 
• PTA 

Capitol Riverfront 

• Moms on the Hill 
• Navy Yard Holiday Party 
• Coffee with the Principal 
• PTA 
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II.  School Performance 

A. Performance and Progress 
 

1. The extent to which the school is meetings its mission, detailing programs and/or 
methodologies through which the school pursues its missions. 

The vision and mission have helped Eagle Academy focus on what is really important.  They 
have helped Eagle Academy’s Board of Trustees and staff to remember what is essential as we 
go about doing our daily work, and have helped us to stay focused as we continue to work 
together for a common purpose.  They have also guided us in developing Eagle Academy’s Core 
Values, which are as follows: 

Eagle Academy Public Charter School, a culturally sensitive early childhood learning 
community, believes: 

• Each classroom setting functions as a provocative learning environment to promote 
learning experiences that provide awe and wonderment for the young learner. 

 

• Discovery is planned with intentionality for students to be independent, critical thinkers 
developing at their own pace. 

 

• Stakeholders must be committed to social competence, emotional well-being, and 
individual cognitive growth of all students to achieve and exceed District of Columbia 
Office of State Superintendent of Education (OSSE) Early Childhood Standards. 

 

• Students learn at high levels through hands-on, creative and imaginative learning 
opportunities while building a sense of joy for life long learning. 

 

• A carefully constructed bridge between school and home encourages and invites 
parents/guardians to be partners and advocates in the education of their child. 

 

• Professional development, training and reflective practices build a common language 
and a deeper understanding of the teaching and learning process for the faculty and leads 
to improved academic and social outcomes for students. 

 

The vision, mission and core beliefs are the guiding principles by which Eagle Academy 
continues to develop its academic programs and methodologies.  Eagle Academy provides 
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teachers and students with opportunities to work in an environment that fosters creativity 
and problem solving abilities while emphasizing cognitive, social and emotional growth 
by engaging children as active learners. Eagle Academy’s administrators, faculty, staff 
and the community of families we serve stand together behind the mission and vision of 
this unique early childhood/primary learning community.  

The school’s mission and culture facilitate the implementation of best practices to sustain 
our high quality educational programs. The same commitment to quality ensures 
consistency of experience throughout the school. Classroom routines and rituals enable 
students to feel secure in their school environment, to learn to work cohesively with peers, 
to express emotions with words rather than physical actions, and to accept direct 
interventions by staff designed to facilitate social-emotional growth. The faculty is well 
schooled in the cultivation of developmental skills in the social and emotional areas.   

The success of Eagle Academy is primarily due to the dedication of a passionate and dedicated 
staff, a data driven coaching model, an emphasis on data-driven decision-making, state-of-the-art 
technology support, and a strong commitment to ongoing professional development and 
training.  In addition, Eagle Academy parents partner with the teachers to support their children 
to achieve at high levels. Parent participation makes a significant difference at Eagle Academy. 

Ongoing evaluation of the school’s performance through multiple assessment tools continues to 
inform Eagle Academy’s faculty, staff, and parents that students demonstrate academic and 
social emotional growth.  The improvement and expansion of a sustainable assessment system is 
a major focus of instructional leadership. An assessment team consisting of faculty and 
administration reviews collected material to determine what systems need to be utilized in 
providing clean, quality data that both informs instruction, and measures the academic progress 
of our students over time. Teachers and administrators then incorporate research, data, and best 
practices to translate those findings into instructional and administrative systems that support 
learning. 
 
The technology available in the classroom continues to expand as faculty members seek to 
incorporate developmentally appropriate strategies for all students. Ongoing professional 
development, training and support are available to teachers during the school day and 
throughout the school year. Every student is given an iPad to use during school hours.  
Every classroom has a Smartboard for instruction, and ceiling-mounted cameras that 
provide video feedback for teachers to encourage reflective teaching practices.  Teachers 
can access any part of their lesson at school or from home. All of the software is aligned 
to ensure that the curriculum meets the common core standards.  

Eagle Academy staff looks at multiple factors that influence student learning. We have seen first 
hand what study after study has evidenced:  For students to learn at their highest level, their base 



	

	 12	

physical and socio-emotional needs must be addressed.  Eagle Academy works hard to provide a 
full complement of services based on the research evidence. 

2. Describe the extent to which the school is meeting its goals and academic 
achievement expectations detailed in its charter.  

Eagle Academy utilized the PCSB’s Performance Management Framework for the 2015-2016 
academic school year. In addition we used internal measurements to assess our performance and 
assist as we transition to the adopted PMF goals. Internally, we set several goals to measure our 
performance for the 2015-2016 school year. We are meeting our academic expectations as 
follows:  

For 2015-2016 school year, Eagle Academy utilized several assessments across grade levels as 
internal measures of our student’s performance.  

Gold 

PreK3-4 

 

Checkpoint 
October 2015 

Checkpoint   

 February 2016 

Checkpoint May 
2016 

SECI EGI 

PreK3-PreK4 

September 2015 January 2016 May 2016 

DIBELS 

K – 1st Grade 

September 2015 January 2016 May 2016 

NWEA 

K – 3rd Grade 

September 2015 January 2016 May 2016 

SSIS 

K – 3rd Grade 

  May 2016 

Fountas & 
Pinnel 

Grades K -3 

September 2015 January 2016 May 2016 

mClass 
Beacon 

Grades 2 -3 

September 2015 December 2015 April 2016 
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PARCC 

Grade 3 

  May 2016 
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    Early Childhood Goals  

 
2015-2016 Goal 
 

 
Met/Not  

 
Evidence (% if applicable) 
 
 

PreK classrooms will 
average 3.0 or higher in the 
Emotional Support Domain 
on the CLASS assessment 

 Yes Capitol Riverfront: 5.9 
Congress Heights: 6.0  

PreK classrooms will 
average 3.0 or higher in the 
Classroom Management 
Domain on the CLASS 
assessment 

Yes Capitol Riverfront: 5.8 
Congress Heights:  5.7 

PreK classrooms will 
average 2 or higher in the 
Instructional Support 
Domain on the CLASS 
assessment 

Yes Capitol Riverfront: 3.5 
Congress Heights:  3.2 
 

 

 K – 3rd Grade Goals 

 
2015-2016 Goal 

 
Met/Not  

 
Evidence (% if applicable) 
 
 

At least 40% of K-3 students 
will demonstrate growth in 
reading, based on the 
nationally normed 
assessment NWEA MAP 

 Yes Capitol Riverfront: 70% 
Congress Heights:  51% 

At least 40% of K-3 students 
will demonstrate growth in 
math, based on the nationally 
normed assessment NWEA 
MAP 

Yes Capitol Riverfront: 80% 
Congress Heights:  56% 
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In addition, Eagle Academy achieved 76.0% re-enrollment rate for the Capitol Riverfront 
campus, and 80.9% rate for the Congress Heights campus. Overall, attendance was 88.8% for 
Congress Heights which is down from the previous year, and 91.4% for Capitol Riverfront 
campus which is consistent with previous years. 

B. Lessons Learned and Actions Taken 

Each year, as a result of our achievements during the school year, the Board of Trustees of Eagle 
Academy and its leadership meet to discus and review performance. Similar to the 2014 – 2015 
academic year, our students again outperformed in math on assessment compared to reading. Our 
Board of Trustees and school leadership have invested in several strategies to address this issue. 
Additionally, we have several families that experience trauma in the home. Our Board of 
Trustees supports our efforts of intervention and support for our families. We increased our 
outreach to DC government agencies, community organizations and local charities in order to 
offer services to our families experiencing trauma. 

After every academic year, we take an intense self-examination of our performance and discuss 
our success and areas for growth. The leadership team identified four key areas for 2016: (1) our 
literacy proficiency across both campuses and grade levels continues to underperform our 
expectations outperform our expected levels of proficiency; (2) enhance opportunities for 
students to engage in creative play and imagination; (3) behavioral and trauma interventions to 
assist families and students adjust earlier to Eagle Academy’s learning environment will 
minimize behavioral issues in the classrooms; and (4) greater movement of students from 
proficiency to advanced proficiency in both reading and mathematics is necessary. The 
leadership team has invested in several actions to support these findings including: 

• Enhance targeted professional development and training options for educational staff 
with an emphasis on literacy; 

• Strengthen our relationships with parents and identify households experiencing trauma or 
challenges for early intervention and recommendations for support; and 

• Enhance high quality wrap around services for students and families including mental, 
physical, safety and overall health services. 

C. Unique Accomplishments 

1. Eagle Academy at Congress Heights was awarded LEED Gold certification for its 
building. 

2. Eagle Academy at Capitol Riverfront was awarded an original mural by Chicago based 
artist Raahman Statik for its facility by Murals DC and received accolades and press from 
the local community. 
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3. Eagle Academy maintained its in-seat attendance rate from the previous year at our 
Capitol Riverfront campus. 

4. Eagle Academy added a new kitchen facility and hired a school chef to prepare healthy 
meals for all of our students thanks to an OSSE SOAR Public Facilities grant. 

5. Eagle Academy created a garden that grows plants, flowers and fresh vegetables. The 
vegetables grown in the garden are used for healthy meals by our school chef. 

6. Eagle Academy’s parents attended 3 school events on average. 
7. Eagle Academy at Capitol Riverfront published its first school magazine, “Eagles 

Glorious Moments.”  
8. Eagle Academy offered parents a total of 4 different parent education sessions covering 

supports for how to help their children in the following areas:  parenting, curriculum, 
assessments, social-emotional supports, and academic support. 

9. Eagle Academy’s Data, Research and Innovation team has attended several OSSE and 
DCPCSB trainings. 

10. Eagle Academy’s Marketing Director and CFO/COO attended SXSW Edu in Austin, TX. 
11. Eagle Academy upgraded our technology infrastructure in preparation for the PARCC 

assessment. 
12. Eagle Academy continued to maintain its 100% immunization rate and compliance for 

the school year 2015-2016. 
13. Eagle Academy continued to maintain its 100% dental screenings and cleanings, in 

partnership with the DC Department of Health Oral Health Division. 
14. Eagle Academy continued its long-term partnership with the DC Department of 

Behavioral Health that provides two psychologists and three Primary Project Child 
Associates to work with students in need of behavioral/mental health services. 

15. Eagle Academy operated its first year of swimming lessons as a part of its curriculum for 
1st - 3rd graders in 2015-2016 academic school year. 

16. Eagle Academy’s 3rd grade students (70% of the total 3rd grade) participated in the 
National Geographic Genome study in which they learned their family origin and 
migration over thousands of years. The program is given to 3rd grade students to assist 
them in learning their history, family migration and obtain a more comprehensive 
understanding of world geography. Due to the success of the trial program, the Genome 
project is being implemented annually for all Grade 3 students and teachers.  

17. Eagle Academy hosted 300 local community mothers for a Mother’s Day Tea and 
Awards ceremony in our Congress Heights campus. 

18. Eagle Academy hosted 200 fathers of our students for a Father’s Day Griller and Fish Fry 
in our Congress Heights campus. 

19. Eagle Academy developed its first overview video of the school, its mission and 
conversations with its leaders and parents.  
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20. Eagle Academy invested in its social media outreach. Over 1500 parents, families and 
organizations interact with the school via Facebook, Twitter and Instagram social media 
platforms. 

21. Eagle Academy established its alumni program and created a database of former students. 
At graduation ceremonies this year parents were encouraged to enroll in the alumni 
program. 

22. Conducts a “Grandparents” program where grandparents and family members who live in 
the communities where the school campuses are located can volunteer at the school for 
special events and reading programs. 

23. Press: WJLA TV A DC elementary school repeatedly tagged with graffiti is fighting back 
against vandals with art. http://wjla.com/news/local/dc-elementary-school-fights-back-
against-graffiti 

24. Press: Washington Post, “Is Legal Marijuana Smoke Affecting Children of Users?” 
https://www.washingtonpost.com/local/education/is-legal-marijuana-smoke-in-dc-
affecting-the-children-of-users/2015/11/20/2254861c-8a39-11e5-be39-
0034bb576eee_story.html 

25. Press: Univision, Techniques to Calm Your Children http://www.univision.com/estilo-de-
vida/asi-se-vive-mejor-familia/tecnicas-para-calmar-a-tus-hijos 

26. Press: North American Builders Magazine, “Designing a School Space Conducive to 
Learning” (Print only) 

27. Press: Tech News World, “Chicago School Board Elevates Computer Science to 
Graduation Requirements.” http://www.technewsworld.com/story/83167.html 

28. Press: WJLA TV, “DC Welcomes a New Bald Eagle” http://wjla.com/news/local/dc-
welcomes-a-new-bald-eaglet 

29. Press: El Tiempo Latino, “Eagles Gardening Project.” 
http://eltiempolatino.com/news/2016/jun/03/salo-levinas-disena-comunidades/ 

30. Press: Education Week, “Curbing Suspensions a Work in Progress for DC Schools.” 
http://watchdog.org/266094/curbing-suspensions-work-progress-d-c-charter-schools/ 

31. Press: Education Post “At this DC Charter School, a High Quality Education Means 
More than Reading and Math.” http://educationpost.org/at-this-d-c-charter-school-a-high-
quality-education-means-more-than-math-and-reading/ 

32. Press: “ East of the River, Eagle Academy Awarded LEED Gold Certification” 
https://issuu.com/capitalcommunitynews/docs/east-of-the-river-magazine-july-
201_6a9c73a1719b35 

 

D. List of Donors (over $500) 

1. OSSE Teacher Quality Improvement Grant  
2. OSSE Charter Dissemination Grant 
3. OSSE DC Physical Activity for Youth Grant 
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4. OSSE SOAR Early Childhood Grant 
5. MuralsDC 
6. USDOE School Climate Transformation Grant 
7. OSSE TANF Out-of-School Grant 
8. ESEA Title I-A 
9. ESEA Title II-A 
10. IDEA 611 - Part B 
11. IDEA 619 - Preschool 
12. OSSE School Technology Fund 
13. National School Lunch Program Equipment Assistance Grant  
14. Eagle Academy School Leadership and staff 

In-Kind Donations 

● Bojangles (Donated lunches for Teachers Appreciation Week ($450) 
● Books of America (3,500 books for Back to School Night and Summer Vacation) 
● Burlington Coat Factory (100 winter coats to students and parents) 
● Chipolte Mexican Grill (Donated lunches for Teacher Appreciation Week – Capitol 

Riverfront Campus and for Grandparents Award Ceremony) 
● DC Public Library – Cleveland Park Branch  (Donated 175 books to Eagle Academy 

students and families) 
● Desserts by Gerard  (Donated ten cakes and other baked goods for Teacher 

Appreciation Week, Mother’s Day Tea and Fathers Day Griller & Fish Fry) 
● Dress for Success (Donated business attire for parents going on interviews) 
● Edible Arrangements (Donated three large fruit arrangements for the Mothers Day 

Tea and Teacher Appreciation Week.) 
● Giant Foods (Donated ten $25 gift cards for Mothers Day Tea and Fathers Day 

Griller) 
● Girl Scouts Troup of the Nations Capitol (Donated 200 boxes of Girl Scout cookies 

for the Mothers Day Tea and four $25 gift cards) 
● Granite City Food and Brewery (Donated four $25 gift cards for Fathers Day Griller 

and Fish Fry.) 
● Krispy Kreme (Donated 24 dozen donuts for all staff during Teacher Appreciation 

Week.) 
● Lakeshore Learning Store (Donated lunch from Panera Bread for all staff for Teacher 

Appreciation Week.) 
● Lord & Taylor (Donated three designer bags for Mother’s Day Tea.) 
● Lowe’s   (Donated two - 92 piece tool sets for Fathers Day Griller and Fish Fry.) 
● Olive Garden Restaurant (Donated two- $50 gift cards for the Mothers Day Tea and 

the Fathers Day Griller.) 
● PF Chang’s Restaurant (Donated two - $25 gift cards for the Mothers Day Tea and 

the Fathers Day Griller.) 
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● Ward 8 Councilmember LaRuby May  (Donated Disney on Ice and Ringling Brothers 
Circus tickets for students and families.) 

● Red Velvet Cupcake Bakery  (Donated five dozen cupcakes for Teacher Appreciation 
Week and Grandparents Awards Day.) 

● Marine Corps  - Boiling Air Force Base (Donated toys for Eagle Academy families 
during the holiday season.) 
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DATA REPORT – CONGRESS HEIGHTS CAMPUS 
Source	 Data	Point	

GENERAL	INFORMATION	
PCSB	 Eagle	Academy	Public	Charter	School		
PCSB	 Eagle	Academy	PCS	at	Congress	Heights	
School	 Ages	served:		PreK-3	through	Grade	3	

PCSB	 785	as	of	10/2015	[PK-3	=	152;	PK-4	=	171;	KG	=	141;	First	Grade	=	122;	Second	
Grade	=	106;	Third	Grade	=	93	

STUDENT	DATA	POINTS	

School	 Total	number	of	instructional	days	
180	

PCSB	 Suspension	Rate				2.0%	

PCSB	 Expulsion	Rate	
 																																										0.00%	

PCSB	 Instructional	Time	Lost	to	Out	of	School	Suspension	Rate:	
																																							0.00%	

PCSB		 Promotion	rate	
																																							99.8%	

PCSB	

AVERAGE	DAILY	MEMBERSHIP	
The	SRA	requires	annual	reports	to	include	a	school’s	average	daily	membership.	
PCSB	will	provide	this	using	three	data	points:	(1)	audited	enrollment;	(2)	mid-year	

withdrawals;	and	(3)	mid-year	entries.	

PCSB	
Mid-Year	Withdrawals           %	

PCSB		 Mid-Year	Entries         													.	% 
	

FACULTY	AND	STAFF	DATA	POINTS	

School	 Teacher	Attrition	Rate	
																															17.2%	

School	 Number	of	Teachers	
																																								58																		

School	
Teacher	Salary	

1. Average:	$58,000	
2. Range	--	Minimum:	$50,000											Maximum:	$66,0000	
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DATA REPORT – CAPITOL RIVERFRONT CAMPUS 

Source	 Data	Point	
GENERAL	INFORMATION	

PCSB	 Eagle	Academy	Public	Charter	School		
PCSB	 Eagle	Academy	PCS	at	Capitol	Riverfront	
School	 Ages	served:		PreK-3	through	Grade	3	

PCSB	 141	[PK3	=	28;	PK4	=	35;	KG	=	26;	First	Grade	=	22;	Second	Grade	=	19;	Third	Grade	
12]	

STUDENT	DATA	POINTS	

School	 Total	number	of	instructional	days	
																																																																											180	

PCSB	 Suspension	Rate																																0%	
PCSB	 Expulsion	Rate																																				0.0%	

PCSB	 Instructional	Time	Lost	to	Out	of	School	Suspensions:	
																																																																	0.%	

PCSB		 Promotion	rate	
																																																																99.8%	

PCSB	

AVERAGE	DAILY	MEMBERSHIP	
The	SRA	requires	annual	reports	to	include	a	school’s	average	daily	membership.	
PCSB	will	provide	this	using	three	data	points:	(1)	audited	enrollment;	(2)	mid-year	

withdrawals;	and	(3)	mid-year	entries.	
PCSB	 Mid-Year	Withdrawals          				%	

PCSB		 Mid-Year	Entries																											% 
	

FACULTY	AND	STAFF	DATA	POINTS	

School	 Teacher	Attrition	Rate																					
36%	

School	 Number	of	Teachers	
																																							11																	

School	
Teacher	Salary	

3. Average:	$58,000	
4. Range	--	Minimum:	$	50,000								Maximum:	$66,000	
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APPENDICES (attached) 

I. Staff Roster  
 

II. Board Roster 
 
III. Unaudited Year-End Financial Statement 

 
IV. Approved 2016-2017 Budget 
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Name Title 

DC 
Resident 

Y, N 

Date of 
Appointment 

Dr. Kerry Lewis Chairperson 
Yes 

2014 

Loray White Vice Chair 
No 

2014 

Elinor Hardrick Parliamentarian  
No 

2014 

Gowon Thorpe Treasurer 
No 

Unknown 

Charletta Lewis Trustee 
Yes 

Unknown 

Marc Cole Trustee 
No 

2014 

LaShawndra Thornton Trustee Yes 2015 

Doreen Hodges Parent Representative  
Yes 

2014 

John Johnson Staff Representative  
No 

Unknown 

Cassandra Pinkney  
Executive Director 

Eagle Academy PCS Yes 
Unknown 

Raven Purvis  Parent Representative  Yes 2014 
  
 



Staff	Roster	
	

Last Name, First Name Job Title (Employee) Degree 

BLOUNT, SHAMAAR 1ST GRADE TEACHER Bachelors 

BULL, KATHLEEN 1ST GRADE TEACHER Masters 

LEE, NIKKI 1ST GRADE TEACHER Bachelors 

ROACHE-AGARD, MELECIA 1ST GRADE TEACHER Masters 

WEAVER, CHIMERE 1ST GRADE TEACHER Masters 

BRENNEMAN, KRYSTAL 2ND GRADE TEACHER Masters 

BROWN, CHANDRIKA 2ND GRADE TEACHER Masters 

CAMPBELL, KIMYATTA 2ND GRADE TEACHER Masters 

FELICIANO, ALEXIS 2ND GRADE TEACHER Masters 

GREGORY, TERRI 2ND GRADE TEACHER Bachelors 

HAWKINS, TIFFANY G 2ND GRADE TEACHER Masters 

JACOBS, BENJAMIN 2ND GRADE TEACHER Masters 

JACOBS, BENJAMIN 2ND GRADE TEACHER Masters 

THOMPSON HAGLER, ANTHONY 2ND GRADE TEACHER Bachelors 

DICK, KERISHA 3RD GRADE TEACHER Masters 

JEAN PIERRE, FORTUNA T 3RD GRADE TEACHER Bachelors 

SELLMAN, NEDRA 3RD GRADE TEACHER Masters 

VALENTINE, ERIC AQUATICS INSTRUCTOR Bachelors 

THOMAS, SONYA ART TEACHER Bachelors 

BROOKS-BAUER, KAREN INSTRUCTIONAL COACH Masters 

BUTLER, JASMINE INSTRUCTIONAL COACH Masters 

DICKS RICHARDS, DANETTE V INSTRUCTIONAL COACH Masters 

ROBINSON, SHARMEL MARGUITA INSTRUCTIONAL COACH Bachelors 

WRIGHT, FRECIA INSTRUCTIONAL COACH Masters 

TAYLOR, TIARRA INTERVENTION TEACHER Masters 

ADAMS, ABIOLA KINDERGARTEN TEACHER Bachelors 

BULLUCK, ELLEEN KINDERGARTEN TEACHER Bachelors 

CAMPBELL, STACEY KINDERGARTEN TEACHER Masters 

DUGGARD, MARY KINDERGARTEN TEACHER Bachelors 

HALL, TAMARA KINDERGARTEN TEACHER Masters 

ROBINSON, LAUREN KINDERGARTEN TEACHER Masters 

ROSE, KIMBERLY L KINDERGARTEN TEACHER Bachelors 

SINGH, HAMWATTIE KINDERGARTEN TEACHER Bachelors 

SMITH, DONNA KINDERGARTEN TEACHER Bachelors 



SABIR, BRENDA LIBRARIAN Masters 

THOMSON, PETER LIBRARIAN Masters 

HOWARD, NZINGA MUSIC TEACHER Masters 

GRASSO, LYNN OCCUPATIONAL THERAPIST License I 

TURNER, TNEISHA PHYSICAL EDUCATION COACH Bachelors 

WHITE, CHERMARK PHYSICAL EDUCATION COACH Bachelors 

JOHNSON, MARY PREK3 TEACHER Masters 

KOONCE, MONNIE PREK3 TEACHER Bachelors 

MCCOLLOUGH, MEDINA PREK3 TEACHER Bachelors 

MILTON, FRANCINE E PREK3 TEACHER Bachelors 

NICHOLS, CARLA C PREK3 TEACHER Bachelors 

TABABAN-REFUERZO, ANGELA PREK3 TEACHER Masters 

TIMMONS, DEBRA PREK3 TEACHER Bachelors 

WRIGHT, ABBEYGALE PREK3 TEACHER Masters 

BLASSINGAME, SHANNON PREK4 TEACHER Masters 

DAVIS, CHELSETIA PREK4 TEACHER Bachelors 

GRADY, ALISE PREK4 TEACHER Bachelors 

KIM, SOO PREK4 TEACHER Masters 

PEARSON, LEAH CHARMAINE PREK4 TEACHER Bachelors 

SPRADLEY, IFE PREK4 TEACHER Masters 

TOLLIVER, TARNISHA PREK4 TEACHER Bachelors 

WHITE, NIKEA PREK4 TEACHER Bachelors 

WILSON, DAWNE PREK4 TEACHER Bachelors 

LEONARD, MELANIE PRINCIPAL Masters 

WHITFIELD, SHARISE PRINCIPAL Masters 

WATKINS, ASHLEY SOCIAL WORKER Masters 

MORRIS, MILAGROS SPANISH TEACHER Bachelors 

ASKEW, BRITTANY SPECIAL ED TEACHER ASSISTANT Bachelors 

BELL, DERRICK SPECIAL ED TEACHER ASSISTANT Bachelors 

CAIN, BRE'ONA SPECIAL ED TEACHER ASSISTANT   

EUBANKS, KIMBERLY L SPECIAL ED TEACHER ASSISTANT ParoProfessional 

SWALES THOMPKINS, TERENA S SPECIAL EDUCATION COORDINATOR Masters 

JONES, TRENICE JETT SPECIAL EDUCATION DIRECTOR Masters 

GRIGGS, ADELIA M SPECIAL EDUCATION TEACHER Bachelors 

MANUEL, JOVITA SPECIAL EDUCATION TEACHER Bachelors 

DOUGLAS, TRACY SPED TEACHER CONTAINED Bachelors 

GORDON, VANESSA SPED TEACHER CONTAINED Bachelors 



MCLEOD, KISHA SPED TEACHER CONTAINED Bachelors 

THOMAS, AMY SPED TEACHER CONTAINED Masters 

ALLEN, TANESHA SPED TEACHER RESOURCE Masters 

FORD JACKSON, KAREN SPED TEACHER RESOURCE Masters 

JACKSON WIMBLEY, MIYA SPED TEACHER RESOURCE Bachelors 

REED, TIFFANY SPED TEACHER RESOURCE Masters 

BRISCOE, QUINTINA SPEECH PATHOLOGIST Bachelors 

RASHAD, DONNA MARIA SPEECH PATHOLOGIST Masters 

ROGERS, KALEENA SPEECH PATHOLOGIST Masters 

GRANT, MARCIA SST COORDINATOR Masters 

BOLTON, MELISA TEACHER ASSISTANT Bachelors 

BOYD, VALERIE LASHONE TEACHER ASSISTANT Bachelors 

BRISCOE, DOMONIQUE TEACHER ASSISTANT Bachelors 

CHERRY, BERNISE TEACHER ASSISTANT Associates 

CRAIG, SHANNON TEACHER ASSISTANT Associates 

CRAWFORD, TIYONNA TEACHER ASSISTANT ParoProfessional 

EDWARDS, MARIE TEACHER ASSISTANT Bachelors 

FREEMAN, MICHELE D TEACHER ASSISTANT Associates 

GOLDEN, ADELAIDE V TEACHER ASSISTANT Bachelors 

GREEN, CARLA CANTRESE TEACHER ASSISTANT Associates 

HEBB, SHIRLEY TEACHER ASSISTANT ParoProfessional 

HUMES, ASHLEY TEACHER ASSISTANT Bachelors 

JOHNSON, JUDY TEACHER ASSISTANT ParoProfessional 

KELLY, SHAUNIECE A TEACHER ASSISTANT Bachelors 

KNATT, OMERIAH TEACHER ASSISTANT ParoProfessional 

MCCLENTON, JASMINE TEACHER ASSISTANT Bachelors 

NICKENS, SHARNELL TEACHER ASSISTANT Bachelors 

ROBINSON, BETTAUJAWA TEACHER ASSISTANT Bachelors 

SWEET MATTHEWS, RACHELLE R TEACHER ASSISTANT ParoProfessional 

THOMPSON WHITBY, EVA TEACHER ASSISTANT Associates 

WILLIAMS, CHEARAL TEACHER ASSISTANT ParoProfessional 

WRIGHT, MALITA TEACHER ASSISTANT ParoProfessional 

YOUNG, CANDYCE TEACHER ASSISTANT Bachelors 

MCCOLLUM BUTLER, PAMELA THERAPIST Masters 
	



Eagle Academy PCS 2016-2017
Column A Column C Column D

REVENUES

501(c)3           
School Applicant

Total Revenues 
by Funding 

Source

Percent of 
Total Public 

Funding

Per Pupil Charter Payments Cong Hts $8,955,850 $8,955,850
Per Pupil Charter Payments Cap Rfnt $1,690,477 $1,690,477
Per Pupil Facilities Allowance $2,417,976 $2,417,976
Per Pupil Facilities Allowance $456,104 $456,104

134 St Special Education $2,394,034 $2,394,034
Per Pupil At Risk $1,247,400 $1,247,400
Federal Entitlements NCLB/IDEA $486,400 $486,400
NSL $875,000 $875,000
Other Grants, Federal Grants $814,799 $814,799
Medicaid $207,800 $207,800

500 School Year/SummerVoucher 570 $2,405,850 $2,405,850
Total Public Funding $21,951,690 $21,951,690

Property Tax Rebate 22,631.00                $22,631
Cap Rvrfnt Property Tax Rebate 193,053.00              $193,053
Erate

Total Non-Public Funding $215,684 $215,684
TOTAL REVENUES $22,167,374 $22,167,374

EXPENSES

501(c)3           
School Applicant Combined Total

Percent of 
Total Public 

Funding
Personnel Salaries and Benefits 186 FT; 19PT 10,650,217 10,650,217 0.485166153

23% Employee Benefits 2,349,550 2,349,550 0.107032757
Subtotal: Personnel Costs 12,999,767$         $12,999,767 0.592198911

Direct Student Costs
Subtotal: Direct Student Costs $3,151,559 $3,151,559 0.143567944



Occupancy Expenses
Subtotal: Occupancy Expenses $2,515,524 $2,515,524 0.114593617

Office Expenses
Subtotal: Office Expenses $567,651 $567,651 0.025859097

General Expenses
Subtotal: General Expenses $1,431,204 $1,431,204 0.065197907
INTEREST

TOTAL EXPENSES 20,665,705$         $20,665,705 0.941417476

EXCESS (OR DEFICIENCY) $1,501,669 $1,501,669 0.068407918

ASSUMPTIONS
Student Enrollment 920



 

EAGLE ACADEMY PUBLIC CHARTER SCHOOL 
 

Financial Statements and Supplemental Schedules 
Together with  

Report of Independent Public Accountants 
 

For the Years Ended June 30, 2015 and 2014



EAGLE ACADEMY PUBLIC CHARTER SCHOOL 
 
Statements of Financial Position 
As of June 30, 2015 and 2014 
 

The accompanying notes are an integral part of these financial statements. 
3 

2015 2014
ASSETS

Current Assets
Cash and cash equivalents 2,182,502$        1,582,477$        
Grants and accounts receivable, net 1,283,775 1,381,390
Employee loans 30,911               3,752
Prepaid expenses 37,115               23,255
Total Current Assets 3,534,303          2,990,874

Deposits 53,695               51,415
Deferred financing cost, net 77,525               126,484
Property and equipment, net 19,539,512        19,986,932
Total Assets 23,205,035$      23,155,705$      

LIABILITIES AND NET ASSETS
Current Liabilities
Accounts payable and accrued expenses 1,732,412$        1,248,611$        
Deferred revenue 2,131                 14,695
Capital lease payable, current portion 39,808               149,191
Notes payable, current portion 1,322,900          1,570,635
Total Current Liabilities 3,097,251          2,983,132

Capital lease payable, net of current portion -                         39,808
Notes payable, net of current portion          15,019,942          16,293,712 
Total Liabilities 18,117,193        19,316,652

Net Assets
Unrestricted 5,087,842          3,839,053          
Total Liabilities and Net Assets 23,205,035$      23,155,705$      



EAGLE ACADEMY PUBLIC CHARTER SCHOOL 
 
Statements of Activities and Changes in Net Assets 
For the Years Ended June 30, 2015 and 2014 
 

The accompanying notes are an integral part of these financial statements. 
4 

2015 2014
CHANGE IN UNRESTRICTED NET ASSETS
Revenue and Support:

Per pupil funding 17,239,116$      14,363,597$      
Federal grants 1,695,533 1,433,177
Federal entitlements 449,495 260,060
Grants and contributions 31,342 67,586
Before and after care 305,009 228,362
Student fees 28,314 35,853
Food services -                         8,237                 
Interest income 654                    478
Other income 539,477             494,617

Total Revenue 20,288,940        16,891,967
Net assets released from restrictions -                         33,545               
Total Unrestricted Revenue and Other Support 20,288,940        16,925,512        

Expenses
Program Services 15,340,084 13,876,845
Supporting Services:

General and administrative 3,609,971 2,657,970
Fundraising 90,096 89,935

Total Supporting Services 3,700,067          2,747,905
Total Expenses 19,040,151 16,624,750
Change in unrestricted net assets 1,248,789          300,762             

CHANGE IN TEMPORARILY RESTRICTED 
NET ASSETS

Release of restrictions -                         (33,545)              
Change in temporarily restricted net assets -                         (33,545)              

Changes in net assets 1,248,789          267,217             
Net assets, beginning of year 3,839,053          3,571,836          
Net Assets, End of Year 5,087,842$        3,839,053$        

 



EAGLE ACADEMY PUBLIC CHARTER SCHOOL 
 
Statements of Cash Flows 
For the Years Ended June 30, 2015 and 2014 
 

The accompanying notes are an integral part of these financial statements. 
5 

2015 2014
Cash Flows from Operating Activities
Changes in net assets 1,248,789$        267,217$           
Adjustments to reconcile changes in net assets to net cash 

from operating activities:
Depreciation and amortization 771,916 628,609
Bad debt expense 75,000               16,027
Effect of changes in non-cash operating assets and 
liabilities:

Grants and accounts receivable 22,615               (750,083)            
Employee loans (27,159)              (3,252)                
Prepaid expenses (13,860)              106,913             
Deposits (2,280)                48,618               
Accounts payable and accrued expenses 483,801             (1,128,875)         
Deferred revenue (12,564)              (300,014)            

Net Cash from Operating Activities 2,546,258          (1,114,840)         

Cash Flows from Investing Activities
Principal payments on capital leases (149,191)            (133,224)            
Purchases of property and equipment (275,537)            (4,858,488)         
Net Cash from Investing Activities (424,728)            (4,991,712)         

Cash Flows from Financing Activities
Proceeds from notes payable -                         6,395,320          
Principal payments on notes payable (1,521,505)         (460,652)            
Net Cash from Financing Activities (1,521,505)         5,934,668

Net change in cash and cash equivalents 600,025             (171,884)            
Cash and cash equivalents, beginning of year 1,582,477          1,754,361          
Cash and Cash Equivalents, End of Year 2,182,502$        1,582,477$        

Supplemental Disclosure
Cash paid during the year for interest 522,281$           425,305$           
Assets acquired under capital lease -$                       127,220$           
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Report	

	 	



Charter Review Analysis 
Eagle Academy Public Charter School 

Based on the Charter Review Framework 

Executive Summarv 
Eagle Academy Public Charter School has been in existence for six years. Eagle met the 
academic, non-academic and organizational performance standards. Eagle did not meet the 
standard for non-academic performance.! The 5"" year Financial Management Analysis cannot be 
completed until the 2007-2008 audit is submitted to the PCSB. As such, the schools cannot be 
evaluated on its fiscal performance. However, based on the standards of the Charter Review 
Framework, the school is a candidate for charter revocation as it failed to meet the non-academic 
performance standard. The most recent Program Development Review took place last fall and a 
summary of the results is enclosed. {See f l . l ) 

Academic 
Eagle Academy Public Charter School met 3 out of 3 academic performance standards, 
thus the school meets the standard for academic performance. The school also attained the 
majority of their fifth year academic goals by meeting 8 out of 10 academic targets. The two 
missed targets (increase in the percentage of kindergarten students at proficiency or mastery of 
math skills and percentage of special needs students who demonstrate progress on their lEP 
reports) were within 80% of the fifth year target. 

Non-Academic 
Eagle Academy Public Charter School met 1 out of 4 non-academic performance standards, 
thus the school does not meet the standard for non-academic performance. Although Eagle 
did not meet the re-enrollment standard, the school consistently maintains an enrollment that 
makes it fiscally viable. Eagle also missed the required 92% attendance target for kindergarten 
students by one percentage point. 

Organizational - Governance 
Eagle Academy Public Charter School demonstrated fully functioning or exemplary 
performance in 5 of 7 categories; thus the school meets this standard for organizational 
performance. The board meets monthly to discuss school performance and other issues that 
affect the school. Minutes are submitted in a timely maimer. Board minutes from previous years 
did not reference discussions and decisions about the challenges that confronted the school; 
however recent board minutes reflect discussions on school performance and other areas of 
charter accountability. 

Organizational - Compliance 
Eagle Academy Public Charter School demonstrated an exemplary level of compliance in 
all seven categories, and thus meets the standard for organizational/compliance. The school 
has demonstrated effective record keeping practices and inventory control procedures that meet 
accountability guidelines, and has greatly improved its processes for obtaining previous 
employment and background checks for new employees. 

Organizational - Fiscal Management 
The 5"" year Financial Management Analysis cannot be completed until the 2007-2008 audit is 
submitted to the PCSB. 



Charter Review Analysis 
Eagle Academy Public Charter School 

Based on the Charter Review Framework 

Fig 1.1 
SUMMARY OF FINDINGS: 

1.1 The school has a clearly defined, quality curriculum in place that aligns with the state 

standards and the school's mission and goals. 
Adequate 

a. The school has a clearly defined quality curriculum in place. Adequate 

b. The cum'culum aligns with the state and/or national standards. Adequate 

c. The curriculum aligns with school's mission and goals. Adequate 

1.2 The school's curriculum is implemented with fidelity, and materials are available to 

support the implementation of the curriculum. 
Adequate 

a. The school's curriculum is implemented with fidelity. Proficient 

b. Materials are available to support the implementation of the cum'culum Adequate 

1.3 There are clear and regular procedures in place to review and update the cum'culum. Limited 

'Instruction 

2.1 Instruction utilizes effective strategies that provide opportunities for student leaming 

and active engagement in the leaming process. 
Adequate 

2.2 The school has strategies in place to meet the needs of students at risk of academic 

failure or those not making reasonable progress toward achieving school goals. 
Proficient 

2.3 The school has strategies in place to meet the needs of English Language Leamers 

and is in compliance with its implementation. 

Limited 

a. The school has strategies in place to meet the needs of English Language 

Leamers. 

Limited 

b. The school is in compliance with its implementation. Limited 

2.4 Systematic strategies are in place to ensure that students with Individualized 

Education Plans (lEPs) are making progress in meeting school goals and lEP goals 

are in place. 

Proficient 

a. The school ensures that students with disabilities are served according to 

lEP objectives. 
Proficient 

b. The school allocates resources (human or material) to address the needs 

of students with disabilities. 
Proficient 

c. The school provides additional services and/ or accommodations for lEPs. Proficient 

2.5 Time is made available throughout the year for planning and professional 

development. Planning time is used effectively. 
Proficient 

a. Time is made available throughout the year for instructional planning. Proficient 

b. Planning time is used effectively. Proficient 

2.6 The school helps teachers meet accountability plan goals, and addresses any 

identified shortcomings in student leaming. 
Proficient 

2.7 Extra support is in place to support new and struggling teachers and those not 

designated as "highly qualified". 
Proficient 



Charter Review Analysis 
Eagle Academy Public Charter School 

Based on the Charter Review Framework 

Program Development Review Summary (Continued) 

iAssessment^'^'i-^SrS^yv^^ 
3.1 The school has assessment and evaluation data; test results are made available 

regularly and in a usable format; and assessment data are reflected in the SIP, if 

applicable. 

Adequate 

a. The school has assessment and evaluation data, such as standardized and 

Intemal assessment results and accountability plan performance outcomes 
Limited 

b. Test results are made available regularly Adequate 

c. Test results are provided In a useable format Adequate 

3.2 The school tracks and reports student performance data to determine whether the 

school's academic and non-academic goals are being achieved. 
Limited 

3.3 Assessments and evaluation data are used to monitor student leaming. Instructional 

effectiveness, and Instructional decisions. Ongoing, Informal assessments are used to 

provide Increased instructional opportunities. 

Limited 

a. Assessment and evaluation data are used to monitor student leaming. 

Instructional effectiveness and Instructional decisions. 
Limited 

b. Ongoing, Informal assessments are used to provide Increased Instructional 

opportunities. 
Adequate 

3.4 Procedures are In place to ensure accurate and timely Identification and evaluation of 

students who have special needs are In place. 
Proficient 

School Climate ' ^ > u - . 

4.1 Quality Instruction Is promoted through fostering an academic leaming climate that 

and actively supports teaching and leaming. 
Exempiary 

4.2 The school Is a safe and orderly leaming environment. Proficient 

4.3 Parents/guardians and students are satisfied with the school. Proficient 

Governance and Management , ^ ' ' 

5.1 The Board and school administrators govem and manage In a manner consistent 

with the school's design and mission. 

Proficient 

5.2 The Board and the school's administration ensure adequate resources to further the 

academic and organizational success of the school. Including but not limited to adequate 

facilities, appropriate professional development, and services for special needs students, 

and additional funding. 

Proficient 

5.3 The Board has ensured strong and stable school leadership. Proficient 

School Improvement ; ^ - ^ - • - . 

6.1 The school has strategies In place to meet the needs of students at risk of 

academic failure or students not making reasonable progress toward achieving 

school goals (Inclusive of but not limited to Identified NCLB sub-groups). 

NA 

6.2 Documented progress monitoring of school improvement activities Is on-going. NA 



Charter Review Analysis 
Eagle Academy Public Charter School 

Based on the Charter Review Framework 

ACADEMIC PERFORMANCE 

A school becomes a candidate for Charter Revocation if it fails to meet 2 of the 3 
academic standards below: 

Eagle Academy Public Charter School met 8 out of 10 academic performance targets. 

Overall, Eagle Academy Public Charter School met this criterion. 

Criterion #2: The school must show improvement on the majority of academic targets over the 
two most recent years. 

Eagle Academy showed improvement in 5 out of 9 academic targets, performance data 
was constant on two targets and performance decreased for the remaining two targets. 

Overall, Eagle Academy Public Charter School met this criterion. 

Eagle Academy came within 80% of the two fifth year targets that were missed. 

Overall, Eagle Academy Public Charter School met this criterion. 

OUTCOME: Eagle Academy PubUc Charter Schbbi m 
standards; thus, the school meets the standard for academic performance. ; , 



Charter Review Analysis 
Eagle Academy Public Charter School 

Based on the Charter Review Framework 

NON-ACADEMIC PERFORMANCE 

A school becomes a candidate for a Charter Revocation if it fails to meet 2 of the 4 
non-academic standards below: 

Criterion #1: For non-academic student outcomes, the school-wide average should meet 
or exceed 80 percent of the annual targets. 

Eagle Academy has five non-academic targets. The school met 3 out of 5 targets. Of the 
two targets missed, only one (for which no data was reported) did not exceed 80% of the 
school-wide average. 

Overall, Eagle Academy Public Charter School did not meet this criterion. 

Criterion #2: The school must attain the attendance targets set in its accountability plan. 

Eagle Academy's annual attendance target was 92% for kindergarten and 87% for pre-
school and pre-k. The school had an average attendance rate of 91% for kindergarten 
which did not meet the target; and 88% for pre-school/pre-k which exceeded the target. 
Eagle missed the attendance target for kindergarten by 1%. 

Overall, Eagle Academy Public Charter School did not meet this criterion. 

Criterion #3: Enrollment levels must be sufficient to sustain the economic viability of 
the school. 

Eagle Academy's enrollment is sufficient to sustain the fiscal viability of the school. 

Overall, Eagle Academy Public Charter School met this criterion. 

Criterion #4: Re-enrollment of eligible students should average 75 percent or higher for 
the past two years. 

Although Eagle Academy consistently meets or exceeds its enrollment projections (98% 
and 100% for the last two years) the school's student re-enrollment rate has been 62% for 
2006-07 and 64% for 2007-08 and thus, does not meet the criterion. 

Overall, Eagle Academy Public Charter School does not meet this criterion. 

OUTCOME: Eagle Acade^ Public Charter School met 1 of the 4 non-academic 
performance standards; thus the school did not meet the standard for non- v ' 
academic performance. , " . , ^ * , , ' , 



Charter Review Analysis 
Eagle Academy Public Charter School 

Based on the Charter Review Framework 

ORGANIZATIONAL PERFORMANCE - GOVERNANCE 

Criterion: A school will be a candidate for a Charter Warning if it demonstrates limited or low 
levels of development in 4 of 7 categories based on the following scale. 

Performance Level Rating 
Exemplary 4 
Fully Functioning 3 
Limited/Partial Development 2 
Low Level/No Evidence of Development 1 

Category Performance Level/Rating 
Meetings and Board Structure 3 
PCSB Action 2.5 
Annual Reporting 3 
Adequate Resources 3 
Implementation of School Design 4 
Leadership 3 
Operating within Bylaws 2.5 

i OUTCOME: Eagle Academy Public Charter School demonstrated fully functioning or 
exemplary performance in 5 of 7 categories; thus the school meets this standard for \ 
organizational performance. " ' r \ ' < . ' , " ' s 



Charter Review Analysis 
Eagle Academy Public Charter School 

Based on the Charter Review Framework 

ORGANIZATIONAL PERFORMANCE - COMPLIANCE 

Criterion: A school will be a candidate for a Charter Warning if it demonstrates a low or no 
evidence of development or implementation as it relates to compliance with applicable laws, 
rules and regulations based on the following scale. 

Performance Level Ratine 
Exemplary 4 
Fully Fimctioning 3 
Limited/Partial Development 2 
Low Level/No Evidence of Development 1 

Category Performance Level/Rating 
Health and Safety Regulations 4 
Certificate of Occupancy 4 
Insurance Certificates 4 
Background Checks 4 
Inventory of School's Assets 4 
Open Enrollment Process 4 
NCLB Requirements 4 

OUTCbME: Eagle Aicademy PubUc Charter S 
compliance in 7 of 7 categories; thus, the school meets this standard for organizational ^^ 

:'performance» . , . 



Fifth Year Review - Accountrollity Plan Performance Analysis 
School: Eagle Public Charter School 

ACADEMIC PERFORMANCE STANDARDS 

Annual Target 
Performance/Data Verified 

Target 
Met? Annual Target 

Baseline Year 3 Year 4 Years Y N 
1.1 Students will demonstrate proficiency in emergent literacy skills as evidenced 
by average score of 75-85% on the Brigance Profile in literacy for PS & PK 

74% No data 
provided 79% 84% X 

1.2 Students will demonstrate proficiency in numeracy as evidenced by average 
score of 75-85% on the Brigance Profile for PS & PK 

61% 89% 79% 84% X 

1.3 Students will demonstrate proficiency in emergent literacy skills on the 
Brigance as evidenced by average score of 80-90% on the Brigance Profile in 
literacy for kindergarten students. 

91% 
85% 86% 89% X 

1.4a Average scores of 80-90% for Kindergarten students on Brigance Profile for 
numeracy 

91% 83% 86% 89% X 

1.4b 2% aimual increase in percentage of kindergarten students at 
proficiency/mastery level in mathematical skills 

82% 85% 85% 77% X 

1.5 85-90% of Pre-S/Pre-K students will demonstrate an average readiness score 
of 80-90% 

61% 89% 90% 90% X 

1.6 80-90% of Kindergarten students scoring at proficiency/mastery level in 
literacy/reading 

83% 96% 72% 84% X 

1.7 85-95% of Pre-S/Pre-K students will score proficient on social/emotional 
adjustment score 

86% 96% 98% 91% X 

1.8 85-95% of Kindergarten students will score proficient on social/emotional 
adjustment measure. 

100% 100% 98% 98% X 

1.9 75-85% of students receiving special education services will demonstrate 
adequate yearly progress on lEP progress reports 

61% 80% 88% 69% X 

Attained majority of fifth year annual academic performance targets? c •• •. i ' v.. . .-•,...• . ' . i . 
.. - •" r • 

Demonstrated improvement on a majority of academic goals over the two most recent years • : ; ; . . vX-
Came within 80% of its ahernative assessment targets : ? - - X •• ] 



i S l i Fifth Year Review - Accountamlity Plan Performance Analysis 
School: Eagle Public Charter School 

Comments: Eagle PCS serves children from Pre-school through Kindergarten and is not required to administer the DC-CAS 
assessment. Credit was given for academic performance for showing improvement in meeting the majority of academic targets for the 
two most recent years, and the targets missed were within 80% of the s"̂  year performance goal. 

NON-ACADEMIC PERFORMANCE STANDARDS 

Annual Target 
Performance/Data Verified Target Met? 

Annual Target 
Baseline Years Y N 

2.1a 92% average rate of student attendance for Kindergarten 87% 91% X 
2.1b 85% average rate of student attendance for Pre-S and Pre-K 87% 88% Y 
2.2 30-50% of parents will participate in at least one event during the 
school year 

78% No data reported X 

2.3 a 80-90% of parents responding to the Parent Satisfaction Survey will 
have an average score of 4 or above 

97% 99% X 

2.3b 80-85% of teachers will have an average score of 4 or above on a 
Staff Satisfaction survey. 

82% 84% X 



i t ^ I i Fifth Year Review - Account^Iity Plan Performance Analysis 
School: Eagle Public Charter School 

NON-ACADEMIC PERFORMANCE STANDARDS 

Annual Target 
Performance/Data Verified Target Met? 

Annual Target 
Baseline Year 5 Y N 

School-wide average within 80% of annual targets?' j N 

Attbnd.ance targets met?^ , N -
Enrollment levels sufficient to sustain the economic viability of the school? r ., ^ i . - i -
Re^enfollment of eligible students average 
2006 - 2007 re-enfollment rate = 62% 
2007 ̂ 2 0 0 8 fe-enrollment rate = 64% 

75% or higher for the past two years?"* ; 
N , 

Comments: 
Eagle Public Charter School has met three out of five non-academic fifth year targets and one out of four non-academic performance 
standards. 

'No data was reported for the parent participation target. Therefore the school missed this performance standard. 
^The school exceeded the attendance target for Pre-school and Pre-k, but missed the 92 % target for kindergarten by 1%. 
^Although the school has not met the 75% re-enrollment rate, enrollment for the past two years has been 98% and 100% and supports the 
economic viability of the school. 



I l f t i Fifth Year Review - Accounfability Plan Performance Analysis 
School: Eagle Public Charter School 

ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - MEETINGS AND BOARD STRUCTURE 

1 

Exemplary level of development and 
implementation 

Fully functioning and 
operational level of 

implementation 

Limited development and/or partial 
implementation 

Low level or no evidence of 
development and 
implementation 

The board holds regular meetings with sufficient 
membership to meet a quorum and submits 
copies of all minutes to the PCSB as required. 
The minutes reflect exceptional governance 
practices in areas such as policy making and 
oversight of academic and financial perfonnance 
through the effective use of committees. 

The board meets regularly and 
submits a majority of the 
minutes to the PCSB as 
required, which demonstrate 
sufficient membership to meet a 
quorum. The minutes reflect 
appropriate governance 
practices, such as policy 
making, and oversight of 
academic, operational, and 
financial performance. The 
minutes demonstrate the 
Board's awareness of the 
school's performance, and that 
appropriate action is taken, as 
warranted, with or without a 
committee structure in place. 

The board meets sporadically and 
submits some of the minutes to the 
PCSB as required, which inconsistently 
demonstrate membership to meet a 
quorum. The minutes provide limited 
evidence of the Board's familiarity with 
the school's performance as it relates to 
academic, operational, and/or financial 
performance. Committees, if in place, 
play a limited role in the oversight of 
assigned responsibilities. The Board 
does not give full attention to all issues 
confronting the school, but focuses on 
only one or two. 

The board meets infrequently, and 
most often with low attendance, 
and submits few, if any, copies of 
minutes to the PCSB as required. 
The minutes reflect poor 
governance practices in the face of 
serious academic, operational, 
and/or financial problems. In 
particular, the minutes do not 
reflect evidence of sound 
decision-making at the Board 
level to effectively address issues 
facing the school. Committees are 
not in place, or are not used 
effectively. The Board's 
composition and membership have 
not been modified to address the 
school's challenges. 

COMMENTS: The Board of Trustees meets regularly on a monthly basis to discuss school performance and other issues that affect the charter. 
Minutes from previous years did not reference discussion and decisions about difficulties the school experienced related to lease/space and 
financial issues with other charter schools. Minutes from the 2007-2008 school year reflected discussions about PCSB reports on school 
performance as well as other areas of charter accountability. Although a teacher representative has been added to the school's Board of Tmstees, 
the vacancy for a parent representative has not been filled. 

PERFORMANCE LEVEL: 3 



Fifth Year Review - Accountrollity Plan Performance Analysis 
School: Eagle Public Charter School 

ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - REQUIREMENT FOR PCSB ACTION 

Exemplary level of development and 
implementation 

Fully functioning and operational 
level of implementation 

Limited development and/or partial 
implementation 

Low level or no evidence of 
development and 
implementation 

The school has demonstrated 
exceptional performance, thereby 
requiring no remedial action from the 
PCSB. 

The school has demonstrated above 
average to average performance, 
requiring minimal remedial action 
from the PCSB. The school has 
provided satisfactory responses to the 
remedial action within the designated 
timefrarne. 

The school has demonstrated below 
average performance, requiring 
substantial and/or repeated remedial 
action from the PCSB. The school 
has provided weak and/or incomplete 
responses to the conditions set by the 
Public Charter School Board, thereby 
failing to adequately respond within 
the designated timeframe. Given 
time, the school is able to provide a 
satisfactory response. 

The school has demonstrated 
failing performance, 
requiring increasingly 
substantial remedial action 
over an extended period of 
time from the PCSB for 
issues for which the school 
has not provided an adequate 
response. Examples of 
inadequate responses include 
failure to submit a response 
within the designated 
timeframe, weak and/or 
incomplete responses that 
fail to fully respond to the 
conditions. 

COMMENTS: The school has required minimal remediation from the PCSB recently. In its first year of operation (2003-04), the school received 
two Notices of Concern regarding procurement procedures for failure to submit a contract package. These Notices of Concern were lifted in June 
2004. The school was cited again in its second year of operation (2004-05) for a late audit report and failure to comply with GAAP principles for 
non-profit organizations. This notice was lifted in March 2005. There have been no recent Board Actions against the school. 

PERFORMANCE LEVEL: 2.5 



Fifth Year Review - Accountrollity Plan Performance Analysis 
School: Eagle Public Charter School 

ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - ANNUAL REPORTING 

4 3 2 1 

Exemplary level of development 
and implementation 

Fully functioning and 
operational level of 

implementation 

Limited development and/or partial 
implementation 

Low level or no evidence of 
development and implementation 

The board submits timely Annual 
Reports that fully describe the 
school's perfonnance in relation to 
the targets established in its 
accountability plan. Quantitative 
evidence of performance is 
presented and aligned with all 
accountability plan targets. 

The board submits timely 
Annual Reports that describe the 
school's performance in relation 
to the targets established in its 
accountability plan. Quantitative 
evidence of performance is 
presented and aligned with the 
maj ority of accountability plan 
targets. 

Although not timely, the board 
submits Annual Reports within a 
reasonable amount of time from the 
due date that describes the school's 
performance in relation to the targets 
established in its accountability plan 
on a limited basis. Quantitative 
evidenee of performance is available 
for some of the aceountability plan 
targets and/or evidence is aligned 
with some of the accountability plan 
targets. 

The board submits late Annual Reports 
that largely fail to describe the school's 
performance in relation to the targets in 
its established accountability plan. 
Quantitative evidence of performance is 
lacking substantially, either due to a 
failure to report perfonnance or a 
failure to present evidence that is 
aligned with the accountability plan 
targets. School may have been required 
to submit an amended or supplemental 
report. 

COMMENTS: There is no copy of the 2004-2005 Annual Report in the PCSB files or at the school. However, the Accountability Plan 
summary completed in December 2005 reflects verification of data that would have been reported in the 2004-05 Annual Report. There are no 
additional school reporting issues. 

PERFORMANCE LEVEL: 3 



Fifth Year Review - Accountrollity Plan Performance Analysis 
School: Eagle Public Charter School 

ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - ADEQUATE RESOURCES 

4 3 2 1 

Exemplary level of development 
and implementation 

Fully functioning and operational level 
of implementation 

Limited development and/or 
partial implementation 

Low level or no evidence of 
development and 
implementation 

The board and the school's 
administration deploy resources 
effectively to further the academic 
and organizational success of the 
school. 

The board and administration deploy 
resources that further the academic and 
organizational success of the school. 

The school's deployment of 
resources at times contributes to 
the academic and organizational 
success of the school. 

There is little or no evidence that 
the school's board and 
administration work to deploy 
resources in a way that supports 
the academic and organizational 
work of the school. 

COMMENTS: Teachers report they have adequate resources for instruction, special needs students are receiving services, and the school has 
received several grants. 

PERFORMANCE LEVEL: 3 



i S l i Fifth Year Review - AccountTOility Plan Performance Analysis 
School: Eagle Public Charter School 

ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - IMPLEMENTATION OF SCHOOL DESIGN 

4 3 2 1 
Exemplary level of development and 

implementation 
Fully functioning and operational 

level of implementation 
Limited development and/or 

partial implementation 
Low level or no evidence of 

development and implementation 
Administrators and board members 
have a strong understanding of the 
school design and refer to it regularly in 
managing and governing the school. 

Administrators and board members 
understand the school design, but 
minimally use it to manage and 
govern the school. 

Most board members and school 
administrators understand the 
school's design, but evidence of 
its use in the management and 
governance of the school is 
lacking substantially. 

Board members and administrators 
fail to demonstrate an understanding 
of the school's design and/or they 
have failed to use the design in the 
management and governance of the 
school. 

COMMENTS: PCSB documents (board minutes, correspondence, program reviews) as well as discussions and meetings with the Board and 
school leadership indicate there is a strong understanding of the school's design. 

PERFORMANCE LEVEL: 4 



Fifth Year Review - Accountrollity Plan Performance Analysis 
School: Eagle Public Charter School 

ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - LEADERSHIP 

4 3 2 1 

Exemplary level of development 
and implementation 

Fully functioning and operational 
level of implementation 

Limited development and/or 
partial implementation 

Low level or no evidence of 
development and implementation 

The board has established a school 
that maintains exceptional 
perfonnance and stability through its 
school leader. Changes in the school 
leader either lead to exceptional 
performance or have not negatively 
impacted the school's exceptional 
performance. 

The board has established a school 
that maintains above average to 
average performance and stability 
through its school leader. Changes 
in the school leader either lead to 
improved performance or have not 
negatively impacted the school's 
existing performance. 

The board has established a school 
that maintains below average 
perfonnance and lacks stability 
through its school leader. Changes 
in school leadership have not led 
to an appreciable improvement in 
performance. 

The board has established a school 
that is unstable and maintains failing 
perfonnance through its school 
leader. There have been no changes 
in school leadership in an attempt to 
improve performance. 

COMMENTS: Changes in school leadership and administration has instituted stability and confidence among staff. Teachers are very much 
aware of the school's accountability plan. 

PERFORMANCE LEVEL: 3 



Fifth Year Review - Aecountamiity Plan Performance Analysis 
School: Eagle Public Charter School 

ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - OPERATING WITHIN BYLAWS 

4 3 2 1 
Exemplary level of development and 

implementation 
Fully functioning and operational 

level of implementation 
Limited development and/or 

partial implementation 
Low level or no evidence of 

development and implementation 
The board's composition and operations 
are substantially in keeping with its 
bylaws. Bylaws are reviewed on a 
regular basis to ensure alignment 
between operations and bylaws. 
Appropriate changes are made as 
needed. 

The board's composition and 
operations are substantially in 
keeping with its bylaws. Bylaws are 
reviewed occasionally to ensure 
alignment between operations and 
bylaws. Appropriate changes are 
made as needed. 

The board's composition and/or 
operations are largely not in 
keeping with its bylaws. Bylaws 
are reviewed sporadically, if at 
all, but do not result in changes 
to ensure alignment between 
operations and the bylaws. 

The board's composition and 
operations are not in keeping with 
its bylaws. Bylaws are not 
reviewed or consulted as it relates 
to the board's composition and 
operations. 

COMMENTS: Although the Board is aware of the school's by-laws as reflected in the minutes, it currently has only one parent member on the 
school's Board of Trustees. 

PERFORMANCE LEVEL: 2.5 

10 



Fifth Year Review - Aecountamiity Plan Performance Analysis 
School: Eagle Public Charter School 

ORGANIZATIONAL PERFORMANCE STANDARDS: COMPLIANCE WITH APPLICABLE LAWS, RULES AND REGULATIONS 

4 3 2 1 
Exemplary level of 
development and 
implementation 

Operational level of 
implementation and 

development 

Limited development and/or 
partial implementation 

Low level or no evidence of 
development and implementation 

Sehool has an exemplary record of 
compliance with applicable laws, 
rules and regulations, maintains 
highly effective systems and 
controls for ensuring that legal 
requirements are met, and is 
currently in substantial 
compliance with relevant 
authorities. 

School has a record of substantial 
compliance with applicable laws, 
rules and regulations, maintains 
effective systems and controls for 
ensuring that legal requirements 
are met, and is currently in 
substantial compliance with 
relevant authorities. 

School has a record of partial 
compliance with applicable laws, 
rules and regulations, maintains 
inconsistently effective systems and 
controls for ensuring that legal 
requirements are met, and is 
currently in substantial compliance 
with relevant authorities. 

School has a poor record of compliance 
with applicable laws, rules and 
regulations, has ineffective or non-
existent systems and controls in place 
for ensuring that legal requirements are 
met, and is currently out of compliance 
with relevant authorities. 

COMMENTS: Eagle's five year compliance record demonstrated an operational level of implementation and development in all seven of 
the major compliance categories. The school has demonstrated that it can maintain a highly effective system for maintaining an inventory of 
all school assets and has improved its record of completing background checks for all employees and volunteers. 

PERFORMANCE LEVEL: 4 

11 



Preliminary Charter Review Analysis – Eagle Academy Public Charter School 

Based on Charter Review Framework 

 

 

ACADEMIC PERFORMANCE 

 

A school becomes a candidate for revocation if it fails to meet 2 of the 3 academic 

standards below: 

 

 

Eagle Academy Public Charter School has met a majority of the fourth year academic 

performance goals. The school met 6 of 9 of their annual targets in the fourth year of 

operations. Principal among those targets/goals included: promoting the emerging 

literacy and numeracy skills of its preschool through kindergarten-level students. Goals 

for achieving emergent literacy and numeracy proficiency and/or mastery on the 

Houghton Mifflin assessment for Kindergarten were not met.   

 

Overall, Eagle Academy Public Charter School met this criterion. 

 

 

Eagle Academy Public Charter School has not demonstrated improvement on the 

majority of academic targets over the most recent two years.  Specifically, a comparison 

of SY04-05, SY05-06, and SY 06-07, show that PreSchool/Pre Kindergarten students did 

not show improvement on either the Brigance Profile for numeracy or literacy.  The 

Kindergarten class did not show improvement on the Learning Accomplishment Profile 

or on the Houghton Mifflin assessment in the same target areas.  Kindergarten students 

did show improvement on the Brigance Profile for literacy over the two most recent 

years.  Data  on  special education student proficiency at all levels was either in 

insufficient (SY 05/06) or not verified (SY 06/07) to allow for a comparison of the two 

years. 

 

Overall, Eagle Academy Public Charter School did not meet this criterion. 

 

 

Eagle Academy Public Charter School came within 80% of its assessment targets for the 

Pre S and Pre-K students.   

 

Criterion #1: The school must attain the majority of the fourth year academic performance 

goals. 

Criterion #2: The school must show improvement on the majority of academic targets over 

the two most recent years.  

Criterion #3: The school must come within 80% of assessment targets in the 4th Year 



Overall, Eagle Academy Public Charter School met this criterion.  

 

OUTCOME: Eagle Academy Public Charter School met 2 of 3 academic standards.   

Therefore, Eagle Academy Public Charter School met the standards for academic 

performance. 



Preliminary Charter Review Analysis – Eagle Academy Public Charter School 

Based on Charter Review Framework 

 
 

NON-ACADEMIC PERFORMANCE 

 

A school becomes a candidate for charter warning if it fails to meet 2 of the 4 non-

academic standards below: 

 

 

Eagle Academy Public Charter School met 5 of 6 non-academic performance targets.    

The school did not meet its non-academic target relative to attendance.  However, it did 

come within 80% of the attendance target.  

 

Overall, Eagle Academy Public Charter School met this criterion.   

 

 

Eagle Academy Public Charter School met one of two attendance targets.  The school 

met the attendance target for Kindergarten at 92%.  The school did not meet the 

attendance target for Pre-School and Pre-Kindergarten.  The attendance rate for Pre-S and 

Pre-K was 72%. 

 

Overall, Eagle Academy Public Charter School did not meet this criterion.  

 

 

In 2007-2008 Eagle Academy’s first quarter enrollment is 294, and is sufficient to 

economically sustain the school.  The 2006-2007 enrollment was 252, and was similarly 

sufficient to support the economic viability of the school. 

 

Overall, Eagle Public Charter School met this criterion.   

 

 

Criterion #1: For non-academic student outcomes, the school-wide average should 

meet or exceed 80 percent of the annual targets.   

Criterion #2: The school must attain the attendance targets set in its accountability 

plan. 

Criterion #3: Enrollment levels must be sufficient to sustain the economic viability of 

the school. 

Criterion #4: Re-enrollment of eligible students should average 75 percent or higher 

for the past two years. 

. 



Eagle Academy’s re-enrollment rate for the past two years has been 62% (2006-2007),  

and 65% (2005-2006). 

 

Overall, Eagle Academy Public Charter School did not meet this criterion.   

 

 

 

 

 

 

 

 

 

 

 

 

 

OUTCOME: Eagle Public Charter School met 2 of the 4 non-academic standards, 

and thus met the standards for non-academic performance. 
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RECOMMENDATION 
 
The DC Public Charter School Board’s (“PCSB”) staff recommends Eagle Academy Public Charter 
School’s (“Eagle Academy PCS”) charter be continued based on the school’s overall academic, 
compliance, and fiscal performance. 

EXECUTIVE SUMMARY 
 
Eagle Academy PCS began operating in 2003 under the authority of PCSB, and currently serves students 
in pre-kindergarten through grade three.  

Campus  
Ward 

Year 
Opened 

Grades 
Served 

2012-13 
Student 

Enrollment 

2010-11 
PMF 

Performance 

2011-12 
PMF 

Performance 

Eagle Academy 
PCS – Wheeler 

Campus 
81 2003-04 PK3-3 640 

Met 6 of 11 
early 

childhood 
targets 

Met 8 of 8 
early 

childhood 
targets 

Eagle Academy 
PCS – New 

Jersey Avenue 
Campus 

6 2012-13 PK3-1 125 - - 

 

In 2008-09, PCSB conducted a five-year review of the school and found that it met 8 of 10 academic 
performance targets, and had shown improvement on 5 targets.2 Based on this review, the PCSB Board 
voted to grant charter continuance to the school. 

This year, PCSB staff conducted a ten-year review of Eagle Academy PCS as required under the School 
Reform Act (“SRA”),3 and determined that, over the past five years, the school has remained in 
substantial legal compliance and has managed its finances effectively to ensure economic viability. PCSB 
staff additionally found that Eagle Academy PCS has met four of its six goals and academic achievement 
expectations, and partially met its goals related to literacy and numeracy.  

These “partial” assessments are based in part on the school’s 2011-12 DC-CAS performance by its third-
grade students, which was below the third grade charter sector average in reading and math. However, 
                                                 
1 The school moved in 2012 from Ward 6. 
2 See Eagle Academy PCS Charter Review Analysis, included in this document as Attachment A. 
3 SRA §38-1802.12 (a)(3). 
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PCSB recognizes that this was the first year for Eagle Academy PCS to administer the state exam (as it 
was Eagle Academy PCS’ first third-grade class), and also notes that the school has implemented 
substantial interventions during 2012-13 to assist students in achieving higher passage rates.4 PCSB is 
hopeful that these interventions will be effective, and will monitor the school’s DC-CAS performance in 
the coming years. If Eagle PCS’ 2014-15 DC-CAS performance is below the state average, PCSB will 
conduct another charter review of the school in 2015-16, as permitted by SRA §38-1802.12. 

  

                                                 
4 Eagle Academy PCS submitted a memorandum to PCSB describing these interventions, which is 
included in this document as Attachment B. 
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GOALS AND ACADEMIC ACHIEVEMENT EXPECTATIONS 

The District of Columbia School Reform Act (“SRA”) provides that PCSB must review whether a school 
has met its goals and academic achievement expectations (“expectations”) set forth in its charter at least 
once every five years. Goals are general aims (usually related to a school’s mission), which may be 
categorized as academic, non-academic, and organizational, whereas expectations are student academic 
aims measured by assessments. As part of its ten-year review, PCSB considers those goals and 
expectations that the eligible chartering authority approved in a school’s charter agreement, any 
subsequent charter amendments, and/or Accountability Plans (collectively, the “Charter”). 

Eagle Academy PCS detailed 104 goals in its charter application.5 However, Eagle Academy PCS has not 
historically report its progress on these 104 goals to PCSB. Instead, Eagle Academy PCS and PCSB 
created an accountability plan in 2003-04 that contained a fewer number of goals that Eagle Academy 
PCS has measured and pursued.6 For purposes of this review, PCSB analyzed the goals included in that 
accountability plan.7 Additionally, where Eagle PCS set specific targets within these goals in its 2010-11 
and 2011-12 early childhood accountability plans, those targets are assessed. However, PCSB 
recommends Eagle Academy PCS amend its charter so that it accurately reflects the goals it is pursuing 
and that PCSB is measuring. 

Eagle Academy PCS met four of its six goals and academic achievement expectations, and partially met 
two others. The chart below summarizes these determinations, which are detailed in the body of this 
report. 

 Goal or Expectation  Met? 

1 Students will demonstrate proficiency in Emergent 
Literacy skills. Partially Met 

2 Students will demonstrate proficiency in Emergent 
Mathematical skills. Partially Met 

3 Students will exhibit age-appropriate social and 
emotional developmental behaviors. Yes 

4 Students will attend school. Yes 
5 Parents will participate in the school community. Yes 
6 Create and sustain a positive school climate. Yes 
 
   

                                                 
5 See Eagle Academy PCS Charter School Application, included in this document as Appendix C. 
6 See Eagle Academy PCS Accountability Plan 2003-04 to 2008-09, included in this document as 
Appendix D. Note this document was revised in June 2005; the revised version of the document is 
attached.  
7 PCSB did not assess one goal included in that accountability plan goal in this section: “Students 
receiving special education services will demonstrate adequate yearly progress.” With the ESEA waiver, 
schools are no longer required to achieve fixed rates of “adequate yearly progress.” Instead, the academic 
performance of the school’s students with disabilities is discussed later in this report. 
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1. Students will demonstrate proficiency in Emergent Literacy skills. 

Assessment: Eagle Academy PCS has partially met this goal.  

Fifth Year Performance 
In its fifth-year review, Eagle Academy PCS met all four of its targets related to literacy.8 

DC-CAS Reading 
Eagle Academy PCS expanded to the third grade in 2011-12, and administered the DC CAS for the first 
time last school year. Its first third grade class comprised 40 students, of whom 37.8% scored proficient 
on the DC CAS reading section, below the third grade charter reading proficiency rate of 40.2%. Eagle 
Academy PCS submitted a memorandum to PCSB discussing interventions that were put in place in 
2012-13 to improve its students’ DC CAS scores.9 

Reading Assessments in PK-Grade 2 
Since 2008-09, Eagle Academy PCS has used several assessments to measure its prekindergarten through 
second grade students’ literacy skills, which are discussed below. 

Brigance Developmental Inventory 
Eagle Academy PCS administered this assessment to its students from 2008-09 through 2010-11. The 
results from this assessment are detailed in the table below. 

Year Target Target Met? 

2008-
0910 

- PK3 and PK4 students would 
average 75%-85% in literacy. 
 

- Average score of 80-90% in 
literacy on Brigance Profile for K 
students. 

Yes 
PK3 average score: 84% 
PK4 average score: 86% 

K average score: 92% 

2009-
1011 

No target set, but rates were reported 
by the school 

PK3/PK4 average score: 70.5% 
K average score: 85% 
1st grade average score: 96% 

2010-
1112 

80% of pre-kindergarten through 
first-grade students will score at or 
above 80% mastery in literacy. 

No 
58% of students scored at least 

80% mastery. 
 

                                                 
8 See Appendix A. 
9 See Appendix B. 
10 See Appendix A 
11 See Eagle Academy PCS 2009-10 Annual Report, p. 16. included in this document as Appendix E. 
12 See Eagle Academy PCS 2010-11 Early Childhood Accountability Plan, included in this document as 
Appendix F. 



 

     
6 

 

Core Knowledge Preschool Assessment Tool 
The school has administered the Core Knowledge Preschool Assessment Tool (“CK-PAT”) since 2009-10 
to its PK3 and PK4 students. It also administered this assessment to its first grade students in 2009-10. 
The results from this assessment are detailed in the table below. 

Year Target Target Met? 

2009-1013 No target set, but rates were reported 
by the school 

PK3/PK4 average score: 83% 
 
1st grade average score: 75% 

2010-1114 75% of PK3 students will score at 
or above 75% mastery in literacy 

Yes 
96% of students scored at 

least 75% mastery. 

2011-1215 

70% of PK3 students will 
demonstrate growth of at least one 
level or maintain 75% mastery in 
literacy by the spring 
administration. 

Yes 
99.3% of students 

demonstrated growth of one 
level or maintained mastery. 

 
 
Houghton-Mifflin Assessment 
The school administered this assessment to students from 2008-09 through 2011-12. The results from this 
assessment are detailed in the table below. 

Year Target Target Met? 

2008-0916 

80%-90% of Kindergarten 
students scoring at 
proficiency/mastery level in 
literacy/reading. 

Yes 
92% of students scored at 
proficiency/mastery level 

2009-1017 No target set, but rates were 
reported by the school Kindergarten average score: 83% 

2011-12 

70% of PK4 students will 
demonstrate growth of at least 
one level or maintain 75% 
mastery in literacy by the spring 
administration on the Houghton 
Mifflin Assessment. 

Yes 
79.9% of students maintained 

mastery. 

                                                 
13 See Appendix E, p. 16. 
14 See Appendix E, p. 16. 
15 See Appendix F. 
16 See Appendix A. 
17 See Appendix E, p. 16. 
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STAR Early Literacy Assessment 
The school administered this assessment to students in 2010-11 and 2011-12. The results from this 
assessment are detailed in the table below. 

Year Target Target Met? 

2010-1118 75% of second-grade students will score 
between 70-75% mastery in literacy. 

Yes 
91% of students demonstrated 

mastery. 

2011-1219 

50% of kindergarten through second-
grade students will demonstrate growth 
of at least one level or maintain 
proficiency in literacy by the spring 
administration on the STAR Early 
Literacy assessment. 

Yes 
Kindergarten average score: 

83% 

 
 
DIBELS Assessment 
The school administered this assessment to students in 2010-11 and 2011-12. The results from this 
assessment are detailed in the table below. 
 

Year Target Target Met? 

2010-1120 80% of first-grade students will 
achieve benchmark in literacy. 

No 
60% of students achieved 

benchmark. 

2011-1221 
60% of kindergarten through 
second-grade students will score 
proficient. 

Yes 
70.2% of students scored 

proficient. 
 
 
 
 
 
 
 
 
 
 

                                                 
18 See Appendix F. 
19 See Eagle Academy PCS 2011-12 Early Childhood Accountability Plan, included in this document as 
Appendix G. 
20 See Appendix F. 
21 See Appendix G. 
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Qualitative Evidence 
During Eagle PCS’ Qualitative Site Review conducted in 2012-13, the PCSB review team observed the 
following regarding the school’s literacy instruction. 
 
At the Wheeler campus: 
 

Students appeared engaged in the many literacy activities that took place 
during the observations. Students generally appeared comfortable reading 
and reflecting in class-wide discussion, small-group collaboration, and 
independent assignments. Classroom observers did not see teachers, 
however, challenge students to critically think about what they read. 
Instructional focus was on technical competency and literal 
comprehension in response to teacher demonstration; that is, a teacher 
would comprehensively tell the students what they should look for in the 
story rather than have the students reason their own way through it with 
reactive guidance from the teacher. Teachers, nonetheless, were 
committed to student achievement and sought to clarify confusion among 
the class with regard to literal reading comprehension. There were a few 
teachers who pushed students to clarify meaning from the story beyond 
mere description and toward the interpretive (e.g. teacher asked students to 
make predictions about what would happen in the story). Teachers took 
advantage of opportunities to illuminate the meaning of technical terms 
like “compound words.”22 

 
At the New Jersey campus:  
 

In classroom observations, teachers engaged students in activities that 
focused on listening and comprehension skills, word identification, 
vocabulary and phonics. Students were required to identify, write, and 
make the sound of a selected letter from the alphabet as well as say words 
that begin with the letter. Some students used manipulatives such as 
popsicle sticks to make the letter. When reading stories during circle time, 
teachers used questioning and discussion techniques to assess students’ 
listening and comprehension skills. During one observation, students were 
asked to identify different elements of a book, such as the author, 
illustrator, title and title page. All classrooms had word walls that were 
used to introduce students to vocabulary words and in some classes, many 
objects were labeled to assist students with learning words.23 

 
 
 
 

                                                 
22 Eagle Academy PCS – Wheeler Campus QSR report, p. 1, included in this document as Attachment H. 
23 Eagle Academy PCS – New Jersey Campus QSR report, p. 1, included in this document as Attachment 
I. 
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2. Students will demonstrate proficiency in Emergent Mathematical skills. 

Assessment: Eagle Academy PCS has partially met this goal. 

Fifth Year Performance 
In its fifth-year review, Eagle Academy PCS met two of its three goals in numeracy.24 

DC CAS Math 
Eagle Academy PCS expanded to the third grade in 2011-12, and administered the DC CAS for the first 
time last school year. Its first third grade class comprised 40 students, of whom 24% scored proficient on 
the DC-CAS math section. The charter third grade math proficiency rate in 2011-12 was 32.1%. 

Math Assessments in PK-Grade 2 
Since 2008-09, Eagle Academy PCS has used several assessments to measure its prekindergarten through 
second grade students’ math skills, which are discussed below. In its 2011-2012 early childhood 
accountability plan, the school did not specify any target relating to numeracy for its PK-Grade 2 students. 
For the 2012-13 school year, it included a numeracy target for its students at the New Jersey campus, but 
did not include one at its Wheeler campus. Moving forward, Eagle PCS should adopt a numeracy target 
for these grades. 

Brigance Developmental Inventory 
Eagle Academy PCS administered this assessment to its students from 2008-09 through 2010-11. The 
results from this assessment are detailed in the table below. 

Year Target Target Met? 

2008-0925 

- PK3 and PK4 students would 
average 75%-85% in numeracy. 

- Average score of 80-90% in 
numeracy on Brigance Profile for K 
students. 

Yes 
PK3 average score: 84% 
PK4 average score: 86% 

K average score: 92% 

2009-1026 No target set, but rates were reported 
by the school 

PK3/PK4 average score: 80% 
K average score: 89% 
1st grade average score: 99% 

2010-1127 
80% of pre-kindergarten through first-
grade students will score at or above 
80% mastery in literacy. 

No 
57% of students scored at least 

80% mastery. 
 

                                                 
24 The school missed the target that there would be a “2% annual increase in percentage of kindergarten 
students at proficiency/mastery level in mathematical skills.” See Appendix A. 
25 See Appendix A. 
26 See Appendix E. 
27 See Appendix F 
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Core Knowledge Preschool Assessment Tool 
The school has administered the Core Knowledge Preschool Assessment Tool (“CK-PAT”) since 2009-10 
to its PK3 and PK4 students. It also administered this assessment to its first grade students in 2009-10. 
The results from this assessment are detailed in the table below. 

Year Target Target Met? 

2009-1028 No target set, but rates were 
reported by the school 

PK3/PK4 average score: 89% 
1st grade average score: 69% 

2010-1129 75% of PK3 students will score at 
or above 75% mastery in literacy 

Yes 
97% of students scored at least 

75% mastery. 
 
Houghton-Mifflin Assessment 
The school administered this assessment to students in 2008-09 and 2009-10. The results from this 
assessment are detailed in the table below. 

Year Target Target Met? 

2008-0930 

2% annual increase in 
percentage of kindergarten 
students at proficiency/mastery 
level in mathematical skills 

Yes 
93% of students scored at 
proficiency/mastery level 

2009-1031 No target set, but rates were 
reported by the school Kindergarten average score: 83% 

 

Qualitative Evidence 
During Eagle PCS’ Qualitative Site Review conducted in 2012-13, the PCSB review team observed the 
following regarding the school’s literacy instruction. 
 
At the Wheeler campus: 
 

The QSR team did not observe math instruction due to site visit 
scheduling issues. Numeracy instruction was observed during several of 
the “Do Now” activities, and many teachers had mathematical posters and 
celebrations of success (“2000 Math Problems Answered” and “5 Hours of 
Practicing Math”) posted in and around their rooms.32 

 
 
                                                 
28 See Appendix E, p. 16. 
29 See Appendix E, p. 16. 
30 See Appendix A. 
31 See Appendix E, p. 16.  
32 See Appendix H, p. 1. 
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At the New Jersey campus:  
 

Review team members observed students working at different centers in 
mathematics classrooms. Each classroom had a math center and expectations for 
learning and activities were posted. Instructional aides provided small group and 
individualized attention to students and assisted them in categorizing activities 
where they were sorting different objects according to size or shape, learning to 
identify and write numbers, or learning to count by using one-to-one 
correspondence. Teachers taught beginning addition by having students make 
equations using numbers and pictures.33 

 
3. Students will exhibit age-appropriate social and emotional developmental behaviors. 

Assessment: Eagle Academy PCS has met this goal.  

Fifth Year Review 
In its fifth-year review, Eagle Academy PCS met both of its social/emotional targets.34 

From 2008-09, the school evaluated its students’ social and emotional developmental behaviors with the 
Brigance Developmental Inventory. The results from this assessment are detailed in the table below. 

Year Target Target Met? 

2008-0935 
85-95% of PK3/PK4/K students will 
score proficient on social/emotional 
adjustment measure. 

Yes 
PK3 average score: 94% 
PK4 average score: 95% 
K average score: 98% 

2009-1036 No target set, but rates were 
reported by the school 

PK3 average score: 95% 
 
PK4 average score: 98% 
 
K average score: 99% 
 
1st grade average score: 99% 

2010-1137 

80% of second-grade students will 
score at or above 80% mastery in 
social-emotional development on the 
Brigance Developmental Inventory. 

No 
Primary source data were not 
available at the time of 
review. 

 

 

                                                 
33 See Appendix I, p. 1. 
34 See Appendix A. 
35 See Appendix A. 
36 See Eagle Academy PCS 10-Year Review Data, included in this document as Appendix J. 
37 See Appendix F. 



 

     
12 

 

In 2011-12, the school administered the Scale in Social Skills Improvement System (“SSIS”) to measure 
social and emotional developmental behaviors. The results from this assessment are detailed in the table 
below. 

Year Target Target met? 

2011-1238 
65% of first and second-grade 
students will score at or above 
average on the SSIS assessment. 

Yes 
81% of students scored at or 

above average. 

 
Qualitative Evidence 
During Eagle PCS’ Qualitative Site Review conducted in 2012-13, the PCSB review team observed the 
following regarding students’ social and emotional developmental behaviors. 
 
At the Wheeler campus: 
 

Teachers had developed and implemented procedures to compel 
widespread participation (e.g. equity sticks or classroom jobs) and foster 
students’ communication and relationship management skills. Classrooms 
prominently featured displays of the values to be admired (honesty, pride, 
discipline) through “character counts” charts. Classroom rules and 
standards were also posted in most classrooms. For the most part, students 
were well behaved and engaged in the learning process across different 
settings, such as a presentation or a small-group project. Misbehavior was 
promptly remedied, students made efficient transitions as directed, and 
cleaned up after themselves. The review team observed very few instances 
of misbehavior.39 

 
At the New Jersey campus:  
 

The students in the classrooms observed were generally well behaved and engaged in the 
lessons. According to the administrators, the school uses the Second Step Curriculum to 
foster social and emotional skill development; the tool is intended to teach self-regulation 
and executive function skills…A part time clinician from the Department of Mental 
Health provides play therapy for identified students.40 
 

 

 

                                                 
38 See Appendix G.  
39 See Appendix H, p. 1. 
40 See Appendix I, p. 1. 
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4. Students will attend school. 

Assessment: Eagle Academy PCS has met this goal.  

Fifth-Year Performance 
In its fifth-year review, Eagle Academy met its attendance target for its pre-school and pre-kindergarten 
students, but did not meet its attendance target for its kindergarten students. 

Over the past four years, Eagle Academy has met all but one attendance target, with its attendance 
consistently in the 90th percentile. 

 

Year Target Target Met? 

2008-0941 

92% Kindergarten students will 
attend school. 

No 
91% Kindergarten 

attendance 

85% of PK3 and PK4 students will 
attend school. 

Yes 
PK3 attendance: 87% 
PK4 attendance: 89% 

2009-1042 No target set, but rates were 
reported by the school 

PK3/PK4: 97.6% 
K: 97.8% 
1st: 98.4% 

2010-1143 

On average, PK3 and PK4 students 
will attend school 85.% of the days. 

Yes 
The average daily attendance 

was 99%. 
On average, kindergarten through 
second-grade students will attend 
school 92% of the days. 

Yes 
The average daily attendance 

was 99%. 

2011-1244 

On average, PK3 and PK4 students 
will attend school 88% of the days. 

Yes 
The average daily attendance 

was 94.4%. 
On average, kindergarten through 
second-grade students will attend 
school 92% of the days. 

Yes 
The average daily attendance 

was 92.9%. 
 

 
 
 
 
 
 

                                                 
41 See Appendix A. 
42 Source: Proactive. 
43 See Appendix F. 
44 See Appendix G. 
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5. Create and sustain a positive school climate. 

Assessment: Eagle Academy PCS has met this goal.  

A review of Eagle Academy PCS’ discipline data, parent satisfaction surveys, and qualitative evidence 
indicate that the school has met this goal. 

Fifth Year Performance 
In its fifth-year performance, Eagle Academy PCS met its targets related to parent and staff satisfaction.45 

Discipline Data 
The following tables detail Eagle Academy PCS’ discipline rates since 2009-10. PCSB has charter sector 
averages for these data points starting in 2011-12. Red shading indicates that Eagle Academy PCS’ rate is 
above the charter sector average; green shading indicates that Eagle Academy PCS’ rate is below the 
charter sector average. In the past two years, the school has been below the charter sector discipline rate. 

Percent of Students Receiving Out-of-School Suspension 

Out of School Suspensions 
SY 09-
10 

SY 10-
11 

SY 11-
12 

SY 12-13 
(through 

December) 
Charter Sector Average     13.2% 6.6% 

Eagle Academy 0.3% 0.0% 1% 0.8% 
 
Percent of Students Receiving Out-of-School Suspensions of 10+ Days 
 

Out of School Suspensions of 
10+ Days 

SY 09-
10 

SY 10-
11 

SY 11-
12 

SY 12-13 
(through 

December) 
Charter Sector Average     1.1% 0.3% 

Eagle Academy 0.0% 0.0% 0% 0% 
 
Percent of Students Expelled During the School Year 
 

Expulsions 
SY 09-
10 

SY 10-
11 

SY 11-
12 

SY 12-13 
(through 

December) 
Charter Sector Average     0.7% 0.2% 

Eagle Academy 0.0% 0.0% 0% 0% 
 
 
 

                                                 
45 See Appendix A. 
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Parent Satisfaction Surveys 
The school has met all targets related to parent satisfaction since 2008-09. 
 

Year Target Target Met? 

2008-0946 
80-90% of parents responding to the 
Parent Satisfaction Survey will have 

an average score of 4 or above. 

Yes 
80% of parents responded 
with a score of 4 or above. 

2009-10 No target set by school. - 

2010-1147 

80% of parents of preschool through 
third-grade children will report being 
“satisfied” or “highly satisfied” with 
the school on the end-of-year Parent 

Satisfaction Survey. 

Yes 
88% of parents surveyed 

reported being satisfied or 
highly satisfied. 

2011-1248 

80% of parents surveyed will report 
being “satisfied” or “highly 

satisfied” with the school on the end 
of year survey. 

Yes 
95.6% of parents surveyed 
reported being “satisfied” 

or “highly satisfied.” 

 
 
Qualitative Evidence 
During Eagle PCS’ Qualitative Site Review conducted in 2012-13, the PCSB review team observed the 
following regarding this goal. 
 
At the Wheeler campus: 
 

…The review team observed teachers warmly welcoming students and 
pronouncing their happiness in seeing them succeed…Students could be 
heard inquiring about each other’s day and students in one class were 
prompted to say “good morning” to each other upon entry…Teachers 
consistently maintained a positive attitude, which spread to the students. 
For example, a teacher referred to her students as “3rd grade champions”; 
another as “brilliant” and “smarties.” Observers noted that a few teachers 
strayed from the school’s norm in encouraging positivity (e.g. a teacher 
raised her voice when speaking to students; another told students she was 
going to change her name in response to them repeatedly asking for her to 
look at their work).49 

 

                                                 
46 See Appendix A. 
47 See Appendix F. 
48 See Appendix G.  
49 See Appendix H, p. 1. 
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At the New Jersey campus:  
 

The QSR team noted warm, caring, and academically engaging 
relationships between students and teachers in brightly lit and well-
organized classrooms. The school administrators described its program of 
recognizing students for academic and behavior achievements. However, 
at the time of the review, the principal had recently left and a new interim 
principal had just started. There was also evidence of high teacher 
turnover, both of which indicate that the school climate is unstable.50 
 

 
 
 
6. Parents will participate in the school community. 

Assessment: Eagle Academy PCS has met this goal.  

Fifth Year Performance 
In its fifth-year review, Eagle Academy PCS did not meet its parent participation target (it did not report 
data related to this target).51 

Eagle Academy PCS provided data about parent events organized throughout the school year, dating back 
to 2008-09. Each year, over a dozen events were held, with some events attended by hundreds of parents 
and/or family members.52 

For the 2012-13 academic year, as of March, the school has held fourteen events, as well as quarterly 
parent-teacher conferences, detailed in the table on the following page. 

  

                                                 
50 See Appendix I, p. 1. 
51 See Appendix A. 
52 See Eagle Academy PCS Parent/Family Events, included in this document as Attachment K. 
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Event Date 
Total 

Attendance 
Parent Orientation 8/21/2012 400 

Back to School Night 9/27/2012 220 
Walk for the Cure 10/20/2012 53 

PTO Meeting 11/15/2012 34 
Parents, Friends & Family Night 11/16/2012 58 

Parent's Nutrition Workshop 11/16/2012 62 
Thanksgiving Basket Giveaway 11/23/2012 360 

Before & After Care Holiday Performance 12/21/2012 180 
Black History Program 1/27/2012 200 

Parent's Nutrition Workshop 2/8/2013 78 
PTO Meeting 2/21/2013 16 

Parent's Nutrition Workshop 3/26/2013 50 
Science Fair 3/26/2013 43 

Health & Information Jamboree 3/20/2013 100 
 
Qualitative Evidence 
During Eagle PCS’ Qualitative Site Review conducted in 2012-13, the PCSB review team observed the 
following regarding this goal. 
 
At the Wheeler campus: 
 

…The point system for managing student behavior heavily involves parent 
notification. Students receive points for good behavior, which can be taken 
away for bad, and every week, parents are notified of their child’s 
points…A PCSB staff member observed [parent-teacher conferences] on 
February 15, 2013…The conferences seemed to be well attended by 
parents, with a sign-in sheet stating almost fifty parents had participated.53 

  
At the New Jersey campus:  
 

According to the administrators the school conducts a parent satisfaction 
survey and works to build an ongoing rapport with parents. The school 
holds four or five parent events per year, including literacy and 
mathematics nights, a science fair, and holiday programs. The school also 
conducts parent workshops once per month through a Department of 
Education grant. Teachers said that they strive to incorporate parent 
feedback in their work with students, and formally communicate student 
progress to parents every nine weeks. A PCSB staff member observed 
parent-teacher conferences on February 15, 2013. A sign-in sheet showed 
almost fifty parents had participated.54  

                                                 
53 See Appendix H, p. 1. 
54 See Appendix I, p. 1. 
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COMPLIANCE WITH APPLICABLE LAWS 
 
The SRA requires PCSB to conduct a review at least once every five years to determine if the charter 
school is in compliance with applicable laws.55 The SRA contains a non-exhaustive list of applicable 
laws, and PCSB also monitors charter schools for compliance with additional laws. The following section 
identifies these laws and includes a determination of whether Eagle Academy PCS has consistently 
complied with these laws over the past ten years.   

 General Laws  

In its fifth year review, PCSB found that Eagle PCS “…demonstrated an exemplary level of 
compliance…”56 In 2012-13, PCSB found that Eagle Academy PCS was in full compliance with all 
applicable laws.57 Between 2008-09 and 2011-12, Eagle Academy PCS only had one instance of non-
compliance in PCSB’s annual compliance review.  

Health and Safety 
The SRA requires schools to maintain the health and safety of its students.58 To ensure that schools adhere 
to this clause, PCSB monitors schools for various health and safety indicators, including but not limited 
to, whether schools have qualified staff members that can administer medications, that schools conduct 
background checks for all school employees and volunteers, and that schools have a “School Emergency 
Response Plan” in place and conduct emergency drills as required by the District of Columbia Fire 
Department. Eagle Academy PCS has been in compliance with these requirements over the last five years. 

Discipline 
PCSB reviews school disciplinary policies to ensure that they afford students due process59 and that 
students and parents are made aware of these due process safeguards. Over the past five years, Eagle 
Academy PCS has had disciplinary policies that ensure students' due process, and has communicated 
those policies to students and parents. 

Enrollment and Attendance 
The SRA requires that schools have a fair and open enrollment process that randomly selects applicants 
and does not discriminate against students. PCSB requires that schools announce a cutoff date for 
enrollment. Eagle Academy PCS has been compliant with these requirements over the last five years.  

Maintenance and Dissemination of Student Records 
The Family Educational Rights and Privacy Act requires that schools properly maintain and disseminate 

                                                 
55 SRA § 38.1802.12 (a)(3). 
56 See Appendix A. 
57 See Eagle PCS 2012-13 Compliance Report, included in this document as Appendix L. 
58 SRA § 38.1802.04 (c)(4)(A). 
59 As required by Goss v. Lopez, 419 U.S. 565 (1975). 
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student records.60  Eagle Academy PCS has been in compliance with these requirements over the past five 
years.  

Title I of the Elementary and Secondary Education Act  
Because Eagle Academy PCS receives Title I funds, it is required to adhere to a number of requirements 
under the Elementary and Secondary Education Act (“ESEA”), including hiring “Highly Qualified 
Teachers” and communicating certain information to parents about its participation in No Child Left 
Behind (“NCLB”) program.61 In 2008-09, Eagle Academy PCS’ paraprofessionals did not meet the HQT 
requirements.62 The school is currently in compliance with this requirement. 

Civil Rights Statutes and Regulations 
Charter schools must comply with all applicable local and federal civil rights statutes.63 There is no 
indication that Eagle Academy PCS has violated any civil rights statutes.  

Governance 
The SRA requires that a school's board of trustees have an odd number of members, not exceeding fifteen, 
two of which must be parents of students currently attending the school. A majority of the board must be 
District of Columbia residents.64 Eagle PCS has remained in compliance with these requirements. 

Special Education Laws 

Charter Schools are required to comply with Subchapter B of the Individuals with Disabilities Education 
Act65 and Section 504 of the Rehabilitation Act of 1973.66 In 2012, PCSB conducted a desktop audit of 
six special education indicators to assess Eagle Academy PCS’ compliance with these laws and the 
educational progress of its special education students.67   

Academic Performance of Eagle Academy PCS’ Special Education Students 
Federal special education laws are in place, among other reasons, to ensure that schools adequately assist 
students with disabilities in making academic progress. As part of the special education desktop audit, 
PCSB reviews how schools’ students with disabilities performed on the DC-CAS. 

In 2012, 40 third grade students at Eagle Academy PCS took the DC-CAS. Out of these students, 18 of 
them have been identified as special education students. 11% of these students (2 of 18 students) scored 

                                                 
60 20 U.S.C. § 1232g. 
61 20 U.S.C. § 6300, et. seq.  
62 See 2008-09 Eagle PCS compliance review report, included in this document as Appendix M. 
63 SRA § 38-1802.02 (11). This includes the Age Discrimination Act of 1985, the Civil Rights Act of 
1964, Title IX of the Education Amendments of 1972, §504 of the Rehabilitation Act of 1973, part B of 
the Individuals with Disabilities Act of 1990.  
64 SRA § 38-1802.05(a).  
65 20 USC §1413(a)(5). 
66 20 USC §794. 
67 See Eagle PCS – Online Desktop Audit, included in this document as Appendix N. 
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proficient in reading, compared to the 17% state reading proficiency rate for students with disabilities. 
There was a 27% academic achievement gap in reading between the students with disabilities and the 
school’s general education population. In math, 6% (1 of 18 students) scored proficient, compared to the 
27% state math proficiency rate for students with disabilities. 

Compliance Review of Eagle Academy PCS by OSSE 
As part of the desktop audit, PCSB examines special education compliance and monitoring 
documentation prepared by the District of Columbia Office of the State Superintendent of Education 
(“OSSE”). OSSE reports provide a comprehensive overview of the entire LEA’s performance, versus 
campus-specific information.  

In 2010, OSSE determined that Eagle Academy PCS was 94% compliant with special education 
requirements, with OSSE noting that the school “Meets Requirement” in fulfilling all applicable federal 
and local special education regulations.68  

In 2011-2012, OSSE conducted an on-site Compliance Monitoring Report, in which it extensively 
reviewed the school’s special education compliance.69 It found that the school was: 

• 90.7% to 100% compliant in indicators related to students’ Initial Evaluations and Reevaluations;  
• 83.05% to 98.33% compliant in indicators related to IEP Development; 
• 83.33% to 86.21% compliant in indicators related to Least Restrictive Environment;  
• 94.29%-100% compliant in indicators related to Data Verification; and 
• Not compliant with one fiscal indicator: the school did not appropriately charge salaries to IDEA 

grant programs.  

As of April 2013, OSSE confirms that Eagle Academy PCS is adhering to the required timeline for 
correcting noncompliance issues.   

                                                 
68 See 2010 OSSE report, included in this document as Appendix O. OSSE uses the same determination 
levels as the United States Department of Education: (1) meets requirements; (2) needs assistance; (3) 
needs intervention; or (4) needs substantial intervention. 
69 See OSSE Compliance Monitoring Report, included in this document as Attachment P. 
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Financial Laws 
 
Procurement Contracts 
SRA §38-1802.04(c)(1) requires DC charter schools to utilize a competitive bidding process for any 
procurement contract $25,000 or more, and within three days of awarding such a contract, to submit to 
PCSB all bids received, the contractor selected, and the rationale for which contractor was selected. To 
ensure compliance with this law, PCSB requires schools to submit a Determinations and Findings form to 
detail any qualifying procurement contract entered into. 

Per Eagle Academy PCS’ 2009-2010 and 2010-2011 audits, it entered into thirty-seven $25K+ contracts, 
for which it submitted all corresponding Determinations and Findings forms. In 2011-2012, the school 
entered into 20 such contracts and submitted all corresponding Determinations and Findings forms to 
PCSB for consideration. As such, Eagle Academy PCS is found to be in compliance with this SRA 
provision. 

Timely Audits 
The SRA requires schools to submit to PCSB an annual financial audit conducted by an independent 
certified public accountant or accounting firm.70 Over the past four years, Eagle Academy PCS has 
submitted all financial audits in a timely manner. 

Submission of Information about Donors and Grantors 
The SRA requires schools to submit to PCSB an annual list of all donors and grantors that have 
contributed monetary or in-kind donations having a value equal to or exceeding $500.71  Eagle Academy 
PCS has fulfilled this requirement by reporting this information in its annual reports.72 

 

                                                 
70 SRA §38-1802.04(c)(11)(ix). 
71 SRA §38-1802.04(c)(11)(xi), 
72 See Appendix E; and Annual Report 2008-09; Annual Report 2010-11; Annual Report 2011-12, 
included in this document as Appendices Q, R, and S. 
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FISCAL MANAGEMENT AND ECONOMIC VIABILITY 

 
The SRA requires the Board to revoke a charter at any time if it determines that the school: 

• Has engaged in a pattern of nonadherence to generally accepted accounting principles; 
• Has engaged in a pattern of fiscal mismanagement; or 
• Is no longer economically viable. 

 
As part of the charter review process, PCSB has reviewed Eagle Academy PCS’s financial record 
regarding these areas. 
  
Adherence to Accounting Principles 
The school has consistently adhered to generally accepted accounting principles, as established by the 
Financial Accounting Standards Board. 

Fiscal Management 
Per its audited financial statements, Eagle Academy PCS has not engaged in fiscal mismanagement. The 
school’s audit reports reflect sound accounting and internal controls, and no instances of noncompliance 
that are required to be reported per the U.S. Government Accountability Office’s Auditing Standards. The 
school has consistently submitted all necessary financial documents to PCSB in a timely manner.  

Economic Viability 
A review of annual audits indicates Eagle Academy PCS is economically viable.73 One indicator of 
economic viability is a positive year-end annualized net income. Eagle Academy PCS produced positive 
net income results in the past five audited financial periods. In FY2012, the school produced a positive net 
income result of $1.1 million compared to $659,612 in the prior year. 

Total net asset reserve is another indicator of economic viability. PCSB recommends that schools accrue 
net asset reserves equal to three to six months of operational expenditures. As a result of positive net 
income results, Eagle Academy PCS’s total net asset reserves stood at $3.5 million in FY2012. In 
FY2012, the school’s net asset reserves equals to approximately 12 months of expenditures with monthly 
expenditures averaging about $94,652. 

Fiscal Period 2008 2009 2010 2011 2012 

Net Income $455,911 $399,226 $746,477 $659,612 $1,135,826 

Cumulative 
Reserves 

$545,204 $944,430 $1,690,907 $2,350,519 $3,486,345 

                                                 
73 See Eagle Academy PCS activities and financial analysis sheet, attached to this document as Appendix 
T. 
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Net working capital74 and liquidity ratio75 are indicators of short-term economic viability. Sufficient net 
working capital allows a school to meet immediate financial obligations. The table below details Eagle 
Academy PCS’ net working capital in four of the past five years, which sufficiently allowed the school to 
manage its short-term financial obligations successfully. The net working capital declined to 
approximately negative $2.0 million in FY2012 from $1.4 million in FY2011, due to the school’s 
construction of a new facility. This decline was in large part driven by a $3.0 million increase in accounts 
payable related to the construction in FY2012. As of March 31, 2013, net working capital has increased to 
approximately $1.7 million, as a result of substantial reduction in accounts payable as detailed in the 
school’s unaudited FY2013 third-quarter financial report.  

A liquidity ratio greater than one also points to a school’s ability to satisfy its immediate financial 
obligations. Eagle Academy PCS’ liquidity ratio (detailed in the table below) was greater than one during 
four of the last five fiscal periods. The liquidity ratio dropped in FY2012 due to the school’s construction 
of a new facility but has of March 31, 2013 increased to approximately 3.46, as detailed in the school’s 
unaudited FY2013 third-quarter financial report. 

Fiscal Period 2008 2009 20104 2011 2012 

Net working 
capital 

$370,528 $621,235 $1,169,568 $1,352,294 $(2,038,089) 

Liquidity ratio 1.90 2.16 2.85 2.85 0.47 

 
Eagle Academy PCS makes spending decisions appropriate for managing education programs. From 
FY2008 to FY2012, Eagle Academy PCS’s personnel expenses averaged approximately 55%, which was 
followed by occupancy expenses at about 11%, general and office expenses at about 11%, and direct 
student costs at about 7%. Program service costs and general and office expenses are in line with 
comparable industry amounts and PCSB financial metrics for general education charter schools. 

 

                                                 
74 To calculate net working capital, subtract current liabilities from current assets. 
75 To calculate a liquidity ratio, divide current assets by current liabilities. 
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76 

 

 

                                                 
76 Note that the expenditures as a percentage of revenue do not equal 100% because revenues exceeded 
expenditures on average. Also, FY2012 functional expenditure breakdown was not included in the audit, 
but the school provided the data to PCSB. 

55% 7% 11% 11% 
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EAGLE ACADEMY PCS:   
Expenditures as % of Revenues76  
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 Charter Review Analysis –  
Eagle Academy Public Charter School for Public Policy  

Based on Charter Review Framework 
 

 

 
ACADEMIC PERFORMANCE 
 
A school becomes a candidate for Charter Revocation  if it fails to meet 2 of the 3 
academic standards below: 
 
 
Eagle Academy Public Charter School met 8 out of 10 academic performance targets.   
 
Overall, Eagle Academy Public Charter School met this criterion.   
 

 
 

Eagle Academy showed improvement in 5 out of 9 academic targets, performance data 
was constant on two targets and performance decreased for the remaining two targets. 
 
Overall, Eagle Academy Public Charter School met this criterion.   
 
 
 
Eagle Academy came within 80% of the two fifth year targets that were missed. 
 
Overall, Eagle Academy Public Charter School met this criterion. 
 



 Charter Review Analysis –  
Eagle Academy Public Charter School for Public Policy  

Based on Charter Review Framework 
 

 

 
NON-ACADEMIC PERFORMANCE 
 
A school becomes a candidate for a Charter Warning if it fails to meet 2 of the 4 non-
academic standards below: 
 
Eagle Academy has five non-academic targets.  The school met 3 out of 5 targets.  Of the 
two targets missed, only one (for which no data was reported) did not exceed 80% of the 
school-wide average. 
 
Overall, Eagle Academy Public Charter School did not meet this criterion.  
 
Eagle Academy Public Charter School’s annual attendance target was 92% for 
kindergarten and 87% for pre-school and pre-k.  The school had an average attendance 
rate of 91% for kindergarten which did not meet the target; and 88% for pre-school/pre-k 
which exceeded the target. Eagle missed the attendance target for kindergarten by 1%. 
  
Overall, Eagle Academy Public Charter School did not meet this criterion.  

 
Eagle Academy’s enrollment is sufficient to sustain the fiscal viability of the school.  
 
Overall, Eagle Academy Public Charter School met this criterion.  

 
Although Eagle Academy consistently meets or exceeds its enrollment projections (98% 
and 100% for the last two years) the school’s student re-enrollment rate has been 62% for 
2006-07 and 64% for 2007-08 and thus, does not meet the criterion.  
 
Overall, Eagle Academy Public Charter School does not meet this criterion.  
 
ORGANIZATIONAL PERFORMANCE - GOVERNANCE 
 

 
 
 

Category Performance Level/Rating 
Meetings and Board Structure 3 
PCSB Action 2.5 
Annual Reporting 3 
Adequate Resources 3 
Implementation of School Design 4 
Leadership 3 
Operating within Bylaws 2.5 
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Eagle Academy Public Charter School for Public Policy  

Based on Charter Review Framework 
 

 

 
ORGANIZATIONAL PERFORMANCE - COMPLIANCE 
 
 

 
Category Performance Level/Rating 

Health and Safety Regulations 4 
Certificate of Occupancy 4 
Insurance Certificates 4 
Background Checks 4 
Inventory of School’s Assets 4 
Open Enrollment Process 4 
NCLB Requirements 4 
 



 Charter Review Analysis –  
Eagle Academy Public Charter School for Public Policy  

Based on Charter Review Framework 
 

 

 
 
Executive Summary 
Eagle Academy public Charter School has been in existence for six years.  Eagle met the 
academic, non-academic and organizational performance standards.  Eagle did not meet 
the standard for non-academic performance.  The 5th year financial Management Analysis 
cannot be completed until the 2007-2008 audit is submitted to the PCSB.  As such, the 
schools cannot be evaluated on its fiscal performance.  However, based on the standards 
of the Charter Review Framework, the school is a candidate for charter revocation as it 
failed to meet the non-academic performance standard.  The most recent Program 
Development Review took place last fall and a summary of the results is enclosed.  (See f 
1.1) 
 
Academic 
Eagle Academy public Charter School met 3 out of 3 academic performance 
standards, thus the school meets the standard for academic performance.  The 
school has also attained the majority of their fifth year academic goals by meeting 8 out 
of 10 academic targets.  The two missed targets (increase in the percentage of 
kindergarten students at proficiency or mastery of math skills and percentage of special 
needs students who demonstrate progress on their IEP reports) were within 80% of the 
fifth year target. 

 
Non-Academic 
Eagle Academy Public Charter School met 1 out of 4 non-academic performance 
standards, thus the school does not meet the standard for non-academic 
performance.  Although Eagle did not meet the re-enrollment standard, the school 
consistently maintains an enrollment that makes it fiscally viable.  Eagle also missed the 
required 92% attendance target for kindergarten students by one percentage point. 
 
Organizational – Governance  
Eagle Academy Public Charter School demonstrated fully functioning or exemplary 
performance in 5 of 7 categories; thus the school meets the standard for 
organizational performance.  The board meets monthly to discuss school performance 
and other issues that affect the school.  Minutes are submitted in a timely manner.  Board 
minutes from previous years did not reference discussions and decisions about the 
challenges that confronted the school; however recent board minutes reflect discussions 
on school performance and other areas of charter accountability. 
 
Organizational – Compliance 
Eagle Academy Public Charter School demonstrated an exemplary level of 
compliance in all seven categories, and thus meets the standard for 
organizational/compliance.  The school has demonstrated effective record keeping 
practices and inventory control procedures that meet accountability guidelines, and has 
greatly improved its processes for obtaining previous employment and background 
checks for new employees.  



 Charter Review Analysis –  
Eagle Academy Public Charter School for Public Policy  

Based on Charter Review Framework 
 

 

 
 
Organizational – Fiscal Management 
Based on the information available, PCSB believes that the Eagle Public Charter School 
has solid fiscal management processes in place.  The school’s audit reports reflect sound 
accounting and internal controls policies.  The school has done an extremely good job 
submitting all necessary documents to PCSB for review when required.  Its annual 
budgets are extremely thoughtful and reflect careful planning and financial savvy.  
However, one of the low points of the FY08 financial audit pertained to the school’s 
exposure to internal controls lapses in its federal award programs.  The school must look 
to improve its internal controls capacities to steer clear of future audit findings and/or 
federal award violations.  As with any not-for-profit organization, the school should also 
seek to continuously improve its fiscal management structures as well. 
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Fig 1.1 
SUMMARY OF FINDINGS: 

Curriculum and Standards  

1.1 The school has a clearly defined, quality curriculum in place that aligns with the state 

standards and the school’s mission and goals. 
Adequate 

a. The school has a clearly defined quality curriculum in place. Adequate 

b. The curriculum aligns with the state and/or national standards. Adequate 

c. The curriculum aligns with school’s mission and goals. Adequate 

1.2 The school’s curriculum is implemented with fidelity, and materials are available to 

support the implementation of the curriculum. 
Adequate 

a. The school’s curriculum is implemented with fidelity. Proficient 

b. Materials are available to support the implementation of the curriculum Adequate 

1.3 There are clear and regular procedures in place to review and update the curriculum. Limited 

Instruction  

2.1 Instruction utilizes effective strategies that provide opportunities for student learning 

and active engagement in the learning process. 
Adequate 

2.2 The school has strategies in place to meet the needs of students at risk of academic 

failure or those not making reasonable progress toward achieving school goals. 
Proficient 

2.3 The school has strategies in place to meet the needs of English Language Learners 

and is in compliance with its implementation. 

Limited 

a. The school has strategies in place to meet the needs of English Language 

Learners. 

Limited 

b. The school is in compliance with its implementation. Limited 

2.4 Systematic strategies are in place to ensure that students with Individualized 

Education Plans (IEPs) are making progress in meeting school goals and IEP goals  

are in place. 

Proficient 

a. The school ensures that students with disabilities are served according to 

IEP objectives. 
Proficient 

b. The school allocates resources (human or material) to address the needs 

of students with disabilities. 
Proficient 

c. The school provides additional services and/ or accommodations for IEPs. Proficient 

2.5 Time is made available throughout the year for planning and professional 

development.  Planning time is used effectively. 
Proficient 

a. Time is made available throughout the year for instructional planning. Proficient 

b. Planning time is used effectively. Proficient 

2.6 The school helps teachers meet accountability plan goals, and addresses any 

identified shortcomings in student learning. 
Proficient 

2.7 Extra support is in place to support new and struggling teachers and those not 

designated as “highly qualified”. 
Proficient 
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Program Development Review Summary (Continued) 
 

Assessment  

3.1 The school has assessment and evaluation data; test results are made available 

regularly and in a usable format; and assessment data are reflected in the SIP, if 

applicable.  

Adequate 

a. The school has assessment and evaluation data, such as standardized and 

internal assessment results and accountability plan performance outcomes 
Limited 

b. Test results are made available regularly Adequate 

c. Test results are provided in a useable format Adequate 

3.2 The school tracks and reports student performance data to determine whether the 

school’s academic and non-academic goals are being achieved. 
Limited 

3.3 Assessments and evaluation data are used to monitor student learning, instructional 

effectiveness, and instructional decisions. Ongoing, informal assessments are used to 

provide increased instructional opportunities. 

Limited 

a. Assessment and evaluation data are used to monitor student learning, 

instructional effectiveness and instructional decisions. 
Limited 

b. Ongoing, informal assessments are used to provide increased instructional 

opportunities. 
Adequate 

3.4 Procedures are in place to ensure accurate and timely identification and evaluation of 

students who have special needs are in place. 
Proficient 

School Climate   

4.1 Quality instruction is promoted through fostering an academic learning climate that 

and actively supports teaching and learning. 
Exemplary 

4.2 The school is a safe and orderly learning environment. Proficient 

4.3 Parents/guardians and students are satisfied with the school. Proficient 

Governance and Management  

5.1 The Board and school administrators govern and manage in a manner consistent 

with the school’s design and mission. 

Proficient 

5.2 The Board and the school’s administration ensure adequate resources to further the 

academic and organizational success of the school, including but not limited to adequate 

facilities, appropriate professional development, and services for special needs students, 

and additional funding. 

Proficient 

5.3 The Board has ensured strong and stable school leadership.  Proficient 

School Improvement  

6.1 The school has strategies in place to meet the needs of students at risk of 

academic failure or students not making reasonable progress toward achieving 

school goals (inclusive of but not limited to identified NCLB sub-groups). 

NA 

6.2 Documented progress monitoring of school improvement activities is on-going. 

 

NA 
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ACADEMIC PERFORMANCE STANDARDS 

Annual  Target 
Performance/Data Verified Target 

Met? 
Baseline Year 3 Year 4 Year 5 Y N 

1.1  Students will demonstrate proficiency in emergent literacy skills as evidenced 
by average score of 75-85% on the Brigance Profile in literacy for PS & PK 

74% No data 
provided 79% 84% X 

  

1.2   Students will demonstrate proficiency in numeracy as evidenced by average 
score of 75-85% on the Brigance Profile for PS & PK 

61% 89% 79% 84% X  

1.3   Students will demonstrate proficiency in emergent literacy skills on the 
Brigance as evidenced by average score of 80-90% on the Brigance Profile in 
literacy for kindergarten students.  

91% 
85% 86% 89% X  

1.4a  Average scores of 80-90% for Kindergarten students on Brigance Profile for 
numeracy 

91% 83% 86% 89% X  

1.4b  2% annual increase in percentage of kindergarten students at 
proficiency/mastery level in mathematical skills 

82% 85% 85% 77%  X 

1.5  85-90% of Pre-S/Pre-K students will demonstrate an average readiness score 
of 80-90% 

61% 89% 90% 90% X  

1.6  80-90% of Kindergarten students scoring at proficiency/mastery level in 
literacy/reading 

83% 96% 72% 84% X  

1.7  85-95% of Pre-S/Pre-K students will score proficient on social/emotional 
adjustment score 

86% 96% 98% 91% X  

1.8  85-95% of Kindergarten students will score proficient on social/emotional 
adjustment measure. 

100% 100% 98% 98% X  

1.9  75-85% of students receiving special education services will demonstrate 
adequate yearly progress on IEP progress reports 

61% 80% 88% 69%  X 
 

Attained majority of fifth year annual academic performance targets? X  

Demonstrated improvement on a majority of academic goals over the two most recent years X  
Came within 80% of its alternative assessment targets X  
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 2 

Comments:  Eagle PCS serves children from Pre-school through Kindergarten and is not required to administer the DC-CAS 
assessment.  Credit was given for academic performance for showing improvement in meeting the majority of academic targets for the 
two most recent years, and the targets missed were within 80% of the 5th year performance goal. 
 
 

 
NON-ACADEMIC PERFORMANCE STANDARDS 

Annual Target 
Performance/Data Verified  Target Met? 

Baseline Year 5 Y N 
2.1a  92% average rate of student attendance for Kindergarten 87% 91%  X 
2.1b  85%  average rate of student attendance for Pre-S and Pre-K 87% 88% Y  
2.2  30-50% of parents will participate in at least one event during the 
school year 

78% No data reported  X 

2.3 a   80-90% of parents responding to the Parent Satisfaction Survey will 
have an average score of 4 or above 

97% 99% X  

2.3b  80-85% of teachers will have an average score of 4 or above on a 
Staff Satisfaction survey. 

82% 84% X  
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NON-ACADEMIC PERFORMANCE STANDARDS 

Annual Target 
Performance/Data Verified  Target Met? 

Baseline Year 5 Y N 
School-wide average within 80% of annual targets?1 

  N 

Attendance targets met?2  N 
Enrollment levels sufficient to sustain the economic viability of the school? Y  
Re-enrollment of eligible students average 75% or higher for the past two years?3  
2006 – 2007 re-enrollment rate = 62% 
2007 – 2008 re-enrollment rate = 64% 

 N 

 
Comments:   
Eagle Public Charter School has met three out of five non-academic fifth year targets and one out of four non-academic performance 
standards. 
 
1No data was reported for the parent participation target.  Therefore the school missed this performance standard. 
2The school exceeded the attendance target for Pre-school and Pre-k, but missed the 92 % target for kindergarten by 1%. 
3Although the school has not met the 75% re-enrollment rate, enrollment for the past two years has been  98% and 100% and supports the 
economic viability of the school. 
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ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - MEETINGS AND BOARD STRUCTURE 
 

4 3 2 1 

Exemplary level of development and 
implementation 

Fully functioning and 
operational level of 

implementation 

Limited development and/or partial 
implementation 

Low level or no evidence of 
development and 
implementation 

The board holds regular meetings with sufficient 
membership to meet a quorum and submits 
copies of all minutes to the PCSB as required.  
The minutes reflect exceptional governance 
practices in areas such as policy making and 
oversight of academic and financial performance 
through the effective use of committees. 
 
 
 
 
 

The board meets regularly and 
submits a majority of the 
minutes to the PCSB as 
required, which demonstrate 
sufficient membership to meet a 
quorum.  The minutes reflect 
appropriate governance 
practices, such as policy 
making, and oversight of 
academic, operational, and 
financial performance.  The 
minutes demonstrate the 
Board’s awareness of the 
school’s performance, and that 
appropriate action is taken, as 
warranted, with or without a 
committee structure in place. 

The board meets sporadically and 
submits some of the minutes to the 
PCSB as required, which inconsistently 
demonstrate membership to meet a 
quorum. The minutes provide limited 
evidence of the Board’s familiarity with 
the school’s performance as it relates to 
academic, operational, and/or financial 
performance.  Committees, if in place, 
play a limited role in the oversight of 
assigned responsibilities.  The Board 
does not give full attention to all issues 
confronting the school, but focuses on 
only one or two. 

The board meets infrequently, and 
most often with low attendance, 
and submits few, if any, copies of 
minutes to the PCSB as required.  
The minutes reflect poor 
governance practices in the face of 
serious academic, operational, 
and/or financial problems.  In 
particular, the minutes do not 
reflect evidence of sound 
decision-making at the Board 
level to effectively address issues 
facing the school.  Committees are 
not in place, or are not used 
effectively.  The Board’s 
composition and membership have 
not been modified to address the 
school’s challenges. 

 
COMMENTS: The Board of Trustees meets regularly on a monthly basis to discuss school performance and other issues that affect the charter.  
Minutes from previous years did not reference discussion and decisions about difficulties the school experienced related to lease/space and 
financial issues with other charter schools.  Minutes from the 2007-2008 school year reflected discussions about PCSB reports on school 
performance as well as other areas of charter accountability.  Although a teacher representative has been added to the school’s Board of Trustees, 
the vacancy for a parent representative has not been filled. 
 
 
 
PERFORMANCE LEVEL: 3 
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ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - REQUIREMENT FOR PCSB ACTION 
 

4 3 2 1 

Exemplary level of development and 
implementation 

Fully functioning and operational 
level of implementation 

Limited development and/or partial 
implementation 

Low level or no evidence of 
development and 
implementation 

The school has demonstrated 
exceptional performance, thereby 
requiring no remedial action from the 
PCSB. 

The school has demonstrated above 
average to average performance, 
requiring minimal remedial action 
from the PCSB.  The school has 
provided satisfactory responses to the 
remedial action within the designated 
timeframe. 

The school has demonstrated below 
average performance, requiring 
substantial and/or repeated remedial 
action from the PCSB.  The school 
has provided weak and/or incomplete 
responses to the conditions set by the 
Public Charter School Board, thereby 
failing to adequately respond within 
the designated timeframe.  Given 
time, the school is able to provide a 
satisfactory response. 

The school has demonstrated 
failing performance, 
requiring increasingly 
substantial remedial action 
over an extended period of 
time from the PCSB for 
issues for which the school 
has not provided an adequate 
response.  Examples of 
inadequate responses include 
failure to submit a response 
within the designated 
timeframe, weak and/or 
incomplete responses that 
fail to fully respond to the 
conditions. 

 
COMMENTS: The school has required minimal remediation from the PCSB recently.  In its first year of operation (2003-04), the school received 
two Notices of Concern regarding procurement procedures for failure to submit a contract package.  These Notices of Concern were lifted in June 
2004.  The school was cited again in its second year of operation (2004-05) for a late audit report and failure to comply with GAAP principles for 
non-profit organizations.  This notice was lifted in March 2005.  There have been no recent Board Actions against the school. 
 
 
PERFORMANCE LEVEL:  2.5 
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ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE - ANNUAL REPORTING 
 

4 3 2 1 

Exemplary level of development 
and implementation 

Fully functioning and 
operational level of 

implementation 

Limited development and/or partial 
implementation 

Low level or no evidence of 
development and implementation 

The board submits timely Annual 
Reports that fully describe the 
school’s performance in relation to 
the targets established in its 
accountability plan.  Quantitative 
evidence of performance is 
presented and aligned with all 
accountability plan targets. 

The board submits timely 
Annual Reports that describe the 
school’s performance in relation 
to the targets established in its 
accountability plan.  Quantitative 
evidence of performance is 
presented and aligned with the 
majority of accountability plan 
targets. 

Although not timely, the board 
submits Annual Reports within a 
reasonable amount of time from the 
due date that describes the school’s 
performance in relation to the targets 
established in its accountability plan 
on a limited basis.  Quantitative 
evidence of performance is available 
for some of the accountability plan 
targets and/or evidence is aligned 
with some of the accountability plan 
targets. 

The board submits late Annual Reports 
that largely fail to describe the school’s 
performance in relation to the targets in 
its established accountability plan.  
Quantitative evidence of performance is 
lacking substantially, either due to a 
failure to report performance or a 
failure to present evidence that is 
aligned with the accountability plan 
targets.  School may have been required 
to submit an amended or supplemental 
report. 

 
COMMENTS:   There is no copy of the 2004-2005 Annual Report in the PCSB files or at the school.  However, the Accountability Plan 
summary completed in December 2005 reflects verification of data that would have been reported in the 2004-05 Annual Report.  There are no 
additional school reporting issues. 
 
 
 
 
PERFORMANCE LEVEL:  3 
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ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE – ADEQUATE RESOURCES 
 

4 3 2 1 

Exemplary level of development 
and implementation 

Fully functioning and operational level 
of implementation 

Limited development and/or 
partial implementation 

Low level or no evidence of 
development and 
implementation 

The board and the school’s 
administration deploy resources 
effectively to further the academic 
and organizational success of the 
school. 

The board and administration deploy 
resources that further the academic and 
organizational success of the school. 

The school’s deployment of 
resources at times contributes to 
the academic and organizational 
success of the school. 

There is little or no evidence that 
the school’s board and 
administration work to deploy 
resources in a way that supports 
the academic and organizational 
work of the school. 

 
COMMENTS:  Teachers report they have adequate resources for instruction, special needs students are receiving services, and the school has 
received several grants. 
 
 
 
PERFORMANCE LEVEL: 3 
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ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE – IMPLEMENTATION OF SCHOOL DESIGN 
 

4 3 2 1 
Exemplary level of development and 

implementation 
Fully functioning and operational 

level of implementation 
Limited development and/or 

partial implementation 
Low level or no evidence of 

development and implementation 
Administrators and board members 
have a strong understanding of the 
school design and refer to it regularly in 
managing and governing the school.  

Administrators and board members 
understand the school design, but 
minimally use it to manage and 
govern the school.  

Most board members and school 
administrators understand the 
school’s design, but evidence of 
its use in the management and 
governance of the school is 
lacking substantially. 

Board members and administrators 
fail to demonstrate an understanding 
of the school’s design and/or they 
have failed to use the design in the 
management and governance of the 
school. 

 
COMMENTS:   PCSB documents (board minutes, correspondence, program reviews) as well as discussions and meetings with the Board and 
school leadership indicate there is a strong understanding of the school’s design. 
 
 
 
 
 
PERFORMANCE LEVEL: 4 
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ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE – LEADERSHIP 
 

4 3 2 1 

Exemplary level of development 
and implementation 

Fully functioning and operational 
level of implementation 

Limited development and/or 
partial implementation 

Low level or no evidence of 
development and implementation 

The board has established a school 
that maintains exceptional 
performance and stability through its 
school leader.  Changes in the school 
leader either lead to exceptional 
performance or have not negatively 
impacted the school’s exceptional 
performance. 

The board has established a school 
that maintains above average to 
average performance and stability 
through its school leader.  Changes 
in the school leader either lead to 
improved performance or have not 
negatively impacted the school’s 
existing performance. 

The board has established a school 
that maintains below average 
performance and lacks stability 
through its school leader.  Changes 
in school leadership have not led 
to an appreciable improvement in 
performance. 

The board has established a school 
that is unstable and maintains failing 
performance through its school 
leader.  There have been no changes 
in school leadership in an attempt to 
improve performance. 

 
COMMENTS: Changes in school leadership and administration has instituted stability and confidence among staff.  Teachers are very much 
aware of the school’s accountability plan. 
 
 
 
 
PERFORMANCE LEVEL: 3 
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ORGANIZATIONAL PERFORMANCE STANDARDS: GOVERNANCE – OPERATING WITHIN BYLAWS 
 

4 3 2 1 
Exemplary level of development and 

implementation 
Fully functioning and operational 

level of implementation 
Limited development and/or 

partial implementation 
Low level or no evidence of 

development and implementation 
The board’s composition and operations 
are substantially in keeping with its 
bylaws.  Bylaws are reviewed on a 
regular basis to ensure alignment 
between operations and bylaws.  
Appropriate changes are made as 
needed. 

The board’s composition and 
operations are substantially in 
keeping with its bylaws.  Bylaws are 
reviewed occasionally to ensure 
alignment between operations and 
bylaws.  Appropriate changes are 
made as needed. 

The board’s composition and/or 
operations are largely not in 
keeping with its bylaws.  Bylaws 
are reviewed sporadically, if at 
all, but do not result in changes 
to ensure alignment between 
operations and the bylaws. 

The board’s composition and 
operations are not in keeping with 
its bylaws.  Bylaws are not 
reviewed or consulted as it relates 
to the board’s composition and 
operations. 

 
COMMENTS: Although the Board is aware of the school’s by-laws as reflected in the minutes, it currently has only one parent member on the 
school’s Board of Trustees. 
 
 
PERFORMANCE LEVEL: 2.5 
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ORGANIZATIONAL PERFORMANCE STANDARDS: COMPLIANCE WITH APPLICABLE LAWS, RULES AND REGULATIONS 
 

4 3 2 1 
Exemplary level of 
development and 
implementation 

Operational level of 
implementation and 

development 

Limited development and/or 
partial implementation 

Low level or no evidence of 
development and implementation 

School has an exemplary record of 
compliance with applicable laws, 
rules and regulations, maintains 
highly effective systems and 
controls for ensuring that legal 
requirements are met, and is 
currently in substantial 
compliance with relevant 
authorities.  

School has a record of substantial 
compliance with applicable laws, 
rules and regulations, maintains 
effective systems and controls for 
ensuring that legal requirements 
are met, and is currently in 
substantial compliance with 
relevant authorities. 

School has a record of partial 
compliance with applicable laws, 
rules and regulations, maintains 
inconsistently effective systems and 
controls for ensuring that legal 
requirements are met, and is 
currently in substantial compliance 
with relevant authorities.   

School has a poor record of compliance 
with applicable laws, rules and 
regulations, has ineffective or non-
existent systems and controls in place 
for ensuring that legal requirements are 
met, and is currently out of compliance 
with relevant authorities.  

 
COMMENTS:   Eagle’s five year compliance record demonstrated an operational level of implementation and development in all seven of 
the major compliance categories.  The school has demonstrated that it can maintain a highly effective system for maintaining an inventory of 
all school assets and has improved its record of completing background checks for all employees and volunteers. 
 
 
 
 
PERFORMANCE LEVEL: 4 
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ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT – ACCOUNTING POLICIES 
 

1. Accounting Policies 

Above Average 
5 

Satisfactory 
4 

Watch – Improvements 
Required 

3 

Substandard – Probation 
2 

Poor – Revocation 
1 

School follows PCSB 
accounting guidelines.    
Guidelines include 1) using 
approved auditors as required; 
2) following audit policies; 3) 
maintaining records under 
accrual basis of accounting; 4) 
and reporting financial 
statements according to 
GAAP.    

With minor exceptions, 
school follows PCSB 
accounting guidelines.   

The school has failed to follow 
PCSB accounting guidelines for 
one audit cycle.  School has 
implemented a corrective plan. 

The school has failed to 
follow PCSB accounting 
guidelines for more than one 
audit cycle and/or the school 
has committed a significant 
breach in one cycle.  A 
corrective plan is in 
development. 

The school has failed to 
follow all PCSB 
accounting guidelines for 
more than one audit cycle.  
A corrective plan was not 
developed or was never 
followed.   

 
COMMENTS:  
 
 
GRADE FOR ACCOUNTING POLICIES:    
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ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT – FINANCIAL REPORTING 
 

2. Financial Reporting 
a.  Audited Statements 

Above Average 
5 

Satisfactory 
4 

Watch – Improvements 
Required 

3 

Substandard – Probation 
2 

Poor – Revocation 
1 

Audits are submitted on a 
timely basis.  Annual audit 
receives an unqualified 
opinion with no findings.  
Management displays a high 
level of transparency and an 
interest in continuous 
improvement of financial 
management. 

Audits are submitted on a 
timely basis.  Annual 
audit receives an 
unqualified opinion with 
no findings.  
Management letter 
reflects minimal need for 
changes in financial 
management.  Any 
changes are implemented 
immediately. 

Audits are submitted on time 
or with slight delay due to 
specific circumstances.   
Audit findings show need 
for significant improvement; 
school implements changes 
immediately.  Procedures are 
tracked to ensure compliance 
with auditor’s 
recommendations. 
 
 

At least one audit has been 
significantly delayed.   
Annual audit receives a 
qualified opinion.  Audit 
report or management letter 
indicates significant 
financial problems; changes 
not implemented from prior 
year’s findings.  School 
develops realistic plan 
based on auditor’s 
recommendations to be 
implemented over the next 
year. 

Audits have been significantly 
delayed for more than one 
cycle and/or not submitted at 
all.  Annual audit receives a 
qualified opinion for two years 
or more.  Audit report or 
management letter indicates 
significant financial problems 
for which turnaround is not 
feasible; changes not 
implemented from prior year’s 
management letter. 

 
COMMENTS:  
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ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT – FINANCIAL REPORTING 
 

2. Financial Reporting 
b.  Budgets and Interim Financials 

Above Average 
5 

Satisfactory 
4 

Watch – Improvements 
Required 

3 

Substandard – Probation 
2 

Poor – Revocation 
1 

Budgets and interim 
financials are submitted on 
time and follow the PCSB 
template.  No significant 
problems identified in reports. 
 

Budgets and interim 
financials are submitted 
on time and follow the 
PCSB template with few 
exceptions.  Only minor 
spending variances or 
other problems are 
reported.   
 

Budgets and interim 
financials are submitted late 
and/or do not follow the 
PCSB template.   Significant 
variances or other problems 
are reported, but they have 
reasonable justifications and 
do not necessarily jeopardize 
the school’s financial health. 

Budgets and interim 
financials have not been 
submitted one or two times.  
Or, significant variances or 
other problems are reported 
without reasonable 
justifications.  The school’s 
financial health is potentially 
weakened. 

Budgets and interim 
financials have not been 
submitted on several 
occasions.   Or significant 
variances or other problems 
are reported, considerably 
jeopardizing the school’s 
ability to operate as a going-
concern. 

 
COMMENTS: 
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ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT – FINANCIAL REPORTING 
 

2. Financial Reporting 
c.  Taxes and Insurance 

Above Average 
5 

Satisfactory 
4 

Watch – Improvements 
Required 

3 

Substandard – Probation 
2 

Poor – Revocation 
1 

Required IRS forms are filed 
and evidence of adequate 
insurance coverage is 
provided.  All documentation 
is adequately maintained. 
 

Required IRS forms are 
filed and evidence of 
minimal insurance 
coverage is provided. All 
documentation is 
adequately maintained, 
with minor exceptions. 

Required IRS forms are 
filed, but have been late 
once or twice.  Evidence of 
insurance is provided.  
Documentation is not 
properly filed or maintained. 

Required IRS forms are 
consistently filed late.  The 
school shows no evidence of 
adequate insurance 
coverage.  Documentation is 
not properly filed or 
maintained. 

Required IRS forms are not 
filed.  The school does not 
have adequate insurance 
coverage.   Adequate 
documentation is lacking. 

 
COMMENTS: 
 
 
 
GRADE FOR FINANCIAL REPORTING:   a. Audited Statements ____    b.  Budgets and Interim Financials  _______  c.  Taxes and 
Insurance ____  
 
OVERALL AVERAGE ___ 
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ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT – INTERNAL CONTROLS 
 

3. Internal Controls 
a. Establishment and Adherence to Internal Controls Policy 

Above Average 
5 

Satisfactory 
4 

Watch – Improvements 
Required 

3 

Substandard – Probation 
2 

Poor – Revocation 
1 

Based on PCSB review and 
annual audit, school has clear, 
written internal controls in 
place to provide checks and 
balances.   Audit indicates 
that all internal control 
policies are followed. 

School has clear, written 
internal controls in place 
to provide checks and 
balances, with minor 
exceptions.   Weaknesses 
identified by PCSB or 
auditor are minor and can 
be addressed 
immediately. 

School has some internal 
controls in place.  
Weaknesses identified by 
PCSB or an auditor can be 
addressed over the course of 
the fiscal year. 

School lacks some major 
internal controls.  
Weaknesses identified by 
PCSB or auditor need one to 
two years to be addressed.  
School is developing a 
corrective action plan. 

School lacks basic internal 
controls and there is evidence 
of financial mismanagement. 

 
COMMENTS: 
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ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT – INTERNAL CONTROLS 
 

3. Internal Controls 
b.  Procurement 

Above Average 
5 

Satisfactory 
4 

Watch – Improvements 
Required 

3 

Substandard – Probation 
2 

Poor – Revocation 
1 

School is in compliance with 
PCSB’s contracting / 
procurement requirements. 

School is in compliance 
with PCSB’s contracting / 
procurement 
requirements, with minor 
exceptions noted. 

School has had some 
violations of PCSB’s 
contracting / procurement 
requirements over the course 
of the year.  Violations were 
reasonably justified.  
Policies and procedures are 
in place to preclude future 
violations. 

School has had consistent 
violations of PCSB’s 
contracting / procurement 
requirements.  A corrective 
plan is in development. 

School has had consistent 
violations of PCSB’s 
contracting / procurement 
requirements.   Management 
lacks capacity to assure 
compliance. 

 
COMMENTS: 
 
 
 
GRADE FOR INTERNAL CONTROLS:   a. Internal Controls Policy ___b.  Procurement  ____  
 
OVERALL AVERAGE: __ 
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ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT – TRANSPARENCY OF FINANCIAL 
MANAGEMENT 

 
4. Transparency of Financial Management 

a.  Annual Budgets 

Above Average 
5 

Satisfactory 
4 

Watch – Improvements 
Required 

3 

Substandard – Probation 
2 

Poor – Revocation 
1 

The schools prepares an 
annual operating budget, a 
cash flow projection and, 
when required, a capital 
budget by June 1 each year.  
Budget reflects thoughtful 
planning and detailed 
assumptions.  These 
documents are certified by the 
Board of Trustees.  
Modifications are made as 
necessary and are submitted 
to PCSB.     

With some exceptions, 
school regularly prepares 
annual operating budget, 
cash flow projection and, 
as required, a capital 
budget.  Budget reflects 
thoughtful planning.   
These documents are 
certified by the Board of 
Trustees. Modifications 
occur as necessary and 
are submitted to PCSB.   

The school does not 
consistently submit budgets 
and/or modifications of 
budgets to PCSB.  Budget 
lacks planning and/or clear 
assumptions.  There appears 
to be a lack of consensus or 
understanding of the budget 
by board members.  
Corrective plans are in 
process and will be 
implemented within a fiscal 
quarter. 

Budgets are not submitted 
on time and/or do not have 
board’s approval.   Clear 
budget policies are in 
development. 

School lacks budget policies 
and procedures.  The board 
and staff lack capacity to 
implement standard 
budgeting procedures. 

 
COMMENTS: 
.
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ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT – TRANSPARENCY OF FINANCIAL 
MANAGEMENT 

 
4. Transparency of Financial Management 

b.  Management Organizations  

Above Average 
5 

Satisfactory 
4 

Watch – Improvements 
Required 

3 

Substandard – Probation 
2 

Poor – Revocation 
1 

School accurately discloses 
relationships with its 
management organization.  
Contracts are provided to 
PCSB and are deemed 
reasonable and fair. 

School accurately 
discloses relationships 
with its management 
organization.  Contracts 
are provided to PCSB and 
are deemed reasonable 
and fair with few 
exceptions. 

School does not adequately 
disclose relationship with 
organization upfront.   
Information is provided at 
PCSB’s request.  Contracts 
are unclear or present 
concerns in terms of 
financial and /or 
management control.  There 
are indications of poor 
relationship between school 
and management 
organization.  

School does not disclose 
relationship with 
organization upfront.   
Information is not easily 
obtained by PCSB.  There is 
evidence of poor 
relationship between school 
and management 
organization. 

School does not disclose 
relationship with organization 
upfront. PCSB cannot obtain 
satisfactory information.   

 
COMMENTS: 
 



Fifth Year Review - Accountability Plan Performance Analysis 
School:  Eagle Public Charter School   

 

 20 

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT – TRANSPARENCY OF FINANCIAL 
MANAGEMENT 

 
4. Transparency of Financial Management 

c.  Related Party Transactions  

Above Average 
5 

Satisfactory 
4 

Watch – Improvements 
Required 

3 

Substandard – Probation 
2 

Poor – Revocation 
1 

School accurately discloses 
transactions with related 
parties, as required by 
PCSB’s guidelines.   

School accurately 
discloses transactions 
with related parties, with 
minor exceptions.   

School fails to disclose 
related party transactions.   
Information is provided at 
PCSB’s request.   

School fails to disclose 
related party transactions.     
Information is not easily 
obtained by PCSB.  There is 
evidence of inadvertent 
mismanagement. 

School does not disclose 
relationship with organization 
upfront. PCSB cannot obtain 
satisfactory information 
and/or there is evidence of 
unethical behavior and 
mismanagement. 

 
COMMENTS: 
 
 
 
GRADE FOR TRANSPARENCY:   a. Annual Budgets ___b.  Management Organizations  ___ ____  c.  Related Party Transactions   
 
 
 
OVERALL AVERAGE ____ 



Fifth Year Review - Accountability Plan Performance Analysis 
School:  Eagle Public Charter School   

 

 21 

ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT – FISCAL PRUDENCE 
 

5. Fiscal Prudence 
a.  Balanced Budget 

Above Average 
5 

Satisfactory 
4 

Watch – Improvements 
Required 

3 

Substandard – Probation 
2 

Poor – Revocation 
1 

The school has a balanced 
budget, based on reasonable 
assumptions, for the 
upcoming fiscal year.  
Expenses are less than 
revenues, or there is a 
reasonable explanation for 
deficit spending.  Budgeting 
is thoughtfully aligned with 
long-term financial goals. 

The school has a 
balanced budget using 
reasonable assumptions.  
Expenses are less than 
revenues, or there is a 
reasonable explanation 
for deficit spending.    
Current spending plans 
will contribute to long-
term financial goals. 

The school has a balanced 
budget using some 
questionable assumptions.  
Expenses are greater than 
revenues for one or more 
years. 

The school does not have a 
balanced budget or has one 
with questionable 
assumptions.  Expenses have 
exceeded revenues more 
often than not. 

The school has no prepared 
budget.  Expenses 
consistently exceed revenues. 

 
COMMENTS: 
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ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT – FISCAL PRUDENCE 
 

5. Fiscal Prudence 
b.  Debt Capacity 

Above Average 
5 

Satisfactory 
4 

Watch – Improvements 
Required 

3 

Substandard – Probation 
2 

Poor – Revocation 
1 

According to financial 
statements, school takes on 
debt only with very 
thoughtful planning and well 
within its debt service 
capacity.  Standard policies 
are in place to prevent 
unnecessary and/or onerous 
borrowing.   

According to financial 
statements, school stays 
within its debt service 
capacity as required by 
the lender. Standard 
policies are in place to 
prevent unnecessary 
and/or onerous 
borrowing.   

According to financial 
statements, school has 
significant debt and has 
exceeded its debt service 
capacity, potentially 
violating loan covenants.  
School and lender are 
implementing remedies.  
Polices were in place and 
were followed but 
extraordinary circumstances 
led to the current situation. 

According to financial 
statements, school has 
significant debt and/or has 
defaulted on its loan. Lender 
has school on a watch list.  
School and lender are 
discussing remedies.   
Polices were not in place or 
were not followed.   

According to financial 
statements, school has 
significant debt and defaulted 
on its loan.  The lender has 
called the loan.  No remedies 
are possible.   

 
COMMENTS: 
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ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT – FISCAL PRUDENCE  
 

5. Fiscal Prudence 
c.  Appropriate Spending Decisions 

Above Average 
5 

Satisfactory 
4 

Watch – Improvements 
Required 

3 

Substandard – Probation 
2 

Poor – Revocation 
1 

School makes spending 
decisions appropriate for the 
management of educational 
programs.  Salaries and 
occupancy costs, in 
particular, are in line with 
industry comparables.  Minor 
variances from industry 
standards are well explained 
and justified.   

School makes spending 
decisions appropriate for 
the management of 
educational programs.  
Salaries and occupancy 
costs are slightly out of 
line with industry 
comparables, but with 
reasonable justifications.   

School makes some 
inappropriate spending 
decisions, inadvertently.  
Salaries and occupancy costs 
are out of line with industry 
comparables but still have 
sufficient justifications.   A 
corrective plan is being 
implemented. 

School has a record of 
inappropriate spending 
decisions, with some 
reasonable justification.  
Salaries and occupancy costs 
are considerably out of line 
with industry comparables.  
A corrective plan is in 
development. 

School has a record of 
inappropriate spending 
decisions which adversely 
impact programming, with no 
rational justifications.  There 
is evidence of unethical 
behavior and fiscal 
mismanagement.   Salaries 
and occupancy costs are 
egregiously out of line with 
industry comparables.  No 
corrective plan is feasible. 

 
COMMENTS: 
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ORGANIZATIONAL PERFORMANCE STANDARDS: FISCAL MANAGEMENT – FISCAL PRUDENCE  
 

5.  Fiscal Prudence 
d.  Investment Decisions 

Above Average 
5 

Satisfactory 
4 

Watch – Improvements 
Required 

3 

Substandard – Probation 
2 

Poor – Revocation 
1 

According to financial 
statements, school has 
significant liquid assets and 
manages them prudently, 
prioritizing safety over level 
of return.  Clear written 
policies with board approval 
address how assets should be 
invested. 

According to financial 
statements, school has 
minimal liquid assets and 
manages them prudently, 
prioritizing safety over 
level of return.  Clear 
written policies with 
board approval address 
how assets should be 
invested. 

According to financial 
statements, school has 
minimal liquid assets but 
their management is 
questionable; investment 
decisions appear somewhat 
risky. 

According to financial 
statements, school has 
minimal to no liquid assets.  
Any assets invested are in 
high-risk/questionable areas. 

According to financial 
statements, school has no 
liquid assets or minimal 
assets with no track record of 
investment decisions. 

 
COMMENTS:  
 
 
GRADE FOR FISCAL PRUDENCE:   a. Balanced Budget  ___b.  Debt Capacity  _c.  Appropriate Spending _  
d. Investment Decisions ___  
 
 
OVERALL AVERAGE _____ 
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Focus on 3rd Grade Performance 
 
Interventions During the 2012-2013 School Year 
During the 2011-2012 school year, 3rd graders at Eagle Academy PCS took the DC CAS for 
the first time and students scored at 25% proficient or advanced in Math and at 40% 
proficient in ELA.  Upon receiving these scores, Eagle Academy immediately mobilized to 
put significant supports in place to improve 3rd grade performance.  Currently, Eagle 
Academy’s teachers and leaders are offering an array of supports to close learning gaps 
and continue pushing student achievement in the weeks leading up to the DC CAS.  
These supports include but are not limited to: 

• The implementation of enVisionMATH, a common-core aligned math curriculum 
that incorporates not only drill mastery but also critical thinking, in grades K-3. 

• Entering into a partnership with the Achievement Network (“ANet”), a high-
quality interim assessment provider, to administer four DC-CAS-aligned ELA and 
Math assessments per year to second and third grade.  ANet also provided 
teachers and leaders with significant coaching on Common-Core aligned data-
driven instruction. 

• Student-friendly school culture programming to increase engagement such as 
SOAR sweatbands, celebrations for demonstrating targeted academic behaviors, 
an upcoming PREP Rally for 3rd grade students, DC CAS parent meetings, and in-
classroom celebrations for students who have shown academic improvement. 

• Hiring a TenSquare consultant, and former school leader in NY, for 15 hours a 
week to support the 3rd grade with ELA instruction, short text analysis, DC CAS 
aligned question stems, writing, and culture initiatives 

• Implementing co-teaching in all three third grade classes with an increased focus 
on differentiating instruction for below-grade level students. Co-teaching 
professional development was offered at the launch of this staffing structure. 

• Outside evaluation with CLASS and ELLCO twice a year (pre and post). 
• Four hours of after-school tutoring for all bubble students. 
• Strategic and focused support for teachers on how to teach students to analyze 

short texts modeled after those that appear on the DC CAS. 
• Extensive exposure to different text genres that may appear on the DC CAS. 
• Weekly quizzes to track student progress toward meeting DC CAS assessed 

standards. 
• Clear and concrete strategies to build critical reading and writing skills. 
• Special “SOAR Work” time each day to practice ELA skills. 
• Focused identification of Math skills that students need to improve and targeted 

re-teaching of these skills. 
• Videotaping support for all teachers (PreK-3 – Grade 3) to encourage reflective 

teaching practices. 
• Additional technology for all teachers and students (PreK-3 – Grade 3) including 

iPads, Netbooks, Computer Stations, Smartboards or Promethean Boards. 
• Technology-based reading program (Lexia) and math program (iXL) for all 

students. 



 2 

• Full-time support staff including six instructional coaches, a STEM coach, two 
speech and language pathologists, one occupational/physical therapist, two 
school psychologists. 

 
Eagle Academy PCS recently hired a new principal, Jeffrey Cline, who will oversee this 
program and will be accountable for its successful implementation at the 3400 Wheeler 
Road, SE campus. Mr. Cline has over 12 years experience as a principal in Fort Wayne, 
Indiana.  He has a Masters degree in Elementary Education and a Certificate in 
Elementary Administration and Supervision. He has a strong track record for turning 
around urban elementary schools. 
 
Predictive Data 
With these key supports in place, Eagle Academy PCS has seen some promising 
predictive data points for improved performance on the 2013 DC CAS as described 
below: 

• Consistent improvement in ANet scores as follows: 
 

Percentage of 3rd Grade Students at 60% correct or higher on ANet Interims 
 Interim 1 Interim 2 Interim 3 Interim 4 
ELA: Eagle 12 22 35 29 
ELA: The Network 17 32 43 37 
Math: Eagle 8 35 41 53 
Math: The Network 29 37 35 48 
 
As shown above, Eagle Academy’s scores have increased with every ANet administration 
(except for ELA Interim 4 in which the entire network dipped by 6%).  It is important to 
note that the 60%-as-proficient benchmark is higher than the benchmark ANet has 
found to be correlated with proficiency on DC CAS.  Most likely, therefore, a higher 
percentage of Eagle Academy’s students will reach proficiency than those listed in the 
table above.   
 

• After ANet administration 4, the team calculated that if students who reached 
the 60% benchmark and students who were “on the bubble” of passing reach 
proficiency, the school will achieve a proficiency percent of 51% in ELA and 71% 
in Math, which is significantly higher than last year’s scores. 

• Strong ANet performance in second grade.  Eagle Academy’s teachers who are 
participating in ANet are learning critical skills to incorporate data-driven 
instruction into their classrooms, thereby ensuring that the second-graders are 
better-prepared for 3rd grade DC CAS than ever before.  As the academically 
strong second graders enter third grade in fall, 2013, they will have a stronger 
academic base for DC CAS success in the spring. 
 

Percentage of 2nd Grade Students at 60% correct or higher on ANet Interim 
 Interim 1 Interim 2 Interim 3 Interim 4 
ELA: Eagle 2nd  25 45 41 57 
Math: Eagle 2nd  43 35 69 73 
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June 2004 
Eagle Academy Public Charter School 

Accountability Plan 
School Years 2003 – 2004 to 2008 – 2009  

 
The mission of Eagle Academy Public Charter School is to have each student ready socially, emotionally, personally and academically to succeed in elementary school, high school and in adult life.  
 

I. Academic Performance Objectives 
Performance 

Objectives or Goals 
Performance Indicators Assessment Tools Baseline Data Annual Target Five-Year Target Strategies for Attainment 

Students will 
demonstrate 
proficiency in 
Emergent Literacy 
skills 
 
 
 
 

Percentage of Pre-School/Pre-
Kindergarten students scoring 
at proficiency/mastery level in 
literacy/reading  
 
 
 
 
 
 
 
Percentage of Kindergarten 
students scoring at 
proficiency/mastery level in 
literacy/reading  
 
 

Brigance Standardized tests 
Literacy Screens (Age 3 
through Kindergarten) 
 
 
Internal Assessment System 
-Academic Play Progress 
Inventory - Literacy 
 
 
 
Houghton-Mifflin 
Kindergarten Curriculum 
Assessment 
 
 
Brigance Literacy Screens 
Kindergarten 
 
 
Emergent Literacy by 
Reading Recovery 
 
 
DCPS standardized 
assessment 

June 2004  
 
 
 
 
June 2004 
 
 
 
 
 
June 2005 
 
 
 
 
June 2004 
 
 
 
June 2004 
 
 
 
June 2005 
 

x% increase each 
year  
 
 
 
x% increase each 
year  
 
 
 
 
x% increase each 
year  
 
 
 
x% increase each 
year  
 
 
x% increase each 
year  
 
 
x% increase each 
year  
 
 
 
 

xx% 
 
 
 
 
xx% 
 
 
 
 
 
xx% 
 
 
 
 
xx% 
 
 
 
xx% 
 
 
 
xx% 

 
 
 
 
 
Provide pre-test for student performance level. 
 
Implement instructional strategies based on 
pre-test results. 
 
Schedule unit assessments to track student 
achievement.  
 
Individualized instruction and computer-based 
literacy program for low performing students. 
 
Strong staff development program on improving 
emergent literacy/reading skills.  

Comment [T1]: Are you currently using this 
curriculum?  If not, what are the school’s plans 
on training and implementation? 

Comment [T2]: What is this tool? What will 
this tool measure? What is the status of 
developing or selecting this  assessment?   

Comment [T3]: Are you currently using this 
curriculum?  If not, what are the school’s plans 
on training and implementation? 

Comment [T4]: Why wait spring 2005, if 
Brigance is currently being administered this 
school year? 
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Performance 
Objectives or Goals 

Performance Indicators Assessment Tools Baseline Data Annual Target Five-Year Target Strategies for Attainment 

Students will 
demonstrate 
proficiency in 
Emergent 
Mathematical skills  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Students will exhibit 
age-appropriate social, 
emotional and 
developmental 
behaviors.  
 

Percentage of Pre-School/Pre-
Kindergarten students scoring 
at proficiency/mastery level in 
mathematical skills 
  
 
 
 
 
 
Percentage of Kindergarten 
students scoring at 
proficiency/mastery level in 
mathematical skills:  
 
 
 
 
 
 
 
 
 
 
Percentage of Pre-School/Pre 
Kindergarten students scoring 
proficient on social/emotional 
adjustment measure  
 
 
 
Percentage of Kindergarten 

Brigance Emergent 
Mathematical skills test  
(Age 3 through Kindergarten) 
 
 
Internal Assessment System 
-Academic Play Progress 
Inventory – Literacy 
 
 
Houghton-Mifflin 
Kindergarten Curriculum 
Assessment 
 
 
Brigance Mathematical 
Screens Kindergarten skills 
test 
 
 
Standardized Assessment from 
DCPS 
 
 
 
Vineland SEEC 
 
 
 
 
 
 
Vineland SEEC 
 

June 2004 
 
 
 
 
June 2004 
 
 
 
 
 
June 2005 
 
 
 
 
June 2004 
 
 
 
June 2005 
 
 
 
 
 
June 2005 
 
 
 
 
 
 
June 2005 

x% increase each 
year  
 
 
 
x% increase each 
year  
 
 
 
 
x% increase each 
year  
 
 
 
x% increase each 
year  
 
 
x% increase each 
year  
 
 
 
 
x% increase each 
year  
 
 
 
 
 
x% increase each 

xx% 
 
 
 
 
xx% 
 
 
 
 
 
xx% 
 
 
 
 
xx% 
 
 
 
xx% 
 
 
 
 
 
xx% 
 
 
 
 
 
 
xx% 

 
 
 
 
 
 
Provide pre-test for student performance level. 
 
Implement instructional strategy based on pre-test 
results. 
 
Schedule unit assessments to track student 
achievement.  
 
Insure that each student receives adequate follow up 
as well as individual time as necessary. 
 
Strong staff development program on improving 
emergent mathematical skills. 
 
Implement a Positive Behavior Support (PBS) 
system; 
 
Provide consultation from the special education 
teachers to classroom staff to institute proactive and 
preventative strategies in the classroom. 
 
Conduct a Functional Behavioral Assessment 
(FBA) and develop a Behavior Intervention Plan 
(BIP) with the classroom team and parents for each 
student that demonstrates challenging behaviors. 
 
Strong staff development program on dealing with 
children with challenging behaviors. 

Comment [T5]: What is this tool? What will 
this tool measure? What is the status of 
developing or selecting this  assessment?   

Comment [T6]: Same comment as above. 
What is this tool? What will this tool measure? 
What is the status of developing or selecting 
this  assessment?   

Comment [T7]: Without baseline data, it is not 
possible to know if this number is too high or 
low.  With a 5% annual incremental target, there 
doesn’t seem to be a logistical relationship 
between the annual and 5-year targets.  Unless 
you already know the baseline is 60%.  Please 
consider setting the quantifiable targets after 
baseline data is obtained in spring ’04.  
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students scoring proficient on 
social/emotional adjustment 
measure 

 year 
 
 
 
 
 
 

 
Eagle staff encourages parents to work with them in 
developing healthy social–emotional skills in their 
children, by providing information, modeling 
behaviors and mini workshops. 
 
 

 
 

Performance 
Objectives or Goals 

Performance Indicators Assessment Tools Baseline Data Annual Target Five-Year Target Strategies for Attainment 

Students receiving 
special education 
services will 
demonstrate adequate 
yearly progress.  
 
 
 
 
 

Percentage of Pre-School/Pre-
Kindergarten students  
achieving 80% mastery of IEP 
goals   
 
 
 
Percentage of Kindergarten 
students achieving 80% 
mastery of IEP goals  
 
 
 

IEP Progress Reports 
 
 
 
 
 
 
IEP Progress Reports  
 
 
 
 
 
 

June 2004  
 
 
 
 
 
 
June 2004  
 
 
 
 
 
 
 
 
 
 
 

x% increase each 
year  
 
 
 
 
 
x% increase each 
year 
 
 
 
 
 
 

xx% 
 
 
 
 
 
 
xx% 
 
 
 
 
 
 
 

Implement a Positive Behavior Support (PBS) 
system. 
 
Conduct a Functional Behavioral Assessment 
(FBA) and develop a Behavior Intervention Plan 
(BIP) with the classroom team and parents for each 
student that demonstrates challenging behaviors. 
 
Implement external professional development 
program for special education teachers. 
 
Eagle staff will encourage parents to work with 
them in bi-monthly meetings. 
 
Inclusion in activities with typically developing 
peers, academic and non-academic activities. 
  

 
 
 
 
 
 
 
 
 
 

Comment [T8]:  See comment above 
 

Comment [T9]: Without baseline data, it is not 
possible to know if this number is too high or 
low.  There doesn’t seem to be a logistical 
relationship between the annual (2%) and 5-
year (90%) targets.  Please consider setting the 
quantifiable targets after baseline data is 
obtained in spring ’04. 

Comment [T10]: What is the status in the 
development of the PBS, FBA, and BIP.  How 
soon will these initiatives be implemented within 
the school? 
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II. Student Non-Academic Performance Objectives 
Performance 

Objectives or Goals 
Performance Indicators Assessment Tools Baseline Data Annual Target Five-Year Target Strategies for Attainment 

Students will attend 
school regularly 
 
 
 
 
 
 
 
 
 

Average rate of student 
attendance 
 
 
Percentage of Annual re-
enrollment rates 

Annual student attendance 
records. 
 
 
Re-enrollment totals 
 
 

June 2004 
 
 
 
Fall  

x% 
 
 
 
x% 
 
 
 
 

Pre-school/pre-k: 85% 
K:92% 
 
 
75% 

Emphasize to parents the importance of having 
children in school every day. 
 
Telephone call to parent/guardian for any child 
absent on the day the child is absent. 
 
Give out monthly perfect attendance awards. 
 
Implement notification and reminder system for re-
enrollment 
 

Parents will participate 
in the school 
community 
 
 
 
 
 
 
 
 
 

Rate of attendance at : 
   -Back-to-School Night 
   -Parent-teacher   
      conferences 
   -Parent Organization  
     meetings 
 
Parents’ voluntary 
contributions of their time 
and/or donations to: 
   -Classroom activities 
   -Field trips 
 
 

Parent attendance logs for 
school functions. 
 
 
 
 
 
Parent volunteer and donation 
logs for classroom/school 
functions. 
 
 
 

June 2004 
 
 
 
 
 
 
Baseline established 
June 2004 

x% increase per year 
 
 
 
 
 
 
x% increase per year  

xx% 
 
 
 
 
 
 
xx% 

Implement a parent involvement program so that 
parents are in the school frequently  
 
Schedule individual parent conferences at least four 
times per year. 
 
Implement a consistent notice program so that 
parents will know what their child has learned and 
what special role the child played in the classroom.  
 
Survey parents/families annually as to their 
satisfaction with the school, teachers/staff and the 
education program 

Create and sustain a 
positive school 
climate. 

Scores of 4 or higher on a 
staff Satisfaction Survey 
 

Staff Satisfaction Survey. 
 
 

June 2004 
 
 

x% increase per year 
 
 

xx% 
 
 

Implement a consistent and extensive professional 
development program for all staff including the 
Executive Director/Principal. 

Comment [T11]:  

Comment [T12]: What is the status of 
development of the parent survey?  

Comment [T13]: Consider waiting until 
baseline data is obtained before setting annual 
and 5-year targets. At present, the relationship 
between the annual (3% increase/year) & 5-
year (80%) targets is not clear. 
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Scores of 4 or higher on 
Parent Satisfaction Survey 

 
Parent Satisfaction Survey. 

 
June 2004 

 
x% increase per year 

 
xx% 

 
Monthly instructional and all staff meetings. 
 
Monthly instructional meetings among faculty. 
 
Monthly individual conferences with teachers that 
focus on gaining input into improving school 
environment, ways to enhance teacher satisfaction 
as well as improving their performance. 

 

Comment [T14]: Student surveys are typically 
for 5

th
 graders and higher. This isn’t appropriate 

for 3-5 year olds. Please delete.  
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REVISED JUNE 2005 
Eagle Academy Public Charter School 

Accountability Plan 
School Years 2003 – 2004 to 2008 – 2009  

 
The mission of Eagle Academy Public Charter School is to have each student ready socially, emotionally, personally and academically to succeed in elementary school, high school and in adult life.  
 

I. Academic Performance Objectives 
Performance 

Objectives or Goals 
Performance Indicators Assessment Tools Baseline Data Annual Target Five-Year Target Strategies for Attainment 

Students will 
demonstrate 
proficiency in 
Emergent Literacy 
skills 
 
 
 
 

Percentage of Pre-School/Pre-
Kindergarten students scoring 
at proficiency/mastery level in 
literacy/reading  
 
 
 
 
 
 
Percentage of Kindergarten 
students scoring at 
proficiency/mastery level in 
literacy/reading  
 
 

Brigance Developmental 
Profile   (Age 3 through 4) 
 
 
Internal Assessment System 
-Academic Play Progress 
Inventory - Literacy 
 
 
 
Houghton-Mifflin 
Kindergarten Curriculum 
Assessment 
 
Brigance  Developmental 
Profile  
 
 

June 2005 
 
 
 
June 2004 
61% 
 
 
 
 
June 2004 
82% 
 
 
June 2005 
 
 

x% increase each 
year  
 
 
6% increase each 
year  
 
 
 
 
2% increase each 
year  
 
 
x% increase each 
year  
 
 
 

xx% 
 
 
 
85% 
 
 
 
 
 
90% 
 
 
 
 
xx% 
 
 

Provide pre-test for student performance level. 
 
Implement instructional strategies based on 
Pre-test results. 
 
Schedule unit assessments to track student 
achievement.  
 
Individualized instruction and computer-based 
literacy program for low performing students. 
 
Strong staff development program on improving 
emergent literacy/reading skills.  

Students will 
demonstrate 
proficiency in 
Emergent 
Mathematical skills  
 
 
 
 

Percentage of Pre-School/Pre-
Kindergarten students scoring 
at proficiency/mastery level in 
mathematical skills 
  
 
 
 
 

Brigance  Developmental 
Profile Mathematical skills 
test  
(Age 3 through 4 ) 
 
 
Internal Assessment System 
-Academic Play Progress 
Inventory – Literacy 

June 2005 
 
 
 
 
 
June 2004 
61% 
 

x% increase each 
year  
 
 
 
 
6% increase each 
year  
 

xx% 
 
 
 
 
 
85% 
 
 

Provide pre-test for student performance level. 
 
Implement instructional strategy based on pre-test 
results. 
 
Schedule unit assessments to track student 
achievement. Insure that each student receives 
adequate follow up as well as individual time as 
necessary. 
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Students will 
demonstrate 
proficiency in 
Emergent 
Mathematical skills  
 
 
 
 
Students will exhibit 
age-appropriate social, 
emotional and 
developmental 
behaviors.  
 

 
Percentage of Kindergarten 
students scoring at 
proficiency/mastery level in 
mathematical skills:  
 
Percentage of Kindergarten 
students scoring at 
proficiency/mastery level in 
mathematical skills:  
 
 
 
 
Percentage of Pre-School/Pre 
Kindergarten students scoring 
proficient on social/emotional 
adjustment measure  
 
 
 
Percentage of Kindergarten 
students scoring proficient on 
social/emotional adjustment 
measure 

 
Houghton-Mifflin 
Kindergarten Curriculum 
Assessment 
 
 
Brigance  Developmental 
Profile Mathematical 
Kindergarten 
 
 
 
 
 
 
Learning Accomplishment 
Profile – Revised (LAP-R) 
 
 
 
 
 
 
Learning Accomplishment 
Profile – Revised (LAP-R) 

 
June 2004 
82% 
 
 
 
 
June 2005 
 
 
 
 
 
 
 
 
June 2005 
 
 
 
 
 
 
June 2005 
 

 
2% increase each 
year  
 
 
 
 
x% increase each 
year  
 
 
 
 
 
 
 
x% increase each 
year  
 
 
 
 
 
x% increase each 
year 
 
 
 

 
90% 
 
 
 
 
 
xx% 
 
 
 
 
 
 
 
 
xx% 
 
 
 
 
 
 
xx% 

 
Strong staff development program on improving 
emergent mathematical skills. 
 
 
 
 
 
Implement a Positive Behavior Support (PBS) 
system; 
 
Provide consultation from the special education 
teachers to classroom staff to institute proactive and 
preventative strategies in the classroom. 
 
Conduct a Functional Behavioral Assessment 
(FBA) and develop a Behavior Intervention Plan 
(BIP) with the classroom team and parents for each 
student that demonstrates challenging behaviors. 
 
Strong staff development program on dealing with 
children with challenging behaviors. 
 
Eagle staff encourages parents to work with them in 
developing healthy social–emotional skills in their 
children, by providing information, modeling 
behaviors and mini workshops. 

Students receiving 
special education 
services will 
demonstrate yearly 
progress.  
 
 
 
 
 

Percentage of special 
education students achieving 
80% mastery of academic IEP 
goals based on yearly IEP 
 
 
 
 

IEP Annually Reports 
 
 
 
 
 
 
 
 

June 2004  
61% 
 
 
 
 
 
 

5% increase each 
year 
 

81% 
 
 
 
 
 
 
 
 
 
 
 
 
 

Implement external professional development 
program for special education teachers. 
 
Eagle staff will encourage parents to support the 
annual IEP goals and objectives in bi-monthly 
meetings. 
 
Special education specialist will provide classroom 
strategies, techniques to be used to modify lessons 
and activities in general education classrooms. 
 
Special education coordinator will meet with 
special education teacher bi-weekly to discuss IEP 
academic goals and objectives; and how best to 
implement the curriculum to me goals and 
objectives. 
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II. Student Non-Academic Performance Objectives 
Performance 

Objectives or Goals 
Performance Indicators Assessment Tools Baseline Data Annual Target Five-Year Target Strategies for Attainment 

Students will attend 
school. 
 
 
 
 
 
 
 
 
 

Rate of attendance   
 
Average rate of student 
attendance 
 
 

Annual student attendance 
records. 
 
 
 
 
 

June 2004 
87% 
 
 
 
 

92% Kindergarten 
85% Pre-S and Pre-K 
 
 
 
 
 
 
 
 

92% Kindergarten 
85% Pre-S and Pre-K 
 
 
 
 
 
 

Emphasize to parents the importance of having 
children in school every day. 
 
Telephone call to parent/guardian for any child 
absent on the day the child is absent. 
 
Give out monthly perfect attendance awards. 

Parents will participate 
in the school 
community 
 
 
 
 
 
 
 
 
 

Rate of attendance at : 
   -Back-to-School Night 
   -Parent-teacher   
      conferences 
   -Parent Organization  
     meetings 
 
Parents’ voluntary 
contributions of their time 
and/or donations to: 
   -Classroom activities 
   -Field trips 
 
 

Parent attendance logs for 
school functions. 
 
 
 
 
 
Parent attendance and donation 
logs for classroom/school 
functions. 
 
 

June 2005 
 
 
 
 
 
 
Baseline established 
June 2005 

X% increase per year 
 
 
 
 
 
x% increase per year  

xx% 
 
 
 
 
 
 
xx% 

Implement a parent involvement program so that 
parents are in the school frequently  
 
Schedule individual parent conferences at least four 
times per year. 
 
Implement a consistent notice program so that 
parents will know what their child has learned and 
what special role the child played in the classroom.  
 
Survey parents/families annually as to their 
satisfaction with the school, teachers/staff and the 
education program 

Create and sustain a 
positive school 
climate. 

Scores of 4 or higher on a 
staff Satisfaction Survey 
 
 
Scores of 4 or higher on 
Parent Satisfaction Survey 

Staff Satisfaction Survey. 
 
 
 
Parent Satisfaction Survey. 

June 2004 
82% 
 
 
June 2004 
97% 

80-85% per year 
 
 
 
90% per year 

85% 
 
 
 
90% 

Implement a consistent and extensive professional 
development program for all staff including the 
Executive Director/Principal. 
 
Monthly instructional and all staff meetings. 
 
Monthly instructional meetings among faculty. 
 
Monthly individual conferences with teachers with a 
focus on garnering input to improve the school 
environment, ways to enhance teacher satisfaction as 
well as improve teacher performance. 



 4 

 



 

 

 

 

 

 

Appendix E 





























































 

 

 

 

 

 

Appendix F 



School Performance Report  2010–2011

DC Public Charter School Board School Performance Report © 2011

Progress Results Met Target?Student Progress 2010–2011 Targets

96% of students scored at least 75% mastery. Yes  75% of preschool students will score at or
above 75% mastery in literacy on the Core
Knowledge Preschool Assessment Tool (CK
PAT).

97% of students scored at least 75% mastery. Yes  75% of preschool students will score at or
above 75% mastery in mathematics readiness
on the Core Knowledge Preschool Assessment
Tool (CK PAT).

58% of students scored at least 80% mastery. No  80% of pre-kindergarten through first-grade
students will score at or above 80% mastery in
literacy on Brigance Developmental Inventory.

57% of students scored at least 80% mastery. No  80% of pre-kindergarten through first-grade
students will score at or above 80% mastery in
mathematics readiness on the Brigance
Developmental Inventory.

91% of students demonstrated mastery. Yes  75% of second-grade students will score
between 70-75% mastery in literacy on the
Star Assessment.

33% of students demonstrated mastery. No  75% of second-grade students will score
between 70-75% mastery in mathematics on
the Star Assessment.

Achievement Results Met Target?Student Achievement 2010–2011 Targets

60% of students achieved benchmark. No  80% of first-grade students will achieve
benchmark in literacy on the Dynamic
Indicators of Basic Early Literacy Skills (DIBELS)
assessment.

Results unavailable* No  80% of second-grade students will score at or
above 80% mastery in social-emotional
development on the Brigance Developmental
Inventory.

Leading Indicators Results Met Target?Leading Indicators 2010–2011 Targets

The average daily attendance was 99%. Yes  On average, preschool and pre-kindergarten
students will attend school 85% of the days.

The average daily attendance was 100%. Yes  On average, kindergarten through
second-grade students will attend school 92%
of the days.

Eagle Academy PCS



School Performance Report  2010–2011

DC Public Charter School Board School Performance Report © 2011

88% of parents surveyed reported being satisfied Yes  80% of parents of preschool through
or highly satisfied.third-grade children will report being

"Satisfied" or "Highly Satisfied" with the
school on the end-of-year Parent Satisfaction
Survey.

Eagle Academy PCS

*Primary source data were not available at the time of review.

Targets Met: 6

Targets Missed: 5

Mission Specific Results Met Target?Mission Specific Measures 2010–2011 Targets
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Early Childhood Accountability Plan  

2011-2012 Final Report:  Eagle Academy PCS 

Student Progress Targets Progress Results Met Target? 

 70% of pre-kindergarten-3 

students will demonstrate growth 

of at least one level or maintain 

75% mastery in literacy by the 

spring administration on the Core 

Knowledge assessment. 

 

 70% of Pre-kindergarten-4 

students will demonstrate growth 

of at least one level or maintain 

75% mastery in literacy by the 

spring administration on the 

Houghton Mifflin Assessment. 

 

 50% of kindergarten through 

second-grade students will 

demonstrate growth of at least one 

level or maintain proficiency in 

literacy by the spring 

administration on the STAR Early 

Literacy assessment. 

 99.3% of students demonstrated 

growth of one level or 

maintained mastery. 

 

 

 

 

 79.9% of students maintained 

mastery. 

 

 

 

 

 

 78.6% of students demonstrated 

growth of at least one level or 

maintained proficiency. 

 Yes 

 

 

 

 

 

 

 Yes 

 

 

 

 

 

 

 Yes 

Student Achievement Targets Achievement Results Met Target? 

 60% of kindergarten through 

second-grade students will score 

proficient on the Dynamic 

Indicators of Basic Early Literacy 

Skills (DIBELS) assessment. 

 

 70.2% of students scored 

proficient. 

 Yes 

Leading Indicator Targets Leading Indicator Results Met Target? 

 On average, pre-kindergarten-3 

and pre-kindergarten-4 students 

will attend school 88% of the 

days. 

 

 On average, kindergarten through 

second-grade students will attend 

school 92% of the days. 

 

 

 

 

 The average daily attendance was 

94.4%. 

 

 

 

 The average daily attendance was 

92.9%. 

 

 Yes 

 

 

 

 

 Yes 



Mission Specific Targets Mission Specific Results Met Target? 

 80% of parents surveyed will 

report being “satisfied” or “highly 

satisfied” with the school on the 

end of year survey. 

 

 65% of first and second-grade 

students will score at or above 

average on the Scale in Social 

Skills Improvement System (SSIS) 

assessment.   

 95.6% of parents surveyed 

reported being “satisfied” or 

“highly satisfied”. 

 

 

 81.0% of students scored at or 

above average. 

 Yes 

 

 

 

 

 Yes 

 

     Targets Met:  8 

          Targets Missed:  0 
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April 25, 2013 
 
Davene B. McCarthy White, Board Chair 
Eagle Academy PCS – Wheeler Road 
3400 Wheeler Road, SE 
Washington, DC 20032 
 
Dear Ms. White:  
 
The Public Charter School Board ("PCSB") conducts Qualitative Site Reviews to gather and document 
authentic evidence to support our oversight of PCSB schools. According to the School Reform Act § 38-
1802.11, the PCSB shall monitor the progress of each school in meeting student academic achievement 
expectations specified in the charter granted to each particular school. Your school was selected to 
undergo a QSR during the 2012-2013 school year for the following reason(s): 
 

o School eligible to petition for 10-year Charter Review 
 
Qualitative Site Review Report 
On February 12 and February 20, 2013, a Qualitative Site Review ("QSR") team conducted on-site reviews 
of Eagle Academy PCS - Wheeler Road. The purpose of these on-site reviews is to gauge the extent to 
which your school’s goals and student academic achievement expectations appeared evident in the 
everyday operations of your school. In order to ascertain this, the QSR team, composed of PCSB staff and 
consultants, evaluated your classroom teaching using an abridged version of the Charlotte Danielson 
Framework for Teaching observation rubric. The QSR team also conducted focus groups of a random 
selection of your students, teachers, and administrators. In addition, the QSR team visited a parent event 
and a Board of Trustees meeting. 
 
Enclosed is the Qualitative Site Review Report based on consideration of the QSR team's observations. 
You will find that the QSR Report is focused on the following areas: the mission and goals of the school’s 
charter, classroom environments, instructional delivery, meeting the needs of all learners, professional 
development, and school climate.  
 
We appreciate the assistance and hospitality that you and your staff gave the QSR team in conducting the 
Qualitative Site Review at Eagle Academy PCS - Wheeler Road. Thank you for your continued 
cooperation as the PCSB makes every effort to ensure that Eagle Academy PCS is in compliance with its 
charter. 
 
Sincerely, 

 
Naomi DeVeaux 
Deputy Director 
 
Enclosures 
cc: School Leader 
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CHARTER GOALS 
 
The table below summarizes Eagle Academy PCS’s goals and academic achievement expectations as detailed in its charter and 
subsequent Accountability Plans, and the evidence that the Qualitative Site Review (“QSR”) team observed of the school meeting the 
goal during the Qualitative Site Visit. 
 

Goal Evidence 
Students will demonstrate proficiency in literacy 
skills. 

Students appeared engaged in the many literacy activities that took place during the observations. Students 
generally appeared comfortable reading and reflecting in class-wide discussion, small-group collaboration, 
and independent assignments. Classroom observers did not see teachers, however, challenge students to 
critically think about what they read. Instructional focus was on technical competency and literal 
comprehension in response to teacher demonstration; that is, a teacher would comprehensively tell the 
students what they should look for in the story rather than have the students reason their own way through 
it with reactive guidance from the teacher. Teachers, nonetheless, were committed to student achievement 
and sought to clarify confusion among the class with regard to literal reading comprehension. There were a 
few teachers who pushed students to clarify meaning from the story beyond mere description and toward 
the interpretive (e.g. teacher asked students to make predictions about what would happen in the story). 
Teachers took advantage of opportunities to illuminate the meaning of technical terms like “compound 
words.”  

Students will demonstrate proficiency in numeracy 
skills. 

The QSR team did not observe math instruction due to site visit scheduling issues. Numeracy instruction 
was observed during several of the “Do Now” activities, and many teachers had mathematical posters and 
celebrations of success (“2000 Math Problems Answered” and “5 Hours of Practicing Math”) posted in and 
around their rooms.  

Students will exhibit age-appropriate 
social and emotional developmental 
behaviors. 

Teachers had developed and implemented procedures to compel widespread participation (e.g. equity 
sticks or classroom jobs) and foster students’ communication and relationship management skills. 
Classrooms prominently featured displays of the values to be admired (honesty, pride, discipline) through 
"character counts" charts. Classroom rules and standards were also posted in most classrooms. For the 
most part, students were well behaved and engaged in the learning process across different settings, such as 
a presentation or a small-group project. Misbehavior was promptly remedied, students made efficient 
transitions as directed, and cleaned up after themselves. The review team observed very few instances of 
misbehavior. 

Attendance rate for all students will 
exceed 90%. 

The QSR team did not review attendance data. Teachers warmly welcomed students who arrived late (e.g., 
“So glad you’re here” instead of “Why are you late?”). The principal stated he promotes taking this 
approach. 
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Goal Evidence 
Create and sustain a positive school 
culture. 

All teachers and administrators in the focus groups indicated that they enjoy being at the school. The 
review team observed teachers warmly welcoming students and pronouncing their happiness in seeing 
them succeed. Student work is prominently and widely displayed in classrooms and in the hallways. 
Students could be heard inquiring about each other’s day and students in one class were prompted to say 
"good morning" to each other upon entry. A display entitled "Our Hopes and Dreams" that featured each 
student's professional and personal goals for the future was posted in one classroom. Teachers consistently 
maintained a positive attitude, which spread to the students. For example, a teacher referred to her students 
as "3rd grade champions"; another as "brilliant" and "smarties.” Observers noted that a few teachers strayed 
from the school's norm in encouraging positivity (e.g. a teacher raised her voice when speaking to students; 
another told students she was going to change her name in response to them repeatedly asking for her to 
look at their work).  

Parents will participate in the school 
community. 

Teachers in the focus group said that parental involvement is increasing. At a recent event, a teacher said 
four to five parents were expected to attend and twelve came. According to a teacher, “Parents know that 
school is investing in children beyond the basics.” The teacher specifically mentioned the STEM program 
and the school’s desire to build a swimming pool. The point system for managing student behavior heavily 
involves parent notification. Students receive points for good behavior, which can be taken away for bad, 
and every week, parents are notified of their child's points. 
 
A PCSB staff member observed a parent event on February 15, 2013. Eagle Academy PCS was holding 
parent-teacher conferences that day. The conferences seemed to be well attended by parents, with a sign in 
sheet stating almost fifty parents had participated.  
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SCHOOL MISSION 
The rubric below was used to summarize the school’s performance in aligning its operations with the mission and goals of its charter. 
 

School Mission Limited Satisfactory Proficient Exemplary 
The school’s mission and 
educational goals as 
articulated in the charter 
application and 
subsequent amendments 
are implemented in the 
day to day operations of 

  

Limited observations of day to 
day observations as aligned with 
mission and educational goals by 
any school stakeholders. 

Day to day operations and 
activities as aligned with mission 
and educational goals are 
demonstrated by some staff 
members. 

Day to day operations and 
activities as aligned with mission 
and educational goals are 
demonstrated by nearly all staff 
members. 
 

Day to day operations and 
activities as aligned with the 
mission and educational goals 
are demonstrated by students 
throughout the school building. 
 

The Board and school 
administrators govern 
and manage in a manner 
consistent with the 
school’s design and 
mission.  

Administrators and Board 
members demonstrate a limited 
understanding of the school’s 
design. Evidence of its use in the 
management and governance of 
the school is substantially 
lacking. 

Administrators and Board 
members demonstrate an 
adequate understanding of the 
school’s design. There is 
evidence that understanding of 
the design is sometimes used to 
effectively manage and govern 
th  h l  

Administrators and Board 
members demonstrate a good 
understanding of the school’s 
design. There is evidence that 
understanding of the design is 
used to effectively manage and 
govern the school. 

All key administrators and 
Board members demonstrate an 
excellent understanding of the 
school’s design. There is 
significant evidence that 
understanding of the design is 
used to effectively manage and 

 th  h l  The school’s curriculum 
and instruction are 
aligned with the school’s 
mission and educational 

l  

School curriculum and 
instruction are not aligned with 
the mission and educational 
goals and/or are utilized in 
li it d/  l  
 

School curriculum and 
instruction are aligned with the 
mission and educational goals 
and are utilized in some 
l  

 

School curriculum and 
instruction are aligned with the 
mission and educational goals 
and are utilized in most 
l  

 

School curriculum and 
instruction are aligned with the 
mission and educational goals 
and are utilized in all 
l  

 
The school has met or is 
making progress toward 
meeting the educational 
goals of its charter. 

The school demonstrates limited 
evidence of progress towards 
monitoring and making progress 
towards few of the goals of its 
charter. 

The school demonstrates 
adequate evidence of progress 
towards monitoring and making 
progress towards some of the 
goals of its charter. 

The school demonstrates 
proficient evidence of progress 
towards monitoring and making 
progress towards most of the 
goals of its charter. 

The school demonstrates 
exemplary evidence of progress 
towards monitoring and making 
progress towards all of the goals 
of its charter. 

 
 
School Mission Summary 
 
According to its charter application, the mission of Eagle Academy PCS is to have each student ready socially, emotionally, 
personally, and academically to succeed in elementary school.  
 
Gathering and documenting evidence of the school's success in fulfilling this mission, as clarified by its goals, served as the 
ultimate purpose of the on-site reviews. The on-site reviews consisted of a full-day scheduled observation on February 20, 
2013, and a half-day unscheduled observation on February 12, 2013. During these school day visits, the QSR team observed 
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individual classes in session and the school climate in general. In addition, the QSR team conducted separate focus group 
questioning of students, teachers, and administrators. The on-site reviews also included visits to a Board of Trustees meeting 
and a parent meeting. 
 
Overall, the school appeared proficient in aligning its operations with its mission, based on assessment of the following elements: day-
to-day operations, administrative governance, curriculum and instruction, and the ultimate progress made.  
 
In the administrator focus group, the principal emphasized experiential learning as integral to the school's mission. The QSR team 
observed experiential learning in various “centers” in each classroom, where students practiced both literacy and numeracy skills via 
hands-on learning activities. During classroom observations, the review team saw connections of content to student daily life 
occurring in several classrooms during "sharing-out" sessions and class discussion. In the focus group, the principal also stressed a 
commitment to higher order learning, yet questioning observed by teachers often did not call for any critical thinking. Instead, the 
review team observed questioning solely describing what was happening or focused on memorizing a method of problem solving. The 
administrator focus group indicated that the school employs instructional coaches who assist in interpreting the data from weekly 
assessments. This response was echoed in the teacher focus group, where teachers described how they used data to differentiate their 
lesson plans for groups of students with varying abilities. The principal stated that the lesson plan template is tailored to compel 
differentiation. However, the QSR team did not observe strong examples of differentiation in the classes observed. Some students 
could have been challenged more or directed to another task once they had completed the current one. Teachers in the focus group 
stated that part of the mission is to provide an education experience for the whole child. While thoughtful, detailed attention was given 
to behavioral development, (e.g. getting along with each other, following directions), less time was spent on rigorous instruction, with 
lessons instead centered on rote memorization and literate description. 
 
In a review of first and second quarter Board of Trustees meeting minutes, the QSR team did not discover evidence of attention given 
to assessing whether activities were aligning with the school’s mission in practice. Students in the focus group praised their new 
principal for wanting them to do well and caring about their health ("He wants us to eat food that is good for us"). In the administrator 
focus group, one administrator said, “We really believe all students can learn and should be held to high expectations. It’s all about 
our mission – giving our students the best opportunity to learn and be successful. We use all our data and progress monitoring to do 
this.” 
 
On March 20, 2013, a PCSB staff member attended Eagle’s Board of Trustees meeting.  Thirteen board members attended the 
meeting, constituting a quorum, and six staff members were also present.  According to school leadership, the board supports the 
school’s mission by assuring that budget allocations provide the resources to assist the school in providing services to children.  The 
board members discussed the financial report.  Additionally the principals from both Eagle PCS campuses discussed academics, 



Qualitative Site Review Report Eagle Academy PCS - Wheeler Road April 24, 2013 
5 

attendance, and parent participation to update the board members. The executive director and principals also gave an update on 
recruitment and re-enrollment efforts. 
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CLASSROOM ENVIRONMENTS 
The rubric below was used to assess the school’s performance regarding its classroom environments. 
 

Class 
Environment Limited Satisfactory Proficient Exemplary 
Creating an 
Environment 
of Respect 
and Rapport 

Classroom interactions, both 
between the teacher and students 
and among students, are negative 
or inappropriate and characterized 
by sarcasm, putdowns, or conflict 

Classroom interactions are 
generally appropriate and free 
from conflict but may be 
characterized by occasional 
displays of insensitivity.  

Classroom interactions reflect 
general warmth and caring, and 
are respectful of the cultural and 
developmental differences among 
groups of students. 

Classroom interactions are highly 
respectful, reflecting genuine 
warmth and caring toward 
individuals. Students themselves 
ensure maintenance of high levels 
of civility among member of the 
class.  

Establishing 
a Culture for 
Learning 

The classroom does not represent 
a culture for learning and is 
characterized by low teacher 
commitment to the subject, low 
expectations for student 
achievement, and little student 
pride in work.  

The classroom environment 
reflects only a minimal culture for 
learning, with only modest or 
inconsistent expectations for 
student achievement, little teacher 
commitment to the subject, and 
little student pride in work. Both 
teacher and students are 
performing at the minimal level 
to “get by.” 

The classroom environment 
represents a genuine culture for 
learning, with commitment to the 
subject on the part of both teacher 
and students, high expectations 
for student achievement, and 
student pride in work.  

Students assumes much of the 
responsibility for establishing a 
culture for learning in the 
classroom by taking pride in their 
work, initiating improvements to 
their products, and holding the 
work to the highest standard. 
Teacher demonstrates as 
passionate commitment to the 
subject.  

Managing 
Classroom 
Procedures 

Classroom routines and 
procedures are either nonexistent 
or inefficient, resulting in the loss 
of much instruction time.  

Classroom routines and 
procedures have been established 
but function unevenly or 
inconsistently, with some loss of 
instruction time. 

Classroom routines and 
procedures have been established 
and function smoothly for the 
most part, with little loss of 
instruction time. 

Classroom routines and 
procedures are seamless in their 
operation, and students assume 
considerable responsibility for 
their smooth functioning.  

Managing 
Student 
Behavior 

Student behavior is poor, with no 
clear expectations, no monitoring 
of student behavior, and 
inappropriate response to student 
misbehavior.  

Teacher makes an effort to 
establish standards of conduct for 
students, monitor student 
behavior, and respond to student 
misbehavior, but these efforts are 
not always successful.  

Teacher is aware of student 
behavior, has established clear 
standards of conduct, and 
responds to student misbehavior 
in ways that are appropriate and 
respectful of the students. 

Student behavior is entirely 
appropriate, with evidence of 
student participation in setting 
expectations and monitoring 
behavior. Teacher’s monitoring 
of student behavior is subtle and 
preventive, and teachers’ 
response to student misbehavior 
is sensitive to individual student 
needs.  
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Class 
Environment Limited Satisfactory Proficient Exemplary 
Organizing 
Physical 
Space 

Teacher makes poor use of the 
physical environment, resulting in 
unsafe or inaccessible conditions 
for some students or a serious 
mismatch between the furniture 
arrangement and the lesson 
activities.  

Teacher’s classroom is safe, and 
essential learning is accessible to 
all students, but the furniture 
arrangement only partially 
supports the learning activities.  

Teacher’s classroom is safe, and 
learning is accessible to all 
students; teacher uses physical 
resources well and ensures that 
the arrangement of furniture 
supports the learning activities.  

Teacher’s classroom is safe, and 
students contribute to ensuring 
that the physical environment 
supports the learning of all 
students.  

 
 
Classroom Environments Summary 
Overall, the classrooms observed were mostly proficient in establishing strong classroom environments, based on the QSR team’s 
assessment of the following elements: creating an environment of respect and rapport, establishing a culture of learning, managing 
classroom procedures, managing student behavior, and organizing physical space.  
 
Almost all of the observed classrooms were proficient or exemplary in creating an environment of respect. Most teachers fostered an 
atmosphere of positivity (e.g. "Excellent sentence. I love that sentence"), courtesy (e.g. the teacher encouraged students to say "good 
morning" to each other upon entering the classroom) and encouraging when confronting problems (e.g. the teacher told the students to 
"kiss your brain for doing a wonderful job" after a student performed well). Nearly all teacher-to-student interactions were appropriate 
in content and delivery. Teachers frequently used endearing terms in referring to students (e.g. dear, honey, my friends). Teachers 
called out good behavior instead of bad; for example, a teacher said, "I like the way you are all still sitting so nicely and paying 
attention.” In the student focus group, the students stated that they like their teachers because they care about them. Most student-to-
student interactions were on-topic, respectful, and characterized by sharing, with little need for teacher intervention. Cultural and 
developmental differences were not sources of disrespect. Students were observed clapping for each other when a correct answer was 
given. There were even a few instances where students promoted civility between themselves, such as a student saying to another, 
"Please be quiet. The teacher is trying to talk to us." There were a few instances of student-to-student disrespect where students would 
tell each other to "shut up"; however, teachers tended to use these indiscretions as teachable moments, e.g., "What's another thing you 
can say to someone if they are bothering you?" Some students in the focus group mentioned other students had been mean to them, but 
this seemed rare during the classroom visits.  
 
Approximately 80% of the observed classrooms were proficient or exemplary in establishing a culture of learning. Nearly all teachers 
appeared committed to helping the students develop intellectually and socially ("I know you can get this. Let's try again!"). Teachers 
instilled pride in their students over their work. Certificates of Achievement were posted in some classrooms celebrating academic 
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goals reached by the students. The review team observed objectives posted on classroom whiteboards. Student work prominently 
decorated the classrooms walls and teachers encouraged students to do their best.  
 
Almost all of the observed classrooms were proficient or exemplary in managing classroom procedures. Classroom procedures were 
apparent in most classes from the start; for example, students were expected to put bags and lunches in the cubby area and fill in the 
"Check In" sheet with their names. Teachers were dedicated to keeping students focused and energized (a teacher clapped to get 
students immediate attention, or led the class in "wiggles" to wiggle out the distractions); maintaining order ("Eyes watching, ears 
listening, voices quiet bodies still"); and encouraging widespread and full participation (each student was assigned a "job" in the 
discussion). Teachers rewarded steadfast compliance by allowing students to select a game to play (such as a "Freeze Dance" game) or 
to discuss topics relevant to the lesson that were of particular interest to them. Transitions within class and between classes were 
observed to be close to seamless, with little loss of instructional time. Procedures were not uniform across classes but teachers used 
techniques that worked. In the student focus group, students expressed that they appreciated the way teachers got them to want to 
learn. 
 
Almost every observed classroom was proficient or exemplary in managing student behavior. Most teachers clearly communicated 
behavioral standards to the students and carefully monitored them by circulating around the room. Classrooms had behavior 
expectations posted on the walls. Teachers promoted the positives of being a good person and working hard ("Thank you so much to 
my friends who are looking at me. That shows me you are paying attention.") Like the general classroom procedures, teachers used 
their own styles and techniques to influence student behavior. Minimal misbehavior was observed. A few instances of disruption and 
noncompliance arose, but these were exceptions rather than the rule. 
 
Almost all of the observed classrooms were proficient or exemplary in organizing physical space. Classrooms were safe and were 
arranged to accommodate interaction between students. Physical space was designed for multiple types of instruction: whole group, 
small group, and individual work. Each table had work organizers on the back of the chairs. In the center of the tables were caddies for 
materials. Classrooms had a print-rich environment and cozy furniture that encouraged reading. The review team observed 
SmartBoards, iPads with headphones, and computers in use by staff and students. However, each member of the QSR team identified 
at least one classroom that was disorganized and haphazardly put together, featured disheveled stacks of paper, not enough space for 
moving around comfortably, or lack of sufficient storage. Additionally, one of the inclusion classrooms appeared too small to house 
the teacher and students in the room. 
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INSTRUCTIONAL DELIVERY 
The below rubric was used to summarize the school’s performance regarding instructional delivery.  
 
 

Instructional 
Delivery Limited Satisfactory Proficient Exemplary 

Communicating 
with Students 

Teacher’s oral and written 
communication contains errors 
or is unclear or inappropriate to 
students. Teacher’s purpose in a 
lesson or unit is unclear to 
students. Teacher’s explanation 
of the content is unclear or 
confusing or uses inappropriate 
language.  

Teacher’s oral and written 
communication contains no 
errors, but may not be 
completely appropriate or may 
require further explanations to 
avoid confusion. Teacher 
attempts to explain the 
instructional purpose, with 
limited success. Teacher’s 
explanation of the content is 
uneven; some is done skillfully, 
but other portions are difficult to 
follow.  

Teacher communicates clearly 
and accurately to students both 
orally and in writing. Teacher’s 
purpose for the lesson or unit is 
clear, including where it is 
situation within broader learning. 
Teacher’s explanation of content 
is appropriate and connects with 
students’ knowledge and 
experience.  

Teacher’s oral and written 
communication is clear and 
expressive, anticipating possible 
student misconceptions. Makes 
the purpose of the lesson or unit 
clear, including where it is 
situated within broader learning, 
linking purpose to student 
interests. Explanation of content 
is imaginative, and connects with 
students’ knowledge and 
experience. Students contribute 
to explaining concepts to their 
peers.  

Using 
Questioning 
and Discussion 
Techniques 

Teacher makes poor use of 
questioning and discussion 
techniques, with low-level 
questions, limited student 
participation, and little true 
discussion.  

Teacher’s use of questioning and 
discussion techniques is uneven 
with some high-level question; 
attempts at true discussion; 
moderate student participation.  

Teacher’s use of questioning and 
discussion techniques reflects 
high-level questions, true 
discussion, and full participation 
by all students.  

Students formulate may of the 
high-level questions and assume 
responsibility for the 
participation of all students in 
the discussion.  

Engaging 
Students in 
Learning 

Students are not at all 
intellectually engaged in 
significant learning, as a result of 
inappropriate activities or 
materials, poor representations of 
content, or lack of lesson 
structure.  

Students are intellectually 
engaged only partially, resulting 
from activities or materials or 
uneven quality, inconsistent 
representation of content or 
uneven structure of pacing.  

Students are intellectually 
engaged throughout the lesson, 
with appropriate activities and 
materials, instructive 
representations of content, and 
suitable structure and pacing of 
the lesson.  

Students are highly engaged 
throughout the lesson and make 
material contribution to the 
representation of content, the 
activities, and the materials. The 
structure and pacing of the 
lesson allow for student 
reflection and closure.  
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Instructional 
Delivery Limited Satisfactory Proficient Exemplary 

Using 
Assessment in 
Instruction 

Students are unaware of criteria 
and performance standards by 
which their work will be 
evaluated, and do not engage in 
self-assessment or monitoring. 
Teacher does not monitor student 
learning in the curriculum, and 
feedback to students is of poor 
quality and in an untimely 
manner.  

Students know some of the 
criteria and performance 
standards by which their work 
will be evaluated, and 
occasionally assess the quality of 
their own work against the 
assessment criteria and 
performance standards. Teacher 
monitors the progress of the 
class as a whole but elicits no 
diagnostic information; feedback 
to students is uneven and 
inconsistent in its timeliness.  

Students are fully aware of the 
criteria and performance 
standards by which their work 
will be evaluated, and frequently 
assess and monitor the quality of 
their own work against the 
assessment criteria and 
performance standards. Teacher 
monitors the progress of groups 
of students in the curriculum, 
making limited use of diagnostic 
prompts to elicit information; 
feedback is timely, consistent, 
and of high quality.  

Students are fully aware of the 
criteria and standards by which 
their work will be evaluated, 
have contributed to the 
development of the criteria, 
frequently assess and monitor the 
quality of their own work against 
the assessment criteria and 
performance standards, and 
make active use of that 
information in their learning. 
Teacher actively and 
systematically elicits diagnostic 
information from individual 
students regarding understanding 
and monitors progress of 
individual students; feedback is 
timely, high quality, and students 
use feedback in their learning.  

Demonstrating 
Flexibility and 
Responsiveness 

Teacher adheres to the 
instruction plan in spite of 
evidence of poor student 
understanding or of students’ 
lack of interest, and fails to 
respond to students’ questions; 
teacher assumes no 
responsibility for students’ 
failure. 

Teacher demonstrates moderate 
flexibility and responsiveness to 
students’ needs and interests, and 
seeks to ensure success of all 
students.  

Teacher seeks ways to ensure 
successful learning for all 
students, making adjustments as 
needed to instruction plans and 
responding to student interest 
and questions.  

Teacher is highly responsive to 
students’ interests and questions, 
making major lesson adjustments 
if necessary, and persists in 
ensuring the success of all 
students.  

 
 
Instructional Delivery Summary 
 
Overall, the teachers observed were rated either satisfactory or proficient (roughly 50% each) regarding instructional delivery, based 
on assessment of the following elements: communicating with students, using questioning and discussion techniques, engaging 
students in learning, using assessment in instruction, and demonstrating flexibility.  
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Almost all of the observed classrooms were proficient or exemplary in communication with students. Most teachers were articulate in 
their instruction and questioning, trying different paths to comprehension upon recognition of confusion (rephrasing questions to 
model correct sentence structure; "sight words"). Most information conveyed was accurate in terms of content and grammar. Many 
teachers announced the objectives for the lesson at the beginning of the class. In several instances, teachers expressly connected the 
new material with previously covered material to allow for a more vivid perspective on the value of the lesson’s information and 
skills. Teacher efforts to connect material with student experience and interests were evidenced by consistent, widespread student 
engagement. Procedural directions were clearly explained for all learners (in one case, directions were specifically tailored for a non-
verbal student) such that they understood how to complete activities, if not also why they were doing them. Since activities were 
frequently interactive and teachers were skilled in facilitating cooperation, students at times helped explain concepts to one another. 
 
Approximately 40% of teachers observed scored proficient or exemplary in questioning and discussion techniques. Although teachers 
were effective in promoting student engagement through comforting praise and underscoring the value of participation, the questions 
themselves tended to be low-level, not calling for critical thinking. Discussions were mostly teacher focused with students 
participating only when they were called upon. Most questions were low-level and designed to determine students’ memorization 
competency. Questions were concerned with "the what" and not the why or how. A few teachers did compel analysis of information 
rather than merely seeking repetition of what the teacher said (e.g. “Why do you need to explain it? Is that relevant? Why is that 
important?").  
 
Half of the classrooms observed scored satisfactory in engaging students in learning, with the other half being rated proficient. Most 
students were engaged in the lesson and contributed to discussion by either volunteering or responding to the teacher when called 
upon. Students competently worked in several instructive settings: class wide discussion, group work, independently, and turn and 
talk.  
 
In using assessment in instruction, three-quarters of the classrooms observed scored satisfactory. Most teachers assessed student 
understanding by asking questions and then gauging student particular responses and general reactions. Teachers observed used 
thumbs up/down, verbal quizzes, and written responses. During independent assignments or group work, teachers would circulate 
around the room and check in with each student regarding their progress and testing their understanding by posing questions about 
their responses. In these interactions, teachers gave direct feedback about what students were doing well and what they could improve. 
In some classes, however, teachers only asked questions of groups or the class as a whole without creating opportunities for individual 
assessment. Self-assessment was rare; rubrics were not observed.  
 
Most of the classrooms observed scored satisfactory in demonstrating flexibility. Although teachers and administrators in the focus 
groups stated that teachers differentiated their lesson plans to accommodate both higher-performing and lower-performing students, 
such efforts were not apparent in practice in the observed classes. Most teachers were effective in motivating different types of 
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students (shy, apathetic, frustrated) and implemented their lessons with confidence in purpose and know-how. As the teacher and 
assistant walked around helping students, there were several instances of students taking a different path than assigned. Instead of the 
teachers immediately redirecting, they allowed students to explore. 
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MEETING THE NEEDS OF ALL LEARNERS 
The rubric below was used to summarize the school’s performance regarding meeting the needs of all learners during the on-site 
reviews.  
 

All 
Learners’ 

 
Limited Satisfactory Proficient Exemplary 

The school 
has 
strategies in 
place to 
meet the 
needs of 
students at 
risk of 
academic 
failure  

The school has implemented a 
limited number of programs to 
help students who are struggling 
academically to meet school 
goals. Resources for such 
programs are marginal; or the 
programs experience low 
participation given the students’ 
needs. 
 

The school has implemented 
programs and provided adequate 
resources to help students who are 
struggling academically to meet 
school goals. Based on individual 
needs, student participation is 
moderate. 
 

The school has implemented 
special programs and provided 
significant resources to help 
students who are struggling 
academically to meet school 
goals. Based on individual needs, 
student participation is moderate 
to high. 
 

The school has implemented 
research- based and/or special 
programs and provided a full 
complement of resources to help 
students who are struggling 
academically to meet school 
goals. Based on individual needs, 
student participation is high. 

The school 
has 
strategies in 
place to 
meet the 
needs of 
English 
Language 
Learners 
(“ELLs”). 

The school has a program in 
place to meet the needs of 
English Language Learners 
who enroll at the school. In 
order to comply with federal 
regulations, however, the 
program could benefit from 
increased staffing, improved 
staff qualifications and/or 
additional resources.  

The school has a program in 
place to meet the needs of 
English Language Learners who 
enroll at the school. The services 
are in keeping with federal 
regulations, which include 
sufficient staffing with requisite 
training and resources. 

The school has a successful 
program in place to meet the 
needs of English Language 
Learners who enroll at the school. 
The services are in keeping with 
federal standards for sufficient 
staffing with requisite training, 
qualifications and resources. 

The school has a successful 
program(s) in place to meet the 
needs of any English Language 
Learners who enroll at the 
school. The services are in 
keeping with, and in some ways, 
exceed federal standards for 
staffing with requisite training, 
qualifications and resources. 

 
 
Meeting the Needs of All Learners Summary 
 
The teachers in the focus group stated the school has "an excellent inclusion model" to meet the needs of all learners. During the 
observations, it was difficult to tell which students have IEPs, as well as which teacher was the special education teacher and which 
was the general education teacher in a classroom. Administrators in the focus group said many general education teachers had dual 
certifications. Additionally, administrators, coaches, and teachers spoke about the focus on differentiation in planning and instructing; 
however, this differentiation was not necessarily evident in the QSR team’s classroom observations. The campus also provides three 
self-contained classrooms to meet the needs of students with more severe disabilities. Two of the self-contained classrooms were 
observed, and observers noted drastically different environments. One room was large, with three adults guiding students at 
individualized stations. The other self-contained classroom was extremely small, with only one adult providing instruction. The QSR 
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team was concerned about the small space of this room and asked the PCSB special education specialist to conduct a second review.  
 
The school has five English language learners (ELLs). The special education lead for the 2nd and 3rd grade works with the ELs. The 
school attempts to make the families feel welcomed and encourage participation by providing report cards in Spanish. 
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PROFESSIONAL DEVELOPMENT 
The rubric below was used to summarize the school’s performance in promoting professional development. 
 

Professional 
Development Limited Satisfactory Proficient Exemplary 
Time is 
made 
available 
throughout 
the year. 

The school offers very few 
professional development days 
throughout the school year, and 
teachers indicate that they do not 
have enough time for ongoing 
professional development and 
planning. 
 

The school offers several 
professional development 
activities throughout the school 
year, although teachers indicate 
they could use more time for 
planning. 
 

The school day and the annual 
calendar reflect a strong focus on 
professional development and 
planning. Most teachers agree 
that they are given sufficient time 
for professional development and 
planning. 
 

The school day and the annual 
calendar reflect a high priority 
given to professional 
development and planning. All 
teachers agree that they are given 
sufficient time for a variety of 
professional development 
opportunities and planning. 
 Extra 

support is 
in place for 
novice 
teachers.  
 

The school offers limited formal 
or informal support and guidance 
for novice teachers. These 
teachers do not think that the 
support is adequate. 
 

The school offers formal or 
informal support and guidance 
to novice teachers. These 
teachers think that the support 
is adequate. 
 

The school has implemented a 
support system that is effective in 
meeting the needs of novice 
teachers. 
 

The school has implemented a 
highly structured support system 
that is highly effective in 
meeting the needs of novice 
teachers. 
 

 
 
Professional Development Summary 
 
According to the administrator and teacher focus groups, professional development takes place four days a week in the form of a 
common planning period, with additional professional development opportunities at least once a month, and Saturday workshops as 
needed. Teachers indicated that professional development is usually centered around an area in which they feel they need support. The 
administration encourages teachers to attend OSSE trainings, and supports teachers earning additional degrees through tuition 
reimbursement. Aids/assistants are part of the summer institute for additional professional development and are also eligible for tuition 
reimbursement. Teachers also stated that instructional coaches, which the school has had for three years now, assist with lesson 
planning. Additionally, all teachers participate in a week-long retreat at the beginning of the school year in which they are divided for 
collaboration by grade level and content area.  
 

Administrators in the focus group talked about how there are cameras in each classroom so instructional coaches can review teacher 
performance and offer ways to improve. Teachers are also expected to review them independently.  
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SCHOOL CLIMATE 
The rubric below was used to summarize the school’s performance regarding school climate. 
 

School Climate Limited Satisfactory Proficient Exemplary 
The school 
is a safe and 
orderly 
learning 
environment 
for students. 

The school’s disciplinary 
policies and practices are not 
well-articulated or understood 
by most of the staff, students, 
and parents. Such policies and 
practices are partially 
implemented due to the lack of 
clarity or understanding and, as 
a result, the learning 
environment provides limited 

   

The school’s discipline policies 
and practices are adequately 
articulated and understood by 
the administration and by most 
of the staff, students and 
parents. Such policies and 
practices may not be fully 
implemented, due to a lack of 
clarity or understanding. The 
learning environment, 

     
 

The school’s discipline policies 
and practices are clearly 
articulated and understood by 
the administration, staff, 
students and parents. Such 
policies and practices are 
consistently implemented, 
providing for a safe and orderly 
learning environment. 

The school’s discipline policies 
and practices are clearly 
articulated and understood by 
the administration, staff, 
students and parents. Such 
policies and practices are fully 
implemented by students and 
staff, providing for a 
consistently safe and orderly 
learning environment. 

 
 
School Climate Summary 
 
Overall, the school appeared to be a safe and orderly learning environment. There are several security guards at the school, all of 
whom appear to have cordial relationships with students. Students in the focus group all said they feel safe at school due to the 
presence of the security guards and the calming impact of teachers. Three students mentioned other students in their classes were 
“mean,” or had done "bad things" but blamed it on other people and got away with it. The QSR team did not observe any instances of 
such misbehavior. 



 

 

 

 

 

 

Appendix I 



 
 
April 25, 2013 
 
Davene B. McCarthy White, Board Chair 
Eagle Academy PCS – New Jersey Avenue 
1017 New Jersey Avenue SE 
Washington, DC 20003 
 
Dear Ms. White:  
 
The Public Charter School Board (PCSB) conducts Qualitative Site Reviews to gather and document 
authentic evidence to support the oversight of PCSB schools. According to the School Reform Act § 38-
1802.11, PCSB shall monitor the progress of each school in meeting student academic achievement 
expectations specified in the charter granted to such school. Your school was selected to undergo a 
Qualitative Site Review during the 2012-13 school year for the following reason(s): 
 

o School eligible for 10-year Charter Review  
 
Qualitative Site Review Report 
On February 15 and 21, 2013 a Qualitative Site Review team conducted on-site reviews of Eagle 
Academy PCS – New Jersey Avenue Campus. The purpose of the site review is for PCSB to gauge the 
extent to which the school’s goals and student academic achievement expectations were evident in the 
everyday operations of the public charter school. To ascertain this, PCSB staff and consultants evaluated 
your classroom teaching by using an abridged version of the Charlotte Danielson’s Framework for 
Teaching observation rubric. We also visited a board meeting, a parent event, and conducted focus 
groups with a random selection of students, a group of teachers, and your administrators.  
 
Enclosed is the team’s report. You will find that the Qualitative Site Review Report is focused primarily 
on the following areas: mission/goals of the school’s charter, classroom environments, instructional 
delivery, meeting the needs of all learners, professional development, and school climate.  
 
We appreciate the assistance and hospitality that you and your staff gave the monitoring team in 
conducting the Qualitative Site Review at Eagle Academy PCS – New Jersey Ave. Thank you for your 
continued cooperation as the PCSB makes every effort to ensure that Eagle Academy PCS is in 
compliance with its charter. 
 
Sincerely, 

 
 

Naomi DeVeaux 
Deputy Director 
 
Enclosures 
cc: School Leader 
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CHARTER GOALS 
 
This table summarizes the goals that Eagle Academy PCS contracted to in its charter and the evidence that the Qualitative Site Review (“QSR”) 
team observed of the school meeting the goal during the Qualitative Site Visit. 
 
 

Goal Evidence 
Students will demonstrate proficiency in literacy skills. In classroom observations, teachers engaged students in activities that focused on 

listening and comprehension skills, word identification, vocabulary and phonics.  
Students were required to identify, write, and make the sound of a selected letter from 
the alphabet as well as say words that begin with the letter. Some students used 
manipulatives such as popsicle sticks to make the letter.  When reading stories during 
circle time, teachers used questioning and discussion techniques to assess students’ 
listening and comprehension skills. During one observation, students were asked to 
identify different elements of a book, such as the author, illustrator, title and title 
page.   All classrooms had word walls that were used to introduce students to 
vocabulary words and in some classes, many objects were labeled to assist students 
with learning words. 

Students will demonstrate proficiency in numeracy skills. Review team members observed students working at different centers in mathematics 
classrooms.  Each classroom had a math center and expectations for learning and 
activities were posted.  Instructional aides provided small group and individualized 
attention to students and assisted them in categorizing activities where they were 
sorting different objects according to size or shape, learning to identify and write 
numbers, or learning to count by using one-to-one correspondence.  Teachers taught 
beginning addition by having students make equations using numbers and pictures. 

Students will exhibit age-appropriate social and emotional developmental behaviors. The students in the classrooms observed were generally well behaved and engaged in 
the lessons. According to the administrators, the school uses the Second Step 
Curriculum to foster social and emotional skill development; the tool is intended to 
teach self-regulation and executive function skills. The school also conducts socio-
emotional assessments twice per year, though these were not observed by the QSR 
team. A part time clinician from the Department of Mental provides play therapy for 
identified students. 

Attendance rate for all students will exceed 90%. The QSR team did not review attendance data as part of the review. 
Create and sustain a positive school climate. 

 

The QSR team noted warm, caring, and academically engaging relationships between 
students and teachers in brightly lit and well-organized classrooms. The school 
administrators described its program of recognizing students for academic and 
behavior achievements. However, at the time of the review, the principal had recently 
left and a new interim principal had just started. There was also evidence of high 
teacher turnover, both of which indicate that the school climate is unstable.   
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Goal Evidence 
Parents will participate in the school community. 

 

According to the administrators, the school conducts a parent satisfaction survey and 
works to build an ongoing rapport with parents. The school holds four or five parent 
events per year, including literacy and mathematics nights, a science fair, and holiday 
programs. The school also conducts parent workshops once per month through a 
Department of Education grant. Teachers said that they strive to incorporate parent 
feedback in their work with students, and formally communicate student progress to 
parents every nine weeks. 
 
A PCSB staff member observed parent-teacher conferences on February 15, 2013. A 
sign-in sheet showed almost fifty parents had participated. 
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SCHOOL MISSION 
This rubric summarizes the school’s performance on aligning its operations with the mission and goals of its charter.  
 
 

School Mission Limited Satisfactory Proficient Exemplary 
The school’s mission and 
educational goals as 
articulated in the charter 
application and subsequent 
amendments are 
implemented in the day to 
day operations of the school. 

Limited observations of day to day 
observations as aligned with 
mission and educational goals by 
any school stakeholders. 

Day to day operations and activities 
as aligned with mission and 
educational goals are demonstrated 
by some staff members. 

Day to day operations and activities 
as aligned with mission and 
educational goals are demonstrated 
by nearly all staff members. 
 

Day to day operations and activities 
as aligned with the mission and 
educational goals are demonstrated 
by students throughout the school 
building. 
 

The Board and school 
administrators govern and 
manage in a manner 
consistent with the school’s 
design and mission.  

Administrators and Board members 
demonstrate a limited 
understanding of the school’s 
design. Evidence of its use in the 
management and governance of the 
school is substantially lacking. 

Administrators and Board members 
demonstrate an adequate 
understanding of the school’s 
design. There is evidence that 
understanding of the design is 
sometimes used to effectively 
manage and govern the school. 

Administrators and Board members 
demonstrate a good understanding 
of the school’s design. There is 
evidence that understanding of the 
design is used to effectively 
manage and govern the school. 

All key administrators and Board 
members demonstrate an excellent 
understanding of the school’s 
design. There is significant 
evidence that understanding of the 
design is used to effectively 
manage and govern the school. 

The school’s curriculum 
and instruction are aligned 
with the school’s mission 
and educational goals. 

School curriculum and instruction 
are not aligned with the mission 
and educational goals and/or are 
utilized in limited/no classrooms. 
 

School curriculum and instruction 
are aligned with the mission and 
educational goals and are utilized 
in some classrooms. 
 

School curriculum and instruction 
are aligned with the mission and 
educational goals and are utilized 
in most classrooms. 
 

School curriculum and instruction 
are aligned with the mission and 
educational goals and are utilized 
in all classrooms. 
 The school has met or is 

making progress toward 
meeting the educational 
goals of its charter. 

The school demonstrates limited 
evidence of progress towards 
monitoring and making progress 
towards few of the goals of its 
charter. 

The school demonstrates adequate 
evidence of progress towards 
monitoring and making progress 
towards some of the goals of its 
charter. 

The school demonstrates proficient 
evidence of progress towards 
monitoring and making progress 
towards most of the goals of its 
charter. 

The school demonstrates 
exemplary evidence of progress 
towards monitoring and making 
progress towards all of the goals of 
its charter. 

 
 
School Mission Summary 
 
According to its charter, the mission of Eagle Academy PCS is to have each student ready socially, emotionally, personally, and 
academically to succeed in elementary school. 
 
The QSR team found students to be engaged in rich learning experiences with high-level curricula. Students were encouraged to become 
creative problem-solvers through techniques like inquiry-based learning and the opportunity to choose learning centers and activities. The 
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curriculum is aligned to the Common Core State Standards and is intended to support socio-emotional learning. The school leadership 
considers Eagle Academy PCS – New Jersey Ave a “full service school,” providing additional non-academic services based on needs 
identified by parents and teachers. The school has a full time occupational and physical therapists, and a behavior intervention specialist 
providing services to students. 
 
In classroom observations, the QSR team noted that the teachers observed generally scored well on the elements of the rubric related to 
creating a good social environment for students: all of the teachers observed were proficient or exemplary on Environment of Respect, 
Organizing Physical Space, and Communicating with Students. The QSR team noted warm, caring, and academically engaging 
relationships between students and teachers in brightly lit and well-organized classrooms. However, the teachers were less successful at 
providing a rigorous academic program: just over half of teachers (57%) were proficient in Using Questioning and Discussion Techniques 
and Using Assessment in Instruction, techniques specifically cited by Eagle Academy PCS’s leadership team as key observable elements 
of the mission’s implementation in everyday operations. School leadership stated that the QSR team would observe differentiated 
instruction in classrooms, which was supported through ongoing, individualized and small group instruction. During the observations, the 
QSR team observed mostly whole-group instruction with some class discussions.  Additionally, there were little to no examples of 
assessment of students observed throughout the classrooms.  The leadership team also cited an interdisciplinary approach to integrating 
arts instruction across the curriculum, but the QSR team was unable to observe this in practice. 
 
The administrator focus group participants indicated that the school is working to improve teacher satisfaction, but the QSR team noted a 
high turnover rate. The school provides bonus pay and conducts a teacher appreciation week. However, teachers in the focus group 
indicated frustration with the school’s constant technological problems and concerns about insufficient reading materials to support 
student learning and centers. Apparently, the school has previously provided expense reimbursements for teachers to acquire additional 
instructional materials, but, by February, this has not yet been available for this school year. The school leadership said that video 
cameras were being installed in every classroom to support teacher observation and professional development; the teacher focus group 
participants did not discuss their opinions on this policy. 
 
According to school leadership, the board supports the school’s mission by assuring that budget allocations provide the resources to assist the 
school in providing services to children, the board attends school-sponsored events.  On March 20, 2013 a PCSB staff member attended Eagle’s 
Board of Trustees meeting.  Thirteen board members attended the meeting, constituting a quorum.  Six staff members were also present.  The 
meeting agenda items included the following:   
 

• Minutes from previous meeting to be approved 
• Financial report 
• Executive Director’s report 
• Principals report for Wheeler Road and NJ Avenue campus which included: 
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o Academic 
o Attendance 
o Re-enrollment and recruitment events 
o Increasing parent participation for 2013-14 school year 
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CLASSROOM ENVIRONMENTS 
This rubric summarizes the school’s performance on the Classroom Environments elements of the rubric during the scheduled and unscheduled 
visits.  
 
 

Class 
Environment Limited Satisfactory Proficient Exemplary 

Creating an 
Environment 
of Respect 
and Rapport 

Classroom interactions, both between 
the teacher and students and among 
students, are negative or inappropriate 
and characterized by sarcasm, 
putdowns, or conflict 

Classroom interactions are generally 
appropriate and free from conflict but 
may be characterized by occasional 
displays of insensitivity.  

Classroom interactions reflect general 
warmth and caring, and are respectful 
of the cultural and developmental 
differences among groups of students. 

Classroom interactions are highly 
respectful, reflecting genuine warmth 
and caring toward individuals. 
Students themselves ensure 
maintenance of high levels of civility 
among member of the class.  

Establishing a 
Culture for 
Learning 

The classroom does not represent a 
culture for learning and is 
characterized by low teacher 
commitment to the subject, low 
expectations for student achievement, 
and little student pride in work.  

The classroom environment reflects 
only a minimal culture for learning, 
with only modest or inconsistent 
expectations for student achievement, 
little teacher commitment to the 
subject, and little student pride in 
work. Both teacher and students are 
performing at the minimal level to 
“get by.” 

The classroom environment 
represents a genuine culture for 
learning, with commitment to the 
subject on the part of both teacher and 
students, high expectations for student 
achievement, and student pride in 
work.  

Students assumes much of the 
responsibility for establishing a 
culture for learning in the classroom 
by taking pride in their work, 
initiating improvements to their 
products, and holding the work to the 
highest standard. Teacher 
demonstrates as passionate 
commitment to the subject.  

Managing 
Classroom 
Procedures 

Classroom routines and procedures 
are either nonexistent or inefficient, 
resulting in the loss of much 
instruction time.  

Classroom routines and procedures 
have been established but function 
unevenly or inconsistently, with some 
loss of instruction time. 

Classroom routines and procedures 
have been established and function 
smoothly for the most part, with little 
loss of instruction time. 

Classroom routines and procedures 
are seamless in their operation, and 
students assume considerable 
responsibility for their smooth 
functioning.  

Managing 
Student 
Behavior 

Student behavior is poor, with no 
clear expectations, no monitoring of 
student behavior, and inappropriate 
response to student misbehavior.  

Teacher makes an effort to establish 
standards of conduct for students, 
monitor student behavior, and 
respond to student misbehavior, but 
these efforts are not always 
successful.  

Teacher is aware of student behavior, 
has established clear standards of 
conduct, and responds to student 
misbehavior in ways that are 
appropriate and respectful of the 
students. 

Student behavior is entirely 
appropriate, with evidence of student 
participation in setting expectations 
and monitoring behavior. Teacher’s 
monitoring of student behavior is 
subtle and preventive, and teachers’ 
response to student misbehavior is 
sensitive to individual student needs.  
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Class 
Environment Limited Satisfactory Proficient Exemplary 

Organizing 
Physical 
Space 

Teacher makes poor use of the 
physical environment, resulting in 
unsafe or inaccessible conditions for 
some students or a serious mismatch 
between the furniture arrangement 
and the lesson activities.  

Teacher’s classroom is safe, and 
essential learning is accessible to all 
students, but the furniture 
arrangement only partially supports 
the learning activities.  

Teacher’s classroom is safe, and 
learning is accessible to all students; 
teacher uses physical resources well 
and ensures that the arrangement of 
furniture supports the learning 
activities.  

Teacher’s classroom is safe, and 
students contribute to ensuring that 
the physical environment supports the 
learning of all students.  

 
 
Classroom Environments Summary 
 
Almost 90% of all classroom observations scored proficient or exemplary on elements of the Classroom Environment Rubric, which includes 
five elements: Environment of Respect, Culture of Learning, Managing Classroom Procedures, Managing Student Behavior, and Organization of 
Physical Space. 
 
All of the classrooms observed scored proficient or exemplary on Environment of Respect, with most being rated as “proficient.” During the 
QSR team’s observations, students and teachers were mutually respectful; teachers welcomed each student individually and apologized when 
classroom procedures did not conform to students’ expectations. Students smiled during lessons, gave each other high fives as encouragement, 
and helped each other move between learning centers.  
 
Eighty-five percent of the teachers observed scored proficient or exemplary on Culture of Learning. The QSR team observed teachers clearly 
setting learning expectations with SWBAT (Students will be able to…) and orally; in one case, when the written expectations were complex, the 
teacher translated them into student-friendly terms. Teachers congratulated students on displaying their learning and reminded them of the 
importance of the lesson. The QSR team observed “exciting word” posters, pride walls, and student achievement data trackers posted in 
classrooms. 
 
Eighty-five percent of the teachers observed scored proficient or exemplary on Managing Classroom Procedures. Classroom transitions were 
managed in a timely and efficient manner. Class rules were simple, clearly posted, and generally consistent across classrooms. In several 
classrooms, the QSR team observed students signing in to the classroom when they arrived. Teachers used hand signals, claps, thumbs up/thumbs 
down, and chants in engaging students and transitioning between activities. In one classroom, the QSR team observed a student reminding 
another student to join the carpet circle for morning meeting. In the teacher focus group, the QSR team learned that teachers are concerned about 
insufficient reading materials to support student learning and centers, though the teachers reported that the school has been investing in additional 
books. 
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Seventy-one percent of the teachers observed were rated as proficient or exemplary in Managing Student Behavior. Many teachers proactively 
managed student behavior by constantly surveying the room, moving between students, praising good behavior, and clearly setting expectations 
for good behavior before transitions and activities; in these classrooms, the QSR team observed no instances of student misbehavior. In other 
classrooms, student behavior management was more reactive, though there were no major incidences in most classrooms. 
 
All of the classrooms observed were rated proficient or exemplary in Organizing Physical Space. Students and teachers moved easily around 
classroom furniture and between learning centers, which were clearly distinguished and had a variety of learning materials. The classrooms, 
including walls, carpets, and posters, were bright and colorful. The QSR team observed computers and Smart Boards; however, teachers in the 
focus group noted, and the QSR team’s observations confirmed, that the Smart Boards are mounted too high for students to be able to use them. 
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INSTRUCTIONAL DELIVERY 
This rubric summarizes the school’s performance on the Instructional Delivery elements of the rubric during the scheduled and unscheduled 
visits.  
 
 

Instructional 
Delivery Limited Satisfactory Proficient Exemplary 

Communicating 
with Students 

Teacher’s oral and written 
communication contains errors or is 
unclear or inappropriate to students. 
Teacher’s purpose in a lesson or unit 
is unclear to students. Teacher’s 
explanation of the content is unclear 
or confusing or uses inappropriate 
language.  

Teacher’s oral and written 
communication contains no errors, 
but may not be completely 
appropriate or may require further 
explanations to avoid confusion.  
Teacher attempts to explain the 
instructional purpose, with limited 
success. Teacher’s explanation of the 
content is uneven; some is done 
skillfully, but other portions are 
difficult to follow.  

Teacher communicates clearly and 
accurately to students both orally and 
in writing. Teacher’s purpose for the 
lesson or unit is clear, including 
where it is situation within broader 
learning. Teacher’s explanation of 
content is appropriate and connects 
with students’ knowledge and 
experience.  

Teacher’s oral and written 
communication is clear and 
expressive, anticipating possible 
student misconceptions. Makes the 
purpose of the lesson or unit clear, 
including where it is situated within 
broader learning, linking purpose to 
student interests. Explanation of 
content is imaginative, and connects 
with students’ knowledge and 
experience. Students contribute to 
explaining concepts to their peers.  

Using 
Questioning and 
Discussion 
Techniques 

Teacher makes poor use of 
questioning and discussion 
techniques, with low-level questions, 
limited student participation, and 
little true discussion.  

Teacher’s use of questioning and 
discussion techniques is uneven with 
some high-level question; attempts at 
true discussion; moderate student 
participation.  

Teacher’s use of questioning and 
discussion techniques reflects high-
level questions, true discussion, and 
full participation by all students.  

Students formulate may of the high-
level questions and assume 
responsibility for the participation of 
all students in the discussion.  

Engaging 
Students in 
Learning 

Students are not at all intellectually 
engaged in significant learning, as a 
result of inappropriate activities or 
materials, poor representations of 
content, or lack of lesson structure.  

Students are intellectually engaged 
only partially, resulting from 
activities or materials or uneven 
quality, inconsistent representation of 
content or uneven structure of 
pacing.  

Students are intellectually engaged 
throughout the lesson, with 
appropriate activities and materials, 
instructive representations of content, 
and suitable structure and pacing of 
the lesson.  

Students are highly engaged 
throughout the lesson and make 
material contribution to the 
representation of content, the 
activities, and the materials. The 
structure and pacing of the lesson 
allow for student reflection and 
closure.  
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Instructional 
Delivery Limited Satisfactory Proficient Exemplary 

Using 
Assessment in 
Instruction 

Students are unaware of criteria and 
performance standards by which their 
work will be evaluated, and do not 
engage in self-assessment or 
monitoring. Teacher does not 
monitor student learning in the 
curriculum, and feedback to students 
is of poor quality and in an untimely 
manner.  

Students know some of the criteria 
and performance standards by which 
their work will be evaluated, and 
occasionally assess the quality of 
their own work against the 
assessment criteria and performance 
standards. Teacher monitors the 
progress of the class as a whole but 
elicits no diagnostic information; 
feedback to students is uneven and 
inconsistent in its timeliness.  

Students are fully aware of the 
criteria and performance standards by 
which their work will be evaluated, 
and frequently assess and monitor the 
quality of their own work against the 
assessment criteria and performance 
standards. Teacher monitors the 
progress of groups of students in the 
curriculum, making limited use of 
diagnostic prompts to elicit 
information; feedback is timely, 
consistent, and of high quality.  

Students are fully aware of the 
criteria and standards by which their 
work will be evaluated, have 
contributed to the development of the 
criteria, frequently assess and 
monitor the quality of their own work 
against the assessment criteria and 
performance standards, and make 
active use of that information in their 
learning. Teacher actively and 
systematically elicits diagnostic 
information from individual students 
regarding understanding and 
monitors progress of individual 
students; feedback is timely, high 
quality, and students use feedback in 
their learning.  

Demonstrating 
Flexibility and 
Responsiveness 

Teacher adheres to the instruction 
plan in spite of evidence of poor 
student understanding or of students’ 
lack of interest, and fails to respond 
to students’ questions; teacher 
assumes no responsibility for 
students’ failure. 

Teacher demonstrates moderate 
flexibility and responsiveness to 
students’ needs and interests, and 
seeks to ensure success of all 
students.  

Teacher seeks ways to ensure 
successful learning for all students, 
making adjustments as needed to 
instruction plans and responding to 
student interest and questions.  

Teacher is highly responsive to 
students’ interests and questions, 
making major lesson adjustments if 
necessary, and persists in ensuring 
the success of all students.  

 
 
Instructional Delivery Summary 
 
Approximately three-quarters of classrooms were proficient or exemplary in areas of Instructional Delivery, including: Communicating with 
Students, Using Questioning and Discussion Techniques, Engaging Students in Learning, Using Assessment in Instruction, and Demonstrating 
Flexibility. 
 
All of the teachers observed were scored proficient or exemplary on Communicating with Students. Teachers’ oral and written communication 
was error free. Teachers clearly stated directions and learning expectations orally and in writing, and presented activities with enthusiasm.  There 
were also directions posted for individual learning centers, such as, “sort objects according to size.”  
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About sixty percent of teachers were rated proficient or exemplary in their use of questioning and discussion techniques. The QSR team observed 
a small percentage of teachers using higher-order thinking questions, or questions designed to have students think and form opinions before 
responding, such as, “What does it mean to be persuasive?” Most of the questions observed were low-level recall questions, such as, “What are 
some of the products that we get from apples?” or “What day was yesterday?” 
 
Eighty-five percent of teachers were rated proficient or exemplary in engaging students in learning. In most of the classrooms observed, all or 
almost all students were actively engaged in the lesson. Most whole group activities observed were during read alouds where teachers animatedly 
read stories and encouraged student participation with questions and discussion. During some discussions, teachers addressed students’ 
individual questions that may have been off topic or non-academic, but the instructional activities were age appropriate and captured students’ 
interest most of the time.  
 
Approximately sixty percent of classrooms included assessments to monitor student learning progress.  The primary methods of assessment 
observed were oral questioning of students on lesson content, and teachers monitoring progress during independent work time. Instructional 
assistants also gave the students immediate feedback as they worked with individual and small groups at various centers.  
 
The QSR team did not review teachers’ lesson plans in advance and thus was unable to compare observed instruction to lesson plans. As such, 
the team could not identify adjustments based on student needs and cannot assess the school’s performance on the Flexibility and Responsiveness 
element of the rubric. However, in some cases, the QSR team was able to observe some adjustments, such as a teacher allowing for additional 
discussion time on a specific topic. In another case, the teacher’s responses to interruptions were detrimental to the quality of the lesson, as the 
teacher repeated activities when students arrived late or switched between instructional CDs several times.
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MEETING THE NEEDS OF ALL LEARNERS 
This rubric summarizes the school’s performance on the elements of the rubric related to meeting the needs of all learners.  
 

All Learners’ 
Needs Limited Satisfactory Proficient Exemplary 

The school 
has strategies 
in place to 
meet the 
needs of 
students at 
risk of 
academic 
failure. 

The school has implemented a 
limited number of programs to help 
students who are struggling 
academically to meet school goals. 
Resources for such programs are 
marginal; or the programs 
experience low participation given 
the students’ needs. 
 

The school has implemented 
programs and provided adequate 
resources to help students who are 
struggling academically to meet 
school goals. Based on individual 
needs, student participation is 
moderate. 
 

The school has implemented special 
programs and provided significant 
resources to help students who are 
struggling academically to meet 
school goals. Based on individual 
needs, student participation is 
moderate to high. 
 

The school has implemented 
research- based and/or special 
programs and provided a full 
complement of resources to help 
students who are struggling 
academically to meet school goals. 
Based on individual needs, student 
participation is high. 

The school 
has strategies 
in place to 
meet the 
needs of 
English 
Language 
Learners 
(“ELLs”). 

The school has a program in place 
to meet the needs of English 
Language Learners who enroll at 
the school. In order to comply with 
federal regulations, however, the 
program could benefit from 
increased staffing, improved staff 
qualifications and/or additional 
resources.  

The school has a program in place to 
meet the needs of English Language 
Learners who enroll at the school. 
The services are in keeping with 
federal regulations, which include 
sufficient staffing with requisite 
training and resources. 

The school has a successful program 
in place to meet the needs of English 
Language Learners who enroll at the 
school. The services are in keeping 
with federal standards for sufficient 
staffing with requisite training, 
qualifications and resources. 

The school has a successful 
program(s) in place to meet the 
needs of any English Language 
Learners who enroll at the school. 
The services are in keeping with, 
and in some ways, exceed federal 
standards for staffing with requisite 
training, qualifications and 
resources. 

 
 
Meeting the Needs of All Learners Summary 
 
Through the focus groups with administrators and teachers, the QSR team learned of several strategies in place to support the needs of all 
learners, though most of these strategies were not directly observed. There is a Safety Net Program where instructional coaches model strategies 
for teachers to use with students who need additional support. The school uses technological resources, such as Lexia Reading, to provide 
intervention and content differentiation for struggling and advanced learners. The school also provides before and after school tutoring. School 
leaders report that Eagle is a full-service school that focuses on the whole child and provides a variety of resources when needs are identified 
from parent  concerns, or teacher/ staff observations.  The leadership stated that there is a full time staff member who serves as a behavior 
intervention specialist. 
 
There are currently no English Language Learners (“ELLs”) enrolled at the school. 
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PROFESSIONAL DEVELOPMENT 
This rubric summarizes the school’s performance on the Professional Development elements of the rubric during the scheduled and unscheduled 
classroom observations and as discussed during the focus groups with administrators, faculty, and staff. 
 
 

Professional 
Development Limited Satisfactory Proficient Exemplary 
Time is made 
available 
throughout 
the year. 

The school offers very few 
professional development days 
throughout the school year, and 
teachers indicate that they do not have 
enough time for ongoing professional 
development and planning. 
 

The school offers several 
professional development activities 
throughout the school year, although 
teachers indicate they could use more 
time for planning. 
 

The school day and the annual 
calendar reflect a strong focus on 
professional development and 
planning. Most teachers agree that 
they are given sufficient time for 
professional development and 
planning. 
 

The school day and the annual 
calendar reflect a high priority given 
to professional development and 
planning. All teachers agree that they 
are given sufficient time for a variety 
of professional development 
opportunities and planning. 
 Extra 

support is in 
place for 
novice 
teachers.  
 

The school offers limited formal or 
informal support and guidance for 
novice teachers. These teachers do 
not think that the support is adequate. 
 

The school offers formal or 
informal support and guidance to 
novice teachers. These teachers 
think that the support is adequate. 
 

The school has implemented a 
support system that is effective in 
meeting the needs of novice teachers. 
 

The school has implemented a highly 
structured support system that is 
highly effective in meeting the needs 
of novice teachers. 
 

 
 
Professional Development Summary 
 
Eagle Academy PCS uses a READ-DC grant from the federal government to improve the quality of language and literacy instruction, including 
optional Saturday literacy workshops and a literacy mentor who provides intensive teacher coaching. The school uses the Classroom Assessment 
Scoring System (CLASS) and Early Language and Literacy Classroom Observation (ELLCO) tools to conduct classroom observations. The 
results of these, along with teacher surveys on their strengths and weaknesses, help determine the focus of professional development. A master 
artist from the Wolf Trap Foundation for the Performing Arts provides professional development related to integrating arts across the curriculum; 
however, the QSR team did not observe any arts-based instruction. Administrators in the focus group indicated that the QSR team should see 
differentiated instruction and ongoing assessment in classrooms, but these were also not observed. 
 
The QSR team also learned that all classrooms will soon be outfitted with cameras for teacher reflection and feedback; they are expected to be 
installed by February 22, 2013. 
 
According to the focus group participants, instructional coaches work with new teachers.  
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SCHOOL CLIMATE 
This rubric summarizes the school’s performance on the School Climate elements of the rubric during the scheduled and unscheduled classroom 
observations and as discussed during the focus groups with students, faculty, and staff.  
 
 

School Climate Limited Satisfactory Proficient Exemplary 
The school is 
a safe and 
orderly 
learning 
environment. 

The school’s discipline policies and 
practices are not well-articulated or 
understood by most of the staff, 
students and parents. Such policies 
and practices are partially 
implemented due to the lack of 
clarity or understanding and, as a 
result, the learning environment 
provides limited safety and order. 

The school’s discipline policies and 
practices are adequately articulated 
and understood by the 
administration and by most of the 
staff, students and parents. Such 
policies and practices may not be 
fully implemented, due to a lack of 
clarity or understanding. The 
learning environment, however, is 
relatively safe and orderly. 

The school’s discipline policies and 
practices are clearly articulated and 
understood by the administration, 
staff, students and parents. Such 
policies and practices are 
consistently implemented, providing 
for a safe and orderly learning 
environment. 

The school’s discipline policies and 
practices are clearly articulated and 
understood by the administration, 
staff, students and parents. Such 
policies and practices are fully 
implemented by students and staff, 
providing for a consistently safe 
and orderly learning environment. 

 
 
School Climate Summary 
 
The learning environment was one of respect and caring. The review team observed that teachers and students interacted well with each other 
and students were very helpful to each other when moving to and from centers.  The classrooms were painted in bright, cheery colors and there 
were brightly colored carpets for sitting and for defining centers. Students were generally well behaved and happy but the review team did not 
host a focus group with students since the school does not serve students older than grade 3.  
 
The school has a high teacher turnover rate, all but one of the teachers are new this year.  At the time of the review the principal had been 
reassigned and an interim principal was assigned to the school. According to the teacher focus group participants, the school tries to support 
teachers by working with instructional coaches to improve pedagogical skills, professional development opportunities, and adequate instructional 
resources. Administrators report that teachers are allocated $250-$500 quarterly to purchase additional classroom materials; however the teacher 
focus group reported that they did not receive an allotment for materials this year.  Teachers are celebrated with performance incentive bonuses, 
and teacher appreciation week.  
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10 Year Review Data 
 
 
Core Knowledge – Emergent Literacy Skills 
*Percentage represents grade level average 
School Year 
(End of Year 
Performance) 

PK3, PK4 

2008-2009 Not available 
2009-2010 83% 
2010-2011 92% 
2011-2012 88% (PK3 

only) 
2012-2013 In Progress 
 
 
Core Knowledge – Emergent Numeracy Skills 
*Percentage represents grade level average 
School Year 
(End of Year 
Performance) 

PK3, PK4 

2008-2009 Not available 
2009-2010 89% 
2010-2011 92%  
2011-2012 88% (PK3 

only) 
2012-2013 In Progress 
 
DIBELS – Emergent Literacy Skills 
Percentages represent grade level breakdowns of performance at each instructional 
level. 
2010-2011 

 Beginning of Year End of Year 
Grade 
Level 

Benchmark Strategic Intensive Benchmark Strategic Intensive 

K 48% 48% 4% 88% 8% 2% 
1 48% 38% 14% 57% 29% 13% 
2 42% 20% 38% 52% 13% 35% 

 
2011-2012 

 Beginning of Year End of Year 
Grade 
Level 

Benchmark Strategic Intensive Benchmark Strategic Intensive 

K 69% 28% 3% 84% 10% 6% 
1 82% 15% 3% 63% 25% 11% 
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2 48% 32% 20% 52% 17% 32% 
3 51% 21% 28% 39% 37% 24% 

 
2012-2013 (End of Year results not yet available) 

 Beginning of Year Middle of Year 
Grade 
Level 

Benchmark Strategic Intensive Benchmark Strategic Intensive 

K 67% 28% 5% 75% 18% 6% 
1 72% 18% 10% 71% 16% 13% 
2 50% 29% 21% 57% 18% 25% 
3 38% 33% 29% 43% 18% 39% 

 
 
Brigance – Emergent Numeracy Skills 
Percentages represent average scores. 
 

 
 

School Year (End of Year 
Performance) 

Grade Levels 
Tested 

Performance  

2007-2008 PK3-KG 89% 
2008-2009 PK3-KG 92% 
2009-2010 PK3-1st 99% 
2010-2011 PK3-2nd 94% 
2011-2012 Assessment Discontinued 2012-2013 
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Brigance – Emergent Literacy Skills 
Percentages represent average scores. 

 
School Year (End of Year 
Performance) 

Grade Levels 
Tested 

Performance  

2007-2008 PK3-KG 89% 
2008-2009 PK3-KG 92% 
2009-2010 PK3-1st 96% 
2010-2011 PK3-2nd 97% 
2011-2012 Assessment Discontinued 2012-2013 

 
 
STAR – Emergent Literacy Skills 
Percentage is a measure of proficiency (performance “At or above the 40th percentile) 
The percentage denoted with a * indicates the number of students of “At or above 70% 
Proficiency” 
 
School Year 
(End of Year 
Performance) 

K 1 2 3 

2006-2007 
Assessment Not Administered 2007-2008 

2008-2009 
2009-2010 N/A N/A 97%* N/A 
2011-2012 89% 57% 58% 66% 
2012-2013 Assessment Discontinued 
 
 
 
 
STAR – Emergent Numeracy Skills 
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Percentage is a measure of proficiency (performance “At or above the 40th percentile) 
The percentage denoted with a * indicates the number of students of “At or above 70% 
Proficiency” 
 
School Year 
(End of Year 
Performance) 

K 1 2 3 

2006-2007 
Assessment Not Administered 2007-2008 

2008-2009 
2009-2010 N/A N/A 77% N/A 
2011-2012 89% 44% 40% 66% 
2012-2013 Assessment Discontinued 
 
Houghton-Mifflin Emergent Literacy Skills 
As reported on previous PCSB reviewed and approved Accountability Plans. Numbers 
reported indicate average score. 
 
School Year 
(End of Year 
Performance) 

PK4 K 

2006-2007 N/A 72% 
2007-2008 N/A 84% 
2008-2009 N/A 92% 
2009-2010 N/A 83% 
2011-2012  N/A 
2012-2013 Assessment 

Discontinued 
 
Houghton-Mifflin Emergent Numeracy Skills 
As reported on previous PCSB reviewed and approved Accountability Plans. Numbers 
reported indicate average score. 
 
School Year 
(End of Year 
Performance) 

PK4 K 

2006-2007 N/A 85% 
2007-2008 N/A 77% 
2008-2009 N/A 93% 
2009-2010 N/A 83% 
2011-2012  N/A 
2012-2013 Assessment 

Discontinued 
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Learning Accomplishment Profile 
As reported on previous PCSB reviewed and approved Accountability Plans. Numbers 
reported indicate average score. 
School Year 
(End of Year 
Performance) 

PK3 PK4 K 

2006-2007 98% 98% 
2007-2008 91% 98% 
2008-2009 94% 95% 98% 
2009-2010 

Assessment Discontinued 2010-2011 
2011-2012 
 
Social-Emotional Data 
As assessed by Brigance  from 2007-2011  
SSIS (for the 2011-2012 school year only) percentage indicates the number of 1st and 
2nd grade students that scored average or above (as indicated by a score of 85 or 
greater 
 
School Year (End of 
Year Performance) PK3 PK4 K 1 2 

2006-2007 98 98 98 N/A N/A 
2007-2008 91 91 98 N/A N/A 
2008-2009 94 95 98 N/A N/A 
2009-2010 95 98 99 99 N/A 
2010-2011 80 95 93 U/A 80 
2011-2012 (SSIS) Unavailable 81% 
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PARENT/FAMILY EVENTS 

2008-2009SY 

EVENT DATE TOTAL ATTENDANCE 

(SIGN-IN SHEETS ARE 
PROVIDED AND COLLECTED 

AT EACH EVENT) 

Parent Orientation 8/19/2008 193 

Back to School Night 9/30/2008 124 

Grandparents Classroom Visit Day 11/21/2008 95 

Grandparents Day Celebration 11/21/2008 115 

Thanksgiving Basket Giveaway 11/26/2008 61 

Christmas Carols in the City 12/14/2008 10 

Annual Holiday Performance 12/17/2008 114 

PTO Meeting 1/15/2009 50 

Black History Program 2/20/2009 59 

1st Grade Enrollment Fair 2/24/2009 31 

Muffins for Moms 3/19/2009 64 

Week of the Young Child (Fun Day) 4/24/2009 92 

Students of Spring Fashion Show 4/25/2009 94 

Before and After Care Program 5/28/2009 111 

Breast Cancer Walk-A-Thon 10/19/2009 86 

4 quarterly Parent Teacher Conference 

 

 

 

 



   

PARENT/FAMILY EVENTS 

2010-2011SY 

EVENT DATE TOTAL ATTENDANCE 

(SIGN-IN SHEETS ARE PROVIDED AND 
COLLECTED AT EACH EVENT) 

Parent Orientation 8/18/2010 220 

Parent Orientation 8/19/2010 172 

Back To School Night 9/30/2010 141 

PTO Meeting 10/28/2010 40 

Parents, Friends & Family Night 11/10/2010 84 

PTO Meeting 11/18/2010 39 

Grandparents’ Day 11/19/2010 129 

Thanksgiving Basket Giveaway 11/22/2010 360  

Dads Rock n’ Read 12/10/2010 42 

Eagle Academy Christmas Performance 12/14/2010 220 

Parent Workshop  1/19/2011 18 

PTO Meeting 2/17/2011 30 

Parents, Friends & Family Night 2/24/2011 106 

Black History Program 2/25/2011 29 

PTO Meeting 3/17/2011 30 

Parents, Friends & Family Night 4/7/2011 63 

Poetry Café’ 4/13/2011 47 

Eagle Going Green School Celebration 4/27/2011 46 

PTO Meeting 5/19/2011 25 

4 quarterly Parent Teacher Conference 

 



   

PARENT EVENTS 

2011-2012SY 

EVENT DATE TOTAL ATTENDANCE 

(SIGN-IN SHEETS ARE 
PROVIDED AND COLLECTED 

AT EACH EVENT) 

Parent Orientation 8/18/2011 276 

Back To School Night 9/29/2011 124 

Asthma Workshop 9/27/2011 17 

PTO Meeting 9/15/2011 34 

PTO Meeting 10/20/2011 37 

Grandparents’ Day 10/19/2011 69 

Parents, Friends & Family Night 11/14/2011 89 

PTO Meeting 11/22/2011 51 

Thanksgiving Basket Giveaway 11/23/2011 320 

PTO Meeting 1/19/2012 32 

Martin Luther King Jr. Program 1/26/2012 30 

PTO Meeting 2/23/2012 27 

PTO Meeting 3/15/2012 53 

Parents, Friends & Family Night 4/12/2012 63 

Mother’s Tea 5/18/2012 78 

4 quarterly Parent Teacher Conference 

 

 

 

 



   

PARENT/FAMILY EVENTS 

2012-2013SY 

EVENT DATE TOTAL ATTENDANCE 

(SIGN-IN SHEETS ARE 
PROVIDED AND COLLECTED 

AT EACH EVENT) 

Parent Orientation 8/21/2012 400 

Back To School Night 9/27/2012 220 

Walk for the Cure 10/20/2012 53 

PTO Meeting 11/15/2012 34 

Parents, Friends & Family Night 11/16/2012 58 

Parent’s Nutrition Workshop 11/16/2012 62 

Thanksgiving Basket Giveaway 11/23/2012 360 

Before & After care Holiday Performance 12/21/2012 180 

Black History Program 1/27/2012 200 

Parent’s Nutrition Workshop 2/8/2013 78 

PTO Meeting 2/21/2013 16 

Parent’s Nutrition Workshop 3/26/2013 50 

Science Fair 3/26/2013 43 

Health & Information Jamboree 3/20/2013 100 

4 quarterly Parent Teacher Conference 
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Eagle Academy Public Charter School - New Jersey Ave

COMPLIANCE  REVIEW REPORT

2012-2013

INDICATOR DOCUMENTATION RATIONALE
COMPLIANCE 

STATUS
COMMENTS

Enrollment application for SY 

2013-2014
Compliant

Written lottery procedures Compliant

Notice and Due Process (suspension 

and expulsion)

Student handbook or other written 

document that outlines the school's 

discipline policy and procedures.

Compliance with School Reform Act 

Section 38-1802.06 (g); guidance for 

PCSB staff when contacted by parents  

Compliant

Option 1: Notice of assigned nurse 

on staff 

Option 2: Copy of staff certificate 

to administer medications

Current roster of all employees and 

volunteers (working greater than 10 

hours at the school) with indication 

that background check has been 

conducted

Compliance with School Reform Act 

Section 38-1802.04 (c)(4)
Compliant

Sexual Violation Protocol 

Assurance Policy

Compliance with Mandated Reporter 

laws in DC Code Section 4-1321.02
Compliant

School Emergency Response Plan
Compliance with School Reform Act 

Section 38-1802.04 (c)(4)
Compliant

Compliance with School Reform Act 

Section 38-1802.04 (c)(4) and the 

Student Access to Treatment Act of 2007

Fair Enrollment Process
Compliance with School Reform Act 

Section 38-1802.06

Compliant

Student Safety

Student Health



Eagle Academy Public Charter School - New Jersey Ave

COMPLIANCE  REVIEW REPORT

2012-2013

INDICATOR DOCUMENTATION RATIONALE
COMPLIANCE 

STATUS
COMMENTS

Charter School Employees

Employee handbook or other 

written document on policies and 

procedures governing employment 

at the school, including employee 

handling of student records

Compliance with School Reform Act  

Section 38-1802.04, 38-1802.07, 

FERPA, the Public Education Reform 

Amendment Act of 2007, and applicable 

state and federal employment laws

Compliant

Insurance
Certification that appropriate levels 

of insurance have been secured

Compliance with School Reform Act 

Section 38-1802.04 (b)(4)
Compliant

Certificate of occupancy with an 

occupant load equal or greater than 

the number of students and staff in 

the building

Compliant

Lease/Purchase Agreement Compliant

Basic Business License Compliant

High Quality Teachers: Elementary 

and Secondary Education Act 

(ESEA)

For Title I schools, teacher roster 

with HQ status, and how the status 

was met; action plans indicated for 

all non-HQT staff

Compliance with ESEA guidance to 

ensure that all elementary and secondary 

subject area teachers are highly qualified

Compliant

Occupancy, Lease and License for 

the Facility

Compliance with School Reform Act 

Section 38-1802.04 (b)(4)



Eagle Academy Public Charter School - New Jersey Ave

COMPLIANCE  REVIEW REPORT

2012-2013

INDICATOR DOCUMENTATION RATIONALE
COMPLIANCE 

STATUS
COMMENTS

Board roster with names and titles Compliant

Board meeting minutes submitted Compliant

Board calendar with meeting dates Compliant

Board Bylaws Compliant

Articles of Incorporation Articles of Incorporation
Compliance with School Reform Act 

Section 38-1802.04
Compliant

School Organization School Organization Chart
Compliance with School Reform Act 

Section 38-1802.11 (a)
Compliant

Litigation Status
Litigation Proceedings Calendar (or 

nonapplicable memo)

Compliance with School Reform Act 

Section 38-1802.11 (a)
Compliant

School Calendar School Calendar
Compliance with School Reform Act 

Section 38-1802.11 (a)
Compliant

High School Courses for Graduation High School Course Offering 
Compliance with School Reform Act 

Section 38-1802.11 (a)
N/A

Submission of Annual Report Annual Report (SY 2011-2012)
Compliance with the School Reform Act 

Section 38-1802.04 (c) (11)
Compliant

Accreditation Status

Letter or license of accreditation or 

seeking accreditation (schools at 

least 5 years in operation)

Compliance with School Reform Act 

Section 38-1802.02 (16)
Compliant

Fiduciary Duty: Board of Trustees
Compliance with School Reform Act 

Section 38-1802.05



Eagle Academy Public Charter School - Wheeler Road

COMPLIANCE  REVIEW REPORT

2012-2013

INDICATOR DOCUMENTATION RATIONALE
COMPLIANCE 

STATUS
COMMENTS

Enrollment application for SY 

2013-2014
Compliant

Written lottery procedures Compliant

Notice and Due Process (suspension 

and expulsion)

Student handbook or other written 

document that outlines the school's 

discipline policy and procedures.

Compliance with School Reform Act 

Section 38-1802.06 (g); guidance for 

PCSB staff when contacted by parents  

Compliant

Option 1: Notice of assigned nurse 

on staff 

Option 2: Copy of staff certificate 

to administer medications

Current roster of all employees and 

volunteers (working greater than 10 

hours at the school) with indication 

that background check has been 

conducted

Compliance with School Reform Act 

Section 38-1802.04 (c)(4)
Compliant

Sexual Violation Protocol 

Assurance Policy

Compliance with Mandated Reporter 

laws in DC Code Section 4-1321.02
Compliant

School Emergency Response Plan
Compliance with School Reform Act 

Section 38-1802.04 (c)(4)
Compliant

Compliance with School Reform Act 

Section 38-1802.04 (c)(4) and the 

Student Access to Treatment Act of 2007

Fair Enrollment Process
Compliance with School Reform Act 

Section 38-1802.06

Compliant

Student Safety

Student Health



Eagle Academy Public Charter School - Wheeler Road

COMPLIANCE  REVIEW REPORT

2012-2013

INDICATOR DOCUMENTATION RATIONALE
COMPLIANCE 

STATUS
COMMENTS

Charter School Employees

Employee handbook or other 

written document on policies and 

procedures governing employment 

at the school, including employee 

handling of student records

Compliance with School Reform Act  

Section 38-1802.04, 38-1802.07, 

FERPA, the Public Education Reform 

Amendment Act of 2007, and applicable 

state and federal employment laws

Compliant

Insurance
Certification that appropriate levels 

of insurance have been secured

Compliance with School Reform Act 

Section 38-1802.04 (b)(4)
Compliant

Certificate of occupancy with an 

occupant load equal or greater than 

the number of students and staff in 

the building

Compliant

Lease/Purchase Agreement Compliant

Basic Business License Compliant

High Quality Teachers: Elementary 

and Secondary Education Act 

(ESEA)

For Title I schools, teacher roster 

with HQ status, and how the status 

was met; action plans indicated for 

all non-HQT staff

Compliance with ESEA guidance to 

ensure that all elementary and secondary 

subject area teachers are highly qualified

Compliant

Occupancy, Lease and License for 

the Facility

Compliance with School Reform Act 

Section 38-1802.04 (b)(4)



Eagle Academy Public Charter School - Wheeler Road

COMPLIANCE  REVIEW REPORT

2012-2013

INDICATOR DOCUMENTATION RATIONALE
COMPLIANCE 

STATUS
COMMENTS

Board roster with names and titles Compliant

Board meeting minutes submitted Compliant

Board calendar with meeting dates Compliant

Board Bylaws Compliant

Articles of Incorporation Articles of Incorporation
Compliance with School Reform Act 

Section 38-1802.04
Compliant

School Organization School Organization Chart
Compliance with School Reform Act 

Section 38-1802.11 (a)
Compliant

Litigation Status
Litigation Proceedings Calendar (or 

nonapplicable memo)

Compliance with School Reform Act 

Section 38-1802.11 (a)
Compliant

School Calendar School Calendar
Compliance with School Reform Act 

Section 38-1802.11 (a)
Compliant

High School Courses for Graduation High School Course Offering 
Compliance with School Reform Act 

Section 38-1802.11 (a)
N/A

Submission of Annual Report Annual Report (SY 2011-2012)
Compliance with the School Reform Act 

Section 38-1802.04 (c) (11)
Compliant

Accreditation Status

Letter or license of accreditation or 

seeking accreditation (schools at 

least 5 years in operation)

Compliance with School Reform Act 

Section 38-1802.02 (16)
Compliant

Fiduciary Duty: Board of Trustees
Compliance with School Reform Act 

Section 38-1802.05
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Charter School Annual Performance Review

Compliance Review

 D i s t r i c t  o f  C o l u m b i a  P u b l i c  C h a r t e r  S c h o o l  B o a r d

1

I. STUDENT INFORMATION

A. Student Enrollment, Attendance, and Discipline

Has the enrollment process been conducted in a manner that is fair and consistent with the law, 
the Charter Agreement, and the school’s announced procedures?

Indicator Evidence Compliant
i.  Enrollment procedures were publicly announced.  Ad Proof (Sample) Yes
ii.  Cutoff date for enrollment was announced in advance. Printed Newspaper Ad Yes
iii.  Lottery, if needed, was conducted fairly. N/A
iv.  Waiting list is accurately maintained. Students are enrolled in order from 
list.

N/A

Comments:

B. Student daily attendance and changes in student enrollment are carefully documented.

Indicator Evidence Compliant
i.  Daily attendance reports are on file. Attendance Roster Yes
ii.  Student roster is regularly updated. Aug/Sept Rosters Yes
iii.  There is a functioning Student Support Team in place at the site level. 
An identified homeless liaison is required as part of the SST.

SST member list with 
identified homeless 
liaison

Yes

Comments:

C. Student suspension and expulsion policies are fairly administered and due process procedures have been followed.  

Indicator Evidence Compliant
i.  Suspension and expulsion policies were disseminated to students, parents, 
& staff.

Signed Signature Page of 
Student Handbook on file.

Yes

ii.  The basis for suspensions and expulsion recommendations are clearly 
outlined.  (A) There is a recommendation step in the expulsion process.  (B) 
There is at least one distinct level of appeal (i.e. Principal, Hearing Officer, 
BOT, etc.).                                    

Discipline policy in 
student handbook.

Yes

iii.  There is evidence that due process procedures have been followed. N/A

Comments:

D. Student records are stored and managed within a secure environment.

Indicator Evidence Compliant
i.  Records are available to authorized personnel. Student Sign-In/Out Log Yes
ii.  Records are stored in locked area. Principal's Office Yes
iii.  Policies and procedures exist for safeguarding student privacy. Staff Handbook Yes

Comments:

E. Special Education and physically disabled students (section 504) are properly identified.
 Are required special education assessments being conducted? Are IEPs on file for every student receiving special education services?

Indicator Evidence Compliant
i.  Documentation of parent receipt of Special Education Procedural Manual 
for Parents exists.

Signed Parent Receipt of 
Manual Yes

ii.  Current IEPs are on file for students receiving special education services.
Current IEP in Student 
File Yes

iii.  Special education assessments are completed within 120 days of referral. Assessment Results Yes

iv.  nvoices are on file to show documentation of special education services.
Invoices for SPED 
Services Yes

Comments:
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I. STUDENT INFORMATION (Continued)

F. English Language Learners (ELLs) are properly identified, assessed and served.

Indicator Evidence Compliant

i.  School has clear program of instruction for ELLs.
Written Plan for 
Educating ELLs Yes

ii.  ELL students are properly identified. N/A
iii.  Students identified as PHLOTE (Primary Home Language Other Than 
English) by the Home Language Survey, are administered the Kindergarten 
WIDA ACCESS Placement Test (K-WAPT) or the WIDA ACCESS 
Proficiency Test (W-APT). N/A
iv.  School has appropriate resources and supports available for ELLs. N/A
v.  Students are exited from language support programs when they have 
reached appropriate English proficiency levels. N/A

vi.  All NEP/LEP students are assessed at least annually and FEP students 
continue to be assessed for two years after being mainstreamed. N/A
vii.  School provides communication to homes in native languages that 
families can understand. N/A

Comments:

Indicator Evidence Compliant
i.  There is a school nurse or staff certified to administer medicine. Nurse on Staff yes

ii.  Student health records exist and are up to date.
Compliance Certificate 
from Dept. of Health Yes

iii.  Teachers are made aware of student health conditions that may require 
emergency response. 

SIS Teacher Access with 
Conditions Noted in 
Student Roster Yes

iv.  Parents and students are notified of emergency response information 
(asthma and anaphylaxis).  

Emergency Posters 
Displayed in Building Yes

Comments:

H. Reporting Student Information 
Are reports on student progress available to students and/or parents in regular intervals?

Indicator Evidence Compliant
i.  Students and/or parents receive regular written reports of students 
performance.

Student Quarterly Report 
Cards Yes

Comments:

G. Student health records, such as proof of immunization, evidence of allergies, and documentation of health problems are kept accurately 
and securely.
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II. STAFF INFORMATION

A. The school maintains adequate personnel records for staff.

Indicator Evidence Compliant
i.  Every employee has an employment agreement (contract) and a job 
description. Employee Contract  Yes

B. Background checks have been conducted for all employees and volunteers who work over 10 hours per week.

Indicator Evidence Compliant

i.  Documentation of background checks for all new employees and 
volunteers is on file.

Each Employee and 
volunteer has a 
Background Check Yes

C. An employee handbook has been developed, distributed to personnel, and regularly updated.

Indicator Evidence Compliant
i.  An employee handbook is on file and available to all staff (Check key 
sections: sexual harassment, equal opportunity hiring, drug-free workplace, 
etc.)

All key sections are in 
place Yes

D. The school has a complaint resolution process for employees.

Indicator Evidence Compliant
i.  The complaint resolution process is on file and available to staff. Employee Handbook Yes

Comments:

E. Key personnel changes are promptly reported to the Charter Board.

Indicator Evidence Compliant
i.  Documentation exists to demonstrate that the school has reported key 
personnel changes to the Board. (this applies to administrative positions) Letter or Memo to PCSB Yes

Comments:
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III. SITE INFORMATION

A. Required insurance certificates are on file at both the school and the Charter Board office, and are in force.

Indicator Evidence Compliant
i.  Insurance certificates meeting charter requirements are on file at the 
school and the Charter Board office. 

Current Insurance 
Certificate Yes

Comments:

B. The school maintains an accurate inventory of all school assets. 

Indicator Evidence Compliant
i.  Inventories are complete. (NOTE:  Must include item, description, 
location, source of funds..… )

View electronic copy of 
inventory Yes

ii.  Sources of funds are identified.
All Sources of Funds are 
Present Yes

iii.  Equipment and furnishings are properly labeled. (i.e. barcode or ID 
number) All Inventory are Labeled Yes

Comments:

C. There is a lease and an active certificate of occupancy on file.

Indicator Evidence Compliant
i.  Lease and certificate (s) of occupancy are available for review. C of O and Lease Yes

Comments:

D. The school maintains copies of all building inspections, all Fire Marshall inspections, and emergency drills.

Indicator Evidence Compliant

i.  There is a certificate showing DCFD inspections within the past year on 
file.

Certification from DCFD 
for Required Inspections Yes

ii.  There is an up to date school emergency response plan in place with a 
current School Emergency Response Team.

School Emergency 
Response Plan on file Yes

iii.  First emergency evacuation within the first 10 days of the beginning of 
the school year and monthly thereafter.

Fire Drill Held w/in First 
10 Days of School and 
monthly Yes

Comments:

E. The school engages in safe food practices as required in the D.C. Food Code.

Indicator Evidence Compliant
i.  There is a BBL certificate on file from DCRA BBL Certificate Yes

ii.  Hand washing posters are displayed at sinks and all public and private 
lavatories that employees may use.

Hand washing Posters are 
Viewed throughout the 
Building Yes

iii.  There is a certified food handler/manager at the school site.

Identification and/or 
Certificate for Certified 
Food Handler Yes

Comments:

F. The school's Board of Trustees is structured in compliance with the School Reform Act.

Indicator Evidence Compliant

i.  There is an odd number of Trustees, not exceeding 15.
Board of Trustee Roster 
w/Members Identified Yes

ii.  A majority are residents of the District of Columbia.

Board of Trustees Roster 
Lists Residential 
Addresses Yes

iii.  At least two Trustees are parents of a student attending the school.
Board of Trustee Roster 
w/Members Identified Yes

iv.  PCSB has been notified of all Board changes, with updated contact 
information.

Memo or letter to PCSB 
notifying staff of BOT 
changes and includes 
updated information. Yes
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Comments:

G. The school is in compliance with the nonsectarian requirement of the School Reform Act.

Indicator Evidence Compliant

i.  There is no evidence of religious affiliation or instruction.
No indication of any 
religious affiliation Yes

Comments:
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IV. NO CHILD LEFT BEHIND

A. No Child Left Behind Notification & Corrective Actions

Indicator Evidence Compliant
i.  The school's NCLB report card is posted in a location visible to the 
public. Main Office Yes
ii.  Offer all students the option to transfer to another school that has not 
been identified for improvement N/A
iii.  Request the option of transfer relationship with (3) schools not 
identified for improvement. N/A
iv.  Offer and provide supplemental services to identified low-income 
students. N/A
v.  Develop a School Improvement Plan N/A

Comments:

B. No Child Left Behind HQT

Indicator Evidence Compliant
i.  Ensure that all elementary and secondary subject area teachers hired after 
the first day of the 2002-2003 school year are "highly qualified." Praxis Exam Results Yes
ii.  Notify parents of their right to request information on the qualifications 
of their child's teacher. N/A
iii.  Parents must be notified if the child has been taught for four weeks by a 
teacher who is not considered "highly qualified." N/A

iv.  If the request is made, schools must inform parents whether the teacher 
has met the qualifications under NCLB to be considered "highly qualified." N/A
v.  Paraprofessionals meet the HQT requirements of NCLB. Paraprofessional Praxis No

Comments:
4 out of compliance
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V. SPECIAL EDUCATION

Variable 
#/Variable Specific Area Federal Requirements Evidence Compliant

i.  § 300.340-350 - 
Individualized 
Education 
Programs (IEPs)

Content of IEP Required components 
included in IEP

Additional components 
for transition services for 
students age 16 and over

Provision of Services

Special education and 
related services are 
provided as indicated on 
IEPs

ii.  §300.530-534 - 
Protection in 
Evaluation 
Procedures

Assessment in All Areas Related to the Suspected Disability
Students are assessed in 
all areas related to the 
suspected disability

Copies of evaluation 
reports

Assessment in Student's Native Language Students are assessed in 
their native language

Reevaluations

Students are evaluated at 
least every three years, 
unless parent and LEA 
agree a reevaluation is 
unnecessary.

iii.  §300.540-543 - 
Additional 
Procedures for 
Evaluating 
Children with 
Specific Learning 
Disabilities

Additional Team Members

Multidisciplinary team 
which evaluates students 
suspected of having a 
specific learning disability 
includes required persons

Observations

Observation conducted in 
regular classroom by team 
member other than 
regular teacher

Observation results: 
observation report or 
results included in 
written report

Written Report Written report contains all 
required components Copy of written report

iv.  §300.550-556 - 
Least Restrictive 
Environment 
(LRE)

All LRE areas

To the maximum extent 
appropriate students with 
disabilities participate 
with their non-disabled 
peers in academic and 
non-academic activities

Completed LRE 
forms: written 
assurance by principal
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V. SPECIAL EDUCATION (Continued)

v.  §300.300-208 - 
Free Appropriate 
Public Education

Staff Certification

Special education 
teachers and related 
services providers who 
work directly with 
students with disabilities 
are appropriately certified

Copies of staff 
certification

Provision of Services
Related services included 
on students' IEPs and 
provided as specified

copies of current 
evaluations, current 
IEPs, and 
students'/related 
services providers' 
schedules

Extended School Year

Extended School Year 
eligibility are considered 
to ensure FAPE 
(regression/recoupment)

Copies of current IEPs

§300.340-350 - 
Individualized 
Education 
Programs (IEPs)

Meetings
IEPs are 
developed/reviewed/revis
ed annually

Copies of current IEPs

Participants in Meetings

Required persons 
participate in meetings to 
develop/review/revise 
IEPs

Copies of current IEPs

Include additional 
participants for transition 
planning for students age 
16 and over.

Copies of signed 
IEPs/notices to 
representatives of 
other 
agencies/evidence that 
student was invited.

Parent Participation
Parents are notified and 
invited to participate in 
IEP meeting

Parent signature on 
IEP/Copies of notices 
sent to parents

Additional procedures are 
implemented to ensure 
parent participation

Logs of attempts to 
involve parents

vi.  §300.560-576 - 
Confidentiality of 
Information

Record of Access

A record is maintained of 
all persons, except parents 
and authorized staff, who 
obtain access to students 
records.  Record includes 
required components

Copies of record of 
access

Records of More Than One Child

Parents have the right to 
inspect and review only 
information relating to 
their child (or be 
informed only of that 
information)

Policies/procedures; 
written assurance by 
principal

Safeguards

Program maintains, for 
public inspection, a 
current list of the names 
and positions of all 
employees who may have 
access to personally 
identifiable information

Posted copy of 
safeguards list
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DC Public Charter School Board 
Phase I – Database Review by PCSB Special Education Monitor 

 

 
DESK AUDIT: Database Review 

School: Eagle Academy Date: 3/28/13 
Leader:  
Trenice Jett-Jones (Eagle- New Jersey) 
Jeff Cline (Eagle- Wheeler) 

Special Education Manager: Trenice Jett-Jones 

 

Supporting Law 
Per District of Columbia School Reform Act (Chapter 18. DC Code 38-1800.01) 
38-1802.04  
(a) A public charter school shall comply with all of the terms and provisions of its charter. 
(11) “A public charter school shall submit an annual report” that includes: 
(ii) “Student performance on any districtwide assessments” 
(vi) “Official student enrollment” 
(vii) “Average daily attendance” 
 
38-1802.2   
(B) The methods that will be used, including classroom technology, to provide students with the knowledge, proficiency, and skills needed: 
(ii) To perform competitively on any districtwide assessments.” 
(10) “A description of the student enrollment, admission, suspension, expulsion, and other disciplinary policies and procedures of the proposed school, and the criteria for making 
decisions in such areas.” 
 
Per PCSB’s Charter School Renewal Application 
Legal Requirements for Charter Renewal: Renewal application includes: “A report on the progress of the public charter school in achieving the goals, student academic expectations, and 
other terms of the approved charter…” 

• Criterion 1: Mission and Vision Statement- “If your school’s vision and mission statement has changed since your charter was granted, in no more than three pages, provide an 
updated mission and vision statement applicable to the school’s next charter term. Provide a narrative description of how this mission and vision statement serves the students 
in your school including examples reflecting this service….” 

• Criterion 2: Academic Performance – “…summarize the school’s academic performance over the current fifteen year charter term,” including “percentage of students achieving    
proficient and advanced performance on the SAT-9 and DCCAS exams (include past and current AYP determinations; post-secondary readiness as demonstrated by graduation 
rates, PSAT/SAT scores, college acceptance rates, AP exams scores, etc.;: and “student attendance and re-enrollment rates…” “Reviewers will look for evidence of….Examples 
of school performance and reasons for those performance outcomes…” 

 
Special Education Monitoring and Compliance Manual (IDEA Part B),  OSSE, 2011 
“The IDEA Part B regulations at 34 CFR §300.600 require that the SEA monitor the implementation of DEA Part B, make annual determinations about the performance of each LEA, 
enforce compliance with IDEA Part B, and report annually on the performance of the SEA and each LEA. The primary focus of the SEA’s monitoring activities must be on improving 
educational results and functional outcomes for all children with disabilities and ensuring that LEAs meet the program requirements of IDEA Part B. In exercising its monitoring 
responsibilities, the SEA must ensure that when it identifies noncompliance with the requirements of IDEA Part B by LEAs, the noncompliance is corrected as soon as possible, and in 
no case later than one year after the SEA’s identification of the noncompliance.” 
 
“The IDEA Part B regulations at 34 CFR §§300.600(c) and 300.603 require the SEA to make ‘determinations’ annually about the performance of each LEA based on information 
provided in the SPP/APR, information obtained through monitoring visits, and any other public information made available.” 



 2 

 
Performance 

Standards 

 
Supporting Data, 

Evidence and 
Information 

 
Comments & Documents 

1. School Profile Special Education Levels 

Eagle – New Jersey Ave 
Level 1: 2 
Level 2: 1 
Level 3: 0 
Level 4: 1 
Total: 4 SWDs/125 Total = 3.2% 
 
Eagle – Wheeler Rd 
Level 1: 28 
Level 2: 25 
Level 3: 5 
Level 4: 15 
Total: 73 SWDs/640 Total = 11.41% 

2. School has made 
demonstrable 
improvements in the 
academic performance 
of students with 
disabilities (SWDs) 

Percentage of subgroup 
of SWDs achieving 

proficient or advanced 
on SAT-9 and DCCAS 

exams for the five 
previous years 

 

 

 
 

Achievement Gap: Eagle – Wheeler Rd General Population  
v. Eagle – Wheeler Rd Students with Disabilities 

No Data Available 

Achievement Gap: Eagle – New Jersey Ave General Population  
v. Eagle – New Jersey Ave Students with Disabilities 

 2010 2011 2012 

 Reading Math Reading Math Reading Math 

Eagle Academy General Education  
Population Proficiency Rate N/A N/A N/A N/A 38% N/A 

Eagle Academy 
Students w/Disabilities Proficiency Rate N/A N/A N/A N/A 11% N/A 

Eagle Academy Achievement Gap N/A N/A N/A N/A 27% N/A 

Achievement gap by 
percentage between 

SWDs and whole school 
population on SAT-9 

and DCCAS exams for 
the five previous years 

3. Pertinent 
information from 
charter application, 
amendment(s), and 
agreement as they 
apply to SWDs 

Charter application and 
agreement, and any 

amendments 

The Eagle application contains no discriminatory language. There is a special education goal related to identifying and evaluating 
students for special education services within 90 days. 
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4. OSSE Compliance 

Annual Determination 
Score and Notes 

FFY 2010 LEA: 94% (Meets Requirement) 
 
Indicator 8: Evidence of correction of findings of noncompliance, including progress toward full compliance (points 
added to total score) – “Less than 90% of noncompliance corrected within one year after the identification of the 
noncompliance.” 

Part B Onsite 
Monitoring Report 

2011-2012 LEA Compliance Monitoring Report 
 
Areas where Individual Student Corrections must be completed  
Initial Evaluations and Reevaluations (between 90.701%- 100% compliant) 
IEP Development (between 83.05%-98.33% compliant) 
Least Restrictive Environment (between 83.33%-86.21% compliant) 
Data Verification (between 94.29%-100% compliant) 
 
Areas where LEA Corrective Action Must Be Completed 
Fiscal (all areas are at 100%, except for FIS 44: LEA Appropriately Charges Salaries to IDEA Grant Programs (0%) 
 
Corrections (As of 4/18/13): LEA is within time line for correcting noncompliance and has already begun corrections due by 
designated timeframes to OSSE offices. 

Quarterly Findings and 
Corrections 

6/29/12- No Findings 
 
4/13/12 – No Findings 
 
12/12/11 (For 4/1/11-9/30/11) – Finding for Initial Evaluation 

6/20/12 Findings Corrections Report confirms Eagle corrected the compliance concern with timely initial evaluations. 
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ENCLOSURE 2 
 

FEDERAL FISCAL YEAR (FFY) 2010 IDEA PART B LEA PERFORMANCE DETERMINATIONS 
 

LEA: Eagle Academy Public Charter School 

Final Percentage 
Rating: 

94% 

 

Determination Level: 
 

Meets Requirements 

 

                                            SUMMARY OF EACH REQUIRED ELEMENT AND RATING ASSIGNED 

Item 
Number 

Element 

 
 

Determination 
 
 

Number of 
Points 
Earned 

1 

History, nature and length of 
time of any reported 
noncompliance (APR Indicators 
4b, 9, 10, 11, 12, and 13) 

 Indicator 4b –in compliance 

 Indicator 9 –  in compliance 

 Indicator 10 –  in compliance 

 Indicator 11 – not in compliance 

 Indicator 12 –  N/A  

 Indicator 13 –  N/A  

3 

2 

 
Information regarding timely, 
valid and reliable data 

 

 

 All data are valid and reliable and 
submitted timely 
 

4 

3a 

 
Identified noncompliance from 
on-site compliance monitoring 
and/or  focused monitoring  
(student and/or LEA level) 
 

 LEA did not receive a report in FFY 
2010 as the result of an on-site 
monitoring visit 

N/A 

3b 

 
 
Dispute resolution findings 
(student and/or LEA level) 
 

 

 No dispute resolution complaints 
were filed against the LEA. 

 

N/A 
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4 

 
Outcomes of sub-recipient audit 
reports 

 

 

 Timely submission of A-133 Report (if 
applicable) –  4  

 Type of Auditor’s A-133 Report Issued 
on Compliance (if applicable) –  4 

 Significant deficiencies identified by the 
Auditor that are not a material 
weakness in the A-133 Report (if 
applicable) –  4  

 Material weaknesses identified by the 
Auditor in the A-133 Report (if 
applicable) –  4  

 Auditor’s designation as low-risk sub-
recipient in the A-133 Report (if 
applicable) –  4  

 Significant deficiencies identified by the 
Auditor that are not a material 
weakness in the annual independent 
audit –  4  

 Material weaknesses identified by the 
Auditor in the annual independent audit 
–  4  

 Noncompliance or other matters 
identified by the Auditor that is required 
to be reported under Government 
Auditing Standard – 4  

 

 
 

4  
(average 
points) 

5 
 

 
Other data available to OSSE 
regarding the LEA’s compliance 
with the IDEA, including, but not 
limited to, relevant financial data 

 

 

   Timely submission of Phase I and II 
  Applications and the sub-recipient 
  sought valid reimbursement for a  
  minimum of 45% of its IDEA,  
  Section 611 funds within the first  
  fifteen months of the FFY 2010  
  grant cycle 

 

4 

6 
Compliance with the IDEA 
Maintenance of Effort (MOE) 
requirement 

 

 LEA in compliance with the IDEA  
      Maintenance of Effort (MOE)  
      requirement and reported on MOE  
      to OSSE timely 

 

2 

7 

 
Performance on selected District 
of Columbia State Performance 
Plan (SPP) indicators 

 

 

 LEA did not meet minimum “n” size 
for disability subgroup 

 

N/A 



 

 

 3 

8 

Evidence of correction of findings 
of noncompliance, including 
progress toward full compliance 
(points added to total score) 

 

 Less than 90% of noncompliance 
corrected within one year after the 
identification of the noncompliance 
 

0 

Total Number of Points Earned + Additional Points    17 

Total Possible Points from Applicable Elements 18 

 
Percentage of Points from Applicable Elements 

 
94% 
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Executive Director & Founder 

  
 

      

A. Mission Statement 

The mission of The Eagle Academy Public Charter School is to build the foundation for a 

promising future for all students in a rich, robust learning environment that fosters creativity, 
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problem solving abilities, and emphasizing cognitive, social and emotional growth by engaging 

children as active learners. 

EAGLE ACADEMY PCS 

STATEMENTS OF BELIEF 

 

Eagle Academy Public Charter School, a culturally sensitive Early Childhood Learning 

Community, believes in the following: 

 That each classroom setting serves as a provocative learning environment which promotes learning 

experiences inspiring a sense of awe and wonderment for the young learner. 

 That a carefully constructed bridge between school and home encourages and invites 

parents/guardians to be partners in the education of their child. 

 That promoting language acquisition and literacy development through the use of developmentally 

appropriate practices is a critical component of the early learning years. 

 That new discoveries are planned with intentionality to encourage students to be independent, 

critical thinkers, developing at their own pace. 

 That our stakeholders must be committed to the social competence, emotional well being, and 

individual cognitive growth of all students, in order to achieve and exceed State Early Childhood 

standards. 

 That students learn at high levels through hands-on, creative and imaginative learning opportunities 

while building a sense of joy for life-long-learning. 

 That professional development, training and reflective practices build a common language and a 

deeper understanding of the teaching and learning process for the faculty and lead to improved 

academic and social outcomes for students. 

 

B. School Program  

Grade and age levels served* 

1. Eagle Academy Public Charter is an early childhood center serving the educational and social 

emotional needs of students attending: 

Eagle Pre-School, Age 3 (must be 3 by December 31 of each year) 

Pre-Kindergarten, Age 4 

Kindergarten, Age 5. 

 

The DCPCSB has granted the extension of educational services beginning  

2008 – 2009 to serve students attending first grade. 

 

 

 

 

 

 

 

 

2. Brief summary of curriculum design and instructional approach, including provisions that are 

made for students with disabilities and students who are limited- or non-English proficient 
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The Eagle Academy Public Charter School offers a high quality educational program 

committed to building social competence, emotional well being, and individual cognitive 

growth in all students, and to achieve and exceed State Early Childhood standards. 

 

All educators provide a developmentally appropriate, child-centered, hands-on learning 

environment rich with language development, while implementing curricula and instructional 

programs that involve active learning and support for all students at their levels of readiness. 

The educational practices at Eagle Academy meet the standards established by NAEYC and 

the National Head Start. Eagle has blended the Head Start curriculum with Core Knowledge 

for Pre-school. At the Pre-Kindergarten level teachers use the Early Learning Standards to 

inform their practice utilizing the scientifically research based Houghton Mifflin reading and 

mathematics program. At the Kindergarten Level, the faculty has implemented developmental 

reading using Houghton Mifflin materials. 

 

All faculty and staff focus on vocabulary development throughout the day, engaging children 

in language and content rich discussions, modeling language and through reading award-

winning literature.  A professional librarian works with all students and families and provides 

weekly opportunities to read books from a vast selection of carefully chosen genres.  

 

Students are provided with multiple opportunities to delve deeply into areas of interests, 

allowing them to develop deep insights in their areas of study. The courses of inquiry are 

tailored to each student’s level and their demonstrations of learning are celebrated with 

classmates and families. This system of recognition allows students who have different rates 

of growth to share success in the same classroom. This year the students also participated in a 

Science Fair that was judged by the scientists from the Navy Yard as a result of an ongoing 

partnership with them.  

 

Eagle Academy PCS spotlights the benefits of inclusive education and early intervention as a 

key educational focus. We enroll students with disabilities from Level 1 through Level 4. 

Regular education students and classified students learn together as required by law and by 

best educational practice. Students with disabilities can often outgrow apparent problems with 

the correct support at home and at school. Due to early intervention, many of the students who 

come to Eagle with a disability label leave the school with a regular education label and no 

longer require the support of special services. General education students and students with 

disabilities learn to grow educationally and to interact appropriately with peers.  

 

This model embraces the belief that general education students and students with disabilities 

can learn to accept the disability as well as the challenge of growing and learning in a multi-

level classroom. Students who require that 100% of their time be spent in a self-contained 

classroom (based upon their I.E.P.s) are served at Eagle Academy. Eagle Academy was one of 

the first schools with a primarily general education population to include Non-Categorical 

students as part of the recruitment process. No Limited English Proficient students were 

enrolled at Eagle for the 2008-2009 school year. We are prepared to a provide quality 

education to any students wishing to enroll in the future. 
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3. Brief description of key mission-related programs 

 

  Eagle Academy PCS faculty, staff and the families we serve are committed to the mission and 

vision of this unique early childhood community. The administrators, faculty and staff utilize 

the lessons learned from the Design for the Future, the Middle States protocol, applying the 

Middle States standards to guide the education programs.  

 

  The school environment and culture developed and nurtured by administrators, faculty, staff 

and families facilitate the implementation of best practices to sustain a high quality education 

program. In an effort to continue the commitment to acknowledge and implement the idea of a 

‘common language’ for teaching and learning and understanding of the components for key 

mission-related programs, Eagle PCS allocates two weeks prior to the students fall arrival for 

professional development and training focused on knowledge of skills and data driven 

strategies to sustain this high quality program. The technology program continues to grow as 

faculty seeks opportunities for student experiences that are developmentally appropriate. 

Ongoing professional development, training and support are available to teachers during the 

school day, throughout the school year.  

 

Our students experience consistency throughout the school. Classroom routines enable 

students to feel secure in their school environment, to learn to work with peers, to express 

emotions with words rather than physical actions, and accept direct interventions by staff 

designed to facilitate social growth. The faculty is well schooled in the cultivation of 

developmental skills in our students in the social and emotional areas.  

 

Eagle Academy plans multiple meaningful events throughout the year to provide families with 

opportunities to engage in their child’s education. A photo gallery displayed throughout the 

halls captures events and visitors can see how families, faculty and staff build connections to 

the mission of the school. 

 

Bi-weekly parent programs and monthly Parent Association Program meetings at Eagle 

provide a hub for drawing parent activity. This year parent participation was heightened 

through a number of events including our yearly science fair where parents and students 

worked together to explore topics. These and numerous other varied and regularly scheduled 

learning opportunities drew 84% of the families to participate at least once and helped to 

support our efforts to achieve the mission.  

        Eagle Academy provides a strong and consistent health program, which ensures student health 

and well being. The school is in its fourth year of a visitation program with Howard University 

Medical School’s Pediatric Interns. The interns provide support for the emotional, social, and 

personal growth of the students as well as their physical health.  

 

 

 

4.       School year and hours of operation 

School Year August to June 

Hours of Operation: 8:30am- 4:00pm (After School Service 4:00pm-6:00pm) 

 



 

 5  

C. School Staff 

 

1. Name and titles of those in key leadership positions in the school. 

 

Davene White, RN, MPH, Chairperson, Board of Trustees 

Gowon Thorpe, Treasurer 

Betty Williams, Secretary 

Cassandra Pinkney, M.A., Executive Director 

Ron Hasty, M. Ed., Principal 

Joe M. Smith, Ph.D., Director of Finance 

Trenice Jett-Jones, Special Education Coordinator 

 

2. Number of teachers* 20 

3. Number of teacher aides* 14 

4. Average class size* 18 

5. Qualifications and assignments of school staff* See data sheet 

6. Staff attrition rate* .01 % 

7. Salary range and average salary, for teachers and administrators.* $39,000 to $125,000 

 

D. Student Characteristics  

1. Number of students enrolled, by grade level* 

Pre-School - 116 

Pre-Kindergarten - 127 

Kindergarten – 77 

Non-Category Special Education –10 (one counted in kindergarten and graduated) 

2. Student attrition rate during the year reported*16% 

3. Student re-enrollment*88.5% 

4. Demographics*See Data Sheet 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

School: Eagle Academy Public Charter School 

Data Sheet 
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           Dates of School Year 2008-09: August 25, 2008 – June 12, 2009 

           Hours of Operation: 8:30 AM – 4:00 PM  After school program available 

           Student Enrollment (based on audited enrollment): 

 1) Enrollment: 226   

 2) Grades/Ages Served: Pre-School, Pre-K and Kindergarten 

 3) Race/Ethnicity:   

92% African-American (non-Hispanic) 

     3% Hispanic  

     3 % Asian/Pacific Islander 

          2 % Caucasian (non-Hispanic) 

        0 % American Indian/Alaskan Native 

    0 % Other 

 

   4) 62% Low-Income (qualifying for free or reduced cost lunch)   

 

   5) 14% Special Education      

   6) 0% LEP/NEP 

   7) 50% Male                   

   8) 50% Female 

             9) Average Class Size:  18 (core subjects only—do not include specials) 

           10) Student: Teacher Ratio:  10:1 (the total reported students divided by the number FTE classroom          

      teachers; do not include special needs teachers unless that is your school’s focus) 

            11) Average Daily Membership: 301  

            12) Average Daily Attendance:  89%  

            13) Re-enrollment Rate:  88.5%  

  

 

Student Attrition:  

 14) Number of students transferring out of school: .01% 

 15) Number of dropouts:  0 (students not enrolling in other educational program) 
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 Grade Advancement:  

 16) Promotion rate:  99% (the percentage of students that moved to the next grade level) 

 17) Graduation rate:  NA (see pg, 4, “Definitions”, for calculation) 

 
Eagle Academy Public Charter School 

Charter School Annual Report Data 
Worksheet* 

 

 

 

 

 

 

Staff Data:  

 

Staff Attrition Rate:  .01% (the percentage of teachers that were employed by the school at the beginning of one 

school year but are no longer employed at the beginning of the following school year)  

 

 Salary Range for teachers:  $39,000 to $57,000 

Position Number Number 

with 

Bachelors 

degree 

Number with 

Masters 

degree or 

higher 

Number 

with degree 

in field 

Number with 

license in 

field 

(optional) 

Number meeting 

NCLB HQT 

requirements 

Percentage 

meeting NCLB 

HQT 

requirements 

Director 1 1 1 1  1 100% 

Principal 1 1 1 1  1 100% 

Assistant Principal 
1 1 1 1 1 1 100% 

Classroom Teachers 
20 1 5 15 0 15 75% 

Special Subject Teachers 
2 1 0 1 0 1 50% 

Bilingual/ESL Teachers 
0 0 0 0 1 0 0 

Special Education 

Teachers 

3 1 2 3 3 3 100% 

Vocational/Career 

Teachers 

0 0 0 0 0 0 
N/A 

Building Resource 

Teachers 

0 0 0 0 0 0 0 

Counselors 
0 0 0 0 0 0 

N/A 

Librarians/Media 

Specialists 

1 1 1 1 1 1 
N/A 

Coordinators 
2 1 0 0 0 0  

Classroom Aides 
10 

N/A N/A N/A N/A 
13 68% 

Title I Educational Aides 
4 

N/A N/A N/A N/A 
4 100% 
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 Average Teacher Salary: $46,138.55 

 

 Salary Range for school administrators:  $82,000 to $125,000 

 

 Number of school administrators: 3 

 

 Salary Range for central office administrators: NA 

 

 Number of central office administrators: NA 

 

5. Percentage of limited- and non-English proficient students* 0 

6. Percentage of students with special education IEPs*14% 

7. Percentage of students qualifying for free or reduced price lunch program*61% 

8. Average daily membership* 301 

9. Average daily attendance*   89% 

 

E. Governance 

 

1. Board of Trustees members (names, addresses, and affiliations), officers, and committee 

assignments.  Please identify parent members. 
 

Eagle Academy Board Member Roster 

2008-2009 

 

Davene M. White                                                                            

Chairperson                                                                 

                                                                              

 

Betty Williams                                                                                          

Secretary                                                                                         

                                                                                                                  

 

Shannon Settle (P)                                                                

                                                                  

                                                                                                                  

 

Sharon Floyd (P)                                                                                       

New                                                                                                                                                     

                             

Gowon Thorpe                                                                                         

Acting Treasurer                                                                                       

                                                                                          

 

 

Paul Dalton                                         
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Eular Robinson                                                                         

Parliamentarian                                                                        

                                                                                                           

 

John R. Johnson                                                                        

                                                         

                                                                 

 

Cassandra S. Pinkney                                                                                                                                         

Executive Director                                                               

                                                                                                  

                                                                                  

  

 

(Finance Committee) 

 

2. Advisory committees (member names and affiliations)  

Parents Organization: Mykia Mahan, President;  

 

 

Finance 

 

1. A copy of the school’s approved budget for the Fiscal Year 2008-09 



 

District of Columbia Public Charter School Board 

Eagle Academy PCS  

Budget  2008-2009SY 

Approved 

Budget            

          Column A Column C   Column D 

REVENUES         

501(c)3           

School 

Applicant 

Total 

Revenues 

by 

Funding 

Source 

  

Percent of 

Total 

Public 

Funding 

  Per Pupil Charter Payments       3,804,426  3,804,426      

  Per Pupil Facilities Allowance       1,025,970  1,025,970      

  Special Education       459,548  459,548      

  Summer School       186,363  186,363      

  Federal Entitlements NCLB       187,900  187,900      

B/L 

Other Government 

Funding/Grants       70,000  70,000      

    
Total Public 

Funding     5,734,207  5,734,207      

  Headstart       470,000  470,000      

550 Summer Camp       55,000  55,000      

  Lease revenue       80,400  80,400      

  Paid Lunch       23,750  23,750      

  Property Tax Rebate       202,000  202,000      

  Other Income (aftercare)       170,000  170,000      

    
Total Non-

Public Funding     1,001,150  1,001,150      

  TOTAL REVENUES       $6,735,357  $6,735,357      

                  

EXPENSES         

501(c)3           

School 

Applicant 

Combined 

Total 

  

Percent of 

Total 

Public 

Funding 

Personnel Salaries 

and Benefits                 

  Administrative Salaries               

  Administrative Salaries       448,800  448,800    0.07826715 

  Clerical Salaries       76,200  76,200    0.01328867 

  Instructional Staff               

  Teachers Salaries       1,212,083  1,212,083    0.2113777 

  

Teacher Aides/Assistance 

Salaries       491,735  491,735    0.08575466 

  

Other Education Professionals 

Salaries       140,400  140,400    0.02448464 

5000 ERF Trainers (3)       15,000  15,000    0.00261588 

  Support Services               

3.5 Custodial Salaries       104,621  104,621    0.01824508 

  Before/Aftercare       95,000  95,000    0.01656724 

  Summer School Staff       35,000  35,000    0.00610372 

23% Employee Benefits       583,483  583,483    0.1017548 

  Subtotal: Personnel Costs       $3,202,322  $3,202,322    0.47544958 

                  

Direct Student Costs                 

100 Textbooks/Curriculum       33,000 33,000   0.00575494 

250 Student Supplies and Materials       82,500 82,500   0.01438734 
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Library and Media Center 

Materials       15,000 15,000   0.00261588 

75 Computers and Materials       24,750 24,750   0.0043162 

  Other Instructional Equipment       3,000 3,000   0.00052318 

2500 

Classroom Furnishings and 

Supplies       12,500 12,500   0.0021799 

175 Student Assessment Materials       7,700 7,700   0.00134282 

5000 Contracted Student Services       220,000 220,000   0.03836625 

  Summer School Expenses       15,950 15,950   0.00278155 

150 Miscellaneous Student Costs **       49,500 49,500   0.00863241 

  

Parent Program Staff & 

Consultants       14,000 14,000   0.01699184 

  
Subtotal: Direct Student 

Costs       $477,900  $477,900    0.08334196 

                  

Occupancy Expenses                 

  Lease       893,701  893,701    0.15585434 

10.45 Operations including utilities       525,854  525,854    0.09170483 

  

Building Maintenance and 

Repairs       3,500  3,500    0.00061037 

1000 Janitorial Supplies       12,000  12,000    0.0020927 

500 

Equipment Rental and 

Maintenance       6,000  6,000    0.00104635 

  Contracted Building Services       8,343  8,343    0.00145495 

  
Subtotal: Occupancy 

Expenses       $1,449,398  $1,449,398    0.25276355 

Office Expenses                 

20 Office Supplies and Materials       6,600  6,600    0.00115099 

  

Office Furnishings and 

Equipment       6,000  6,000    0.00104635 

  

Office Equipment Rental and 

Maintenance       62,844  62,844    0.01095949 

1800 Telephone/Telecommunications       21,600  21,600    0.00376687 

  

Legal, Accounting and Payroll 

Services       55,000  55,000    0.00959156 

20 Printing and Copying       6,600  6,600    0.00115099 

15 Postage and Shipping       4,950  4,950    0.00086324 

2500 Technology contract       30,000  30,000    0.00617509 

  HR Contract       48,000  48,000    0.00988014 

  Marketing       30,000  30,000    0.00523176 

  Subtotal: Office Expenses       $271,594  $271,594    0.04736383 

                  

General Expenses                 

  Insurance       33,000  33,000    0.00575494 

  Loan Repayment       14,000  14,000    0.00244149 

  Debt         0    0 

3.45 Food Service       135,254  135,254    0.02358719 

0.25 Before/After Care snacks       7,125  7,125    0.00124254 

  Administration Fee (to PCSB)       28,671  28,671    0.005 

  Travel       36,000  36,000    0.00627811 

  Depreciation       24,124  24,124    0.00420703 

  Staff Development Costs       35,000  35,000    0.00610372 

  Travel     12,000         
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  Conferences     6,000         

  Consultants     17,000         

  Repay Loan       125,096  125,096    0.02181575 

  Other General Expense       5,000  5,000    0.00087196 

  Subtotal: General Expenses       $443,270  $443,270    0.07730273 

                  

  TOTAL EXPENSES       $5,844,485  $5,844,485    1.01923164 

                  

EXCESS (OR 

DEFICIENCY)         $890,872  $890,872    0.15536096 

                  

ASSUMPTIONS                 

  Student Enrollment       330       

  Facility Size (square footage)       50,321       

  Average Teacher Salary       48,032       

  Student/Teacher Ratio       13.47       

  Other Major Assumptions       See Notes       

                  

NOTES: Students     teachers         

  Pre-S 120   Classroom 20 940,000     

  Pre-K 120   Spec Ed 1 47,000     

  K 90   

Resource 

Tchr 2 90,000     

  Total 330   Librarian 0.50 26,780     

        

Sp/Lang 

Ther 1.00 73,000     

        total 24.50 1,176,780     

          average 48,032     

Rental       

Other 

Professional         

50321       

Headstart 

Dir 46,350       

17.76 893,701     

Activities 

Coor 58,000       

        Nurse 36,050       

          140,400       
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This section will report on what has been learned about the school’s performance against the goals contained in its 

accountability plan. The section also will describe actions that are being taken to use accountability information to 

improve school programs, practices, and performance.  Finally, the section will describe how the information is being 

reported to parents and the public. 

A. Evidence of Performance and Progress insert Data Report from PCSB 

 

School Performance 
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District of Columbia Public Charter School Board 

 
 

2008-2009 Accountability Plan Summary  

   Eagle Academy Public Charter School  

Reviewer: Carolyn Trice 

Date: July 20, 200 

I. ACADEMIC OBJECTIVES 

Annual Target 2008-2009 Data Provided 2009 
Target 

Met? 
Comments 

1.1   
Pre-S and Pre-K will average 75-85% on 

the Brigance Profile for literacy  

School Reported:  85% 
(86% - Pre-K; 84% - Pre-S) 
 
Evidence: Verified students averaged 

85% on the Brigance Developmental 

Profile for literacy /readiness. 
 
Baseline: 74% 

YES Average of scores of Pre-S & Pre-K students 
 
Pre-S averaged 84% 
Pre-K averaged 86% 
 
Although the performance indicator is the “percent of students 

demonstrating proficiency”, the school has not been able to 

define proficiency on this instrument.  Therefore, Eagle Academy 

has reported and PCSB has verified the average score earned on 

the assessment.  It is strongly suggested that the school either re-

state the performance indicator to reflect average scores or 

determine proficiency and gather and report the data accordingly.  
 

 
’04 –’05 - 74% (Baseline)  
’05 –’06 – No data provided 
’06-’07 – 79% 
’07-08 – 84% 
’08-09 – 85% 
 

1.2  
Pre-S and Pre-K will average 75-85% on  

the Brigance Profile for  numeracy 

School Reported:  85% 
(86% - Pre-K; 84% - Pre-S) 
 

 
Evidence: Verified students averaged 

85% on the Brigance Developmental 

Profile for literacy /readiness. 
 

YES Average of scores of Pre-S & Pre-K students 
 
Pre-S averaged 84% 
Pre-K averaged 86% 
 
The assessment does not have a separate “literacy skills” section. 

The assessment focuses on the “whole child.”  Therefore, the 

student performance data is used for both literacy and math 

academic play targets. The section headings are as follows: 
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Annual Target 2008-2009 Data Provided 2009 
Target 

Met? 
Comments 

Baseline: 61% 
 

   

 

 

general information, social emotional, self-help, fine motor, 

gross, communication, work habit, and class participation.  
 
School leaders recognize that Academic Play does not provide 

discrete math and literacy scores, thus the leadership team added 

the Houghton Mifflin assessment and the Brigance Profile for a 

more concise evaluation of literacy skill development.  
 
Eagle Academy uses a score of “11” to determine proficiency for 

Academic Play 
 
‘03’- 04 – 61%  
’04-’05 – 73%  
’05-’06 – 89.4% 
’06-’07 – 79% 
’07-08 – 84% 
’08-09 – 85% 
 

1.3 
Average score of 80-90%  in literacy on 

Brigance Profile for K students. 

School Reported:  92% 
 
Evidence:  Verified 92% per 

Brigance Profile assessment for 

literacy/readiness.  
 
Baseline: 91% 

YES Average of scores based on the Brigance Profile for 

literacy/readiness. 
 
The assessment does not have a separate “literacy skills” section. 

The assessment focuses on the “whole child.”  Therefore, the 

student performance data is used for both literacy and math 

academic play targets. The section headings are as follows: 

general information, social emotional, self-help, fine motor, 

gross, communication, work habit, and class participation.  
 
’03-’04 – 91% 
’04-’05 – 91% 
’05-’06 – 85% 
’06-’07 – 86% 
’07-08 – 89% 
’08-09 – 92% 
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Annual Target 2008-2009 Data Provided 2009 
Target 

Met? 
Comments 

1.4a 
Average scores of 80-90% for 

Kindergarten students on Brigance 

Profile for numeracy 

School Reported:  92% 
 
Evidence:  Verified 92% per 

Brigance Profile assessment for 

numeracy/readiness. 
 
Baseline: 91% 

YES Average of scores based on the Brigance Profile for 

literacy/readiness. 
 
The assessment does not have a separate “literacy skills” section. 

The assessment focuses on the “whole child.”  Therefore, the 

student performance data is used for both literacy and math 

academic play targets. The section headings are as follows: 

general information, social emotional, self-help, fine motor, 

gross, communication, work habit, and class participation.  
 
’03-’04 – 91% 
’04-’05 – 93% 
’05-’06 – 83% 
’06-’07 – 86% 
’07-08 – 89% 
’08-09 – 92% 

1.4b 
2% annual increase in percentage of 

kindergarten students at 

proficiency/mastery level in 

mathematical skills 

School Reported:  93% 
 
Evidence: Verified 93% of students 

scored at proficiency/mastery level 

on Houghton Mifflin kindergarten 

curriculum assessment 
 
Baseline:  82% (’03-04) 
 

YES Past performance 
’03-04 - 82%  
’04-05 – 82% 
‘05-06 – 85% 
’06-07 -  85% 
’07-08 – 77% 
’08-09 – 93% 

1.5 
85-90 % of Preschool/Pre-Kindergarten 

students  will demonstrate an average 

readiness score of 80-90% 

School Reported:  
No data reported 
 
Evidence: No data reported 
 
Baseline: 61% 

No No data provided 
 
The assessment does not have a separate “literacy skills” section. 

The assessment focuses on the “whole child.”  Therefore, the 

student performance data is used for both literacy and math 

academic play targets. The section headings are as follows: 

general information, social emotional, self-help, fine motor, 

gross, communication, work habit, and class participation.  
 
School leaders recognize that Academic Play does not provide 

discrete math and literacy scores, thus the leadership team added 

the Houghton Mifflin assessment and the Brigance Profile for a 
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Annual Target 2008-2009 Data Provided 2009 
Target 

Met? 
Comments 

more concise evaluation of literacy skill development.  
 
Eagle Academy uses a score of “11” to determine proficiency for 

Academic Play 
 

 

 
’03-’04 – 61% 
’04-’05 – 82% 
’05-’06 – 89% 
’06-’07 – 90% 
’07-08 – No data provided 
 

 
1.6 
80-90% of  Kindergarten students 

scoring at proficiency/mastery level in 

literacy/reading 

School Reported:  92% 
       
Evidence: 92% per summary sheets 

of Houghton Mifflin Kindergarten 

Assessment and review of student 

records. 
 
Baseline: 82.5% 

YES Past performance 
 
’03-04 – 83% 
’04-05 – 91% 
’05-06 – 96% 
’06-07 – 72% 
’07-08 – 84% 
’08-09 – 92% 

1.7 
85-95% of Pre-school/Pre-Kindergarten 

students will score proficient  on 

social/emotional adjustment measure.  

School Reported: 94% for Pre-S and 
95% for Pre-K  
 
Evidence: 95% (94.5%) average 

score per summary sheet on 

Learning Accomplishment Profile 

(Pre-S, Pre-K) and random review of 

student records  
 
Baseline: 86% 

YES Past performance 
Pre-k average score – 91% 
Pre-S average score – 90.6% 
 
’03-04 – 86% 
’04-05 – 86% 
’05-06 – 96% 
’06-07 – 98% 
’07-08 – 91% 
’08-09 – 95% 

1.8 
85-95% of Kindergarten students will 

score proficient on social/emotional 

adjustment measure. 

School Reported:  98% 
 
Evidence: 98% per average scores on 

Learning Accomplishment Profile-R 

YES Past performance 
 
’03-04 – 100% 
’04-05 – No data reported 



 

 19  

Annual Target 2008-2009 Data Provided 2009 
Target 

Met? 
Comments 

 
Baseline: 100% 

’05-06 – 100% 
’06-07 – 98% 
’07-08 – 98% 
’08-09 – 98% 

1.9 
75-85% of students receiving special 

education services will demonstrate 

adequate yearly progress.  

School Reported: 80% (79.5%) 
 
Evidence: Verified 80% of students 

demonstrated progress on IEP 

reports 
 
Baseline: 61%  

YES Based on percentage of special education students who achieve 

80% mastery of academic IEP goals based on yearly IEP  

 
5 out of 12 students achieved 80% mastery 
 
Past Performance 
’03-04 – 61% 
‘04-05 – 66% 
’05-06 – 80% 
’06-07 – 88% 
’07-08 – 69% 
’08-09 –80% 
 

2.1 a 
92% Kindergarten students will attend 

school. 
 

 

School Reported:  91% 
 
Evidence: Verified 91% (91.06%) 

through OLAMS 
 

 

NO  
 

 

 

 

 

 

 

 

 
2.1 b 
85% of Pre-S and Pre-K will attend 

school 
 

School Reported:  Pre-school – 87% 

(87.22%); Pre-K –  89% (88.9%) 
 
Evidence: Verified 88% average Pre-

S and Pre-K attendance through 

OLAMS 
 

YES  

2.2 
30-50% of parents will participate in at 

least one event during the school year. 
 

 

School Reported: 84% 
 
Evidence: 84% of parents 

participated in at least one activity 

during the school year 

YES Per spreadsheet, parents attended at least one out of 16 school-

sponsored events. 
 
Past Performance 
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Annual Target 2008-2009 Data Provided 2009 
Target 

Met? 
Comments 

 

 

 

 
Baseline: 78% 

’03-04 – 78% 
’04-05 – No data reported 
’05-06 – No data reported 
’06-07 – 79% 
’07-08 – No data reported 
’08-09 – 84% 

2.3 a 
80-90% of parents responding to the 

Parent Satisfaction Survey will have an 

average score of 4 or above. 

School Reported:  80% 
 
Evidence: Verified 80% per Tally 

Sheet of responses on Parent 

Satisfaction Survey. 
 
Baseline: 97% 

YES 43 out of the 54 surveys returned indicated an average score of 4 

(agree) or 5 (strongly agree) on the Parent Satisfaction Survey. 
School reported that survey numbers are low because survey was 

administered in June rather than May.) 

 
Note:  If school uses a Likert Scale to score surveys in the future, 

be sure ratings are balanced and language is consistent (i.e. 

strongly agree/agree must be balanced with a strongly 

disagree/disagree, etc.) 
Past Performance 
’03-04 – 97% 
’04-05 – No data 
’05-06 – No data 
’06-07 – 97% 
’07-08 – 99% 
’08-09 – 80% 

2.3 b 
80-85% of teachers will have an average 

score of 4 or above on a Staff 

Satisfaction Survey. 

School Reported:  100% 
 
Evidence: Verified 100% per 

analysis  of individual Staff 

Satisfaction Surveys. 
 
Baseline: 82% 

YES 100% of the teachers had average rating of 4 or above on the 

Staff Satisfaction Survey. 
 
Past Performance 
’03-04 – 82% 
’04-05 – No data 
’05-06 – No data 
’06-07 – 81% 
’07-08 – 82% 
’08-09 – 100% 
 

 
Academic Targets Met -  9     Non-Academic Targets Met - 4  

Academic Targets not Met -  1    Non-Academic Targets not Met - 1  

Total -Academic Targets - 10     Total Non-Academic Targets - 5  



 

District of Columbia Public Charter School Board 

a. Student Academic Performance: 

 

              

                        

 

 

                       Eagle Academy achieved its target for 2008 – 2009 school year with the students in          

            Pre-S and Pre-K achieving an average of 85%. This is the fourth year of steady     

            progress demonstrating student learning. 

 

  

 

 

 

                      Eagle Academy achieved this target for 2008 – 2009 school year with the students in                

                      Pre-K achieving an average of 85%. This is the fourth year of steady progress        

           demonstrating  students learning about numeracy.  

 

 

 

 

 

                      Eagle Academy achieved its target for the 2008 – 2009 school year with K students      

           averaging 92% on the Brigance. This is the fourth year of steady progress     

           demonstrating growth in students learning.  

 

 

 

 

 

 

 

                             Eagle Academy did not report data on this target 

 

 

 

 

 

 

                       Eagle Academy achieved its target for the 2008 – 2009 school year with students with    

            92% of Kindergarten students scoring at proficiency/mastery level in literacy/reading.    

           This is the third year of mastery level in literacy/reading demonstrating continuous                   

           progress during the last three years.  
 

Annual Target  2008 – 2009 

 

1.1  Pre-S and Pre-K will average 75-85% on the Brigance Profile for literacy 

Annual Target  2008 – 2009 

 
1.2  

Pre-S and Pre-K will average 75-85% on  the Brigance Profile for  numeracy 

Annual Target  2008 – 2009 

 
1.3 Average score of 80-90% in literacy on Brigance Profile for K students. 

Annual Target  2008 – 2009 

 
1.5 

85-90 % of Preschool/Pre-Kindergarten students  will demonstrate an average readiness score 

of 80-90% 

Annual Target  2008 – 2009 

 
1.6 

80-90% of  Kindergarten students scoring at proficiency/mastery level in literacy/reading 
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Accountability Plan Performance Worksheet 

 

Complete the matrix below with the academic and student non-academic performance objectives that appear in your school’s 

approved accountability plan, most recent version of unapproved plan, or a revision of the accountability plan in the approved 

application that is better aligned with the program as implemented.  For each objective, include the targets, if established, and the 

actual performance each year. Please use verified performance data from previous PCSB’s Accountability Plan Summaries.  

 

Academic Performance Objectives 

Performance Objective 

or Goal 

Baseline Data 
(Year One 

Performance) 

Annual 

Target 

Five-Year 

Target 

Year Two 

Performance 

Year Three 

Performance 

Year Four 

Performance 

Year Five 

Performance 

1.1   
Pre-S and Pre-K will 

average 75-85% on 

the Brigance Profile 

for literacy 

 

74% 

 

75-83% 

 

75-83% 

 

No Data 

 

79% 

 

84% 

 

85% 

1.2  
Pre-S and Pre-K will 

average 75-85% on  

the Brigance Profile 

for  numeracy 

 

61% 

 

75 -85% 

 

75 –85% 

 

89.% 

 

79% 

 

84% 

 

85% 

1.3 
Average score of 80-

90%  in literacy on 

Brigance Profile for 

K students. 

 

91% 

 

80-90% 

 

80-90% 

 

91% 

 

86% 

 

89% 

 

92% 

1.4a 
Average scores of 80-

90% for Kindergarten 

students on Brigance 

Profile for numeracy 

 

91% 

 

80-90% 

 

80-90% 

 

85% 

 

86% 

 

89% 

 

93% 

1.4b 
2% annual increase in 

percentage of 

kindergarten students 

at 

proficiency/mastery 

level in mathematical 

skills 

 

82% 

 

84% 

 

86% 

 

85% 

 

85% 

 

77% 

 

94% 
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1.5 
85-90 % of 

Preschool/Pre-

Kindergarten students  

will demonstrate an 

average readiness 

score of 80-90% 

 

61% 

 

85-90% 

 

85-90% 

 

62% 

 

89% 

 

90% 

 

No Data 

1..6 
80-90% of  

Kindergarten students 

scoring at 

proficiency/mastery 

level in 

literacy/reading 

 

83% 

 

80-90% 

 

80-90% 

 

96% 

 

72% 

 

84% 

 

92% 

1.7 
85-95% of Pre-

school/Pre-

Kindergarten students 

will score proficient  

on social/emotional 

adjustment measure. 
 

 

 

86% 

 

85-95% 

 

85-95% 

 

96% 

 

98% 

 

91% 

 

95% 

1.8 
85-95% of 

Kindergarten students 

will score proficient 

on social/emotional 

adjustment measure. 

 

100% 

 

85-95% 

 

85-95% 

 

98% 

 

100% 

 

98% 

 

95% 

1.9 
75-85% of students 

receiving special 

education services 

will demonstrate 

adequate yearly 

progress. 

 

61% 

 

75-85% 

 

75-85% 

 

80% 

 

88% 

 

69% 

 

80% 
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Student Non-Academic Performance Objectives 

Performance Objective 

or Goal 

Baseline Data 
(Year One 

Performance) 

Annual 

Target 

Five-Year 

Target 

Year Two 

Performance 

Year Three 

Performance 

Year Four 

Performance 

Year Five 

Performance 

2.1 a 
92% Kindergarten 

students will attend 

school. 
 

 

 

87% 

 

92% 

 

92% 

 

83% 

 

No data 

 

91% 

 

91.06% 

2.1 b 
85% of Pre-S and 

Pre-K will attend 

school 
 

 

 

87% 

 

85 

 

85 

 

No data 

 

83% 

 

88% 

 

87% 

2.2  
30-50% of parents 

will participate in at 

least one event during 

the school year. 
 

 

78% 

 

30-50% 

 

30-50% 

 

No data 

 

79% 

 

No data 

 

84% 

2.3 a 
80-90% of parents 

responding to the 

Parent Satisfaction 

Survey will have an 

average score of 4 or 

above. 

 

97% 

 

80-90% 

 

80-90% 

 

No data 

 

97% 

 

99% 

 

80% 

2.3 b 
80-85% of teachers 

will have an average 

score of 4 or above on 

a Staff Satisfaction 

Survey. 

 

82% 

 

80-85% 

 

80-85% 

 

No data 

 

81% 

 

82% 

 

100% 
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b. Student Non-Academic Performance 

 

 Using the Accountability Plan Performance Worksheet, provide a report of performance 

on each of the non-academic performance indicators included in the school’s 

accountability plan.  
 

Student Non-Academic Performance 

 

 

 

 

 

 

 

 

  

           Eagle Academy achieved its target for the 2008 – 2009 school year. 95 % of  

           Pre- school and Pre-Kindergarten students scored proficient on social/emotional                

 adjustment measure. Eagle continues to make substantial gains in achieving the                

 target.  

 

 

 

 

 

 

 

 Eagle Academy achieved its target for the 2008 – 2009 school year. 98% of the 

 Kindergarten students surpassed the target scoring proficient on the 

 social/emotional measure. 

 

 

 

 

 

 

 

 

 Eagle Academy achieved its target for the 2008 – 2009 school year as evidenced 

 with 80% of students demonstrated adequate progress on IEP reports These 

 results surpassed accomplishments from the last school year.  

 

 

 

 

 

Annual Target  2008 – 2009 

 
1.7 

85-95% of Pre-school/Pre-Kindergarten students will score proficient on social/emotional 

adjustment measure. 

 

 

Annual Target  2008 – 2009 

 
1.8 

85-95% of Kindergarten students will score proficient on social/emotional adjustment 

measure. 

Annual Target  2008 – 2009 

 
1.9 

75-85% of students receiving special education services will demonstrate adequate yearly 

progress. 
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            Eagle Academy missed its target for the 2008 – 2009 school year with       

 kindergarten attendance at 91.06%, just short of the 92%. The administration and 

 faculty continues to work with families to ensure high attendance rate. 

 

 

 

 

 

 

 

 

 

 Eagle Academy achieved its target for the 2008 – 2009 school year Eagle 

 Academy verified 88% average Pre-S and Pre-K attendance through OLAMS. 

 The administration and faculty diligently work to encourage parents to bring their 

 young children to school daily. 

 

 

 

 

 

 

 Eagle Academy achieved its target for the 2008 – 2009 school year and achieved 

 80% parent participation rate. The school provides ongoing activities that engage 

 parents in participation. 

 

 

 

 

 

 

 Eagle Academy achieved its target for the 2008 – 2009 school year.  Eagle 

 Academy parents responded to the survey with 100% staff satisfaction. This 

 represents an administration and faculty focused on building bridges for the 

 family - school connections. 

 
 

 

 

Annual Target  2008 – 2009 

 
2.1 a 

92% Kindergarten students will attend school. 

 

Annual Target  2008 – 2009 

 
2.1 b 

85% of Pre-S and Pre-K will attend school 

 

Annual Target  2008 – 2009 

 
2.2 

30-50% of parents will participate in at least one event during the school year 

Annual Target  2008 – 2009 

 
2.3 b 

80-85% of teachers will have an average score of 4 or above on a Staff Satisfaction Survey. 
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1. Provide certification that all authorizations (certificate of occupancy, insurance, lease, 

etc.) required to operate the school are in full force and effect.  

 

Response: Eagle Academy PCS certifies that the following are in effect: lease (5 years 

remaining); Certificate of Occupancy (on file); Insurance: property, liability, officers 

coverage 

 
 

 

 

 

 

 

  

August 28, 2009  

 

 

To Whom It May Concern:  

Eagle Academy Public Charter School has a Certificate of Occupancy 

and has maintained all the liability, officers and directors and related 

insurance required by the DC Public Charter School Board and the 

District of Columbia. Eagle Academy PCS is in compliance with all 

legal and regulatory requirements for the operation of a public charter 

school in the District of Columbia and in compliance with all federal 

regulations governing public schools and special needs students.  

 
Sincerely, 

 

Joe M. Smith, PH.D. 

Chief Financial Officer 
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B. Unique Accomplishments 

 

Middle States Accreditation 

Eagle Public Charter upholds high standards while working to create and successfully implement 

a high quality Early Childhood Public Charter School program for the children. In order to 

ensure continued forward movement, the Eagle Academy entered into a year long study of the 

school programming under the guidance of the Middle States Accreditation Board while using 

their protocol for creating a quality strategic plan entitled Design for the Future. In September 

2009, after a year of intensive self-study and evaluation, and with the combined efforts of 

teachers, staff, Middle States staff and peer reviewers, the Middle States Accreditation Board 

officially recognized the Eagle Academy Public Charter School as having met the criteria for 

accreditation under the Middle States Accreditation standards.   

 

The Eagle Academy Board, Administration, faculty and staff share a tremendous sense of 

accomplishment. The school’s program was recognized as meeting the high standards required to 

provide a top quality educational plan and a for creating a viable strategic plan for future efforts 

of the school based on the Design for the Future protocol.  

 

Eagle Academy PCS Charter Status 

At the February 23, 2009 DC Public Charter School Board Meeting, Dr. Dora Marcus moved 

that Eagle Academy PCS’s charter status remain in full continuance. The Charter Board recorded 

a unanimous vote.  This accomplishment makes it possible for Eagle to move forward while 

adhering to the accountability plan and strategic goals. 

 

LEA Status 

Eagle Academy requested permission of DC Public Charter School Board (DCPCB) to change 

the LEA status from a D.C. Public School (DCPS) to become its own LEA for purposes of the 

amended section of Part B of the IDEA and the amended Section 504 of the Rehabilitation Act 

of 1973. Approval from DCPCSB was granted at the Board meeting held on February 23, 2009. 

 

Expansion to First Grade 

Eagle Academy received permission from its authorizing agency to expand the grades served 

from Pre-School to 1
st
 grade for the 2009 – 2010 school year. Parents had requested that the 

school make this change so Eagle could continue to provide a high quality educational program 

for their children. This is significant because it demonstrates that Eagle Academy staff 

implemented strategies and systems from “Lessons Learned” in last year’s Annual Report and 

improved significantly in all areas. Eagle staff members are open to change and to improving the 

quality of all of our programs. 

 

Curriculum Change 

Eagle has been granted permission by the DCPCSB to change the current curriculum to 

incorporate the Core Knowledge curriculum phasing in with Pre-School and First Grade in the 

2009 – 2010 school year.  
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Promoting Positive Education of Parents (PPEP) 

Each month a facilitator meets with parents to discuss how best to help their child in school, as 

well as topics that relate to how to enhance parenting skills across all domains:  social, 

emotional, psychological, and recreational. Ten PPEP meetings were held during the school year. 

The average number of families attending PPEP was twenty-two (22) with a total fifty-one 

families participating in the meetings. 

 

Parent Involvement 

Eagle’s Parent Teacher Organization achieved 82% participation by the parents. In its fourth 

year, the organization has continued to be active and supportive in helping the school. 

 

Graduation 

Eagle Academy sponsored its fourth graduating class. The event was held at Eagle Academy 

cafeteria. The crowd exceeded the room’s capacity of 275. Eagle students performed, and 

displayed their many talents, including public speaking. Eagle’s students with special needs had 

significant roles in the graduation program. All graduating students with special needs achieved 

at least 90% of their IEP goals and objectives with the majority achieving 100%. Eagle staff 

members are very proud of all of our students. 

 

Eagle Academy’s Family Fun Night 

The family fun night has been designed to bring families together and was a success for all who 

attended. Games were developed to enable parents/guardians to part take in organized fun while 

demonstrating how learning can be incorporated into family events. All who attended shared a 

Spaghetti Dinner.  

 

Celebration of Black History Month 

The Office of Judge Advocate General Corp and the Naval Facilities Engineering Command 

hosted Eagle Academy’s Black History Celebration. The evening program hosted hundreds of 

parents who came to watch their children perform recitations, songs, poetry, and speeches that 

recognized important figures in African - American history. 

 

1
st
 Annual Fashion Show 

Faculty and staff volunteers came together to make the first Fashion Show a huge success. 

Everyone was welcomed to attend, and families brought friends to enjoy the event. The guests 

attending agreed that the event met everyone’s interest. 

 

Pre-School Peanut Butter and Jelly Pow-Wow 

This well attended social gathering offers students and their families 

a time to meet, greet and build a foundation for building positive relationships that will last 

throughout the school year. The theme for this year’s POW wow was Dances from Around the 

World.  

 

Walk for the Homeless/ Green Door Homeless Walk 

Eagle students (with parental permission) participated in a mini walk for the homeless. Teachers 

helped students make the connections about how their efforts can help support the community. 

All participants received T-Shirts.   
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Letters for Soldiers 

Students wrote letters and drew pictures for soldiers in the United States Air Force at the Joint 

Contracting Command-Iraq, in the International Zone of Baghdad. The students received a letter 

thanking them for the items sent. 

 

DC Arts and Humanities Collaboration 

The students at Eagle Academy benefited from the support of the DC Arts and Humanities 

Collaboration by attending theatre productions during the school year. These events were much 

enjoyed by students and faculty alike.  

 

Parent Letters 

Eagle received tremendous praise from parents regarding the dedication and skill of the 

instructional staff. Parents also recognized the well developed after school program that engages 

children in popular activities such as salsa dancing, construction/building, use of technology and 

other areas of interest for students. By offering a comprehensive and meaningful after school 

program, Eagle continues to encourage parent participation in other school activities.   

 

Thanksgiving Sharing 

As a caring community, Eagle Academy staff and parents collected food for needy families 

within school. Eagle collected so much food that there was a surplus, which was distributed to 

needy families outside of the Eagle family. 

 

Week of the Young Child 

Eagle Academy sponsored new activities each day of this week to celebrate the Week of the 

Young Child. This was a time during which many parents volunteered at the school to help 

classes celebrate. A special Parent Organization meeting was held as well. 

 

Donuts for Dads 

Engaging the supporting Dads and Grandfathers in the school community helped build a special 

connection between school and family. This unique celebration was well attended and 

appreciated by those in attendance.   

 

Community Relations 

Eagle Academy PCS has continued to enjoy a good community relationship with Parks and 

Recreation. Eagle Academy PCS’s students are permitted to use the Joe Evans therapeutic 

playground near the school during the times it is not used for the therapeutic programs. Eagle 

Academy PCS provides support for the therapeutic playgrounds after-school programs. 

 

Howard University Medical School & Howard University Hospital  

Eagle Academy has a continuing relationship with Howard University Medical School and 

Howard University Hospital in which residents and pediatric interns provided health screenings 

at a community health fair sponsored by Eagle Academy and performed a medical practicum 

with ours students and families this year. Every pediatric intern was required to perform the 

Denver Screening with our students. Nursing students also participated in the health screenings 

as part of their practicum. 
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SE Library 

Eagle Academy PCS has continued in their partnership with the SE Library Branch of the 

District of Columbia Public Library. Eagle Academy students participate in a weekly library 

program designed to meet needs of the Early Childhood students. The Library and Eagle 

Academy staff believe it is important for students to learn as early as possible how to use a 

library and about the resources a library can provide for students. Together we work to build a 

positive disposition toward reading.  

 

Head Start 

Eagle Academy continues the collaboration with United Planning Organization to develop a 

Head Start program within Eagle’s regular early childhood program. Eligible students and 

families are identified and enrolled in both programs. Head Start students and their teachers 

receive additional services and support that benefits all children in the school. Eagle is proud to 

have developed this program and initiated the operation this year. 

 

 

Lessons Learned and Actions Taken Based on Accountability Information and Review 

Findings 

 

1. Eagle Academy Public Charter School has developed systems for collecting and 

reporting data on the school’s accountability plan performance. The systems for 

collecting data for new Performance Management Framework will continued to be 

monitored to ensure all measures are build into our systems. 

 

2. Eagle Academy achieved 90 % of the Academic Targets. As we continued our efforts 

to reach high quality standards in Pre-school and Pre-K we did not use the 

measurement for academic play this year. The DC PCSB has approved the integration 

of Core Knowledge curriculum for phase in for Pre K- First Grade.  

 

3. The leadership team at Eagle Academy reviewed the findings of the Program 

Development Review to determine areas of foci for ongoing professional growth. 

Specifically the faculty continues the study of differentiated instructional focused in 

the areas of reading and math developmental levels Professional development and 

training will continue to develop formative and summative assessment tools.  

 

 

 

D. Reporting Accountability Information to Students, Teachers, Parents, and the Public 

 

 

Eagle Academy PCS’s Annual Report was posted on our web site. The Annual Report was 

distributed at the parent’s meeting in November 2008. Three copies of our annual Report 

were made available at the front desk in November. This was announced at a parent’s 

meeting.  

The Annual Report was mailed to the District of Columbia Library. 
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June 7, 2017 
 
John Pinkney, Chairperson 
Eagle Academy PCS – Capitol Riverfront  
475 School Street SW 
Washington, DC 20024 
 
Dear Mr. Pinkney: 
 
The DC Public Charter School Board (DC PCSB) conducts Qualitative Site 
Reviews to gather and document evidence to support school oversight. 
According to the School Reform Act § 38-1802.11, DC PCSB shall monitor the 
progress of each school in meeting the goals and student academic achievement 
expectations specified in the school’s charter. Your school was selected to 
undergo a Qualitative Site Review during the 2016-17 school year for the 
following reason: 
 

o School eligible to petition for 15-year Charter Renewal during 2017-18 
school year 

 
Qualitative Site Review Report 
A Qualitative Site Review team conducted on-site reviews of Eagle Academy PCS 
- Capitol Riverfront between April 3, 2017 and April 14, 2017. Enclosed is the 
team’s report. You will find that the Qualitative Site Review Report focuses 
primarily on the following areas: charter mission and goals, classroom 
environments, and instructional delivery.  
 
We appreciate the assistance and hospitality that you and your staff gave the 
monitoring team in conducting the Qualitative Site Review at Eagle Academy 
PCS – Capitol Riverfront. 
 
Sincerely, 

 

 
Naomi DeVeaux 
Deputy Director 

 
Enclosures 
cc: Joe Smith 



6/7/17 QSR Report: Eagle Academy PCS - Capitol Riverfront  2 

Qualitative Site Review Report 
Date: June 7, 2017  
 
Campus Information 
Campus Name: Eagle Academy PCS – Capitol Riverfront  
Ward: 6 
Grade levels: PK3-3 
 
Qualitative Site Review Information 
Reason for visit: School eligible to petition for 15-year Charter Renewal during 2017-18 
school year 
Two-week window: April 3 - April 14, 2017 
QSR team members: 2 DC PCSB staff including 1 Special Education specialist, 1 
consultant 
Number of observations: 12 
Total enrollment: 145 
Students with Disabilities enrollment: 17 
English Language Learners enrollment: 0 
In-seat attendance1 on the days the QSR team conducted observations: 
Visit 1: April 4, 2017 - 94.9% 
Visit 2: April 6, 2017 - 88.4% 
Visit 3: April 13, 2017 - 89.2% 
 
Summary 
 
The mission of Eagle Academy Public Charter School is to have each student ready 
socially, emotionally, personally, and academically to succeed in elementary school. 
 
Eagle Academy PCS – Capitol Riverfront has a welcoming school environment. Students 
and adults interacted in a respectful manner. There was consistent school language 
around the ABC's (Always doing their best, Being prepared, Considering their character) 
and most classrooms also displayed a positive reinforcement chart for behavior. Students 
eagerly participated in whole group and small group settings. Teachers displayed student 
art and work throughout the building and classrooms. In one observation a teacher 
surprised her class with a special poster related to the book she read. The teacher led the 
enthusiastic students through an activity with the poster and related the work to the 
events in the book.   
 
During the QSR two-week window, the team used the Charlotte Danielson Framework for 
Teaching to examine classroom environments and instructional delivery (see Appendix I). 
The QSR team scored 67% of observations as distinguished or proficient in the Classroom 
Environment domain and no observations were rated as unsatisfactory. In the component 
of Creating an Environment of Respect and Rapport, 100% of observations rated as 
proficient or distinguished. This was the highest scoring component in both domains of the 

																																								 																					
1 This data has not been validated by the school. DC PCSB pulled the data in May 2017. 
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rubric. The school lives up to its goal to create a nurturing environment where friendly 
interactions, care and respect for each other predominate.  

The school's core values (Eagle's ABCs) are evident in classrooms, on hallways signs and 
are often used by adults in the building. The school's commitment to the Responsive 
Classroom framework is evident in the structure of morning meetings that was observed 
in several classrooms, and the notes bearing the hopes and dreams of students, parents, 
and staff posted throughout the building.  

Managing Classroom Procedures was the lowest scoring component in either domain with 
58% of observations rated as basic. In several early childhood classrooms, center 
rotations were unmanaged and even when the teachers tried to work with small groups, 
they were not able to sustain focus because routines and procedures in the other centers 
were not well established. In other observations instructional time was lost due to 
repeated reminders to students, indicating that expectations were not clear nor reinforced 
consistently.  

The QSR team scored 71% of observations as distinguished or proficient in the Instruction 
domain and no observations were rated as unsatisfactory. Using Questioning and 
Discussion Techniques and Engaging Students in Learning were the two highest scoring 
components in this domain. In each of these two components, 75% of observations rated 
as distinguished or proficient. Several teachers asked thought-provoking questions and 
designed tasks that would lead to critical thinking. Student choice was predominant in 
many observations as well. Students could self-select centers and determine how to 
demonstrate their learning. 

Governance 
A DC PCSB staff member attended an Eagle Academy PCS board meeting on March 22, 
2017. A quorum was present. The board discussed enrollment projections, attendance 
rates, accreditation, board membership, and finances. The school reported that Middle 
States will visit the school in early April 2017. The board is expecting to meet a new 
potential board member soon and vote at the next meeting. An external accountant gave 
a financial report. The executive director, Joe Smith, explained the details of a 
construction loan and the board voted on the loan and the hiring of the construction 
company. 
 
Specialized Instruction for Students with Disabilities 
Eagle Academy PCS – Capitol Riverfront completed a questionnaire about how it serves its 
students with disabilities (SWD). Reviewers looked for evidence of the school’s articulated 
program, however, they were unable to observe these components in the pull-
out/resource environment because the SPED teacher was testing students. Reviewers did 
see push-in services including small group instruction. The team observed effective 
implementation of its program for SWD in the general education classroom through lesson 
differentiation and gauging of student understanding.  

• In the Special Education Questionnaire, the school stated the following resources 
are used in the general education classroom to support the learning of SWD: 
enlarged text, FM system, manipulatives, picture word cards, various visuals, 
Behavior Specialists, Speech Pathologists, Resource Teachers, Occupational 
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Therapist, flash cards, dedicated aides, and intervention kits. The general education 
and special education teachers co-taught and used enlarged text during a read-
aloud. The Speech Pathologist and at least two dedicated aides supported students 
in the classroom using the app Drawing Pad on individual iPads for students and 
graphic organizers. However, the observer did not see the use of FM system, 
picture word cards/flash cards, or intervention kits.   

• The school noted that lesson differentiation includes small group instruction, one on 
one instruction, use of technology, kinesthetic activities, use of manipulative and 
visuals, which is measured by student engagement. The observer saw small group 
instruction in the general education classroom where students were grouped at 
different stations working with teachers or aides in the classroom. In addition, the 
observer saw the use of kinesthetic and visual instruction through graphic 
organizers Drawing Pad on individual iPads enlarged book when debriefing. The 
observer noted most students engaged in the small group lesson, and the two 
students who worked directly with the special educator were fully engaged and 
completed their assigned tasks. 

• The school explained that teachers use such informal assessments as anecdotal 
records, weekly assessments, teacher made quizzes, daily observations and any 
other assessments that are tailored to the needs of students. Teachers convened 
impromptu student-teacher conferences where students are given instant feedback 
and solutions to challenges. In a pull-out session, the special education teacher 
instituted testing and accommodations for students who required them for testing. 
In the push-in setting, the teachers provided frequent and timely feedback to 
students in the small-group and whole-group setting. In the whole-group setting, 
the teacher called on a few students to answer questions, allowed for students to 
“phone a friend” if they were unable to answer the questions, and frequently used 
choral repetition. The observers did not see the use of teacher-made quizzes.    
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CHARTER MISSION, GOALS, AND ACADEMIC ACHIEVEMENT EXPECTATIONS 
 
This table summarizes qualitative evidence related to the goals and academic 
achievement expectations as detailed in the school’s charter and subsequent 
charter amendments. Some charter goals can only be measured quantitatively. 
The Qualitative Site Review (QSR) team recorded evidence of what the school is 
doing on the ground to meet these quantitative goals. During the charter review or 
renewal process, DC PCSB staff will use quantitative data to assess whether the 
school met those goals.  
 

Mission and Goals Evidence 
 
Mission:  
The mission of Eagle Academy - Capitol 
Riverfront Campus is to have each student 
ready socially, emotionally, personally, and 
academically to succeed in elementary 
school. 

 
The QSR team saw evidence that Eagle 
Academy PCS – Capitol Riverfront is 
meeting its mission. The school is 
designed to meet the needs of students 
and many teachers were attuned to the 
emotional, social and academic states of 
their students. Eagle Academy PCS used 
some Responsive Classroom practices, 
such as morning meeting, to support 
students socially, emotionally, and 
personally. 
 
During the observations students were 
engaged in a variety of academic 
activities. Teachers provided whole group 
and small group work to deliver content. 
Students explained answers and 
participated in discussions about literature 
and math. Students worked together to 
solve problems and complete tasks.  
 

 
PMF Indicator #1: Student Progress – 
Academic Improvement over time 
 
PMF Indicator #2: Student Achievement – 
Meeting or exceeding academic standards 
 

 
The QSR team observed a range of 
literacy work including small group 
instruction, whole group read-alouds, 
guided reading groups, and independent 
reading. In most classrooms multiple 
adults helped move students to 
proficiency. In one early-childhood whole 
group observation, students "air wrote" 
high frequency words, made letter sounds 
together and helped fill in missing letters 
or words on the morning meeting chart.  
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Mission and Goals Evidence 
In a primary classroom students rotated 
through three teacher-led groups: leveled 
reader/guided reading, iPads, and word 
work. Students took picture walks through 
the book with a partner and discussed 
what the book might be about as a small 
group. Students sounded out words and 
matched cards to words in their books. 
Other students used iPads to complete 
ELA games and talk to the teachers about 
their work. Teachers engaged students in 
discussions by asking their opinions and 
encouraging them to share their ideas.   
 
In a few elementary observations 
students practiced grammar and phonics 
using a scripted program and workbook. 
Although students were engaged with the 
work, the level of critical thinking, 
differentiated instruction and discussion 
were lower in these lessons than in other 
reading instruction observations. 
 
The QSR team only had the opportunity to 
observe two math classes. The school 
stated that they use enVision Mathematics 
and manipulatives to support the 
concretization of abstract ideas. The QSR 
team did not observe specific evidence of 
either of these strategies. There were a 
few instances of math incorporated into 
other parts of the day. During an 
elementary morning meeting, students 
chose to play a math facts game. In one 
of the math observations, students began 
with a timed math fact warm up and then 
moved into assessment review. Students 
discussed strategies and worked together 
to solve the word problems. In another 
math observation, students were 
unfocused on the displayed problem and 
instructional time was lost at the onset of 
the class period. Students were later 
dismissed to small groups and again 
struggled to engage productively with the 
content.  
 



6/7/17 QSR Report: Eagle Academy PCS - Capitol Riverfront  7 

Mission and Goals Evidence 
 
PMF Indicator # 3: Gateway – Outcomes in 
key subjects that predict future educational 
success 
 

 
The QSR team observed literacy skill 
development across all grades. Teachers 
incorporated literacy skills into morning 
meeting charts, whole and small group 
instruction, and in centers. Posted 
objectives did not always align with the 
observed lessons as some were still from 
the previous week. No grade level 
standards were clearly visible, but student 
work and learning tasks were grade-level 
appropriate.  
 

 
PMF Indicator #4: School Environment – 
Predictors of future student progress and 
achievement 
 

 
DC PCSB uses attendance, among other 
indicators, to evaluate the climate of a 
school. DC PCSB believes that if students 
are not in school, they lose opportunities 
for learning. On each day of observations, 
the school had attendance rates above 
85%, which is the floor of the 
Performance Management Framework.		
	
In-seat attendance on the days the QSR 
team conducted observations: 
 
Visit 1: April 4, 2017 - 94.9% 
Visit 2: April 6, 2017 - 88.4% 
Visit 3: April 13, 2017 - 89.2% 
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THE CLASSROOM ENVIRONMENT2 

This table summarizes the school’s performance on the Classroom Environment domain of 
the rubric during the unannounced visits. The label definitions for classroom observations 
of “distinguished,” “proficient,” “basic,” and “unsatisfactory” are those from the Danielson 
framework. The QSR team scored 67% of classrooms as “distinguished” or “proficient” for 
the Classroom Environment domain.    
 

The 
Classroom 

Environment Evidence  
School Wide 

Rating 
 
 

Creating an 
Environment 
of Respect 
and Rapport 

 

The QSR team scored 100% of the observations as 
distinguished or proficient in this component. In all 
classrooms there was a high level of care and 
respect between students as well as teachers and 
students. Teachers took the time to connect with 
students as individuals and offered comforting 
supports when needed. In one observation a 
student became the teacher's special helper, 
modeling the tasks and helping to dismiss 
classmates for work time. 

In a distinguished observation the teacher 
demonstrated knowledge of the students' lives 
outside the classroom, acknowledging when 
someone came in late and had been at the doctor. 
In this observation the teacher encouraged risk 
taking and when a student confused the letters "w" 
and "m", she praised the effort and acknowledged 
why that confusion might happen. 
  

Distinguished 17% 

Proficient 83% 

 
The QSR team scored none of the observations as 
basic in this component.  
 

Basic 0% 

 
The QSR team scored none of the observations as 
unsatisfactory in this component. 
 

Unsatisfactory 0% 

																																								 																					
2 Teachers may be observed more than once by different review team members. 
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The 
Classroom 

Environment Evidence  
School Wide 

Rating 
 
 

Establishing 
a Culture for 
Learning 

 

The QSR team scored 75% of the observations as 
proficient in this component and none as 
distinguished. Many teachers used praise and 
encouragement to establish a high level of 
expectation for student learning. Additionally 
students praised each other with pats on the back, 
high-fives, and one loud cheer. 

In many classrooms students demonstrated 
understanding of their roles as learners. In one 
observation students stayed on their spot for the 
duration of the whole group time and then worked 
diligently during centers. In another observation 
students worked at their own pace in centers, 
sometimes staying for the whole time working on 
one project with pride.  
  

 
 

 
Distinguished 

 
 

 

0% 

Proficient 75% 

 
The QSR team scored 25% of the observations as 
basic in this component. In these observations 
teachers and students did not engage deeply in the 
work. In several classrooms students floated from 
one center to another, engaging for a few moments 
in a task before moving on.  
 
In other observations teachers moved through the 
content but did not insist on precise language or 
correct responses. The teacher walked all students 
through the problems in the workbook, one by one, 
reading aloud each sentence. Getting through the 
task was the focus and students were not required 
to fully complete or understand the work. 
 

Basic 25% 

 
The QSR team scored none of the observations as 
unsatisfactory in this component. 
 

Unsatisfactory 0% 
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The 
Classroom 

Environment Evidence  
School Wide 

Rating 
 
 

Managing 
Classroom 
Procedures 

 

The QSR team scored 42% of the observations as 
distinguished or proficient in this component. In 
these observations routines were well established 
and teachers effectively managed transitions. 
Materials were accessible and readily available to 
students, including writing utensils on the table and 
student organizers in pouches on the backs of the 
chairs.   

In some of the distinguished observations, students 
assisted with the classroom procedures. In one early 
childhood classroom, without prompting, students 
cleaned up all their materials after using a center 
and one student reminded his classmate to wash 
and dry her hands after using the sensory table. 
 

 
 
 

Distinguished 
 
 
 

17% 

Proficient 25% 

 
The QSR team scored 58% of the observations as 
basic in this component. In these classrooms 
routines were inconsistent or ineffectively managed, 
resulting in a loss of instructional time. In a few 
early childhood classrooms, there were no clear 
processes for students to change centers or know 
how many students could be in a place at a time. In 
one observation the teacher lost significant 
instructional time with her small group because she 
wandered around to other centers frequently, 
addressing what students were expected to do and 
commenting on how many students could 
participate at a time. 
 
In another observation instructional time was lost 
because the teachers took a significant amount of 
time to redirect or ensure students were ready. In 
one observation the adults were slow to pass out 
materials and students had to wait with nothing to 
do. In other observations there was evidence that a 
routine existed with the use of call and response, 
but the teacher had to use it several times before 
students responded. 
 

Basic 58% 
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The 
Classroom 

Environment Evidence  
School Wide 

Rating 
 
The QSR team scored none of the observations as 
unsatisfactory in this component. 
 

Unsatisfactory 0% 

 

 
Managing 
Student 
Behavior 

 

The QSR team scored 50% of the observations as 
distinguished or proficient in this component. In 
these observations student behavior was generally 
or entirely appropriate and teachers swiftly 
responded and redirected when needed. Many 
teachers effectively gave global and individual 
behavior reminders.  

Several teachers verbalized their expectations and 
reinforced positive behavior. The QSR team heard 
several teachers use phrases such as, "If you are 
ready, touch your..." or "(name of student) is ready, 
but I'm going to wait for the rest of my friends." 
 

 
 
Distinguished 
 

 

8% 

Proficient 42% 

 
The QSR team scored 50% of observations as basic 
in this component. In these classrooms teachers 
were either inconsistent or ineffective in managing 
student behavior. One teacher redirected students 
several times and ignored some students 
misbehaving on the carpet. In some cases the 
teacher had a difficult time resetting and getting 
students back on task.  
 
In other observations students were loud and 
disorderly during work times with little redirection 
from the teacher. In one early childhood classroom, 
students threw sand at each other and climbed on 
the furniture.  
 

Basic 50% 

 
The QSR team scored none of the observations as 
unsatisfactory in this component. 
 

Unsatisfactory 0% 

 



6/7/17 QSR Report: Eagle Academy PCS - Capitol Riverfront  12 

INSTRUCTION 
This table summarizes the school’s performance on the Instruction domain of the rubric 
during the unannounced visits. The label definitions for classroom observations of 
“distinguished,” “proficient,” “basic,” and “unsatisfactory” are those from the Danielson 
framework. The QSR team scored 71% of classrooms as “distinguished” or “proficient” for 
the Instruction domain.    
 

Instruction Evidence Observed 
School Wide 

Rating 
 
Communicating with 
Students 
 

 
The QSR team scored 66% of the 
observations as distinguished or proficient 
in this component. In these classrooms 
teachers were clear with directions, learning 
objectives, and content. Several teachers 
had students repeat the directions, or part 
of the task assignment, before sending 
them off to work. Other teachers modeled 
the task to the whole class, or individuals, 
as part of their explanation. In one 
observation, the teacher drew and 
described how to write the letter "c" before 
asking the student to do it. 
 
In one distinguished observation the 
teacher pushed the connection between 
students learning their letters so that they 
could read words. She then asked students 
to name words they could read based on 
the letter they were focusing on during the 
lesson. 
 

Distinguished 8% 

Proficient 58% 
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Instruction Evidence Observed 
School Wide 

Rating 
 
The QSR team scored 34% of the 
observations as basic in this component. In 
these observations students required 
clarification after the teacher's initial 
direction or explanation of content. In one 
early childhood classroom, the teacher 
attempted to model the task of drawing a 
short and long snake then putting out 
blocks to be the same size, but did not 
demonstrate how to count to determine 
length.  
 
In other observations there were minor 
content errors in either signs around the 
room or in the work. In one classroom 
students corrected sentences that needed 
capital letters. While the lesson focused on 
the months of the year, at least one 
sentence in the workbook also included 
names of holidays. These errors were not 
corrected by students nor were they 
pointed out by the teacher. 
 

Basic 34% 

 
The QSR team scored none of the 
observations as unsatisfactory in this 
component. 
 

Unsatisfactory 0% 

 
Using 
Questioning/Prompts 
and Discussion 
Techniques 

 
The QSR team scored 75% of the 
observations as proficient or distinguished 
in this component. Many teachers posed 
open-ended questions that could have 
multiple responses. Before reading books or 
stories teachers asked students to look at 
the cover and name what they noticed as a 
pre-reading strategy. In other observations 
teachers asked students to name strategies 
they could and would use for tackling a 
problem. 
 

 
 
 
 

 
Distinguished 

 
 
 

 
 

8% 
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Instruction Evidence Observed 
School Wide 

Rating 
In one observation the teacher engaged 
students in questions, connecting the 
content of plants to another lesson the 
class had done previously. She asked the 
students to compare the gardens they drew 
during the observed lesson to the ones 
drawn earlier. 
 

Proficient 67% 

 
The QSR team scored 25% of the 
observations as basic in this component. In 
several observations teachers attempted to 
ask questions but they were often along a 
single path of inquiry. In one observation 
the teacher attempted to ask students 
questions in her small group during centers, 
but she did not always listen to the answers 
or push students thinking and 
understanding further. Additionally only a 
few students were asked any questions, 
while the rest worked independently or 
copied their peers' work. 
 

Basic 25% 

 
The QSR team scored none of the 
observations as unsatisfactory in this 
component. 
 

Unsatisfactory 0% 

 
Engaging Students in 
Learning 

 
The QSR team scored 75% of the 
observations as distinguished or proficient 
in this component. Teachers used varied 
techniques to engage students in learning, 
from the Promethean boards and 
manipulatives to small group instruction, 
and, in some cases, student-led grouping. 
In several classrooms students chose their 
centers. In another observation students 
chose whether to use technology or a 
graphic organizer to show their thinking and 
work. 

 
 
 

Distinguished 

 
 
 

8% 
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Instruction Evidence Observed 
School Wide 

Rating 
 
The pacing of lessons was generally 
appropriate, allowing time for students to 
engage in the work. Many observations 
included center rotations with time for small 
group instruction. These lessons were also 
differentiated for students. In one 
elementary observation students were 
regrouped across grade levels for guided 
reading instruction. The teacher referred to 
previous learning, modeled the task, and 
then gave students time to engage with the 
text and work independently. 
 

Proficient 67% 

 
The QSR team scored 25% of the 
observations as basic in this component. In 
several early childhood observations, 
students moved quickly from one center to 
another, thus not providing the time to 
engage deeply with the material. Teachers 
in these observations did not ask students 
about their work, learning, or play.  
 
In a few other observations, student 
engagement with the content was passive. 
The requirement was the same for all 
students in the scripted lessons. In one 
writing observation students were required 
to underline the letters that should be 
capitalized in the given sentences. There 
was no conversation about the task, and 
even though students might have been able 
to complete it on their own, the teacher 
paced it so that the class had to stay 
together, completing each sentence one by 
one at the same time. 
 

Basic 25% 

 
The QSR team scored none of the 
observations as unsatisfactory in this 
component. 
 

Unsatisfactory 0% 
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Instruction Evidence Observed 
School Wide 

Rating 
 
Using Assessment in 
Instruction 

 
The QSR team scored 67% of the 
observations as proficient in this 
component. No observations were rated as 
distinguished. Teachers used a range of 
feedback and data collection strategies. The 
QSR team saw the use of white boards 
where students would write their answer 
and hold it up for the teacher to gauge 
understanding. Teachers circulated during 
centers and small group work times to 
provide individual feedback as needed. 
 
Several teachers modeled the work 
expected from students to set the standard. 
In one observation the teacher created a 
model for the work at the center and left it 
for students to reference. 
 

 
 
 
 
 
 
 
 

Distinguished 
 
 
 
 
 
 

 

 
0% 

Proficient 67% 

 
The QSR team scored 33% of the 
observations as basic in this component. In 
these classrooms teachers gave global 
feedback that was not specific enough for 
students to adjust their work or thinking. 
In some observations the teachers did not 
focus on feedback for learning because 
they spent time monitoring student 
behavior only. 
 
In other observations the criteria for work 
was unclear. In one early childhood 
observation, the teacher asked students to 
create a rainbow like the one in the book 
they just read. Although the teachers 
asked questions of students to understand 
their product, much of the work did not 
align to the objective and this was not 
addressed. 
 

Basic 33% 

 
The QSR team scored none of the 
observations as unsatisfactory in this 
component. 
 

Unsatisfactory 0% 
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APPENDIX I: THE CLASSROOM ENVIRONMENT OBSERVATION RUBRIC 
 

The Classroom 
Environment Unsatisfactory Basic Proficient Distinguished 

 
Creating an 
Environment of 
Respect and Rapport 

 
Classroom interactions, 
both between the teacher 
and students and among 
students, are negative or 
inappropriate and 
characterized by sarcasm, 
putdowns, or conflict. 

 
Classroom interactions 
are generally 
appropriate and free 
from conflict but may be 
characterized by 
occasional displays of 
insensitivity.  

 
Classroom interactions 
reflect general warmth 
and caring, and are 
respectful of the cultural 
and developmental 
differences among 
groups of students. 

 
Classroom interactions 
are highly respectful, 
reflecting genuine 
warmth and caring 
toward individuals. 
Students themselves 
ensure maintenance of 
high levels of civility 
among member of the 
class.  
 

 
Establishing a 
Culture for Learning 

 
The classroom does not 
represent a culture for 
learning and is 
characterized by low 
teacher commitment to the 
subject, low expectations 
for student achievement, 
and little student pride in 
work.  

 
The classroom 
environment reflects 
only a minimal culture 
for learning, with only 
modest or inconsistent 
expectations for student 
achievement, little 
teacher commitment to 
the subject, and little 
student pride in work. 
Both teacher and 
students are performing 
at the minimal level to 
“get by.” 

 
The classroom 
environment represents 
a genuine culture for 
learning, with 
commitment to the 
subject on the part of 
both teacher and 
students, high 
expectations for student 
achievement, and 
student pride in work.  

 
Students assumes 
much of the 
responsibility for 
establishing a culture 
for learning in the 
classroom by taking 
pride in their work, 
initiating improvements 
to their products, and 
holding the work to the 
highest standard. 
Teacher demonstrates 
as passionate 
commitment to the 
subject. 
  

 
Managing Classroom 
Procedures 

 
Classroom routines and 
procedures are either 
nonexistent or inefficient, 
resulting in the loss of 
much instruction time.  
 

 
Classroom routines and 
procedures have been 
established but function 
unevenly or 
inconsistently, with 
some loss of instruction 
time. 

 
Classroom routines and 
procedures have been 
established and function 
smoothly for the most 
part, with little loss of 
instruction time. 

 
Classroom routines and 
procedures are 
seamless in their 
operation, and students 
assume considerable 
responsibility for their 
smooth functioning.  
 

 
Managing Student 
Behavior 

 
Student behavior is poor, 
with no clear expectations, 
no monitoring of student 
behavior, and 
inappropriate response to 
student misbehavior.  

 
Teacher makes an effort 
to establish standards of 
conduct for students, 
monitor student 
behavior, and respond to 
student misbehavior, but 
these efforts are not 
always successful.  

 
Teacher is aware of 
student behavior, has 
established clear 
standards of conduct, 
and responds to student 
misbehavior in ways that 
are appropriate and 
respectful of the 
students. 

 
Student behavior is 
entirely appropriate, 
with evidence of 
student participation in 
setting expectations 
and monitoring 
behavior. Teacher’s 
monitoring of student 
behavior is subtle and 
preventive, and 
teachers’ response to 
student misbehavior is 
sensitive to individual 
student needs.  
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APPENDIX II: INSTRUCTION OBSERVATION RUBRIC 
 

Instruction Unsatisfactory Basic Proficient Distinguished 
 
Communicating 
with Students 

 
Teacher’s oral and 
written communication 
contains errors or is 
unclear or inappropriate 
to students. Teacher’s 
purpose in a lesson or 
unit is unclear to 
students. Teacher’s 
explanation of the 
content is unclear or 
confusing or uses 
inappropriate language.  

 
Teacher’s oral and 
written communication 
contains no errors, but 
may not be completely 
appropriate or may 
require further 
explanations to avoid 
confusion. Teacher 
attempts to explain the 
instructional purpose, 
with limited success. 
Teacher’s explanation of 
the content is uneven; 
some is done skillfully, 
but other portions are 
difficult to follow.  

 
Teacher communicates 
clearly and accurately to 
students both orally and 
in writing. Teacher’s 
purpose for the lesson or 
unit is clear, including 
where it is situation 
within broader learning. 
Teacher’s explanation of 
content is appropriate 
and connects with 
students’ knowledge and 
experience.  

 
Teacher’s oral and written 
communication is clear and 
expressive, anticipating 
possible student 
misconceptions. Makes the 
purpose of the lesson or unit 
clear, including where it is 
situated within broader 
learning, linking purpose to 
student interests. Explanation 
of content is imaginative, and 
connects with students’ 
knowledge and experience. 
Students contribute to 
explaining concepts to their 
peers.  
 

 
Using Questioning 
and Discussion 
Techniques 

 
Teacher makes poor 
use of questioning and 
discussion techniques, 
with low-level 
questions, limited 
student participation, 
and little true 
discussion.  
 

 
Teacher’s use of 
questioning and 
discussion techniques is 
uneven with some high-
level question; attempts 
at true discussion; 
moderate student 
participation.  

 
Teacher’s use of 
questioning and 
discussion techniques 
reflects high-level 
questions, true 
discussion, and full 
participation by all 
students.  

 
Students formulate may of the 
high-level questions and 
assume responsibility for the 
participation of all students in 
the discussion.  

 
Engaging Students 
in Learning 

 
Students are not at all 
intellectually engaged 
in significant learning, 
as a result of 
inappropriate activities 
or materials, poor 
representations of 
content, or lack of 
lesson structure.  

 
Students are 
intellectually engaged 
only partially, resulting 
from activities or 
materials or uneven 
quality, inconsistent 
representation of 
content or uneven 
structure of pacing.  

 
Students are intellectually 
engaged throughout the 
lesson, with appropriate 
activities and materials, 
instructive 
representations of 
content, and suitable 
structure and pacing of 
the lesson.  

 
Students are highly engaged 
throughout the lesson and 
make material contribution to 
the representation of content, 
the activities, and the 
materials. The structure and 
pacing of the lesson allow for 
student reflection and closure.  
 

 
Using Assessment 
in Instruction 

 
Students are unaware 
of criteria and 
performance standards 
by which their work will 
be evaluated, and do 
not engage in self-
assessment or 
monitoring. Teacher 
does not monitor 
student learning in the 
curriculum, and 
feedback to students is 
of poor quality and in 
an untimely manner.  

 
Students know some of 
the criteria and 
performance standards 
by which their work will 
be evaluated, and 
occasionally assess the 
quality of their own work 
against the assessment 
criteria and performance 
standards. Teacher 
monitors the progress of 
the class as a whole but 
elicits no diagnostic 
information; feedback to 
students is uneven and 
inconsistent in its 
timeliness.  

 
Students are fully aware 
of the criteria and 
performance standards by 
which their work will be 
evaluated, and frequently 
assess and monitor the 
quality of their own work 
against the assessment 
criteria and performance 
standards. Teacher 
monitors the progress of 
groups of students in the 
curriculum, making 
limited use of diagnostic 
prompts to elicit 
information; feedback is 
timely, consistent, and of 
high quality.  

 
Students are fully aware of 
the criteria and standards by 
which their work will be 
evaluated, have contributed to 
the development of the 
criteria, frequently assess and 
monitor the quality of their 
own work against the 
assessment criteria and 
performance standards, and 
make active use of that 
information in their learning. 
Teacher actively and 
systematically elicits 
diagnostic information from 
individual students regarding 
understanding and monitors 
progress of individual 
students; feedback is timely, 
high quality, and students use 
feedback in their learning.  
 



 
 
June 7, 2017 
 
John Pinkney, Board Chair 
Eagle Academy PCS – Congress Heights 
3400 Wheeler Road, SE 
Washington, DC 20032 

 
Dear Mr. Pinkney:   

 
The DC Public Charter School Board (DC PCSB) conducts Qualitative Site 
Reviews to gather and document evidence to support school oversight. 
According to the School Reform Act § 38-1802.11, DC PCSB shall monitor the 
progress of each school in meeting the goals and student academic achievement 
expectations specified in the school’s charter. Your school was selected to 
undergo a Qualitative Site Review during the 2016-17 school year for the 
following reason: 
 

o School eligible to petition for 15-year Charter Renewal during 2017-18 
school year 

 
Qualitative Site Review Report 
A Qualitative Site Review team conducted on-site reviews of Eagle Academy PCS 
– Congress Heights between April 3, 2017 and April 14, 2017. Enclosed is the 
team’s report. You will find that the Qualitative Site Review Report focuses 
primarily on the following areas: charter mission and goals, classroom 
environments, and instructional delivery.  
 
We appreciate the assistance and hospitality that you and your staff gave the 
monitoring team in conducting the Qualitative Site Review at Eagle Academy 
PCS – Congress Heights. 
 
Sincerely, 

 

Naomi DeVeaux 
Deputy Director 

 
Enclosures 
cc: Joe Smith 
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Qualitative Site Review Report 
Date: June 7, 2017 
 
Campus Information 
Campus Name: Eagle Academy PCS – Congress Heights 
Ward: 8  
Grade levels: PreK3-3 
 
Qualitative Site Review Information 
Reason for visit: School eligible to petition for 15-year Charter Renewal during 
2017-18 school year 
Two-week window: April 3, 2017-April 14, 2017 
QSR team members: 2 DC PCSB staff, 3 consultants including one Special 
Education specialist 
Number of observations: 29 
Total enrollment: 739  
Students with Disabilities enrollment: 118 
English Language Learners enrollment: 0 
In-seat attendance1 on the days the QSR team conducted observations: 
Visit 1: April 4, 2017 - 93.4% 
Visit 2: April 7, 2017 - 88.3% 
Visit 3: April 10, 2017 - 90.1%  
Visit 4: April 11, 2017 - 94.1% 
Visit 5: April 12, 2017 - 90.9% 
Visit 6: April 13, 2017 - 91.3% 
 
Summary 
The mission of Eagle Academy Public Charter School is to have each student ready 
socially, emotionally, personally, and academically to succeed in elementary school. 
 
Eagle Academy PCS – Congress Heights has a welcoming, bright and friendly school-
environment. Students approached adults with questions and adults smiled and helped 
students without hesitation. Colorful displays of student work, photos of students learning 
and on field trips, and seasonal bulletin boards line the hallways and reflect a sense of 
student pride. One QSR observer attended the weekly morning community meeting for 
prekindergarten and kindergarten. In this community meeting a class of students led the 
school Eagle ABCs, teachers greeted and chatted with parents, and students participated 
in a short dance to “get moving” before being escorted to their classrooms.  

During the QSR two-week window, the team used the Charlotte Danielson Framework for 
Teaching to examine classroom environments and instructional delivery (see Appendix I). 
The QSR team scored 80% of observations as distinguished or proficient in the Classroom 
Environment domain which is the exact same score as the spring of 2013. The highest 

																																								 																					
1 This data has not been validated by the school. DC PCSB pulled the data in May 2017. 
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rated component in this domain was Creating an Environment of Respect and Rapport 
with 93% of observations rated proficient or distinguished. The QSR team saw kind, 
curious and warm interactions exhibited in classrooms and common areas by both 
students and teachers.  

The QSR team scored 74% of observations as distinguished or proficient in the Instruction 
domain up substantially from roughly 50% in the Spring of 2013. The highest rated 
component in this domain was Communicating with Students with 76% of observations 
rated proficient or distinguished. In these observations the instructional purpose of the 
lesson was made clear to students and teachers clearly communicated directions and 
content instruction.  

Governance 
A DC PCSB staff member attended an Eagle Academy PCS board meeting on March 22, 
2017. A quorum was present. The board discussed enrollment projections, attendance 
rates, accreditation, board membership, and finances. The school reported that Middle 
States will visit the school in early April 2017. The board is expecting to meet a new 
potential board member soon and vote at the next meeting. An external accountant gave 
a financial report. The executive director, Joe Smith, explained the details of a 
construction loan and the board voted on the loan and the hiring of the construction 
company.  
 
Specialized Instruction for Students with Disabilities 
Prior to the two-week window, Eagle Academy PCS – Congress Heights responded to a DC 
PCSB questionnaire regarding the provision of instruction to students with disabilities. The 
special education-reviewer noted the following evidence, which demonstrates that the 
school is implementing its program with fidelity. The observations revealed that the 
specialized instruction generally lacked rigor but that teachers exceled at offering 
differentiated supports and gauging understanding. 

• To support the learning of students with disabilities in general education 
classrooms, the school stated that teachers have access to a such resources as: 
enlarged texts for students with visual impairments, Frequency Modulation (FM) 
systems for students with hearing impairments, manipulatives, flashcards, 
dedicated aides, resource rooms, and intervention kits. This reviewer did not see 
the use of enlarged texts, FM systems, or intervention kits. In a resource room 
students practiced phonemic awareness and phonics by using plastic magnetic 
letters and word chunk tiles. In another resource room aides supported learning 
and provided specific feedback to students on sentence construction. In a pullout 
session students reviewed sight word skills by playing a flashcard-based game. 

• To co-plan for lessons, the school reported that general and special educators 
collaborate at weekly Professional Learning Community meetings and twice monthly 
Professional Development sessions. In these sessions teachers are supposed to 
learn about research-based strategies to promote academics and behavior, and 
create data-driven lesson plans. The reviewer did not observe meaningful evidence 
of co-planning across all observations. Two classrooms utilized a “One Teach, One 
Assist” as the primary model of co-teaching. For most of the observations, the 
general educator led whole-group instruction, and the special educator supported 
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individual students. In one co-taught setting, as the class transitioned to 
independent reading, both teachers pulled small groups for guided reading.  

 
• To gauge student understanding specifically for students with disabilities, the school 

explained that teachers use multiple methods of formative assessment, such as 
teacher-made quizzes, daily observations, and student-teacher conferences during 
independent work blocks. Across most observations teachers and aides paid close 
attention to evidence of student understanding. In a pullout session the teacher 
observed that a student struggled to cut out letter squares and provided guided 
support. After independent work in one observation, teachers and aides circulated 
to provide specific feedback. The teacher told a student, “I know that you sounded 
[the word] out in your head: ‘dog.’ But you wrote ‘bog.’ How could you check that 
you wrote the right one?" He made a hand gesture to tell the difference, and he 
corrected his work. In a different classroom both teachers circulated and monitored 
group discussions on the seasons, however some groups were not assessed and 
engaged in off task behavior.  

 
• To differentiate a lesson the school wrote that teachers modify a lesson plan 

according to students’ IEPs, 504 Plans, or other relevant data. To meet student 
needs, teachers used small-group instruction, one-on-one instruction, technology, 
kinesthetic activities, manipulatives, and visual aids. Evidence of differentiation was 
found in each classroom observed. In a co-taught setting the teachers provided 
visual aids by creating Venn Diagrams and T-Charts on a Smart Board. Later in the 
lesson, both the general and special educator pulled small groups for guided 
reading while the rest of the class read independently. In a resource room the 
teacher presented kinesthetic activities during small-group and one-on-one 
instruction. She differentiated a lesson on phonics and phonemic awareness by 
permitting to use magnetic letters and work chunks tiles, and she also encouraged 
a student to identify the first letter of a given word by locating it on the alphabet 
carpet and jumping on it.  
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CHARTER MISSION, GOALS, AND ACADEMIC ACHIEVEMENT EXPECTATIONS 
 
This table summarizes qualitative evidence related to the goals and academic 
achievement expectations as detailed in the school’s charter and subsequent 
charter amendments. Some charter goals can only be measured quantitatively. 
The Qualitative Site Review (QSR) team recorded evidence of what the school is 
doing on the ground to meet these quantitative goals. During the charter review or 
renewal process, DC PCSB staff will use quantitative data to assess whether the 
school met those goals.  
 

Mission and Goals Evidence 
 

The mission of Eagle Academy Public 
Charter School is to have each student 
ready socially, emotionally, personally, and 
academically to succeed in elementary 
school. 

 

 
 
The QSR team observed evidence that 
Eagle Academy – Congress Heights is 
meeting its mission.  
 
There was significant evidence that Eagle 
Academy prepares students socially, 
emotionally, and personally. Teachers, 
staff members, and students had positive 
rapports characterized by caring and 
warmth. Eighty percent of the observations 
in the Classroom Environment domain of 
the Danielson rubric scored as 
distinguished or proficient. Teachers 
acknowledge students’ lives outside of 
school, discussing friends, families, and 
interests. Grandparent volunteers helped 
in classrooms working with individual 
students and assisting with behavior 
management. There was also evidence of 
systematic community building including 
explicit instructions on how to 
appropriately engage with peers when 
exchanging personal information. The 
students were taught to shake hands, 
make eye contact, and respectfully attend 
to the speaker during conversations. 
Additionally the QSR team observed 
students take leadership of classroom 
routines and procedures in a few 
classrooms.   

The QSR team observed the school values 
(Eagle ABC’s) explicitly mentioned by 
teachers, administrators, and students as 
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Mission and Goals Evidence 
well as posted in all classrooms. In several 
observations there was clear evidence that 
students have internalized the values 
outlined in the Eagle ABC’s. Students held 
their peers accountable for participation, 
encouraged them to persist, and 
celebrated their success. In other 
observations students demonstrated 
determination when completing work that 
was challenging. The teacher in one 
classroom encouraged students to 
problem-solve and discussed how 
someone’s actions made another student 
feel. Three students working in a learning 
center sang the Eagle Academy ABC’s as 
they cleaned up and prepared to rotate.  
 
There is some evidence that the school is 
supporting students academically. The QSR 
team rated 74% of observations as 
distinguished or proficient in the 
Instruction domain. While some teachers 
sustained a strong classroom environment 
and rigorous instruction, other teachers 
struggled to engage all students, either 
due to behavior or low academic rigor. In 
one observation students commented that 
they had done the same lesson activities 
before and there was very little student 
engagement or excitement for learning. In 
many observations learning tasks required 
mostly recall instead of student thinking as 
noted in the Instruction domain of the 
Danielson template below. Observers 
noted a stark difference between classes 
with respect to instruction. While there is 
evidence in the building that some 
teachers masterfully challenge all students 
academically there is not evidence that all 
students receive rigorous and engaging 
instruction.  
 

Goals:  
 
PMF Indicator#1: Student Progress – 
Academic improvement over time 

 
The QSR team noticed similar themes 
being taught in many ELA classes – idioms, 
learning about beginning sounds in words, 
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Mission and Goals Evidence 
Effective instruction supporting student 
academic progress in reading. 
 
PMF Indicator #2: Student Achievement – 
Meeting or exceeding academic standards 
Moving students to proficient and 
advanced levels in reading. 

identifying main ideas – indicating that 
teachers collaborate or share lesson 
activities. In almost all observations 
students participated in small group 
Guided Reading instruction and teachers 
used a variety of leveled materials in the 
small group sessions. The teacher had 
printed copies of different leveled readers 
and visual prompts to introduce books. 
Many teachers imbedded vocabulary and 
phonics instruction into whole group and 
small group reading mini-lessons. Reading 
instruction covered a variety of literacy 
components. At stations in one observation 
students worked diligently on separate 
assignments (e.g., phonics, spelling, 
guided reading, writing, phonemic 
awareness) with little need for teacher 
intervention. Teachers in lower grades 
used read-alouds to gauge student 
understanding of text.  
 
The QSR team observed robust use of 
personal iPads for students to work on 
independent reading skills using the Lexia 
program. One QSR observer with extensive 
Lexia experience commented that, 
“Students were joyfully using the system 
and completing tasks that were at or 
above grade level.”  

In other observations (comprising less 
than 25%) the QSR team saw low levels of 
student engagement and rigor. In one 
class students practiced copying spelling 
words and combining simple sentences. 
Students were frustrated and asked the 
teacher if they could move on and combine 
more complicated sentences. The teacher 
did not respond. In another observation 
the teacher worked on a reading with four 
students while other students rotated 
between centers. The goal was for 
students to find the main idea of the story. 
Some students demonstrated that they 
could master the objective; however the 
behavior of other students prevented them 
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Mission and Goals Evidence 
from fully engaging with the learning task 
as the teacher was continually stopping to 
address other groups.  
  		

 
PMF Indicator#1: Student Progress – 
Academic Improvement over time 
Effective instruction supporting student 
academic progress in math. 
 
PMF Indicator #2: Student Achievement – 
Meeting or exceeding academic standards 
Moving students to proficient and 
advanced levels in math.  

 
Math observations were generally strong. 
Teachers introduced clear objectives and 
worked to engage every student. Students 
effectively worked together to identify 
misunderstandings. In one observation 
students creatively designed angles in 
partners with their bodies. Students were 
excited to participate and smiled and 
laughed as they critiqued each other’s 
displays. In most observations students 
practiced math skills during center time. In 
one class students used a paper pizza to 
count, match and order numbers. Teachers 
pushed students to answer high-level 
questions and explain their reasoning. In 
one distinguished observation students 
took the initiative to explain mathematical 
concepts to their peers and reported back 
to their teacher to get feedback on their 
processes. In another observation the 
teacher implemented a “no opt-out” policy 
and ensured every student was 
accountable to engage with the math 
lesson and take academic risks. Students 
worked on Common Core aligned lessons 
that were designed to promote their 
understanding of key mathematical 
concepts such as integers and shape 
classification. 
 
One QSR observer noted a content error: A 
teacher told two students who were in a 
debate about a shape they thought was a 
diamond that they were wrong and the 
shape is a rhombus. However, both shapes 
have the same characteristics and the 
teacher did not elaborate on why they 
were wrong.  
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Mission and Goals Evidence 
PMF Indicator # 3: Gateway – Outcomes in 
key subjects that predict future 
educational success 
Promotion of reading proficiency by third 
grade and math proficiency by eighth 
grade 

In some classrooms teachers effectively 
implemented Guided Reading groups. Most 
classrooms used balanced literacy as 
evidenced by the presence of literacy rich 
centers, anchor charts detailing 
appropriate literacy strategies and leveled 
reading materials for students. In many 
observations whole class mini lessons 
focused on essential reading outcomes. 
 
In multiple ELA observations all students 
were intellectually engaged in the lessons. 
In one observation when asked to compare 
two stories, groups of students 
immediately got to work. The teacher then 
asked students to take turns sharing their 
ideas with the rest of the class. After a 
transition everyone remained engaged, 
either reading the legend independently or 
participating in small reading groups.  
 
In other observations, however, students 
did not intellectually engage with the 
literacy content. Students in these 
observations copied words from the board, 
traced letters, and did not receive 
feedback from teachers in small reading 
groups. Additionally student behavior in 
these classes distracted the learning 
process.  
 

 
 
PMF Indicator #4: School Environment – 
Predictors of future student progress and 
achievement 
 
Culture of learning and support in the 
classrooms 

 

DC PCSB uses attendance, among other 
indicators, to evaluate the climate of a 
school. DC PCSB believes that if students 
are not in school, they lose opportunities 
for learning. On each day of observations, 
the school had attendance rates above 
85%, which is the floor of the Performance 
Management Framework.  

In-seat attendance on the days the QSR 
team conducted observations: 
Visit 1: April 4, 2017 - 93.4% 
Visit 2: April 7, 2017 - 88.3% 
Visit 3: April 10, 2017 - 90.1%  
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Mission and Goals Evidence 
Visit 4: April 11, 2017 - 94.1% 
Visit 5: April 12, 2017 - 90.9% 
Visit 6: April 13, 2017 - 91.3% 

The QSR team observed parents frequently 
bringing their children late to school and 
into the classroom without any 
consequence or sense of urgency to get to 
school earlier. 
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THE CLASSROOM ENVIRONMENT2 

This table summarizes the school’s performance on the Classroom Environments 
domain of the rubric during the unannounced visits. The label definitions for 
classroom observations of “distinguished,” “proficient,” “basic,” and 
“unsatisfactory” are those from the Danielson framework. The QSR team scored 
80% of classrooms as “distinguished” or “proficient” for the Classroom 
Environment domain.    
 

The Classroom 
Environment 

 
Evidence  School Wide Rating 

 

 
Creating an 
Environment of 
Respect and 
Rapport 

 

The QSR team scored 93% of the observations 
as distinguished or proficient in this component. 
In these observations interactions 
demonstrated that teachers and students care 
about each other. Teachers called students by 
name or referred to them as “friends” and 
modeled respectful interaction. One teacher 
said to a student, “We are not calling our 
classmates liars” in response to an 
inappropriate comment. The teacher went on to 
say to the offended student, “I like your active 
imagination.” Teachers recognized student 
moods and responded appropriately. A student 
who arrived late said, “I need a hug.” The 
teacher stopped with her reading group and 
says, “It is ok,” and gave the student a hug.  

In distinguished observations teachers 
demonstrated warmth and encouragement 
towards students and made individual 
connections with students. In one observation 
the teacher commented on sentences a student 
wrote about her siblings, “You must be a great 
big sister!” In another distinguished observation 
students high-fived each other when their 
group came up with a sentence for a tricky 
word.  
 

 
 
 

 
Distinguished 

 
 
 
 

14% 

Proficient 79% 

The QSR team rated less than 10% of the 
observations as basic in this component. 
 

Basic 7% 

																																								 																					
2 Teachers may be observed more than once by different review team members. 
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The Classroom 
Environment 

 
Evidence  School Wide Rating 

 
The QSR team scored none of the observations 
as unsatisfactory in this component. 
 

Unsatisfactory 0% 

 
Establishing a 
Culture for 
Learning 

 
The QSR team rated 72% of the observations 
as distinguished or proficient in this component.  
In these observations teachers encouraged 
students to do their best and recognized 
student effort. In one observation the teacher 
stopped a lesson and asked students to start 
again because everyone was not participating. 
Teachers used a variety of language to 
acknowledge engagement such as, “Give him a 
silent cheer,” “Give me a high five,” and “I like 
to see all my scholars ready, loud and proud!” 
One teacher persisted with a student who said 
“I can’t do it” by telling her, “You are learning 
today and you will be able to.” In another 
observation the teacher said, “See what 
happens when you practice?” in response to the 
student completing an assignment correctly. 
The teachers insisted on precise language. 
When students used incorrect language (e.g., 
“Ralph got green hair), the teachers repeated 
their answers using proper grammar. In 
another observation the teacher asked students 
to repeat letter sounds if said incorrectly, 
modeling when appropriate.  
 
In one distinguished observation a student 
shared that he enjoyed the process of teaching 
his peers. Another student shared that she had 
mistakes but another peer walked her through 
the steps to solve the problem correctly.  
 

Distinguished 6% 

Proficient 66% 
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The Classroom 
Environment 

 
Evidence  School Wide Rating 

 
The QSR team scored 28% of the observations 
as basic in this component. In these 
observations some students did not participate 
and tapped pencils, had their heads down, or 
pouted during the lessons. In many of these 
observations students were not on-task during 
center time. In one observation students at one 
center did victory dances after finding the 
correct letters to write words, but students in 
the other centers were off-task. In other 
observations teacher energy was low. One 
teacher remained seated in the front of the 
room with the lights out as student behavior 
deteriorated and the class become less engaged 
with the activity. 
 

Basic 28% 

 
The QSR team rated none of the observations 
as unsatisfactory in this component.  
 

Unsatisfactory 0% 

 
Managing 
Classroom 
Procedures 

 
The QSR team scored 79% of the observations 
as distinguished or proficient in this component.  
Teachers in these observations had routines 
and procedures for nearly all activities – 
sharpening pencils, cleaning up after snack 
time, and getting iPads for classroom activities. 
Teachers maximized instructional time and 
students seamlessly transitioned from one 
activity to the next with little direction. A 
variety of signals indicated transition time or 
gained student attention such as, counting 
down, handclaps, or hand signals for tracking 
the speaker. In one observation students came 
in from gym class and immediately picked a 
book to start reading. In another observation 
when the timer sounded, the teacher asked 
what students should do. They replied, “Clean 
up” in unison and put materials away.  
 

Distinguished 3% 

Proficient 76% 
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The Classroom 
Environment 

 
Evidence  School Wide Rating 

 
The QSR team scored 21% of observations as 
basic in this component. In these observations 
instructional time was lost due to ineffective 
implementation of routines or procedures. In 
many of these observations routines functioned 
unevenly. In one observation it took multiple 
teacher reminders for students to return to 
their carpet squares after a turn and talk.  
 
In another observation students slammed iPads 
in protest of having to return them. There was 
confusion about who the “materials manager” 
was, and some students complained about not 
having pencils. In another observation there 
were few routines established. During a 
transition students fought over iPads and did 
not go to their assigned stations resulting in 
lost instructional time. The QSR team noted 
iPads on the floor and desks after student use. 
 

Basic 21% 

 
The QSR team rated none of the observations 
as unsatisfactory in this component.  
 

Unsatisfactory 0% 

 
Managing 
Student 
Behavior 

 
The QSR team scored 76% of the observations 
as distinguished or proficient in this component.  
Many teachers used similar strategies for 
managing behavior and procedures – 
countdowns, color charts, etc. Student conduct 
in these observations was generally 
appropriate. Teachers used positive narration to 
reinforce standards of conduct. Additionally 
teachers recognized good behavior. One 
teacher said, “Thank you for reminding your 
classmate of the rules.” The teachers showed 
awareness of conduct and effectively 
intervened when necessary. In one observation 
when a student accused another of sticking his 
tongue out at him, the teacher said, “That's not 
nice. Is that a good choice?” The student said, 

Distinguished 10% 
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The Classroom 
Environment 

 
Evidence  School Wide Rating 

“no.” The teacher went on to say, “Let's make 
good choices.” Both students immediately got 
back on task.  
 
In distinguished observations there was no 
evidence of student misbehavior. In one 
classroom students recited the classroom rules 
and gave examples to highlight why each rule 
was important.  
 

Proficient 66% 

 
The QSR team rated 21% of observations as 
basic in this component. In these observations 
teacher attempts to redirect behavior were 
generally unsuccessful. In one observation the 
teacher attempted a ‘restorative justice circle’ 
in which two students learned how to “express 
their hurt” and apologize to one another. 
However later in the observation students got 
into minor physical argument and the teacher 
had to remove students. In another observation 
the teacher repeatedly said, “Please stop” but 
did not give consequences and student 
behavior did not change. One student continued 
to hit his peer with a slap bracelet without 
consequences for the entire observation.  
 

Basic 21% 

 
The QSR team rated less than 10% of 
observations as unsatisfactory in this 
component.  
 

Unsatisfactory 3% 
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INSTRUCTION 
This table summarizes the school’s performance on the Instruction domain of the 
rubric during the unannounced visits. The label definitions for classroom 
observations of “distinguished,” “proficient,” “basic,” and “unsatisfactory” are 
those from the Danielson framework. The QSR team scored 74% of classrooms as 
“distinguished” or “proficient” for the Instruction domain.    
 

Instruction Evidence  
School Wide 

Rating 
 
Communicating with 
Students 
 

 
The QSR team scored 76% of the 
observations as distinguished or proficient 
in this component. In these observations 
teachers gave explicit directions, modeling 
when necessary. A teacher referenced an 
anchor chart with three rules on 
capitalization, spacing, and ending 
punctuation while giving instructions for a 
writing activity. The teacher then reviewed 
proper spacing between words by placing 
one finger space between words. Teachers 
articulated the purpose of the lessons.  
 
In one lesson on fables the teacher said, 
“As I read, I want you to think about what 
the characters are doing. You have to make 
inferences.” Students in many observations 
worked in centers and teachers shared 
verbally and in writing the learning 
objective at each center. Additionally 
teachers taught explicit vocabulary during 
student lessons and used age-appropriate 
and content specific terminology.  
 
In addition to the above descriptors 
teachers in distinguished observations 
creatively described content and allowed 
students multiple ways to process new 
information. Moreover, the teacher used 
advanced vocabulary (tremendous, 
enormous, immense, vast) when 
summarizing what the students shared. 
 

Distinguished 10% 

Proficient 66% 
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Instruction Evidence  
School Wide 

Rating 
 
The QSR team scored 24% of the 
observations as basic in this component. In 
these observations directions were unclear 
and left students confused about the 
learning tasks. In one observation the 
teacher told students to combine simple 
sentences with a conjunction. There was no 
discussion of subjects or predicates and 
many students could not complete the 
work.  
 
In another observation the teacher began 
to give instructions for a turn and talk. 
Students started to share before hearing all 
the instructions and the teacher stopped 
the discussion and began to write questions 
on the board while some students 
continued talking and did not discuss the 
correct content. The QSR team also noted 
minor content errors such as when one 
teacher did not correctly explain 
alliteration.  
 

Basic 24% 

 
The QSR team scored none of the 
observations as unsatisfactory in this 
component. 
 

Unsatisfactory 0% 
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Instruction Evidence  
School Wide 

Rating 
 
Using 
Questioning/Prompts 
and Discussion 
Techniques 

 
The QSR team scored 75% of the 
observations as distinguished or proficient 
in this component. In these observations 
QSR observers heard teachers ask a variety 
of open-ended questions such as: “How do 
you know that’s the right answer?” or “Can 
you describe what it looks like outside?” or 
“Can you find a picture in the classroom 
with the same beginning sound?” resulting 
in high-levels of student participation. 
Several teachers used turn and talks to 
encourage student discussion and elicit 
responses. In one observation the teacher 
asked if a story was fiction or non-fiction 
and had the students justify their answers 
with evidence from the text in pairs before 
sharing out with the class.  
 
Teachers encouraged students to respond 
to each other and taught discussion 
strategies. One teacher encouraged 
students to respond to each other; each 
time a student answered a question, the 
teacher said, “Is that accurate?” and a 
different student would say, “No, I disagree 
because…”  In another observation the 
teacher directed students to greet one 
another and ask a peer what they did last 
night. All students participated in the 
discussion. Teachers in these observations 
used wait time effectively and several 
teachers used equity sticks or name 
generators to get high levels of 
participation.  
 

Distinguished 7% 

Proficient 68% 

 
The QSR team scored 25% of the 
observations as basic in this component. In 
these observations teachers asked 
questions requiring one word or simple 
answers. Students in these observations did 
not participate in discussions and generally 
only a few students who volunteered were 
called on to answer questions.  
 

Basic 25% 
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Instruction Evidence  
School Wide 

Rating 
 
The QSR team rated none of the 
observations as unsatisfactory in this 
component.  
 

Unsatisfactory 0% 

 
Engaging Students in 
Learning 

 
The QSR team scored 72% of the 
observations as distinguished or proficient 
in this component. Students in these 
observations actively engaged with the 
learning tasks. In many observations 
students worked diligently on separate 
assignments in self-selected learning 
stations. Station rotations were suitably 
paced and teachers did not need to remind 
students to stay focused. As students 
finished assignments or a center they 
moved sticks to another center and 
immediately began working on the new 
task. 
 
Teachers engaged students in a variety of 
learning activities and groupings. In one 
observation students completed a do now 
followed by independent activities in 
workbooks and concluded when students 
were paired with a partner to make 
different types of angles with their bodies. 
All students observed made critiques and 
suggestions if the angles were incorrect. 
Teachers in these observations kept 
students engaged with little downtime 
allowing students to work on iPads or 
suggesting additional objective-aligned 
work to those students who completed 
tasks first. On one day of observations, 
second grade was culminating their unit on 
Ancient Greece with Greek Day. The 
teachers decorated the hallway with large 
columns that displayed the banner, 
“Welcome to Greece!” Teachers wore togas 
and plant crowns and students had an 
opportunity to try Greek food. 
 

Distinguished 6% 

Proficient 66% 
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Instruction Evidence  
School Wide 

Rating 
 
The QSR team scored 28% of the 
observations as basic in this component. In 
these observations students were 
disengaged from the lessons, refused to 
work or student behaviors distracted the 
class. In one 30-minute observation 
students did spelling practice and were 
instructed to write two simple sentences on 
a piece of construction paper. Several 
students wanted to combine their 
sentences with conjunctions, but were told 
they had to wait.  
 
In some observations much of the lesson 
focused on whole-group instruction with 
little opportunity for students to engage 
with content. Students spent the entire 
lesson on the carpet and some students 
became restless and started play fighting 
or talking with their friends.  
 

Basic 27% 

 
The QSR team rated none of the 
observations as unsatisfactory in this 
component.  
 

Unsatisfactory 0% 

 
 

Using Assessment in 
Instruction 

 
 

The QSR team rated 71% of the 
observations as distinguished or proficient 
in this component. In these observations 
teachers monitored student understanding 
and gave timely and specific feedback. In 
one observation after a whole group 
activity on sorting colors the teacher pulled 
two students to work on the skill while 
others rotated in centers. In another 
observation the teacher reminded the class 
that there should only be lower case letters 
in the middle of a sentence after noticing 
that many students made the same 
mistake.  
 

Distinguished 7% 
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Instruction Evidence  
School Wide 

Rating 
Teachers asked questions throughout 
lessons to gauge understanding. When 
students got an answer wrong, teachers 
asked other students to help but always 
circled back to the original student to 
ensure understanding.  
 
In distinguished observations students took 
active roles in assessing their work and the 
work of peers. In one observation a 
teacher monitored student understanding, 
and students engaged self and peer 
assessment.  
 

Proficient 64% 

 
The QSR team scored 29% of the 
observations as basic in this component. In 
many of these observations only a few 
students volunteered to share work or 
answer questions and feedback was 
general in nature. In one observation 
teachers gave unspecific feedback such as, 
“Great job remembering!” or “Fantastic!” 
The teachers in these observations 
circulated to some groups or students 
during work time while others were not 
assessed and were frequently off task. In 
some observations teachers only did global 
checks for understanding. Some teachers 
moved on without following up if there was 
any misunderstanding.  
 

Basic 29% 

 
The QSR team rated none of the 
observations as unsatisfactory in this 
component.  
 

Unsatisfactory 0% 
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APPENDIX I: THE CLASSROOM ENVIRONMENT OBSERVATION RUBRIC 
 

The Classroom 
Environment Unsatisfactory Basic Proficient Distinguished 

 
Creating an 
Environment of 
Respect and Rapport 

 
Classroom interactions, 
both between the teacher 
and students and among 
students, are negative or 
inappropriate and 
characterized by sarcasm, 
putdowns, or conflict. 

 
Classroom interactions 
are generally 
appropriate and free 
from conflict but may be 
characterized by 
occasional displays of 
insensitivity.  

 
Classroom interactions 
reflect general warmth 
and caring, and are 
respectful of the cultural 
and developmental 
differences among 
groups of students. 

 
Classroom interactions 
are highly respectful, 
reflecting genuine 
warmth and caring 
toward individuals. 
Students themselves 
ensure maintenance of 
high levels of civility 
among member of the 
class.  
 

 
Establishing a 
Culture for Learning 

 
The classroom does not 
represent a culture for 
learning and is 
characterized by low 
teacher commitment to the 
subject, low expectations 
for student achievement, 
and little student pride in 
work.  

 
The classroom 
environment reflects 
only a minimal culture 
for learning, with only 
modest or inconsistent 
expectations for student 
achievement, little 
teacher commitment to 
the subject, and little 
student pride in work. 
Both teacher and 
students are performing 
at the minimal level to 
“get by.” 

 
The classroom 
environment represents 
a genuine culture for 
learning, with 
commitment to the 
subject on the part of 
both teacher and 
students, high 
expectations for student 
achievement, and 
student pride in work.  

 
Students assumes 
much of the 
responsibility for 
establishing a culture 
for learning in the 
classroom by taking 
pride in their work, 
initiating improvements 
to their products, and 
holding the work to the 
highest standard. 
Teacher demonstrates 
as passionate 
commitment to the 
subject. 
  

 
Managing Classroom 
Procedures 

 
Classroom routines and 
procedures are either 
nonexistent or inefficient, 
resulting in the loss of 
much instruction time.  
 

 
Classroom routines and 
procedures have been 
established but function 
unevenly or 
inconsistently, with 
some loss of instruction 
time. 

 
Classroom routines and 
procedures have been 
established and function 
smoothly for the most 
part, with little loss of 
instruction time. 

 
Classroom routines and 
procedures are 
seamless in their 
operation, and students 
assume considerable 
responsibility for their 
smooth functioning.  
 

 
Managing Student 
Behavior 

 
Student behavior is poor, 
with no clear expectations, 
no monitoring of student 
behavior, and 
inappropriate response to 
student misbehavior.  

 
Teacher makes an effort 
to establish standards of 
conduct for students, 
monitor student 
behavior, and respond to 
student misbehavior, but 
these efforts are not 
always successful.  

 
Teacher is aware of 
student behavior, has 
established clear 
standards of conduct, 
and responds to student 
misbehavior in ways that 
are appropriate and 
respectful of the 
students. 

 
Student behavior is 
entirely appropriate, 
with evidence of 
student participation in 
setting expectations 
and monitoring 
behavior. Teacher’s 
monitoring of student 
behavior is subtle and 
preventive, and 
teachers’ response to 
student misbehavior is 
sensitive to individual 
student needs.  
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APPENDIX II: INSTRUCTION OBSERVATION RUBRIC 
 

Instruction Unsatisfactory Basic Proficient Distinguished 
 
Communicating 
with Students 

 
Teacher’s oral and 
written communication 
contains errors or is 
unclear or inappropriate 
to students. Teacher’s 
purpose in a lesson or 
unit is unclear to 
students. Teacher’s 
explanation of the 
content is unclear or 
confusing or uses 
inappropriate language.  

 
Teacher’s oral and 
written communication 
contains no errors, but 
may not be completely 
appropriate or may 
require further 
explanations to avoid 
confusion. Teacher 
attempts to explain the 
instructional purpose, 
with limited success. 
Teacher’s explanation of 
the content is uneven; 
some is done skillfully, 
but other portions are 
difficult to follow.  

 
Teacher communicates 
clearly and accurately to 
students both orally and 
in writing. Teacher’s 
purpose for the lesson or 
unit is clear, including 
where it is situation 
within broader learning. 
Teacher’s explanation of 
content is appropriate 
and connects with 
students’ knowledge and 
experience.  

 
Teacher’s oral and written 
communication is clear and 
expressive, anticipating 
possible student 
misconceptions. Makes the 
purpose of the lesson or unit 
clear, including where it is 
situated within broader 
learning, linking purpose to 
student interests. Explanation 
of content is imaginative, and 
connects with students’ 
knowledge and experience. 
Students contribute to 
explaining concepts to their 
peers.  
 

 
Using Questioning 
and Discussion 
Techniques 

 
Teacher makes poor 
use of questioning and 
discussion techniques, 
with low-level 
questions, limited 
student participation, 
and little true 
discussion.  
 

 
Teacher’s use of 
questioning and 
discussion techniques is 
uneven with some high-
level question; attempts 
at true discussion; 
moderate student 
participation.  

 
Teacher’s use of 
questioning and 
discussion techniques 
reflects high-level 
questions, true 
discussion, and full 
participation by all 
students.  

 
Students formulate may of the 
high-level questions and 
assume responsibility for the 
participation of all students in 
the discussion.  

 
Engaging Students 
in Learning 

 
Students are not at all 
intellectually engaged in 
significant learning, as 
a result of inappropriate 
activities or materials, 
poor representations of 
content, or lack of 
lesson structure.  

 
Students are 
intellectually engaged 
only partially, resulting 
from activities or 
materials or uneven 
quality, inconsistent 
representation of 
content or uneven 
structure of pacing.  

 
Students are intellectually 
engaged throughout the 
lesson, with appropriate 
activities and materials, 
instructive 
representations of 
content, and suitable 
structure and pacing of 
the lesson.  

 
Students are highly engaged 
throughout the lesson and 
make material contribution to 
the representation of content, 
the activities, and the 
materials. The structure and 
pacing of the lesson allow for 
student reflection and closure.  
 

 
Using Assessment 
in Instruction 

 
Students are unaware 
of criteria and 
performance standards 
by which their work will 
be evaluated, and do 
not engage in self-
assessment or 
monitoring. Teacher 
does not monitor 
student learning in the 
curriculum, and 
feedback to students is 
of poor quality and in 
an untimely manner.  

 
Students know some of 
the criteria and 
performance standards 
by which their work will 
be evaluated, and 
occasionally assess the 
quality of their own work 
against the assessment 
criteria and performance 
standards. Teacher 
monitors the progress of 
the class as a whole but 
elicits no diagnostic 
information; feedback to 
students is uneven and 
inconsistent in its 
timeliness.  

 
Students are fully aware 
of the criteria and 
performance standards by 
which their work will be 
evaluated, and frequently 
assess and monitor the 
quality of their own work 
against the assessment 
criteria and performance 
standards. Teacher 
monitors the progress of 
groups of students in the 
curriculum, making 
limited use of diagnostic 
prompts to elicit 
information; feedback is 
timely, consistent, and of 
high quality.  

 
Students are fully aware of 
the criteria and standards by 
which their work will be 
evaluated, have contributed to 
the development of the 
criteria, frequently assess and 
monitor the quality of their 
own work against the 
assessment criteria and 
performance standards, and 
make active use of that 
information in their learning. 
Teacher actively and 
systematically elicits 
diagnostic information from 
individual students regarding 
understanding and monitors 
progress of individual 
students; feedback is timely, 
high quality, and students use 
feedback in their learning.  
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ENCLOSURE 2 
FEDERAL FISCAL YEAR (FFY) 2014 IDEA PART B LEA PERFORMANCE DETERMINATIONS 

LEA: Eagle Academy Public Charter School 

Final Percentage Rating: 75%  

 
Determination Level: 

 
Needs Assistance 

 
                                            SUMMARY OF EACH REQUIRED ELEMENT AND RATING ASSIGNED 

Element  Element Description  
 

Determination Criteria 
 

Number of 
Points 

Achieved 

Number of 
Points 

Possible 

1 
History, nature and length of time of 
any reported noncompliance (APR 
Indicators 4b, 9, 10, 11, 12, and 13) 

• Indicator 4b – N/A 
• Indicator 9 – N/A 
• Indicator 10 – N/A 
• Indicator 11 – 75% - 89% compliance 

rate and corrected noncompliance 
• Indicator 12 – N/A  
• Indicator 13 – N/A  

1 2 

2 

 
Information regarding timely, valid 
and reliable data 

 

 
• FFY 2014 child count data not 

submitted timely  
• FFY 2014 Phase I and Phase II 

applications submitted timely 
• FY 2015 IDEA Maintenance of Effort 

(MOE) submitted timely 
 

2 3 

3a 

 
Identified noncompliance from on-site 
compliance monitoring and/or  
focused monitoring  
 

• LEA did not receive a report in FFY 
2014 as the result of an on-site 
monitoring visit 

N/A N/A 

3b 

 
 
Dispute resolution findings  
 

 

 
• No dispute resolution complaints were 

filed against the LEA or 0-2 findings of 
noncompliance 

2 2 



 
 

4 

 
Outcomes of sub-recipient audit 
reports 

 

 
• Timely submission of A-133 Report (if 

applicable) – 4 
• Type of Auditor’s A-133 Report Issued 

on Compliance (if applicable) – 4 
• Significant deficiencies identified by 

the Auditor that are not a material 
weakness in the A-133 Report (if 
applicable) – 4 

• Material weaknesses identified by the 
Auditor in the A-133 Report (if 
applicable) – 4 

• Auditor’s designation as low-risk sub-
recipient in the A-133 Report (if 
applicable) – 4 

• Significant deficiencies identified by 
the Auditor that are not a material 
weakness in the annual independent 
audit – 4 

• Material weaknesses identified by the 
Auditor in the annual independent 
audit – 4 

• Noncompliance or other matters 
identified by the Auditor that is 
required to be reported under 
Government Auditing Standard – 4 
 

4 4 

5 
 

 
Other data available to OSSE regarding 
the LEA’s compliance with the IDEA, 
including, but not limited to, relevant 
financial data 

 

• Reimbursement for a minimum of 60% 
of its IDEA, Section 611 funds within 
the first 15 months of the FFY 2014 
grants cycle 

2 2 

6 
Compliance with the IDEA 
Maintenance of Effort (MOE) 
requirement 

 
• LEA in compliance with the IDEA 

Maintenance of Effort (MOE) 
requirement 
 

1 1 

7 

 
Performance on selected District of 
Columbia State Performance Plan 
(SPP) indicator: Indicator 3b 

 

 
• Reading assessments: LEA did not 

serve students in this category or LEA 
did not meet the "n" size for disability 
subgroup 

• Math assessments: LEA did not serve 
students in this category or LEA did 
not meet the "n" size for disability 
subgroup 

N/A N/A 



 
 

 

Performance on selected District of 
Columbia State Performance Plan 
(SPP) indicators: Indicator 3c1 
 

LEA performance results on Next 
Generation Assessments in reading and 
math (Partnership for Assessment of 
Readiness for College and Careers 
(PARCC) and the National Center and 
State Collaborative (NCSC) Alternative 
Assessment): 

Math Reading 

 
Proficiency rates are calculated based on 
the following performance levels: 
• PARCC Level  4: Percentage of 

students who met expectations 
• PARCC Level  5: Percentage of 

students who exceeded expectations 
• NCSC Level 3: Percentage of students 

who met expectations 
• NCSC Level 4: Percentage of students 

who exceeded expectations 
• N/A — LEA did not meet minimum “n”  

size for disability subgroup 
 

 
 
 
 
 
 
 

N/A 

 
 
 
 
 
 
 

N/A 

8 

Evidence of correction of findings of 
noncompliance that were issued in 
FFY 2014 and due for correction in FFY 
2015, including progress toward full 
compliance 

• Less than 90% of noncompliance 
corrected within one year after the 
identification of the noncompliance 

0 2 

 
Total Number of Points Achieved 

 
12 

 
Total Possible Points from Applicable Elements 16 

 
Percentage of Points Achieved from Applicable Elements 75% 

 
                                                 
1 For FFY 2014 IDEA Part B Determinations, OSSE is reporting the performance of each LEA’s students with 
disabilities (SWD) subgroup on the Partnership for Assessment of Readiness for College and Careers (PARCC) and 
FFY 2014 National Center and State Collaborative (NCSC) Alternative Assessment. This indicator will not be 
assigned a weight for this year. For FFY 2015 and beyond, OSSE will use each LEA’s SWD performance on the state-
wide assessments in alignment with the new accountability system that will be developed pursuant to the 
Elementary and Secondary Education Act, amended by the Every Student Succeeds Act (ESSA). OSSE will provide 
LEAs information on how this indicator will be calculated in advance of next year’s determinations. 
 



 
 
 
 
 

ENCLOSURE 2 
FEDERAL FISCAL YEAR (FFY) 2015 IDEA PART B LEA PERFORMANCE DETERMINATIONS 

LEA: Eagle Academy Public Charter School 

Final Percentage Rating: 69% 

 
Determination Level: 

 
Needs Assistance 

 
                                            SUMMARY OF EACH REQUIRED ELEMENT AND RATING ASSIGNED 

Element  Element Description  
 

Determination Criteria 
 

Number of 
Points 

Achieved 

Number of 
Points 

Possible 

1 
History, nature and length of time of 
any reported noncompliance (APR 
Indicators 4b, 9, 10, 11, 12, and 13) 

• Indicator 4b – N/A 
• Indicator 9 – N/A 
• Indicator 10 – N/A 
• Indicator 11 –  0%-74% compliance 

rate 
• Indicator 12 – N/A 
• Indicator 13 – N/A 

0 2 

2 

 
Information regarding timely, valid 
and reliable data 

 

 
• FFY 2015 child count data not 

submitted timely 
• FFY 2015 Phase I and Phase II 

applications not submitted timely 
• FY 2016 IDEA Maintenance of Effort 

(MOE) submitted timely 

1 3 

3a 

 
Identified noncompliance from on-site 
compliance monitoring and/or  
focused monitoring  
 

• LEA did not receive a report in FFY 
2015 as the result of an on-site 
monitoring visit 

N/A N/A 

3b 

 
 
Dispute resolution findings  
 

 

 
• No dispute resolution complaints were 

filed against the LEA or 0-2 findings of 
noncompliance 

2 2 



 
 

4 

 
Outcomes of sub-recipient audit 
reports 

 

 
• Timely submission of A-133 Report (if 

applicable) – 4 
• Type of Auditor’s A-133 Report Issued 

on Compliance (if applicable) – 4 
• Significant deficiencies identified by 

the Auditor that are not a material 
weakness in the A-133 Report (if 
applicable) – 2 

• Material weaknesses identified by the 
Auditor in the A-133 Report (if 
applicable) – 4 

• Auditor’s designation as low-risk sub-
recipient in the A-133 Report (if 
applicable) – 4 

• Significant deficiencies identified by 
the Auditor that are not a material 
weakness in the annual independent 
audit – 2 

• Material weaknesses identified by the 
Auditor in the annual independent 
audit – 4 

• Noncompliance or other matters 
identified by the Auditor that is 
required to be reported under 
Government Auditing Standard – 0 
 

3 4 

5 
 

 
Other data available to OSSE regarding 
the LEA’s compliance with the IDEA, 
including, but not limited to, relevant 
financial data 

 

• Reimbursement for a minimum of 60% 
of its IDEA, Section 611 funds within 
the first 15 months of the FFY 2015 
grants cycle 

2 2 

6 
Compliance with the IDEA 
Maintenance of Effort (MOE) 
requirement 

 
• LEA in compliance with the IDEA 

Maintenance of Effort (MOE) 
requirement 

1 1 

7 

 
Performance on selected District of 
Columbia State Performance Plan 
(SPP) indicator: Indicator 3b 

 

 
• LEA met 95% participation target for 

disability subgroup  on math 
assessment 

• LEA met 95% participation target for 
disability subgroup  on reading 
assessment 

2 2 



 
 

 

Performance on selected District of 
Columbia State Performance Plan 
(SPP) indicators: Indicator 3c1 
 

LEA performance results on the 
Partnership for Assessment of Readiness 
for College and Careers (PARCC) 
assessment and National Center and 
State Collaborative (NCSC) Alternative 
Assessment for the students with 
disabilities subgroup: 

Math Reading 

 
Proficiency rates are calculated based on 
the following performance levels: 
• PARCC Level  4: Percentage of 

students who met expectations 

• PARCC Level  5: Percentage of 
students who exceeded expectations 

• NCSC Level 3: Percentage of students 
who met expectations 

• NCSC Level 4: Percentage of students 
who exceeded expectations 

• N/A — LEA did not meet minimum “n”  
size for disability subgroup 
 

 
 
 
 
 
 
 

6% 

 
 
 
 
 
 
 

<5% 

8 

Evidence of correction of findings of 
noncompliance that were issued in 
FFY 2015 and due for correction in FFY 
2016, including progress toward full 
compliance 

• The LEA was not issued any findings of 
noncompliance in FFY 2015 due for 
correction in FFY 2016. 

N/A N/A 

 
Total Number of Points Achieved 

 
11 

 
Total Possible Points from Applicable Elements 16 

 
Percentage of Points Achieved from Applicable Elements 69% 

 

                                                 
1 For FFY 2015 IDEA Part B Determinations, OSSE is reporting the performance of each LEA’s students with 
disabilities (SWD) subgroup on the Partnership for Assessment of Readiness for College and Careers (PARCC) and 
FFY 2015 National Center and State Collaborative (NCSC) Alternative Assessment. This indicator will not be 
assigned a weight for this year.  
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